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ABSTRACT

Children of African descent gather information abite world from various sources
such as school, television, toys, and books. Tdssarch focuses specifically on books as an
educational tool. The dominant focus of this warka evaluate the ideas communicated to
black children in books. Additionally, this is arfrécentric work that is invested in black
children’s books that teach black children to resisite supremacy by achieving academic
excellence, valuing their African culture, and meyhigh self-esteem. Ultimately, these acts
will lead children of African descent to reach tifeil potential. However, this cannot be
done if the books read to and by black childrereh@egative or minimal depictions of black
people. To this point, this work demonstrates fifieaey of constructive representations of
black people in children’s books. It also examihew the authors’ and illustrators’ views
about blackness are conveyed throughout the bdtlkesramifications of negative or positive
ideas about black people illustrated in childrdyosks are powerful and must be analyzed
critically. This thesis explains why and how reagfar black children should be utilized as a

resource for development.
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CHAPTER 1
INTRODUCTION
Statement of the Problem

Although there are many forms of media (i.e, ted®n, electronic media, etc.) that
exist to convey information to society, it is mgatuable that black children learn the value
of books and literacy. Books stand as a worthwinéans of gaining knowledge and critical
perspectives of society. As Rudine Sims convey$\Vhat Has Happened to the 'All-White'
World of Children's Books?" (1983), literacy is t@hto a child’s future success as it
influences behavior, intellect and self-image. 8btes that, “Literature is one of the
important vehicles through which we socialize d@ldand transmit our cultural values to
them” (650).

Nonetheless, black children are minimally represeir not represented at all in
many of the narratives and images presented. Acuptd a study done by the Cooperative
Children's Book Center School of Education, Uniitgrsf Wisconsin-Madison released in
2014, of 3,200 books published in 2013 only 93ue=t black children as main characters.
Additionally, of these 93 books only 67 were writter illustrated by black people. One
serious issue with these statistics is that Blaabppe are not creating enough of the stories
written for black children. Even though some stgriacluding those compiled in this study,
do encourage black children to recognize theirez@hua society that continues to deem them
inferior, most of what is being published does pr@mote racial awareness or challenge
white supremacy.

This work concerns itself with the effects of pogtrepresentation and information

disseminated through children’s books in an etiofacilitate the creation of books that



allow black children to fulfill their intellectuand personal potential. There is little to no
diversity in early childhood booKswhen | began my research | planned to compare
children’s books that had limited or no represeatat of black children to those that featured
black children as focal characters. However, | dedinot to engage works that had
stereotypical or no representations. It is evidleat this is problematic; such works do not
warrant greater analysis. Also, these works aiikefuhless one is teaching the black child
about the realities of white supremacy. Only thentaese works worth engaging.
Furthermore, black audiences may overlook the prablin books created primarily for

black children. It would be most beneficial to fean works that featured black children as
focal characters and study the advantages andvdiseatjes that these works offer.

This research has two objectives: 1) To analyzéipesspects of currently
published black children’s books that will inforrmaw set of guidelines beneficial for
children’s books made for and about black childeend 2) Explain the practical benefit of
African-centered children’s books. This work seekexamine what black children should
be taught through books, why this information isical, and why books are the most useful
medium for conveying messages. The main questitii®fesearch is: How can children’s
books created for black children exist as sitesléaolonization and black liberation?

In The Psychology of the Black Ch{tR78), Amos Wilson explores the way black
people have been influenced by white social idgedshave resulted in their moral, social,
and cultural downfall. He notes that the processotdnization begins during childhood.
Fortunately, an engagement with early childhoodkaman prevent this. If works are created

that urge black children to be cognizant of whitpremacy they will be prepared to resist it.

1 Refer to 2012 Cooperative Children's Book Center School of EdocatUniversity of
Wisconsin-Madison
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This work argues that this early exposure is tleeynsor to collectively resisting the larger,
more vicious structure of white supremacy. As HakdDouglass stated, “It is easier to build
strong children than to repair broken men”. To post, this study seeks to explain how
children’s books can be used to instill positiveiahideologies in the black child and teach
her/him to implement strategies of combating andlalating white supremacy.
Purpose of the Study

Children’s books are important because they comfeymation to those who are
most malleable, children. With the majority of cinén’s books that are currently being
publicized and published highlighting white childrehe suggestion being made to black
children is that black people are not worth beiegns Too, stories black children can relate
to are not being mass-produced and those thatidbreay be recognized with awards, but
are not publicized or advertisédccording to Carolyn F. Gerald’s zero image themhen
the black child recognizes this lack of represémtait is detrimental to her/his psychological
development.

Jacque Roethler makes a poignant point in heyeg&sading in Color: Children's
Book lllustrations and Identity Formation for BlaCkildren in the United States" (1998) by
stating, "Since publishing in America is mostly trofled by white interests, it is a safe
assumption that most of the illustraticarsd storied are created by whites, who may be
sending subconscious messages to children of myraritures” (98). Essentially, children’s
books influence black children's perception of teelwes and other peoples of African

descent, impact how they behave and influence tilegtvalue. Currently, children’s books

2 [ will expound on this through an investigation of the children’s picture books on the
New York Times Bestseller’s list in my literatureew section of this work.
3 Researcher’s italicization
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are being used as instruments for colonizationclwiAima Mazama (2003) defines as, “not
simply an enterprise of economic exploitation antitigal control... but also an on-going
enterprise of conceptual distortion and invasi@dieg to widespread confusion, and
ultimately, ‘mental incarceration™ (3). Since thgsthe case, this work asserts children’s
books can also be used to promote the processofatgzation or function so colonization
does not occur at all. This work explains the intgioce of positive representation in
children’s books, offers a historical and contenappianalysis of the portrayal of black
children in children’s books, and illuminates tlogrelation between messages disseminated
through books and black children’s positive or riegaracial identity formation. This work
will focus on cultural accuracy, positive sociatipa, and cultivation of self-efficacy for
black youth.

Furthermore, in “A Letter to My Nephew” (1963) JasrBaldwin makes an astute
observation to his young nephew, one that mushbeed with every child of African
descent in the world. He says, “You were born wiyexewere born and faced the future that
you faced because you were black &orcho other reasonThe limits to your ambition were,
thus, expected to be settled. You were born irgocgety which spelled out with brutal
clarity, and in as many ways as possible, thatwere a worthless human being. You were
not expected to aspire to excellence: You were e@epeo make peace with mediocrity”
(293). It is important to consider the accuracyhis quote in order to educate black children
about the reasons, primarily white supremacy,eirtmost detrimental conditions. It is my
purpose with this study and ultimately the creathgly own children’s books to ensure that
black children receive this message early in ldfe¢lat they may be spiritually,

psychologically, physically, intellectually, andrsiously prepared for the disavowal they



will encounter. Accordingly, through resisting tBaropean culture of demolition, black
people are offered the control to maintain thetoaamy and value of self. To ignore the
notion that one is inferior because they choosd¢massume European ways of life is
deliberate defiance. This defiance is contrastive @an allow black children, and ultimately
black adults, to affirm their African identity almdercome their repressive and oppressive
surroundings.
Significance of the Study

This study examines the necessity of positive igr@tion in books for black
children. Beginning the process of teaching anaeraging racial pride during childhood
through books will advance literacy developmengrstive skills, and the black child’s
potential to excel.It is not only beneficial that the black child re¢p value reading early,
but also that she/he read texts that are releeamtithim and enforce African-centeredness
and opposition to any entity supporting and prongtitherwise. This work acknowledges
the impact media, specifically books, have on ¢bild Readers will gain insight about the
effects children’s books have on the black chifgBgchological development, racial
awareness, and intellectual formation. With thepswpof statistics and previous studies
done this work will progress the knowledge regagdime importance of children’s books
created specifically for and about black children.

Research in this text overtly states it is mostantgmt that these books are written
only by individuals of African descent who are A&faih-centered, thus recognizing that the

stories of black people are not supplementarydsdtof whites. There is a void in the

4 Supported by 2012 study “Parental Racial Socialization as a Moderator of&fiects of
Racial Discrimination on Educational Success AmAfrigcan American Adolescents™
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publishing industry for creating books for childretier than white childrérbecause white
supremacy is very prevalent; this study makes revident the need to promote black child
self-efficacy through venues such as children’skisoo

The Developmental Psychology of the Black C{iifi¥’8) observes that it is not only
problematic for black children to see themselvegatieely in books, but also to see too
many positive images of whites. It is importantttbiack children are no longer receiving
images of white people as heroes and saviors.Wilimake them dependent on whiteness
throughout childhood and adulthood (Wilson, 1978). 8loticeably, the liberation of African
descendants is dependent on what is instilledw generations. Enforcing criteria by which
black children’s books are produced not only enages literacy amongst black children, but
also stimulates consciousness of self and the enpBepetuated by white supremacy with the
intent of developing strategies to combat this osali
Methodology

Afrocentricity is the methodology used in this woAérocentricity as a methodology

denotes the necessity of African narratives anchpimena being analyzed from the African
historical, cultural, and social perspective. lhastwords, Africans must be presented as
subjects and not objects. To conceptualize Afriealities, Afrocentricity as a methodology
places African peoples at the nexus of analyseditiddally, it offers a transformative and
alternative viewpoint of phenomena. That is, ther@ clear understanding that phenomena
can be experienced from viewpoints other than tn®é&entric one. Afrocentricity focuses

on the experiences of African peoples withoutistifthe cultural practices of other groups.

5 Review Children's Books By and About People of Color Raligd in the United States
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Afrocentricity “means, literally, placing Africareals at the center of any analysis that
involves African culture and behavior (Asante, 2G83.

According to Asante (2007), culture shapes ond&rmetation. Society and
environment shape culture. Currently, African peagrle not centered in their own culture.
Ama Mazama (2003) quotes Asante’s definition ofurel as “shared perceptions, attitudes,
and predispositions that allow people to organkgeedaences in certain ways” (5).
Afrocentricity sets a foundation which scholarshiput Africans must be built upon. In this
context, African agency is both promoted and asdeithroughout this research the
utilization of Afrocentricity demands a focus ornvhbooks for black children will defy the
oppressive situation of Eurocentric hegemony. sk is best executed when African ethos
is the source for analyzing African people. In “Béts of Afrocentricity in Exploring Social
Phenomena: Understanding Afrocentricity as a S@&us&nce Methodology” (2012)
Marquita Pellerin writes, “The prioritization of A€ana people’s customs, beliefs, motifs,
values, and conceptualizations is the rubric bycthine application of an Afrocentric
methodology operates” (151). With the implementatd Afrocentric methodology this
research creates recommendations for acquiringplilo@ using children’s books as a
medium. That is, cultivating solutions to the pyldgical, social, and cultural crises
Africans are confronted with as a result of thepagation that whiteness and the ideals it
embraces are superior; thus, these ideals are edpogo African people. For this work, a
serious engagement with children’s books and thehlack culture takes on as a frame of
reference will highlight the Afrocentric methodologAs Mazama (2003) states, fvhat
defines Afrocentricity is the crucial role attriledtto the African social and cultural

experience as our ultimate reference” (9)



Epistemological centeredneissessential since it places Africans as selfagilhgents
and not objects of investigation (Mazama, 2003lefial 2012). InAn Afrocentric Manifesto
(2007) Asante focuses specifically on the consecgenf not regarding black children as the
focal point in narratives about their experien¢és.asserts, "...The person of African
descent should naturally be centered in his ohfstorical experiences as an African. In
education it means that we do not marginalize chidy placing them in positions that
cause them to question their own self-worth bec#use cultural narrative is seldom told"
(5). Currently, African people exist on borrowed&uean terms (Mazama, 2003:5), but for
ideological emancipation African people must allhir own terms to be primary and not
supplementary, or worse, non-existent. Hence, Afrigeople must discontinue use of
Eurocentric values and investigate the usefulnétisear own.

Moreover, a significant outcome of an African dhdeveloping a strong cultural
identity is the desire for academic excellence.s#&2007) explains that “the idea that an
African American child learns from a stronger psitif she is centered, that is, sees herself
in the narrative rather than from the margins...asmovel but it is revolutionary when we
begin to teach teachers how to put the child irohiser history”. For this research the
definition of teacher is expanded to include awthaord illustrators, being that their works are
used as a teaching modality. Epistemological cedtezss in children’s books for African
children regards the African child and his/her camity as central to the work. When
recognizing the centrality of the African in higrmarrative the author and illustrator will
not make the mistake of incorporating destructivé degenerative ideologies for the black

child.



Afrocentricity as a methodology offers a basisdramining Africana phenomena (in
this case the impact and effects of black childyaiming cultural foundation from children’s
books) without skewing the results for a white sumpacist agenda. With the Afrocentric
framework | am obliged to ensure that the informratlisseminated will be beneficial to
African people, specifically, and most importantby, contributing to a cultivation of African
agency and liberation. This refers to African peagcognizing themselves as active agents
in society and not marginalized people. Therefaoéing accordingly to gain social,
economic, academic, and cultural empowerment. &ftracity leads the Africana person to
act independently in his or her best interests 1ifesa2007: 7).

Setting Afrocentricity as the methodology for thierk necessitates that this author
approaches the study widpistemological centeredness that the analysis of the data
collected is not detrimental to African people aakes them fully responsible for the social
conditions they tackle. Instead, the primary puepsgo discover innovative and subversive
methods for combating the continued misinformatiad torture on African people through
scholarly research. Anyone can study African pedplé only the Afrocentric researcher will
maintain that African people are being studied uigiotheir own cultural lens and not that of
the European or any other group. The reason faaging in this study through an
Afrocentric paradigm is to interpret African phenama without dismissing and disregarding
the African experience from the African perspecti&kecording to Serie McDougal III's
Research Methods in Africana Studi2814) Western studies of African people often use
the inferiority paradigm and the cultural deprawatparadigm. The first asserts people of
African descent are innately substandard and ehgieriences are not deserving of critical

examination. The other attempts to claim Africangie’s social demise is a result of their



own cultural lack (McDougal, 2014: 32). Both pagads do not take into account the
systematic oppression of African people in a whitpremacist society. It is also deplorable
that both deny Africa as a spatial reference apdfnican traditions continued despite
enslavement.

Afrocentricity as a methodological basis establsierk that allows African people
to move outside the margins of oppression intosatipm of sovereignty. The terms and
standards used to define African people are basedeir own axiological standpoint.
“Afrocentricity stresses the importance of cultimgta consciousness of victory as opposed
to dwelling on oppression” (Mazama, 2003: 6). Idesrto effectively examine children’s
books and their usefulness for African childrems 8tudy applies McDougall’'s (2014)
combination of assertions, written by differentidéna Studies scholars, for an effective use
of Afrocentric methodology: “1) The experienceebple of African descent are worthy of
study (Kershaw, 1992); 2) African people have ueigud distinctive cultural and historical
experiences (Kershaw, 1992); 3) The best way t@rstand African people is first and
foremost from their own perspective; 4) A peopletsidview determines what constitutes a
problem for them, and how they approach solvinglems (Mazama 2003); 5) The
fundamental substance of all reality is spirit aod everything that is important is
measurable (Mazama 2003; Nobles 2006); 6) The atéraim of all research in African
Studies must be to empower and liberate peopldrafah descent (Mazama, 2003) ;7)
African peoples’ experiences can be used to halpaygreater understanding of the human
experience (Kershaw 2, 1992)” (37).

In this work the African experience is given fultemtion while interrogating the

selected stories. Commitment to discovering wayshith children’s books can be used as a
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means for increasing black children’s self-efficaegults in my immersion in the subject of
this work. From an Afrocentric perspective, objetyiis unattainable because this work
follows Modupe’s Three Pyramidal Elements of Afrotrecity. Groundingrefers to being
knowledgeable of African history and experien@eentationplaces my interest in the needs
and affairs of African people amebrspectiveefers to the diligent study of identifying ways
to make African liberation and empowerment the igsdilt. (as cited in McDougal, 2014:37)

Additionally, Pellerin references Asante’s two agpef consciousness, written in
Afrocentricity(1988), both of which this work seeks to be growhithe “1) toward
oppression: where one is able to verbalize theitiond of oppression; and 2) toward
victory; where a victorious historical will is emgéized” (157). For African people it is
critical that the methodology directing researchabg about people of African descent is
culturally relevant and develops understanding foicAn people’s circumstances. The way |
have chosen to review the data | have collectgdasnded in emphasizing African agency.
Afrocentricity establishes African agency and relgahis as instrumental to the freedom of
all African people. Essentially, “One can only begfwhen he or she acts on their own
volition” (Asante, 2003:50).
Theory and Method
Examining Location Theory

One of the main objectives of this investigatiotoigstablish a study about black
children and the books they read using the methbdsalysis instructed in the discipline of
Africana Studies. To complete this study | willlize an Afrocentric framework, with a
particular focus on location theory, which acknatges that African people must be the

subject of study, not the object. Tine Afrocentric Paradignie003) Ama Mazama states,
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“[African people] are dislocated, and having laghs of ourselves in the midst of European
decadence and madness, it becomes increasingludtifor us to orient our lives in a
positive and constructive manner” (5). Molefi Kéteante’s explanation of self-hatred in
“The Quest for a Method” (2003) furthers this idela. writes, “...Self-hatred is a particular
orientation of African people, or any people, wiavé been so destabilized by being ‘off-
center’ and ‘out of location’ within their own cule that they have lost all sense of
direction” (5). Essentially, dislocation refersasubjugated and oppressed peoples’
subconscious or conscious interpretation of them experiences using the cultural vantage
point of their oppressor or others that are nat thwn.

Asante further elaborated on this point by delvimtg the impact enslavement has
had on African people and their descendants. HesnoAn Afrocentric Paradign(2007)
that enslavement is an ontological onslaught, whedho the African dislocation,
disorientation, and misorientation. As a resuksth conditions of being decentered lead
African people to no longer identify as African.eihseek to discard all components of
themselves related to their cultural identity inedfort to be raceless. From a Eurocentric
perspective, being African is equivalent to nonigehuman; the dislocated African with a
Eurocentric viewpoint finds it suitable to be rass so their humanity is recognized.
Unfortunately, these individuals fail to realizeithself-identity is based on their cultural
identity. The attempt to strip oneself of his/h&ce is to remove all identifications with
his/her culture; thus, without it he/she is ideatad)y lost. In other words, they are
dislocated (Asante, 2007: 88). A critical questiorask when thinking about location theory
is: Does the African person review his or her aaltusocial, historical experiences from

their own cultural standpoint, thus regarding thegeeriences as valid? Cultural differences
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do exist and must be examined and discussed frerpdtspective of those who come from
that culture and have not been influenced by idge®that imply that their culture is
inferior.
Location Theory in this Work

In examining location theory Asante posits the intgmace of an author’s ideological
position. Asante continues in “The Quest for a Meth(2003), “A black person’s writing
does not make the writing Afrocentric, no more thaimg in Africa makes a person
Afrocentric” (149). Simply, because a black persoites a book for black children does not
mean that there is a value of black culture. lacéting a Text: Implications of Afrocentric
Theory” (2007), Asante outlines the elements o&tmmn which determine whether an author
is located or not. These direct the audience tievethe language, attitude, and direction of
the text. Language refers to the author’s usesars#i of terminology created by the
oppressor to subjugate a particular group. Thisheilexamined in this work through Nikki
Grimes’ bookWwild, Wild Hair. An author’s response to different ideas, valgggations,
etc. determines whether or not the author is lacaten line with the ideals set by the
hegemonic group. For example, a book with a b&adkor could dismiss Ebonics as
incorrect English, when it is well known that Ebaaiis a valid language with grammatical
and syntactical rules. Yet, because it is not \vcdhli®ongst white people, unless made
financially profitable, a black author with a Euemtric framework will further the notion
that aspects of African American culture are nai ntil supported by white people. Lastly,
direction refers to the objective of the author@rkvand the sentiments, themes, and interests

they navigate to convey their point. So, the wnttio uses Ebonics demonstrates an
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alignment with Afrocentricity, but, of course, teemust be a holistic consideration of the
text. (Asante, 2007: 239-240).

Texts rooted in dislocated language, attitude arettion can be categorized as
“decapitated” or “lynched”. Asante (2007) state téxt that is decapitated exists without
cultural presence in the historical experiencethefcreator; a lynched text is one that has
been strung up with the tropes and figures of traidating culture” (238). The decapitated
text is realized in the dismissal of African culilicontent. The author does not recognize the
Africaness of her/his characters or subjects. & detrimental as the lynched text, which
regards African cultural content as non-existet puits in its place European values.
Reviewing an author’s language, attitude, and tdoagermits the Afrocentric reader to
distinguish whether whiteness as an ideology aadtittivation and implementation of
white supremacy is present in the text. If so, ihigjurious to African people and location
theory makes it possible for people of African adegdo recognize the dangers of this while
challenging themselves to reorient their ways ofimg about Africaness.

Method

This work relies on the use of content analysia agethod to examine the ideological
tone of black children’s books with regard to falifferent themes: 1) encouraging black
creativity; 2) self-definition and self-confidenc®); strong black family ties; and 4)
promotion of black as beautiful. The technique aftent analysis allows the researcher to
examine the hidden and visible ideas, symbols, #seamd messages communicated through
a text (McDougal Ill, 2014:164).

The ten texts that will be examined are: Vera Rligvhs Cherries and Cherry Pits,

Patricia McKissack's-lossie and the FoMary Hoffman’sAmazing GracelNtozake
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Shange’s Whitewash, Mildred Pitts WalteMy Mama Needs M&Velcome Preciouly

Nikki Grimes, bell hooksHomemade LovéNikki Grimes’ Wild, Wild Hair, Andrea Davis
Pinkney’sPretty BrownFace, and Bebe Moore CampbellGet SoHungry. Content

analysis is used in this work through an incorgorabf Afrocentric location theory to

review the positive messages transmitted througtkand offer suggestions for continuing
this. This research finds it necessary to examinatwooks are currently on the market for
black children. The selection for these books waset on publishing years ranging from the
mid-eighties to the early 2000s. This is the casmabse it is important that the books are still
published and available for purchase, but alsottiegt are relatively recent and
contemporary.

Moreover, works not featuring black people or iegdy depicting black people were
excluded. For selection, the age demographicedetbooks is newborn-8 years-old, or early
childhood to elementary, as these are the moredtwvmyears. Books that exclusively
portrayed prominent aspects of black life were ehasince the purpose of this research is to
facilitate the emergence of criteria for positivadk children’s books. Using content
analysis | will assess the authors’ and illustrsittrcation and the possible efficacy of their
work to promote affirmative and constructive reprgstions of blackness. Despite the flaws
of some of these selected texts, I find it mosfulde mainly emphasize the advantages of
each. Still, there will be critiques of problemadgpects of the texts that cannot be ignored.
This research will evaluate these facets with aloédntric lens.

Limitations of the Study
This study does not use empirical studies testediected by the author, but is

supported by empirical data found by other reseaschThe studies used in this thesis
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support the problems put forth and its solutionsother challenge | see with this study is its
inability to gain the attention of black parentsotiighout the diaspora. The books | have
reviewed are all in English or have been writterpbgple from the United States.
Nevertheless, this research intends to demonghatall people of African descent should
become aware of the information given to theirdtah through books. In addition, parents
must critique these books and determine whethgrdhebeneficial or harmful to their

child’s development.
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CHAPTER 2
LITERATURE REVIEW

History of Black Children’s Books

To provide an understanding of the impact createagling materials specifically for
and about black children has, it is imperative tHast expound on its history. In her book
Free Within Ourselves: The Development of AfricameAcan Children’s Literatur¢2007)
scholar of black children’s literature Rudine SiBishop explains that “a history of omission
and ridicule had made mainstreasnwhite® children’s literature a source of as much pain
and pleasure for African American readers, and eales for change were counting on
books as one way to help change the prevailingsoontext” (85). The ridicule Bishop
speaks of here is the popularity of racist cariegisuch as pickaninnies and sambos in
children’s books during the thirties and fortiemwever, more desirable black children’s
books emerged in the sixties and seventies afjevarnmental initiative to improve
academic achievement for impoverished childrent negorities of whom were black. Eager
to receive governmental funding from this initigj\Vibraries and publishing companies
began to hire and endorse black authors and #lss.

Conversely, it is clear that there was never a&edrd effort to maintain the popularity
of black children’s book$ Additionally, as of April 2014, each children’scpire book on
the New York Times Bestseller’s list features aithie animal or a white protagonist as focal
characters and is created by white authors arstriitors. This is significant because these

are the books that are purported to be most warthgading. Yet, black children’s books

6 Researcher’s italicization
7 Refer to Cooperative Children’s Book Study in Introduction
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have not garnered this level of popularity and blaarents must consider why this is the
content that their children are encouraged to egatithen reject it.

In her article “What Has Happened to the 'All-Whitéorld of Children's Books?”
(1983)Rudine Sims’ categorizes Black children’s books@sally conscious, melting-pot
and culturally conscious to examine the messaggsagated to black children. Socially
conscious books recognize racial tensions existtiay minimize the efforts necessary to
dismantle racism. In these texts white and bladkidn are presented with racial conflicts
and the solution presented is that working togethkbicreate harmony. These books often
end happily with everyone acknowledging each othedmanity and treating one another
kindly. While these books suggest that there ig@atdclerance amongst a small group of
black and white individuals, which is also quesable, it disregards institutional racism. The
racism that is imbedded in white supremacy doeslissipate because one white child
befriends a black child. Similar to social conssi®mooks, melting-pot books encourage color
blindness. In doing so, there is a standardizaifamhite middle class ideals. All characters
in the book are expected to be the same; as &,regatracial relationships are urged. The
implication is that we are all bonded by our hunesand differences do not exist. (651)

Moreover, Sims (1983) notes the goal of sociatlgszious and melting-pot books is to
teach white children sympathy and empathy for btagldren. So, books created about and
for black children still have an underlying motimeéended for white people. In this case,
there is no autonomy for the black child and thecerated for him/her because the stories
are dependent on black children’s interactions witlite children. In these two categories of
books, an engagement with whiteness becomes aesoludegradation and salvation for the

black child. In contrast, culturally conscious bsa@ke written from the perspective of black
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children telling stories of their neighborhood, nenting their heritage to Africa, speaking
Ebonics, focusing on traditions and beliefs speddiblack communities, etc. (Sims, 1983:
652). This third category is what this researchoexyuls on and supports.

Reading As A Pursuit for Black Children's Academic,Personal, and Racial Liberation

While conducting the study “Children’s Acces$tiont Material and Education
Related Outcomes” Jim Lindsay (2010) found thatjltten’s access to print materials plays
a causal role in facilitating behavioral, educagipand psychological outcomes in
children—especially attitudes toward reading, regdiehavior, emergent literacy skills, and
reading performance.” (85) Having access to priatemals positively affects young
children. When children use print as a source okadge, they are given new
interpretations about the world. Also, scholarsveral. Whitehurst and Christopher J.
Lonigan note, “Learning to read is a critical mitase for children. Reading skills are the
foundation for children’s academic success” (1ltheir article “Emergent Literacy:
Development from Prereaders to Readers” (1998)sd baudies support the idea that books
are very effective tools for educating black cheldiabout the dangers of the world they live
in and teaching them methods of resistance.

Some may argue that educational television shanwgdake precedence over books or
stand as an advantageous alternative, but that isatessarily the case. Carolyn A.
Stroman’s “Television's Role in the SocializatidmAdrican American Children and
Adolescents” (1991) questions the educational fiiatienf television. She cites Aimee Dorr
(1982) when asserting “On the negative side, telemimay be providing African American
children an outlet for utilizing time that could better spent developing athletic, intellectual,

artistic, interpersonal, mechanical, and manudissKB21).
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Additionally, Nicole Martins and Kristen Harrisamerviewed students about their
self-esteem and correlated this information toaim®unt of time they spent watching
television for the 2011 study “Racial and Genddfddences in the Relationship Between
Children’s Television Use and Self-Esteerhey found that watching television decreased
black children’s self-esteem because of the cohskgative depictions they are exposed to.
The researchers writtReturning to the idea that television serves tofoece gender and
racial stereotypes, social identity theory woulddact that...black children are using these
messages as a basis for self-evaluation thatrm megatively impact their self-esteem"
(360). A statement from Amy Yeboah'’s dissertati@Re)Inscribing Meaning: An
Examination Of The Effective Approaches, Adaptadiédmd Improvisational Elements In
Closing The Excellence Gap For Black Students” stiraglifference in educational quality
of books and television for black children. Shetesj “If we believe, ‘Knowledge is power’,
then when it is gained the question then becomesisvthe power used for and who is the
power used against” (180). To this point, BlacKdi@n are being educated through
watching television, but this education does notes¢heir best interest. While positive and
useful television programs could exist, this woeksbnstrates that culturally centered books
should be used as primary sources of informatiochddren of African descent since they
further more developmental skills.

Raising Racial Awareness During Early Childhood Though Books

According to Frances E. Aboud’s research “A So€lagnitive Developmental Theory
of Prejudice” (2008), children develop racial awsess by ages four to six (56). Although
white children express racial prejudice towardsotiroups, black children do not express

this same prejudice towards whites (Aboud, 2008. Aboud (2008) also mentions how,
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“minority children of color show much greater véniigy and a tendency for improved
attitudes toward their own group with age...”(62)thé black child’s feelings about
themselves and their race improve as they agembication is that a negative sense of self
is present initially. This study also illuminatétfact that both black and white people are
being taught early to value whiteness and devdaekbess.
Young black students are in the most malleabigestd their lives. During this time it
is important to begin the process of positive Haanal cultural socialization, while teaching
them the barbaric nature of European descendands.tfie earlier teachers and guardians
promote academic excellence and positive persaaldpment, the greater a child’s chance
to excel. It is unconceivable that people of Afnaescent would have sovereignty in a white
supremacist, anti-black world, if they lack sel§pect and racial esteeifhis appreciation
has to be taught to black children during the fdiweayears and this information should be
reinforced as they age. Amos Wilson supports taercthat to avoid the detriments of white
supremacy on a black person’s psyche he/she musstideeed with racial pride early in their
life. In The Developmental Psychology of the Black C{iia¥'8), he writes the following:
This system has affected attitudes of self-hateaxk of self-confidence, etc., in black
people. The consequences of such a thorough behawidification program has been
that the black parent, in an effort to socialize ¢hild to survive in a ‘white’ world, and
as a result of his own ‘training’, uses a similahavior modification program to ‘train’
his children. The ‘programmed’ black parent progsdnis children in his image. Thus,
the black child learns early in his life, as hisquds learned before him, that self-
interested and group interested initiative, oriitpaindependence, and industry,

interests which when not placed in the service loteg is ‘dangerous’ and
unrewarding (84).
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In their essay “Cultural Pluralism” (1986) Opal Meand Donnarae MacCann also
support the idea that enlightening black childrbaid the realities of race will make them
more likely to recognize that white superiorityaisnyth during adulthood. They write,

Adults who, from childhood, have benefitted frore iredominating myth of white

and/or male supremacy are, understandably, molieedcto see merit in a narrative

that devalues people of color. Conversely, those dve had to maintain a self-

defensive mental posture throughout their childhaod adult life naturally desire a

dismantling of the white supremacy myth. They astlikely to spend much time

searching for merit in a narrative that demeammigrepresents people of color (203).

Wilson, Moore and MacCaan remind us that the wdrntightening black people about the
realities and dangers of white supremacist socmetgt be instilled early. Doing so,

minimizes the likelihood that these children wilbg up with the belief that they are inferior
beings. We must teach our children that their valug worthiness are not dependent on the
validation of white people or any other non-Afriagmoups. We must teach them that there is
a need for intellectual and physical combat andtasce. It seems logical to realize that
nurturing generations of black children who can poghend that they live in a world that
seeks to destroy them because they are of Afrieanaht and then teaching them to resist
these assaults will result in black liberation.

There is a cycle of psychological dislocation whaleck people believe that
assimilation makes their existence meaningful. Hlais actually been more detrimental than
beneficial because, as Mazama (2003) substantfatdbe person of African descent who
lives on borrowed European terms and upholds Euatdceralues it becomes increasingly
difficult to cultivate a liberated and meaningfiiél(5). The assimilated African person has

no cultural identity; thus, they have no self-idgn2007, Asante: 88). Being racially aware

would be an improvement for black people’s livekislis ratified in Ming-Te Wang and
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James P. Huguley’s report “Parental Racial So@tbn as a Moderator of the Effects of
Racial Discrimination on Educational Success AmAfrican American Adolescents”
(2012). Through an examination of how parents instillingiaapride in black children
influenced their academic development and prepéue to deal with racial discrimination,
they revealed that black children who appreciabed teing of African descent had better
grades than those who were racially unaware. VaHgguley (2012) concluded, “Cultural
socialization was found to be a direct, positivedictor of GPA, educational aspirations, and
cognitive engagement [and] preparation for bias—wémployed in the context of
democratic and engaged parenting — was a positediqtor of academic achievement”
(1727). Asante (2007) highlights this point whititlang this process needs to start during a
child’s early years when he states, “We have geabtwcentrate on giving the African
American childand all children of African descéhpportunity at the kindergarten level. But
the kind of assistance the child needs is as multhral as academic. Indeed, if the cultural
information is provided, the academic will folloB9). Ultimately, a child’s sense of self
impacts their commitment to academic success arsbpal development. This can be
acquired through the act of reading quality andtp@sAfrican children’s books.
Socializing Effect of Books/ Impact of Messages Rieminated Through Books

With the creation of black children’s books, theimiask is to ensure that black
children receive positive and critical racial sdigiaion. This is not only done through the
writing, but also the illustrations. Jacque Roeatkl&Reading in Color: Children's Book
lllustrations and Identity Formation for Black Ginén in the United States” (1998) contends

that illustrations heavily impact black childreassessment of their own physical features.

8 Researcher’s italicization
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She explicates that because younger children aeleito read words their understanding of
the story is cultivated through images. These image narratives partially inform the way
black children view themselves and their positioisociety. Carolyn F. Gerald terms the
dismissal or nonexistence of black people in madié&zero image” in her essay “The Role of
the Black Writer” (1971); the effect of black chilavisibility is the reinforcement of
purportedly universal standards of whiten@sscited in Roethler, 1998: 97).

Roethler (1998) also argues that white people apalile of creating positive images
and narratives for black children (98). Howeverpuaderstanding of Molefi K. Asante's
location theory suggests otherwise. It is not bieraffor black children to read stories and
engage illustrations created by white people. @elgple of African descent who regard
African people and culture as valuable must crésestories and images given to their
children. Both African-centered authorship andsilfations are important. Consequently,
African-centered publishing companies that exigdrve African people’s interests are also
necessary.

In addition, Rudine Sims (1983) notes, “All-whitedks do not permit black children
to develop a strong sense of their own humanitgffion their sense of self-worth, or to
discover their own identity within a group; thustk children lose out on some of the major
benefits of exposure to children's literature” (658mos Wilson (1978) expounds on the
loss of benefits through the black child’s desor@mulate whiteness as it is seen in books.
He writes, “In early childhood the black child begito identify with and imitate whites. It is
the white heroes and figures which populate thekbthild’'s mind during imitative play
which are ‘powerful’, ‘invincible’, ‘masterful’, ‘marter’, etc. Commensurate black heroes

and figures are absent”’(88). Asante (2007) echussdea when he argues that, “The little
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African American child who sits in a classroom amdhade to accept as heroes and heroines
individuals who defamed her people during theatiihe is being actively decentered,
marginalized, and made a non-person, one whos@difea might be some day to attempt to
‘shed her blackness’ as a badge of inferiority”)(80characters in books serve as models
and they are all white then black children who aértihese characters will yearn to be white.
Wilson (1978) also mentions that the positive ltties of the white characters become the
attributes of white people in general. Consequeiitig not only the book character that is
“powerful’, ‘invincible’, ‘masterful’, ‘smarter’, but also the white people that the black
child encounters in real life. As this is the casd if it continues, black people will never
contest white supremacy because they will be unaliecognize the adversarial relationship
between Africans and Europeans.
Critiques of Contemporary Black Children’s Books

To thoroughly examine the children’s books seleéedhis work, they have been
separated into four themes: 1) Encouraging Blada@rity; 2) Self-Definition and Self-
Confidence; 3) Strong Black Family Ties; and 4)rigeBlack and Beautiful. Certain subjects
are more prevalent in some of the books than atkershe focus will be to expound on how
they are displayed throughout the texts.

Vera B. Williams is a white author and illustratidrthe storyCherries and Cherry
Pits. It is the story of young Biddemi. Biddemi’s tasebased on all the people she meets
who carry a bag of cherries and the protagonisgines them going home to eat the cherries
and spit the pits. By the end, Biddemi tells of ben decision to eat her cherries and save
her pits so she can plant cherry trees to shateheit neighbors. This story is created and

told by Biddemi to someone, who then shares they stdh the audience. The protagonist
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also does the illustrations; hence, the drawingxegated to look like those of a young child.
In this sense, the book promotes the ingenuitycaeditivity of the artistic black child. This
story encourages black children to create and sharenarratives. It is valuable in this
sense, but still it is problematic to not have klpeople write stories for black children.
Williams writes a quality tale, but it is a decapétd text that refuses to acknowledge any
cultural values of Africana people. In additionf paly has she written a story for black
people and is not black, she also doesn’t allowd8di to tell her story to the audience.
Instead, there is a third entity, or the narratorplved. An engagement with Afrocentricity
reveals that there is a continued pattern of bpsskple being voiceless; thus, African agency
is not being asserted. Nonetheless, this work ptesnihe value of an artistic life prompted
by one’s imagination. Encouraging a black chilghezsally one who is faced with the
dilemmas of living in a dilapidated neighborhoaalthink beyond their environment can be
powerful. Also, this work might inspire children ¢oeate beauty in their neighborhoods by
gardening.

Similar toCherries and Cherry Pitghe idea of fostering creativity in the blackldhi
is also prevalent in Mary Hoffman®smazing GraceThe eponymous central character has a
vivid imagination and frequently visualizes hersedfmany different figures (i.e. Joan of
Arc, Anansi the Spider, Mowgli, etc.). When the ogpnity to play Peter frorReter Pann
her school play presents itself Grace yearns ®iptrt, except that her classmates
discourage her because she is a black girl. Dekpitelassmates’ negativity, Grace is
encouraged by her grandmother to act in the pliaey ahe takes her to see a black ballet

dancer in theatre as Shakespeare’s Juliet.
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While this story has positive aspects to it, itnigical to point out the dislocation of
the author. Although Mary Hoffman is of African dest, her dislocation is evident by the
fact that Grace, with the exception of Anansi tipgd8r, does not imagine herself as any
black characters or characters from black stohethe text almost everyone she imitates is
white. Additionally, the text includes an imagdusitrated by non-black Caroline Binch, of
Grace playing with a white doll. This is unaccepediecause black children must continue
to see the beauty of blackness through their tagsnaedia This text can be categorized as a
lynched text considering that it endorses sevenabean tropes. Still, Grace serves as a
model for young black children because she doesliot other people’s limitations of her
capabilities to inhibit her. To this point, the teginforces self-definition and self-confidence
in the black child.

There is a subtle conversation about race and gamdetheir implications at work in
Hoffman’s text, but African-American playwright apdet Ntozake Shange’s telling of the
true story about a young girl, whom she renamesnécAngel, and her brother who are
bullied and attacked by a group of white childreskes racial conversations more overt.
Additionally, Whitewasltan serve as a means of uncovering the poweghfdalf-esteem
for the black child. In it as the girl and her threr are physically and verbally abused with
racist epithets, the group of white perpetratoraygpaint the little girl's face white. The
brutality of what Helene-Angel endures gains mediantion but she struggles to interact
with others as she copes. Fear and embarrassmeatfer to stay in her room. The story

ends with the little girl's friends of all racesegting her and offering her comfort as they

9 Psychology of the Black Child (1978) notes that socialization is a fundamental facet of
playtime for black children. Thus, the child of African descent should not be imbued
with Eurocentric standards of beauty imposed during play with white dolls.
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walk her to school. It is necessary that storiehsas these get told, especially in a way that
is comprehendible for black children as well aeaging the conversation to involve how
Helene-Angel’s confidence in her blackness leadsdmove forward after her attack and
how it could’ve helped her contest the physical eedbal violence she experienced. For
example, a strong sense of self, knowledge of tyisemd grounding in their African culture
would’ve allowed Helene-Angel and her brother tqpbepared to make valid arguments
against the racist comments the white troublematieensted them with.

While | appreciate Shange’s telling of this statyan’t be dismissed that the story
ends positively. The conclusion is unrealistic. Boe, there is no discussion of the
psychological trauma on the young protagonist iesalt of being abused by white
criminals. At one point, her grandmother forcestbezome out of her room saying, “I don’t
care who did what to you. You have to be strongkrkEthough audiences know the
grandmother means well, she is most upset andsaftenfort to the young girl after her
attack, this is not the most constructive way afdiamg what that child has endured. Also,
the story does not make it clear that strength ialdades resisting during an attack. A useful
suggestion for future books would be to engagénistery of white brutality and to inform
young black children that self-defense is a necgdaatic.

Shange’s text can be used for an extended coniersdiout self- confidence, but
renowned African-American children’s book authotriega McKissack'sFlossie and the
Fox poignantly emphasizes the practicality of a bldakots ability to define and be
confident in themself. In this tale the focal clchea is told by her grandmother to deliver
eggs to a neighbor. Prior to leaving, her granderotvarns her about a fox, but challenges

her not to be afraid. Once she encounters thexleclares his superiority over her and

28



expresses disbelief of her being unbothered by Bwentually, Flossie’s wit and bravery
allow her to outsmart him. It is easy to compais $ory to the gullible and careless
narrative of Little Red Riding Hood, but this starffers much more.

In Flossie and the Fg>Flossie’s discernment and intellect function @apons.
Because she outsmarts the fox, she stays alivpskes eggs and completes the task given
to her by her grandmother. This story demonstratééack children the importance of
respecting the wisdom of their elders as Flossidiserence to her grandmother’s warning
and subsequent dismissal of the fox’s viciousné&ss gsignificant role in making her trip a
success. Likewise, this work teaches the valueballowing others to define who you are.
Flossie defines who she is and the behavior relatéithat definition. When Fox is taken
aback by Flossie’s dismissal of him, he tells herljttle girl like you should be simply
terrified of me.” In her article “Models Mondayldssie” E.M. Monroe offers a valid
critique of autonomy over one’s identity that blatkldren can take away from this story.
She writes, “Be aware of your authority to decideyidentity. You are not responsible for
other people’s expectations of who you are... Flodsripts Fox’s plan to terrorize her
because she rejected his vision of who she wagplacdd her authority in her own ability to
name herself” (1). Such lessons are relevant tblek child who deals with the effects of
stereotype threat. Claude Steele and his collezgsud Aronson and Steven Spencer (1998)
define this term as the threat of being viewed tiegly or through a detrimental
stereotypical perception (as cited in Yeboah, 2@83: Being hyper aware of these limiting
expectations results in anxiety and a lack of fdoudlack students. This becomes null when
the black child, like Flossie, is taught that ipestive of other’s perceptions of him or her, he

or she must construct his or her own positive siftity.
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Moving the focus from intergroup relations to imgraup affairs, Mildred Pitts
Walter'sMy Mama Needs Meffectively emphasizes the importance and closeoks
familial relationships to the black child by focagion the subject of strong black family ties.
The narrative is about a little boy who is eaget averzealous to help his mother with the
newest addition to their family, his sister. Eveough his mother insists that she and the
baby will inform him when he is needed, the boyalsaes his mother with good intentions.
Each time he is invited to enjoy time outside Witk friends and neighbors, he declines with
the certainty that his mother will eventually ndesl assistance. When she finally does, he is
ecstatic to help his mother and sister. Seeing leentent the young boy’s mother reminds
him of how valuable he is to their family and agsuinim that he can help with the baby, but
also have fun with his friends.

Similar toMy Mama Needs M&Velcome PreciouBy Nikki Grimes is a story
involving a newborn and the joys of his birth. Atiloinally, the narrative depicts the black
family as a unit. The setting is a family gatheripgesumably to celebrate the child’s birth.
Throughout the story the parents and other famgynimers introduce the child to his new
world and the pleasures of it. Grimes’ book reaitee usefulness of interacting with
newborn babies and encouraging exploration witir #enses. In addition to these books,
bell hooks’Homemade Lovtells the story of the love between a young qud aer parents.
She tells of their affectionate nicknames for et aomments that even when she does
wrong they are forgiving and loving towards hercliaf these books are written and
illustrated by African American artists and exhithie positive effects that growing up in a
caring household has on black children. Also, tieduision of both a mother and a father in

the texts (or in the case bly Mama Needs Ma married mother, indicated by the ring
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drawn on her hand and the father leaving for wprk)motes a healthy two-parent household
with both parents expressing loving and nurturieglihgs. The two-parent household and
stable familial unit in these works should be regied as more children’s books for and
about children are made, even though many blaclekain not include two parerifsAlso,

a positive and solid familial structure with mogelrents provides black children with more
encouragement and support that allows them todeastructive lives.

While it is necessary to ensure positive interpeasmteractions, children’s books
must also regard physical, black traits and charestics as beautiful. For this, the theme of
being black and beautiful is explored. For examptgular African-American children’s
book writer Nikki GrimesWild, Wild Hairinvolves a black girl with thick, long hair. Unabl
to tolerate the task of sitting as her mother coaritgreases her hair, the focal character
hides to avoid her mother and attempts to convmaeself that her hair does not need to be
fixed. When her mother finally finds her and does Imair the girl is delighted to see the big
braids her mother has completed.

Although the title requires a review of locatiomdhy, as it is problematic to call a
black person’s hair “wild” because this term tramas$ to a signifier for/of blackness, this
book is a worthwhile read. Sharing this text wittugg black children is worthwhile because
this story is culturally relevant to the black chilt is also worth mentioning that the young
girl's mother does not straighten her hair butdbsat. It should be deliberate that the mother
has decided to practice the African art of haiidirg instead of forcing her daughter to
conform to European standards of beauty by strarghg her hair. This gesture, although

not blatantly addressed, is important because hithck girls’ hair holds great significance.

10 The National Kids Count Data Center reports that in 2012 African Americans have the
highest percentage of single-parent households with 67%.
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This is evidenced by the many attacks on youngkldgts who are being expelled and
bullied at school for wearing braids, locs, andrthair in its natural stat€" In spite of the
violence black people face when they do not adteeEiropean aesthetics, books such as
Grimes’ reinforce the beauty of black hair.

Andrea Davis Pinkney continues the conversatiomegfating European standards of
beauty inPretty Brown Facgea board book created for ages up to four. To pterself-
awareness and an affirmation of blackness, theoagtintinues to write about the beauty of
black phenotypic features. The child is praisedhisrproud nose, wide eyes, and brown
face. At the end of the book there is a mirrorpinag the young black reader to see her or
his reflection and realize his or her own beauhydical appearance is also tackled in Bebe
Moore Campbell’'s Get So Hungryln it the young character struggles with her wemnd
the effects of emotional eating. She is teasedhaid, but at home her mother, who is also
obese, asserts that she should not be bothereer weiight saying, “We come from a long
line of big-boned women. We’'ll never be Skinny Mies\” Later, the girl is impressed by
her teacher’s weight loss and healthy eating haBls is inspired and encourages herself
and her mother to begin working out and change thet. Black audiences would be able to
appreciate this narrative because it encouragesalély lifestyle, without shaming obesity.
Studies have shown that more than any other raa lohildren are increasingly overweight

and this could lead to complications during childti@nd adulthood if not addresséd.

111n 2013 a Florida school threatened to expel a twelve-year-old black girl because she
was being bullied for wearing natural hair. Two months earlier, a seven-year-old black
girl was sent home from school because the school deemed her locs to be
unpresentable. Reported by Gawker and The Huffington Post respectively.

12 Review 2013 study “Reducing Racial/Ethnic Dispesiin Childhood Obesity: The Role
of Early Life Risk Factors”
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The books | have catalogued here have the potéatgisitively impact black
children’s understanding of self and their envir@mts, but future books must take it a step
further and include missing crucial componentssThsearch has outlined the potential of
these books, but Black authors must learn praatieghods for overtly and subtlety
conveying important information about society tad children. This information must be
presented to children in a strategic way and asgtBbould trust that children are competent
enough to receive these messages.

Criteria for Black Children’s Books

In consideration of the research | have presemhteale created criteria for
facilitating the production of positive books farcaabout black children. These guidelines
are that texts for and about black children shomdompromisingly: 1) explicitly promote
positive racial socialization thus affirming chédblackness/Africaness both physically and
socially 2) be culturally relevant to the blackldrand never present white people as the hero
or savior; 3) promote a combative attitude towahit&supremacy; 4) encourage the black
child to exceed intellectual and racial, limitatsgplaced on them in a white supremacist
society by positively defining themself; 5) use Blos as a language and not a dialect of or
inferior to English; 5) be told by the Black chid another black figure; 6) teach black boys
and girls to see each other as complementary tetaspand finally, 7) to fulfill these
requirements the author must be Afrocentric, mesbfAfrican descent, and must not view
Black people through the white gaze.

The role of the black author and illustrator extefat beyond creating entertaining
books. Of course this is important, but it is masumbent upon them to create opportunities

for black children to know that they can flouristademically, collectively and individually.
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It is important that black children understand tinaty have the power to excel despite the
atrocities done to them through institutional recié\n effective way for writers and artists

to better serve black children through their boisk® remain cognizant of the unique
experience of African people in this world. Thisgue experience needs to be valued and a
deliberate effort to create novel learning pedag®gihere the black child is being taught
common educational subjects, in addition to distagrthe myth of white superiority must

be employed.
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CHAPTER 3
SUMMARY
This work sought to interrogate the messages ®ipgessed to black children

through children’s books. Using an Afrocentric lehisave uncovered that black children’s
books can be useful, but there is often evidenakstdcation in the texts. In other words, the
writings and illustrations do not uphold Africanlttwal values. This must be eliminated;
thus, the criteria | have created sets novel statisdar African children’s book writers and
illustrators to use. This work also indicates th&res of books and their necessity. This work
concludes that while there are many ways for btagkiren to learn, books are an extremely
valuable tool for developing, improving, and susitag knowledge. Thus, it is imperative
that African people take advantage of this by mglsuare that the knowledge their children
receives through books effects African agency. Addally, the focus of this work is
African children because, as discussed above, @frahildren must be imbued with
emancipatory ideologies during their formative gedihis offsets the possibility of them
expressing attitudes that are antithetical to tbein cultural group’s best interest. Not only
can books be used to promote cultural groundingalse academic excellence. Knowledge
is empowering and to nurture a positive self-idgntiithin the black child leads to the
demolishing of debilitating social conditions tiAdtican people are burdened with. The
work of liberation must start with the African atlulho will pass information and strategies
on to the African child. This work is intended tifen a useful strategy for completing such a

task.
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