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ABSTRACT

Title: Exploring Parents’ and their High School Students’ Understanding aspeegves about
College Preparation Knowledge

Candidate’s Name: Eric Bierker
Degree: Doctor of Philosophy
Temple University, 2010

Dissertation Committee Chair: Dr. Joseph DuCette

This research investigated high school students, their parents, and high school sekelor
reported views about the nature and relative importance of different aspeCtdlegé
Preparation Knowledge.” In brief, this research investigated many@ir€aslege Preparation
Knowledge (CPK) broadly defined as the facts and the processes needed to téokinew
prepared to successfully apply, attend, and graduate from college. Paagigestions derived
from the research findings may help the high school counselor better serve thge-bolund

students and parents.
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CHAPTER 1

Introduction
Statement of the Problem

College preparation is considered to be a major developmental task of manyhloigh sc
students and their parents (College Board, 2007). In college preparation and othargarent
tasks, parents need to guide their high school students by knowledgeably setting high
expectations for achievement while balancing this with a supportive, emotio@ath, and
caring family/home environment (Steinberg, 2001). Parental “College RtepakKnowledge”
is best viewed as the degree of understanding that parents have of the “fagliggef c
preparation. (Tierney & Hagedorn, 2005).

For the purpose of this dissertation, College Preparation Knowledge is defiihed as
facts and processes--including both those discrete areas of collegapoepand the specific
items in those areas--that incorporates what needs to be known by parents ahddhen in
the college preparation process. CPK of parents and their high school children, both m breadt
and depth, may lead to higher percentages of students entering college, possiblyyg@nhanci
collegiate success, and potentially increasing the college graduwstesrof students.

Many parents may understandably have significant difficulties in guiteighigh
school students to the successful completion of college when they themselves may not know
what it takes to get to that destination. To that end, the major goal of this res¢arekasine
high school students’ and their parents’ self-reported views about the nature awel rela
importance of different aspects of this College Preparation Knowledge (CRI€)particular
CPK topics were selected on the basis of previous research and professiatatdit
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discussions of these matters and my professional experience as a schoobcourtsel high
school and college levels.

A significant degree of an individual’s long-term career prospects, sthotiawving, and
life direction, are substantively dependent on making good decisions concerning college
preparation and planning during the high school years. Parents have a criticaprefgaiing
high school students for the college years. In a globally competitive emerd, where
educational opportunity and achievement are among the primary factors cregtifogcing,
and increasing socio-economic conditions, it is essential to think about how the UWate=ican
potentially enhance college attendance and graduation rates, both for the imhdnclua
collective good (McDonough, 2004).

Purpose of the Study

Research shows that the high school years are the most important in tpreyzacétion
for college (College Board, 2007). High school students’ cognitive, emotional, and socia
maturation potentially enable them to assume more responsibility and freedegaid to
choices they make and the goals they have set for themselves. Yet, high schatd sgpamlly
lack the expertise and experience to know how to gain appropriate and accorateesefor
college preparation and to predict how potential decisions may play out over timehAs suc
authoritative parental knowledge of CPK--a foundation for parental guidance otthigl s
students’ educational and career development--is very important.

As such the major purpose of the present research is to examine parents’ and high school
students’: (a) self-reported views about their understanding of the natur&p{lgfheir self-

reported beliefs about the relative importance of CPK; and, (c) to ascertain temts@and their



students compare to high school counselors in the items/areas of CPK that¢kesepe be
important.

It is generally believed that parents and students may differ in thet extineir CPK.
Various comments have been made about the nature of parents’ CPK. Various idéezhave
stated about how parents might differ regarding CPK. Parents who have attended and/or
graduated from college are thought to have more familiarity with GRMe#l as to have more
financial, educational, and cultural capital that they are able to passtaltragr children than
those parents who did not attend and graduate from college (Venezia, Kirsip@icAr004).

This variable, the extent of parental CPK, might substantially influence dllemdc
success and college attendance rates of high school students. The absmicpestentages of
parent college graduation rates in many communities may lead to situalierestwgh school
students lack sufficient means to gain CPK. High school counselors should play aamtnpor
compensatory role in the development of this parent and high school student CPK (Hugo, 2004).

Because some parents may also lack an understanding of how to prioritiza @Rg
of importance, this may put potential first-generation college students atpestifiGally: (a)
These students may not be able to access the appropriate levels and pegial GPK; and (b)
These students cannot act on this CPK, in collaboration with their parents, to make mor
accurate and potentially more effective decisions in the college prepgpabdicess to the same
degree as parents who do have this CPK. Even parents who have graduated frormagiitege
need assistance from outside parties to develop and follow through on a post-secondary pla

their child.



Research Questions

1) What views do parents and students have about the importance of the areas/ite@Pkf the
guestionnaire? What are the views of parents and high school students about theiceeiéd

understanding of the areas/items of the CPK questionnaire?

2) How do parents and their high school students differ in the self-perceived impaftémee
areas/items of the CPK questionnaire? How do parents and their high school stdidemnts di
their understanding and rankings of the areas/items of the CPK questionnaic® bhetail, the
guestions are as follows: (a) Is the self-perceived importance of tleesditmms of the CPK
guestionnaire significantly different between parents who are collegeages versus those
parents who are not college graduates? ; (b) Is the ranking in terms of understétiuese
areas/items of the CPK questionnaire significantly different betwaem{s who are college
graduates versus those parents who are not college graduates? ; (c) tgtreagkd
importance of these areas/items of the CPK guestionnaire significaféiredifbetween
students whose parents are college graduates versus those whose parentsligenot ¢
graduates? ; and (d) Is the ranking of understanding of the CPK questionnaifieeanea
significantly different between students whose parents are collageajes versus those whose

parents are not college graduates?

3) How do the school counselor’s rankings of the importance of the areagftdmasCPK
guestionnaire differ compared to: a) Parents’ importance rankings ofrisdateas of the CPK
guestionnaire? ; and b) high school students’ importance rankings of the emesasfithe CPK

4



guestionnaire? Are the parents who are college graduates and their high school stoicents
similar to the school counselors in their ranking of importance of the CPK quest&éonnai

areas/items than the parents who are not college graduates and their children?

Theoretical Perspective
The pervasive influence, both positive and negative, of parenting on high school students’
psychological growth, emotional well-being, high academic achievement, andqosb-s
development is supported in numerous research studies (Steinberg, 2001). Fostegeg coll
preparation of high school students is typically a primary and important taskeofgailhe
research supports the understanding that parents need to provide support, set expactation,
collaborate with their high school children in addressing college preparation ishaeSPK

guestionnaire may be one framework for such discussion and dialogue to take place.

Delimitations of the Study
The self-ratings of the degree of CPK by the parents and students arem#seid
respective subjective judgments. This study will not attempt to deterntimesg assessments
are objectively accurate. To do so would be quite worthwhile but it is beyond the scops of wh
can be realistically completed in this study. The rankings of the imporvtivese areas are
also designed and recognized as a subjective measurement. Also, thisibtualyattempt to
research the degree that these knowledge and importance variablesedaecdonith college

graduation rates. This topic, however, is a recommendation for further research



CHAPTER 2

Review of the Literature

The structure of this Review of the Literature can be visualized byCibiéee Prep
Parenting Pyramid” which | created (see Figure 2.1 below). Begargnting practices of
adolescents are a foundation for high school students’ personal, academic, and social
development, this Review of the Literature will examine Authoritativerieng research
succinctly as a foundation for College Preparation Knowledge (CPK).

Following this, the Review of the Literature explores Trusty's LoegaT Educational
Development model (2004) in terms of parental involvement with their high school students in
college preparedness and career-decision-making. Then, this Revledterature
progresses up the steps of the pyramid to college preparation; the CPK questisrwiaare
this Dissertation enters a new area of research. College transitibaraand Wellness
(practicing healthy behaviors) research are not reviewed in detaflibytyramid provides a

picture of the collegiate stages.

COLLEG PRED PARENNG PYRAND

HAELLHESS @

3 COLLEGE PLAMMINGS
1 SURVEY OF ]
COLLEGE KNOWILEDGE

ADOLESCENT PERSOHAL, ACADERMIC
& SOCIAL DEVELCPIENT

Figure 2.1. The College Prep Parenting Pyramid



By investigating, through the CPK questionnaibat parents and their high school
students think they understand about this CPK and what areas and items of CPKkhanethi
most important, it is hoped that this research will promote student collegegti@pauccess.
This topic, based on this Review of the Literature, has not been developed previaightiby

research to any documented degree.

Adolescence and Parenting

Adolescence, as a scientific field of study, began with G. Stanley Hall in givenbeg of
the 20" century (Baumrind, 1991). In a presidential address at the Biennial meeting for the
Society for Research on Adolescence in Chicago, Laurence Steinbergri@@ jhat during
the previous twenty years, no aspect of adolescent development had produced as nmrabh resea
as the study of parenting and the adolescent. In three leading journalslagrchihd
adolescencelpurnal of Research on Adolescence, Child DeveloprardDevelopmental
Psychology approximately thirty percent of the research was dedicated toakesepthe
parent-adolescent relationship. This was more than twice the amount addtess samct of
adolescents and their peers.

Adolescence has been defined as the period within the life span when the maturity of a
person’s biological, cognitive, and social characteristics change fromdieiddike to adult-
like (Lerner & Galambos, 1998). Young adolescents, thirteen to fifteen yearseosdriang to
accomplish four developmental tasks. They are seeking autonomy and independerice, socia
competency, meaning and purpose, and the right to solve problems on their own (Gibbs, 2001).

Older adolescents entering high school look forward to having more choices and making

new and more friends; however, they are also worried about being treated neggatvieler



students, having harder work, making lower grades, and getting lost in a largeilian&atnool
(Mizelle, 1995).

Developmentally, compared to pre-adolescents, adolescents generally idevitier
range of possible changes in their lives, are better able at anticipatisgguences of possible
choices, and are better able at integrating information--and this is knovannaal ©perational
thinking based on Piaget’s framework for cognitive development (Keatings&e$ 1996). Peter
Sutherland (1999) notes that the hallmark of youth includes both flexibility and options; the
theme of adulthood involves responsibility and commitment.

Where to attend college must be decided, careers need to be initiated, refagodshi
marital bonds created, and children brought up. In a world of possibilities, choicelsenmiatie
(Sutherland, 1999). Cognitive maturity cannot be formed without commitment. Chapman (1988,
p. 245) writes, “formal thinking may be characterized by a general suboodiwdtieality to
possibility in the sense that what is real at any given moment is reedgaiszonly one
manifestation of a wider range of possibilities.”

Individuals who have developed Formal Operational cognitive capacities can think
logically, metaphorically, analogically, and divergently (Keating &s®a 1996). They can
formulate hypotheses and make decisions through the isolation, combination, and proportional
application of variables. Adolescents are beginning to reflect on the consexjarddle
thinking processes of both themselves and others (Arnett, 2001). Because adolesadyice is
neither childhood nor adulthood but a combination of both, it is important to take into account
their advanced cognitive abilities to think in considering possibilities but alsdithigations
due to the lack of seeing how possibilities may play out over time. Thesesseal#i particularly
salient with college preparation and transition issues as the decisions madeichsengmes

8



require sufficient CPK acquisition (and) understanding the importance ofribas/éacets of
CPK.

Adolescents in general often feel demeaned, neglected and rejectedtbyladskorge
Barna’s nationwide survey, profiled in his bdekal Teen$2001), teenagers expressed
disappointment with adults (parents, teachers, etc.) for causing them te ifetbley are not
important in the adults’ lives, for ignoring the adolescents’ ideas when makingpdecend for
communicating that adolescents’ lack worth by basing their acceptance otadtdesolely on
the standard of performance (academic and otherwise). Barna'’s researcts{@0@ly advises
that adults need to listen to adolescents. Only after listening thoroughly does st thagge
adults gently and carefully help adolescents identify and address itennis, incompleteness,
and inaccuracies in their thoughts.

As Barna concludes, failure to do so helps illustrate why teenagers strutglaking
guidance from and being taught by adults. Teens believe that adults dorct taepg
comprehend them, or give them the liberty and creative freedom that they(&asima, 2001).
Authoritative practices generally guide the adolescent to think and actapansgble manner
and thus gain the child his or her freedom appropriately.

One major problem affecting the stability and support of adolescent children isedivor
Lower rates of high school and college graduation exist among children of divoreatsp&or
children of divorce, compared with children from intact families, the attendateercollege is
about sixty percent lower (Fagan & Rector, 2000). Half of all children todagxperience the
divorce of their parents before their eighteenth birthday (Fagan &Re€00). Since 1960, the
proportion of children who do not live with their own two parents have risen sharply--from
nineteen percent to forty-two percent in the 1990’s (Wilcox, Doherty, Glenn, &\\2405).

9



Almost fifty percent of the parents with children who are going through a @woove into
poverty after the divorce (average income is $43,000 for two parents, $23,000 one parent)
(Fagan & Rector, 2000). Fagan and Rector found that never-married single pariéss fane
many of the same issues that divorced families do (Fagan & Rector, 2000).

Children of divorce and single parent families show diminished social competessce, le
conflict resolution skills, and more frequently demonstrate a diminished learpagitya(Fagan
& Rector, 2000). This makes issues such as the complex process of college prepaesti
more complicated due to the emotional, psychological, and financial stressordyunique
experienced by single parent families. Divorce and other family insyaissiues clearly
negatively affect a significant proportion of students with college-attgradipirations.

Are parents that important in adolescent development? Trusty, Watts, and Erdman (1997)
note that although adolescents become increasingly independent from thes pduiée in high
school, parents are still the primary influencers of their children’s chdiae example, a study
by Kotrlik and Harrison (1989) found that parents had more influence on their studegg’s car
choice than the student’s counselors, teachers, friends, other relatives, or insliwiolkahg in
a career of interest. A 1999 study by the National Opinion Research Center atvsitynof
Chicago assessed 1053 high schools in major cities throughout the U.S. Of theirinety-s
identified as “educationally outstanding,” eighty percent of them had dedelsppeng
partnerships” with parents (“When Kids Become Too Cool for Their Parents”, 2007).

It is stressful for parents and adolescents to negotiate the tesnadefduation away
from the group orientation of the family to the peer group while maintaining a codness$sto
the family (Kenny & Donaldson, 1991). Contrary to popular stereotypes of adolescegadis
for parental guidance, researchers have consistently found that pariméaice on teenagers’

10



behavior remains extensive in adolescence (Brown, Mounts, Lamborn, & Steinberng, 1993
Spencer, Dupree, and Swanson (1996, p. 30) state, “Research has shown that during ajolescenc
the quality and even the affective nature between parents and children mag, tharige

influence of parents remains. Relationships may become strained as adslesgetiate the

challenge of relinquishing parental ties and childhood identifications yebtiiguity of

parental and family alliances are retained.”

A study by Slicker (1996) of 2,255 graduating high school seniors and 419 university
freshmen found that the effects of parental style do lessen as the adotesicees but the
influence is still significantly present. Research demonstrates thatgubaturation leads to a
more equal relationship between teenagers and their parents, with adolescentsibeving
independence and say in family decisions. There is also evidence of more capiéictaky
with the mother (Steinberg & Morris, 2001). Parents should delegate more authdingy
adolescent as appropriate without surrendering parental control.

Giving adolescents appropriate freedom and responsibility to maturenagees
provides momentum for entering adulthood with the knowledge to be successful throagh coll
and to their career. Authoritative parenting principles and practiced@uadation for creating
stability and support for adolescent maturation into adulthood. As such, the CPK quationnai
balances the importance of both parents’ and students’ perspectives without dingittishi
importance of either.

Effective parenting principles, known as Authoritative parenting, began to bdietent
in the research over 40 years ago amid a time of questioning authority andrtrabhtlL966,

Diane Baumrind published an article titled the “Effects of Authoritativerfalr€ontrol on

11



Child Behavior.” In that article, Baumrind introduced, defined, and contrastee ‘ftwdes of
parental control” (Baumrind, 1968, p. 255): “Permissiv@ithoritarian,,and “Authoritative.”

Baumrind (1968, p. 256) defined the Permissive parent as one “Who behaves in a non-
punitive, acceptant, and affirmative manner towards the child’s impulse, desdex;tens.”
Such a parent dialogues with the child about decisions and makes few demands on that child t
the child does not agree with on the whole (Baumrind, 1968). Such a parent is supportive but not
demanding. The Permissive parent believes, by practicing such affirro&tios child’s desires,
that this gives that child the permission to become the person he or she wants to beeAdoles
from Permissive parenting homes are more likely to be engaged in unheakobehlnd do
less well academically but have higher self-esteem, better skilsl @d lower levels of
depression as compared to children from Authoritarian parenting homes (Darling, 2005)

Traditional psychological theories based on Freud and Piaget advocated this more
Permissive parenting style with teenagers, favoring freedom over c@uoti.theories
espoused that the main task of adolescence is to differentiate away from pademisve away
emotionally from the family to accomplish a new-found degree of identity (Bd98&9).
Baumrind (1991) notes that Freudian and Piagetian researchers’ preoccupatiaromibimgy,
essentially explained as separation from parental control, has resulted/oidanee and
omission of looking at the issues of attachment during the adolescent years.

According to Baumrind (1968) an Authoritarian parent attempts to mold, comidol, a

assess the attitudes and actions of the child in reference to an estallddedlmehavior,
typically non-negotiable; this parent prizes obedience as a positive quadigdvocates strong
methods to control the child’s self-will. The Authoritarian parent does notipeaa dialogue
with the child, seeking the child’s agreement to the decision at hand (Baumrind, h86&d)
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the parent expects that the child will accept the parental decree as bimdlingyand dispute.
Children and adolescents from Authoritarian parental homes do slightly abovgeavesahool
and have lower incidences of participation in socially problematic behavior hggthave
weaker social skills, less self-esteem, and increased levels of depresstonpared to children
from Permissive parenting households (Darling, 2005).

A major critique of parental traditions from Freud and Piaget--and theirexdhewas
that consistent supervision, high demands, and other aspects of parental authority bred
disobedience in children (Baumrind, 1968). Although the research does not bear this out as a
global result of Authoritarian parenting, children and adolescents from theseofyipemes may
suffer quietly and may not grow academically and socially as much aariegpable because
of being raised in a restrictive home.

Without endorsing or rejecting these theorists whole-heartedly, yet unatingtahat
there was truth to some degree in these critiques, Baumrind (1968, p. 261) observed that the
Authoritativeparent, “Attempts to direct the child’s activities but in a rational, issueHa-
manner. She (the parent) encourages verbal give and take, and shares with the child the
reasoning behind her policy.” The Authoritative parent esteems both autonomy andhdgnfor
in the child (Baumrind, 1968). Thus, the child progressively becomes more independent and
responsible. These children and adolescents are more personally, socialbgderdieally
competent than children from all other types of parenting homes (Darling, 2005).

Occasionally, in the research of Baumrind (1991) and others, “Neglecting” or
“Rejecting” parenting also are discussed. It would be most appropriatentthiese parenting
styles as really non-parenting because it is the parents’ abdication artcbdedgrarenting that
is the reality. Darling (2005) notes that children and adolescents from uninvolesdagbiomes
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like these do most poorly, compared to the three major types, across all domainsaVéere h
been other additions by Baumrind to her model including “Democratic” and “Good Enough” but
these appear to be sub-categories under the three main definitions (Baumrind, 2005).

Most adolescents, according to Baumrind (1991), grow by taking risks and drdagiing
Parents need to recognize that risk is part of the process of growing up. leviraihei
adolescent years require a teenager to learn well a series of risi-$#ktegies for the
formation of competence in the intellectual arena like applying to abdague school) and
social realms (like the first date). Yet, she says, “Most adolescent®wise enough to beat
the odds, but many are grandiose to think they can” (Baumrind, 1991, p. 112).

The Authoritarian parent micro-manages the adolescents’ life and tries/gnpr
mistakes that come from risk-taking. The Permissive parent takes atiambroach and that
can lead to disaster. The Authoritative parent monitors and moderates nmek{t&arenting
Styles,” 2005). Authoritative parents and other adults assist adolescents in mglonignt
decisions without squelching their emerging adulthood (Rosenzweig, 2001). They assist
adolescents in making wise decisions despite differences of stylen@&rfteinberg, 1993).

Children raised in Authoritative homes make wiser decisions. They scored thigher
their peers from Authoritarian or Permissive homes on a wide variety of rasadur
competence, academic achievement, social development, self-perceptions, ahtheadtht
(Steinberg, Lamborn, Dornbusch, and Darling, 1992). Steinberg and his fellowchessdrave
comprehensively confirmed the effectiveness of Authoritative parenttegf@rg, 2001). This
Authoritative parenting principles and practices are particularly impbduring adolescence
when teens are becoming less dependent and from their parents (Silk, Morris,, l€anaya
Steinberg, 2003)
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Baumrind was quoted as stating--upon reflecting on her (at the time) thigygrs of
research--in an address to the APA, “We expected that at puberty, some imbafanoe of
freedom over control would have become favorable, but that did not happen” (Bower, 1989. p.
17). Baumrind identified the “third-way” of Authoritative parenting, a consthet is between
the extremes of Permissive and Authoritarian parenting styles. One caddiydhis threesome
as “Giving Orders” — Authoritarian, “Giving In” — Permissive, and “Givingoices” —
Authoritative.

Through Baumrind’s (1996) continuing work and with other researchers following her
lead (Steinberg, 2001), the development of the Authoritarian-Authoritativeid3arenparenting
model has become the predominant framework in the United States for understarehtiggpa
in the field of psychology (Steinberg, 2001).

Darling and Steinberg (1993) in the article “Parenting Style as Cotexhtegrative
Model” describe the (up-to-then) 25 years of research based on Baumrind’sdorafat
parenting styles and observe that a cogently coherent picture of parentisigctressfully
socialized children into the majority culture of the United Stated had emergeldBalnirind’s
work on parenting, there was a chasm between “the study of socializationrgb#ie atudy of
socialization techniques” (Darling & Steinberg, 1993, p. 489). Baumrind’s thebratdz| of
Authoritative parenting synthesized the emotional and behavioral processes thajitadsde
previous models of socialization into a model of parenting style that wasibaséatus on
parents’ belief system. This model would significantly transform thinking gterenting style
(Darling & Steinberg, 1993).

Some research has postulated that parenting behavior throughout adolescencefis more
a reaction to adolescent behavior rather than the cause (Kerr & Stattin, 2003yeHdhere is
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a preponderance of evidence suggesting that parental Authoritativeness saosative of
adolescent psychosocial development (Steinberg, 2004). Age, sex, life ex[s rpmmess,
personality, and talents, also play a role and not all of this can be attributed tongesthé.

Authoritative parenting fosters healthy adolescent independence, respiynsibili
autonomy, and decision-making. This empowered degree of adolescent de@king-is
defined by Matushima and Shiomi as self-efficacy (2003, pp. 323-324) and is “Thelelief
one’s actions have an effect on the environments.an appraisal of how well one can execute
a course of action required to deal with a specific prospective situation and Hamevean
cope with the situation.”

Self-efficacy represents a key aspect of psychosocial developmelai@seence (Greve,
Anderson, & Krampden, 2001). Balancing individuation and competency while practciag s
integration and accepting and aspiring to social roles, is the developmental taskroked) in
adolescence (Greve, Anderson, & Krampen). Authoritative parenting railtatie autonomy
and support, and avoids the extremes of independence and dependence, makes demands, and
grants autonomy to the adolescent as appropriate. And, support and autonomy develop
adolescent self-efficacy. There is a distinction in the literaturedsgt\ywarental behavioral
control (seen as healthy) and parental psychological control (seen ashy){&alticy &

Larose, 2000). Essentially, behavioral control establishes and enforces the iesuinéar
consequences) between acceptable and unacceptable behavior without diminishing the
psychological sense of self-efficacy of the adolescent. A psycholggemadtrolling adult may
use prolonged manifestations of guilt-laden strategies or retreat emigtionan extended
period of time to “teach” the adolescent the wrongness of his/her behavior svtierea
behavioral control parent will issue accountability and then close the case andmrtowe
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better tomorrow with their teenager. Parental behavioral control encouragescadolgrowth
and adjustment to the new academic and social demands whereas parental psgtholdgol
is a predictor for academic and social developmental difficulties throughdhgblsand into the
university years (Soucy & Larose).

Self-efficacy beliefs, empowered by Authoritative parenting, ereragilolescent
motivation. The level and degree of effort is the deciding ingredient in the cdropadiself-
efficacy. This determines whether the person surmounts obstacles and avald$esgifig and
depressing strategies (Baumrind, 1996). Adolescence is a period of developingciethgr
personal efficacy beliefs and a time of exercising ideas about one’s poat&ining newly
emerging goals like preparing for and attending college (Bradl€p&vyn, 2001). As the
environment begins to afford new opportunities, adolescents must build new methods to handle
these requirements at home with parents and siblings and among peers and schuitsl,
places of employment, religious institutions, and subsequently the collegereneint or other
post-high school options.

With the increase of self-efficacy, there is a change in the quality andtgudnt
parenting. There is recent research suggesting that parental Auitvemigats decreases in
adolescence (Laird, Petit, Bates, & Dodge, 2003). These findings suggestehédlpa
Authoritativeness is not stable over time from early childhood through adolegtairceet al.,
2003). A longitudinal study by Beyers and Goosens (2004) showed that parental
Authoritativeness decreased 11% on the “Responsive” measure and 21% on the “Parental
Knowledge” measure between the ages of 13-17 while there was an averangeeg®e in the

“Self-Reliance” measure.
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Clearly an increase in self-reliance is a positive finding, and a decie@arental
responsiveness and parental knowledge are interacting with this increasetisselé, causing a
decrease to some degree in both. This is not necessarily negative but does suggest that
Authoritative parenting strategies in regards with adolescents afeergdrne as when these
children were in their pre-adolescent years. Parental knowledge degnsasiostly a result of
adolescent reduced self-disclosure (Beyers & Goosens, 2004).

It is possible that parental knowledge also decreases because of the increasing
complexities of processes such as college selection and financial aid, anekt¢hesally-based
systems, which are not in the parents’ direct domain and control. There is a lotfindn
available to parents. What may be lacking is a coherent understanding ofdimsatndn and the

need to avoid information overload.

High School and College Academic Achievement

Student academic achievement is a major concern in American sociegyhaotigr
debated and politically charged than almost any other issue on the culturaapendsaurence
Steinberg’s book “Beyond the Classroom: Why School Reform Has Failed and WénatsPar
Need to Do” (1996)s a good example of the plethora of books that stress the importance of
parents in this genre that have been published in the last several decades.

Why students succeed or don’t succeed academically specifically inec@lagomplex
issue and defies easy analysis. In a study by NCES, students leaving saitetiat the primary
reason they left college was because of needing to work or another finaasoad.ralso
mentioned as significant were family issues and academic problem$S(RO&3). In the
collegiate context, extensive research shows that the most important@retiatllege success
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is the quality and intensity of the high school curriculum (Adelman, 1999). High school student
who complete a complete college preparatory curriculum do better on collegsiadmis
examinations such as the SAT and ACT. More importantly, they are more likely dodessful

in college and graduate from college. This is particularly true for minordyeaonomically
disadvantaged adolescents. (Adelman, 1999)

College Board’s “Research Notes” authored by Wayne Camara (2003)tecefadings
about college attendance and completion. High school graduates who attend athtege f
right after high school composed eighty-three percent of the freshmair gefo colleges in
1995-1996. Sixty-four percent of these freshmen had earned a bachelor’s degrearsnd@ y
less versus fifty-five percent of all freshmen (Camara, 2003). Tleas rfter entering college,
eighty-seven percent of students who had taken a challenging course load in hightagbdol s
on track for a bachelor’s degree as compared to sixty-two percent of stutierttadvnot even
completed a core curriculum (Camara, 2003).

First-generation students are less likely to enroll in a four yeageditean students with
at least one parent who obtained a bachelor’'s degree (sixty versus sevesty aed if they do
go to college, they are much less likely to be still in college three years (teinieen versus
thirty-three percent) (Camara, 2003). But, this is significantly redudbd first-generation
college student takes a challenging course load in high school (Camara, 20@8ledes c
becomes a possibility for these students to consider due to their more adequatandidgrsf
the college planning process and procedures, then academic achievemeatnaoag bkely to
follow. It is this present investigator’s belief that awareness of theaes will help make action

on these issues more likely.
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LONG-TERM EDUCATIONAL DEVELOPMENT MODEL
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Figure 2.2. The Long-Term Educational Development (LTED) Model

e Permission to utilize the LTED Model in this research was secured imnail &om
J. Trusty on November 1, 2007.

J. Trusty's Long-Term Educational Development Model (LTED Model) (2004)Isletai
the high school variables that are suggested to be significant predictofiegé graduation.
The model indicates that parent involvement in their high school student’s collegeeard ca
preparation is a potential predictor of college attendance and graduad®il hateffectiveness
and authoritativeness of this parental involvement is predicated on the comprele=mssofen
parental knowledge of college preparation and planning. And, this supports the nedessit
having both parents and high school students take the CPK questionnaire.

Trusty’'s (2001) research has reviewed Authoritative parenting and its positive
relationship to healthy adolescent outcomes such as internal locus of control gelrgedfic
esteem, ambitious career goals, a positive attitude about school, improved paptls@sls,

decreased levels of drug use, increased extra-curricular activity@ment, consistent school
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attendance, and rates of enrollment and success in rigorous academic cetirggsoffhe
parenting of adolescents results in a new combination of responsibilities andhdilnieshe
family and the greater society (Baumrind, 1991). Research on theedfexts of Authoritative
(Demandingness and Responsiveness) parenting on positive personal, academi@land soc
outcomes in adolescence is well-established (Trusty, 2001). Trusty’s stydided support for
causal relationships posited by theories.” (J. Trusty, personal communicaia@mbler 1,
2007).

Trusty (2004) used National Education Longitudinal Study: 1988 data (NELS: 1988-
2000, 2002) to examine the effects of several middle-school and high-school vairatileing
parental involvement and expectations--on completion versus non-completion of thetmchel
degree. Data spanned across a 12 year time period from when students wernglnthilygase
to when they were eight years out of high school. All 5,257 young people in Trusty’s study ha
attended college soon after high school, and all were pursuing the bachelor yergtafter
their senior year of high school, fifty-three percent of participantséwdzed their goals of
completing the bachelors and forty-seven percent had not.

Using data drawn from this twelve-year national study, Trusty (2004) exdnmee
effects of several middle-school and high school variables on the attainment oranumexit of
a bachelor’s degree. Based on this research, Trusty constructed the LTEDQMosigl, 2004;
See Figure 2.2). Trusty’'s LTED model defines variables of high school aglaigssuch as
gender, race and ethnicity, SES, reading ability, math ability, high schoolibesh@ttendance,
extra-curricular activities), rigorous course-taking and parentalvewtént and expectations,
and demonstrates the predictive significance of these variables on the comgf¢hie
Bachelor’'s degree (Trusty, 2004).
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Of particular interest to this study is his conclusion that the parentalbhesriaf
“Involvement” and “Expectations” have a significant predictive relationshipeg@odmpletion of
a Bachelor’'s degree. Expectation was narrowly defined to mean post-secondanygpla
discussions between the parents and their high school children,

The LTED model, according to Trusty (2004) is a pragmatic model for severahseas
The model illustrates variables influencing bachelor degree completion wythighl school
factors considered. Several of the variables can be enhanced in studentsiisy paueselors,
teachers, and administrators, through strategies such as encouragmgqatequiring) college-
bound students to take more rigorous coursework (i.e. graduation requirements), ifmap@nic
extra-curriculars, and developing positive attendance habits (Trusty, 2004).

The major conclusions of Trusty’s LTED research are as numerous. Sociogconom
status (SES) had a strong effect on college degree completion; a one stan@diehdatrease
in SES increased the likelihood of degree completion by sixty-two percemiough Trusty
(2004) does not state the specific statistical variances of the factorsteakethe following
conclusions: (a) a students’ good attendance behavior in high school (not skipping school or
classes) had a positive effect on college degree completion; (b) When sialticipated more
in school-sponsored extra-curricular activities, they were more likelgrtplete the bachelor’s
degree; (c) There was a moderate gender effect with women mayehiie men to complete
the bachelor’'s degree; Asian-Americans and European- Americaasneee likely than
Latinos or African-Americans to complete the bachelor’s; and (d) When parergsnore
involved in their children’s education and when parents had higher postsecondary educational
expectations for their children, young people were more likely to completedheltwadegree.
This last finding is of particular interest to this Dissertation resear
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Trusty’'s (2004) study and the LTED Model demonstrate that student engagsadetyi
to students’ long-term educational development. Important forms of student eegagee (a)
Academic engagement through taking intensive courses; (b) Engagemeghthgood school
attendance; (c) Engagement through participating in extracurrectiaities; and (d)
Engagement through parent involvement and holding high expectations for children. When
students and parents are engaged in the above ways, students are much moredéiedg to r
their educational goals. When they are not engaged, the likelihood of reaching tlseis goa
diminished. The social and economic consequences of disengagement are penddasting.

Recommendations for schools follow: (a) Inform students, parents, teachers, @ Rsel
administrators of the LTED model; (b) Develop an effective system forithdil education
career planning, complete plans consistent with their goals; (c) Adignse-taking consistent
with their goals; (d) Evaluate students’ knowledge of various post-secondemysognd
evaluate whether there is agreement and consistency among parents,,stadesédor, and
teachers in regards to students, plans, and goals (CPK); (e) Use care¢o pglet students
involved in extra-curricular activities which are associated and adhdreit@lans; and (f)
Promote good attendance.

As the LTED Model demonstrates, the central role of parents in this processias tr
consider when the goal is improving the probabilities of college graduation ithiniglgschool
interventions, strategies, and programming. Trusty (2004) notes thatspguandians act as a
consistent source of educational, financial, and social support and expectaémfsetheir

children, whereas school counselors and other educators influences are mdaogytiansature.
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Parenting and College Preparation

The effectiveness of parental support in facilitating their child’s pagjoarfor college is
very much based on the parent and student having an accurate and comprehensive understanding
of CPK and also in the parent/child dialoguing, discussing, and resolving disagtegof what
is the most to the least important items to both the parent and the college-boundeatolesc

The ACT (2004) Policy Report by Wimberly and Noeth concurs by noting that parent
who are engaged in their child’s education can be a powerfully positive influence on t
student’s academic achievement and post-secondary future. Yet, unlessiparerie
information and knowledge required, it is challenging for them to assistthielren in
exploring, planning, and making the successful transition from high school tgecdlesearch
demonstrates that parents, especially those who did not go to collegeacitémel necessary
tools, information, and resources to assist their children with college planning.

The ACT Policy Report (2003) concludes that many “highly motivated and well-
intentioned parents still are not able to provide useful information and direction tohitdnerc
(p.7).” College planning is a multi-year process involving a series of stepg¢hater-related
and involve student and parent aspirations, skill development, and knowledge acquisition
(Wimberly & Noeth, 2004). The report highlights four key “transition points” in involvimg a
equipping parents with the necessary information to assist their children wigecplanning
(ACT, 2003): (a) Academic preparation, including program and course selébdion;
Understanding and using assessment information; (c) Formulating postsgquaday and (d)
Learning about and obtaining financial aid for college.

Parents and their adolescent children often have varied levels of involvement,
understanding, and perspectives, about many of the adolescents’ activitigsllganere
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important activities require more parental information, input, and agreé@eliege Board,
2007). Knowledge is power because knowledge understood can be acted upon. It is drucial tha
parental guidance and involvement with their children on college preparativtescbe based
on accurate understanding of College Preparation Knowledge. Not every mogh stadent
needs to go to college to be successful. Yet for the ones who do decide to go to college, it is
important to have as many of these students be successful as possible. | Deioed
possible to improve the probability of college success for these college-boarsthapl
students.
As theCollege Transition Programs: Promoting Success Beyond High Sdhsoé
Paper, U.S. Department of Education states (p.Mgn{ young people fail to realize their

aspirations because the process of preparing for life after high sshdt@n a mystery to them.

American youth need to have not only access to postsecondary education and traslsm but
the knowledge and skills necessary to continue their education beyond high school.” The pape
concludes, “Collegé&ansitionprograms counsel students about the types of high school courses
that prepare them for college-level work, the college application processegtheed entrance
assessments like the SAT or ACT, and the steps in applying for student aid.”

Clearly more parental involvement, input, and information, are needed to lesgap the
of parent and adolescent children’s CPK (Venezia, Kirst, & Antonio, 2004). Inttble ar
Challenging the Myths: Rethinking the Role of School Counsédstge Brief, Education Trust
(2002), it notes the critical role of school counselors in the college preparati@sgrdtstates
that school counselors must be the professionals bridging this divide lingsstisdents in
academic course selection and performance and helping teachers mdkatsaltstudents

succeed. This linking the school counselors to this mission of schools moves schoobecsunsel
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into a key position in increasing access and equity for all students. In this dp@cdamol
counselors are the conduits and advocates for college planning. And, school coungilgrs get
parents actively engaged in the college planning and preparation processtisless

The College Board and the Art and Science Group (Bartini & Hesel, 2007) recently
published an article that is based on a survey they conducted Withdde college bound
students about the over-involved “Helicopter Parents” issue. Interestinglgpilege-bound
seniors surveyed were generally satisfied with their parents’ involmeméhe college search
process (fifty-seven percent. Six percent of the respondents wanted less imvlfremn their
parents whereas twenty-eight percent wanted more involvement (nine percent did not know

did not answer).

Don’'t know or
|7 no answer

9%

Want less ——
involvement

6%

Want more
involvement

28%

OK with level of
involvement

57%

Figure 2.3.  Students Satisfaction or Dissatisfaction with Parents’ Levebdf Involvement in the
College Search

StudentPOLL Copyright © 2007, The College Board and Art & Science Group, LLC.
Reproduced with permissiowww.collegeboard.com

College Board (2007) noted that the parents' highest involvement in the collsg®eel

process focused on college cost issA@song the ninety-five percent of students who
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selected that their parents were very involved or involved to some degree in tlegie col
plans, a high percentage indicated that their parents were very involved wethailyadid

the following financially-related tasks: (a) Filling out financial forms (forty-three percent);
(b) Deciding what colleges they could afford (forty-four percent); anBésgarching college

costs (thirty-eight percent).

Figure 2.4 from the same report shows the level of parent involvement with various

adolescent activities:

[FPercenfage of parents very involved in students” activities or plans)

Books

™
Movies
Websites

Clothes

Planning and scheduling activities
Clubs and activities

Time doing homework

Friends

Sports played

High school courses

Jobs

Career

College

ISource: studenfPOLL survey.

14%
16%
16%

20%
20%
26%
26%%
31%

51%
50%

0% 10% 20% 30% 40% 60%

Nole: Respondents were able to choose more than one area in which a parent was very involhved.

Figure 2.4. Level of Parental Involvement with Students’ Activities and Rns

StudentPOLL Copyright © 2007, The College Board and Art & Science Group, LLC.
Reproduced with permissiowww.collegeboard.com

The activity above with the highest percentage of parental involvemenkegecol
preparation. The College Board on-line poll found that fifty-one percent of tigloksseniors

who had taken the SAT reported that their parents were very involved in collegeagicep
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issues with them (College Board, 2007). Significantly, twenty-eight perceltre§pondents
wanted more parental involvement (College Board, 2007). Among students in the Goldede
on-line survey who had lower SAT scores, and who came from families with lower hausehol
incomes, these respondents reported significantly less parental involvematege planning.
Over forty percent of these students expressed that they wanted moralpaveitement with
college preparation issues (College Board, 2007).

In general, parents were much more involved in issues concerning their childes futur
educational and career plans than in day-to-day activities. Parents vstr@votved in the
college costs arena of college planning. The report noted, in reference to Hgtinatarents
are much more involved in issues related their child's long-terms future teaeryuay
activities. By far, parents' greatest involvement concerns college planning.

More than 50 percent of the students surveyed indicated that parentsevyere/olved
in their college plans. Only five percent reported that their parents werealoihaolved in the
college selection process. Nearly one-third of students also indicated #vaspaere very
involved in helping them think about future career options. One-quarter of respondents also
indicated that their parents were very involved in helping them get jobs during theesamd
after school, and helping them to decide what courses to take in high school. Involgeasent
not mean, however, doing the college preparation and other tasks for their childrennedoes
that the parent is aware of what needs to be done and provides the support, the expectation, and
the accountability, that such tasks are completed.

ACT (American College Testing) research trends also indicate thatpaoental
involvement, not less, is the best strategy for parents to increase the Gillatifad children will
attend college. Schools are making attempts to change the declining parent iemblvem
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throughout the adolescent years by engaging parents more in course seleetjmetation of
testing results, college admissions workshops and other programming relatetseécqatary
planning, and financial aid seminars (Wimberly & Noeth, 2004).

Research shows that the parenting principles and practices experigrachuldscents
are internalized in the child and that these young people are still pervdbietlypositively and
negatively) affected by what they have experienced, even after they ledamilyeand go
away to college (Soucy & Larose, 2000). Strage and Brandt (1999) note that few stuelies hav
investigated the effect of parenting styles on college students.

Existing theory and Strage and Brandt’s study point to the importance and continuing
effect of parenting style on college-attending children after thesegyamluits are no longer in
daily contact with their parents, particularly in reference to the studergatation toward their
academic work. The data from another study (Strage, 1998) suggest &pieasid continuing
influence of parental ideas and actions, which continue to be significantly saltaatlives of
many college students even in the absence of daily, regular, or even vequémir contact with
parents.

Smith (2006) completed a study along these lines that concluded that Authoritative
parenting was related to more positive attributes in the college studemtsawtitipated in the
research study than either the Authoritarian or Permissive parenting $ifide Permissive
parenting was related to better emotional adjustment than Authoritaremtipgr the
differences as a consequence of these parenting styles were insignifica

A more complete understanding of how a young adult’s identity changes in the afntext

the family in the high school to college transition would be best examined througludmajit
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studies and that is an area for further research recommended by Ross, Hamnoémsomd J

(2002).

Research for the Development of the College Preparation Knowledge Questionnaire

CPK--the “how to” and facts of preparing for college-- is a domain of knowledgdy muc
like math, science, English, social studies, foreign languages, and othesredditiademic
disciplines, albeit on a much more discrete scale. Unlike these acceptplingisca serious
lack of attention, resources, school time, and staffing, is dedicated to enhancimg S&dents
and parents, especially in the populations who need it most: first generatemecilidents,
many of whom are lower socio-economical groups.

It seemed apparent to me that the CPK questionnaire was a reasonablenapprgac
and convey CPK to college-bound high school students and their parents and to ascegain colle
planning and preparation activities based on what the results revealed, partstuteecause we
have a sizable population of college-bound students at our high school whose parents have not
gone and/or graduated from college. With the access and availability of thetiatetran-line
survey tools to collect, collate, and communicate such results clearly, idé¢etne that a CPK
guestionnaire was timely and necessary. | also made provisions for students atsdwiavalid
not have internet access at home that were discrete and confidential.

Parents and their adolescent children need to work together with secondary school
educators to facilitate the child’s educational attainment and to develop apjerppsa
secondary goals based on this educational achievement (Trusty, 2004). A vaity wigj
adolescents recognize the value of a college degree (over ninety pemdemit)ety-five percent
of students and parents grades 6-12 expect more schooling after high school (Johnsoi&, Duffet
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Ott, 2005). With eighty-four percent of all high school graduates anticipatingngam
associate’s or a bachelor’'s degree, and with only forty-one percent havingpdonages 30-
34, parents’ involvement with their children, and their expectabbtiseir children, are
necessary areas to examine in our endeavors to increase college gradesti@ohatson &
Duffett, 2005).

Economic Policy Institute writer Joydeep Roy wrote (2005, p. 2) “That familyrpove
and income affects educational outcomes adversely is well-established sWéisatappreciated
is the fact that that even for academically high-performing students, irmongoverty greatly
affects subsequent educational attainment such as completing college.&el@age scoring
students from high SES families complete college as frequently as thee @aenage students
from low SES families on a standardized math test (Roy, 2005). And, math ability and
achievement are the leading academic predictors of college complatusty(& Niles, 2003).
Thus, it is clear that low SES exerts a tremendously powerful counteringveegfédict on
college completion rates even after academic ability and achieveméaka@nanto account and
this low SES, in most cases, indicates lower parental educational atta{i®ogn2005).

These statistics clearly tell a story in our society, both of young addtthair parents,
who have ambitious goals of college success but who lack access to an aocurate a
comprehensive understanding of what it takes to make those goals a Téalityck of
knowledge about college preparation and the lack of comprehension about its importance
deepens the already significant divide between the “haves” and the “have nots.”

Consequently, the U.S. pays an astronomical cost in financial and social wapial
students with good potential are fairly powerless to improve their statioe ithidugh a
fundamental lack of knowledge of how to get to college. As Walpole (2003) notes in¢hee arti
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“Socioeconomic Status and College: How SES Affects College Experiencesitnmin®s,”

low SES students participate in less extracurricular activitieds more hours in employment,
do not study as much, and have lower grades than their high SES peers. Nia#igears
beginning college, the low SES students had less income, educational achieaechgnaduate
school attendanc@&hese arise in because of the differences in cultural capital (knovdedge
practices).

In the face of these problems, the task becomes imperative to explain whyehdse t
are happening and how we as a society, particularly in secondary schools wotlkismgents
and parents, can take appropriate steps to address these issues in enhaegiaig coiltural
capital and habits.

Researching dissertations on college preparation helped define what padestisdants
may need to know about college preparation. While existing dissertations havkdefipe the
body of CPK, these dissertations have not generally and comprehensively lotiecetdtive
importance and understanding of the CPK areas and items in reference to ani¢temaised
by parents and high school students.

Stephen Allen (2004) in his Ph.D. dissertation “The Experiences of High School Juniors
and Parents as They Engage in the College Search Proogsd'that three themes emerged
from the data: (a) Preparation for college; (b) Selection process; arxp@gt&tions of college.
The first theme, “preparation for college,” includgddents’ and parents’ dialogue about plans,
college preparation in high school, college entrance exams, the stress of eibagpaemically
in high school, and needs in regard to the college search and selection process. The seeond the
of “selection process” included the cost of college, quality of academidsytiosial qualities,
and engaging in the actual college admission and selection activities. Thaehe t
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“expectations of college” addressed the expectations that students and parentsohageof
Students and parents talked about freedom in college, college life, caneletfse @ersonal
growth that is gained in college.

Frances Helen Haymore-Cagampang (1992), in her Ph.D. dissertation “WénatisPar
Know about Preparing for College and How it Affects Their Children's Acaxdeerformance:
Parents' Information in the College Choice Decision” concluded that knowledge aliout hig
school performance requirements, college entrance standards, and applicagss pr
comprehension, are components of the human and social assets that college-educated parent
have which is based on their own college background. She noted that families who reside in
areas with few college-educated individuals are prone to have minimal knowledge about
preparing for college, thus their children’s educational and career goalsemmrealized. She
further observed that major parent concerns were college entrance reqisrantefibancial aid

In a doctoral dissertation about the school and counselor roles in increasing college
enrollment, Esther Hugo (2004) concluded that, in the four California comprehensive high
schools that she included in her study, the foundation to successful college ocgunasli
striking the balance between high-quality individual attention and high-quadigg m
communication in the school and community-wide about college preparatory issuaselors
and administrators developed a school-wide plan of preparing all studentddgecalmessage
that was a part of every counseling interaction.

A review of doctoral dissertations through Pro-Quest www.proquestaemonstrated

no evidence of comparable research examining what parents and high schoolomilegdje-
students think they know about the college planning process and what they perceive to be
important in the college planning process. Furthermore, there is an abseteratoiré
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measuring how parents and students are either similar or different on thpeedime and
knowing” CPK variables. A survey of the Academic Search Premiere and Exhatd&iesources
Information Center (ERIC) document databases likewise revealed nocheséthese parent
and children “importance and understanding” College Knowledge variables

The College Board Counseling Sourcebook (College Board, 2005) was especially
foundational in helping clarify what areas and items to put into the CPK. Thg€a&teard also
conducted an informal survey of college admission counselors which assesseguettatas
the college planning process was perceived to be most important by collagsiaisn
counselors. This survey was directly based on the College Counseling Sourcébedkenior
Director of the Sourcebook, Renee Gernand, (personal communication, December 5s2@06) |
what was determined to be the 15 most important college preparatory categohesdlege
admission counselors.

These categories were the recommended classes for college prepnstunye taking
tips, the importance of extracurricular activities, what admission &t reeasure, information
on PSAT/NMSQT etc., preparing for admissions tests, finding and exploringeslieollege
selection decision-making, careers and college majors information, comgeliege
applications, early decision and early action plans, making the transition @ecolleat college
costs now, how financial aid works, and college financing options.

The college admission counselors’ stated that the top three questions p&eshiseas
(in order of importance) costs/financial aid, testing, and applying keged. The college
admission counselor respondents gave the following five categories the rmogirfiportant”
votes (in order, from highest to lowest): (1) Finding and exploring collegese@ninmended
classes for college prep; (3) Information on PSAT/NMSQT, SAT, etcHd4) financial aid
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works; and (5) Completing college applications. These results assisted in tlopderdl of the
categories that were defined by the CPK questionnaire. The categeriés) &lelping students
prepare for college; (b) Helping students research colleges; (@nHeaitudents understand the
college application process; d) Helping students understand standardized ¢ stielging
students understand costs of college, financial aid, and scholarships; (f) Halgegts
understand career development. In order to obtain a broader and more comprehensive
perspective on College Knowledge issues, several policy reports were kvidwee' ACT
Policy Report: Schools Involving Parents in Early Postsecondary Planning” providad muc
insight into what students and parents need to know about college planning in the four major
areas of academic preparation, understanding and using assessmentioripfaratulating
postsecondary plans, and learning about and obtaining financial aid for colldfyen# the
need for schools to develop strategies to reach college-bound students and their partdms wit
information (Wimberly & Noeth, 2004).

The “State of College Admissions” examined researching and applyingeégesl
(Hawkins & Lautz, 2005). A similarly themed resource focusing on PennsylVBA&Rising
Tide: The Current State of Higher Education in the Commonwealth of Pennsylpamvaed
comprehensive review of Pennsylvania higher education issues with a focus oroeducati
attainment, patterns of college enrollment, participation (by incomerageloy, college
readiness), pricing, the needs of the economy, and remediation (communge£pllehis report
noted that between 1990 and 2000, the number of Pennsylvania college graduates inceeased by
total of nearly a half-million people and this thirty percent increase was nod dimencrease in
the population 25 and older which was only five percent So there is some good progress being
made in Pennsylvania according to this report (lannozzi, 2006).
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Venezia, Kirst and Antonio, in “Betraying the College Dream” (2004), look#ukat
academic preparation for college issues (particularly in referenaedand family income)
along with standardized testing and financial aid. This study was partycédpiful in

examining the problems associated with first-generation college studentsutfibes noted:

“One of the major problems concerns the poor knowledge students and teachers have of
college policies--their lack of clear understanding makes good collegargtion

difficult. This problem is compounded by the fact that many high school students,
especially the most disadvantaged, receive inadequate counseling and opg®farnit
college preparation (p.11.).....Counselors, in a study, “Were rarfkdzbBind mother,
friends, father, siblings, and teachers or administrators, in frequency of student
discussion of post high school plans....Counselors face a range of responsibilities that
compete for their time, including test administration, course schedulingdimg mental
health and other counseling services, addressing disciplinary issues, and isgpporti
students with special needs. This leaves many students with few consistaitdlglav

people at the school site who are familiar with college transition issuey. iNgin

schools do not have counselors who specialize only on high school to college transitions
(p.41)....Many K-12 students do not have a good sense of what is expected of them in
college, and most K-12 educators do not know hmhelp students gain an

understanding of those standards (p.22)....It's time to expand policy attention to
emphasize not only access to college, but also access to success in ebtjagehool

course content, academic counseling, college outreach, and other programmirig needs
reflect this so that students are clear about what it takes to succeed in @nlKg)e’

The research report by Rosenbaum (2002) “Beyond Empty Promises: Policgs dod
Transitions into College and Jold#tailed college success and career development and that not
all students need to go to college to be successful. “Closing the College Paohdipap”
examined college patrticipation and college degree attainment issuesalgspng age, race,
ethnicity, and income issues (Ruppert, 2003). “Getting Ready to Pay for Cdiegkdrn,

Chen, and Chapman (2003) primarily focused on financial aid and getting information about
college admissions information and academic requirements to high school stndethisira

parents. It found parents and students substantially overestimate tuition graspetsally for
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public institutions. They think it costs double what it does. Tierney and Hagedorn® (200
“Making the Grade in College Prep” addressed college preparation fek atudents and what
can be done programmatically to increase success of at-risk populations.

Carey (2005) in the “One Step from the Finish Line” report examined cajlageation
rates at colleges and universities which are a solid benchmark of evglunatitutional college
graduation success with some limitations. The Federal formula is riggdldfined as six years
after a student started at the same institution. Among the major trendgeargnt of students
nationally are part-time and fifty-seven percent of students are 22 and éladEmtS are not
necessarily drop-outs, they are just taking a long time to get degree.c8lbeges do a lot
better than others without sacrificing excellence.

The “State System of Higher Education Factbook 2005-2006” primarily focused on
financial aid and graduation rates in Pennsylvania (SSHE, 2006). McDonough'’s (2064) “T
School to College Transition: Challenges and Prospects” noted that the nationaf saudents
to counselors is 490:1 and that “college” guidance activities function as onlyripeesent of
the high school counselors’ time. This report cites the following major facisahderstandings
of high school students about college: (a) Expectations of college level work; lggyeCexam
placement content; (c) Costs of tuition; and (d) Understanding college ndstseefinancial aid
system, are the parents’ biggest need.

In terms of career planning, “The Horizon Report” by New Media Consortium and
Educause (2005) looked at how technology is transforming education and careemnd$e t
that are affecting higher education are: Costs are rising and budgeksnghyrmore non-

traditional students who are working are attending college, and the traldstiotient enroliment
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will soon start going down. That report provided support for the career developmeancrea
items of the CPK questionnaire.

“Life After High School” by Johnson, Duffet, and Ott, (2005) detailed what young people
hoped for educationally and what they saw their prospects as being. It notée trexttt
majority of all young adults recognize the value of a college degnmeetyrpercent, plus) and
Hispanic and African-American youth are twice as likely to be imprdsgsdmeone who has a
college degree (fifty percent. This demonstrates that minority youth argainstbeing
educated more than their non-minority peers. In fact, they seem more incliesgéotr
educational attainment.

The National Association for College Admissions Counseling (Kadaba, 2007) surveyed
its members to evaluate what they thought were the fifteen most impetémsfin college
admissions (which is a category in the CPK Questionnaire). ListeHeapetcentages of
admission counselors who ranked the items of “considerable importance” frorsthmlmvest.
They are: (a) grades in college prep courses (seventy-five peltdrsirength of curriculum
(sixty-one percent); (3) admission test scores (sixty percengrddgs in all courses (fifty-one
percent); (e) essay/writing sample (twenty-seven percentlads rank (twenty-three percent);

(g) counselor recommendation (twenty-one percent); (h) student's demahsttatest (twenty
percent); (i) teacher recommendation (nineteen percent); (j) inkeftga percent); (k)
extracurricular activities (seven percent); (I) subject test s¢ée, International Baccalaureate)
(seven percent); (m) state graduation exam scores (six percent); () Sbfes (five percent);

and (o) work (two percent)
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Importance of the College Degree

Finally, is earning a college degree really that important? Ysesusiof ten jobs in the
U.S. economy require highly skilled workers who possess post-secondary educatiamargl tr
(McDonough, 2004). Although the United States is ranked fifth in college participaigsn ra
when compared to other countries, we are sixteenth in college completiorBmatesn( 2006).
Nationally, fifty-three percent of students who enter college have geatifie¢ years later with
a bachelor’'s degree (ACT, 2003). In Pennsylvania, only seventy-seven perdadeatswill
graduate from high school on time, forty-seven percent will enroll ingmliend twenty-eight
percent will earn a degree (Amoros, 2005).

Over forty percent of college-bound students in high school believe that high school
academic achievement has little relevance for their future canegnmany counselors are not
addressing this ignorance (Rosenbaum, 2002). In 1982, thirty-two percent of counsetbrs urge
college for their lowest achieving students. A decade later, sixty-stemenf school counselors
advised college for their lowest achieving students. Some school counselorsdm stwdents
that their performance is lacking and that their college preparations&.aBut parents
complain about this perceived counselor criticism of their children and the prneffen don't
support the counselors (Rosenbaum, 2002). Among college freshmen in 1995, seventeen percent
were in remedial writing courses, thirteen percent were in renrediding courses, and twenty-
four percent were in remedial math courses (Camara, 2003). The Institutglier Hducation
Policy estimates that the cost of remediation in public higher education lhon annually
(Camara, 2003).

College patrticipation and graduation is disparate along age, race/ettanditycome
categories. States will likely not be able to expand, or even protect, coltsggs at the future
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due to increased costs of college attendance and decreased financiaéseduppert, 2003).

In the past twenty-five years, tuition and fees have risen faster treonpkincome, consumer
prices, and health insurance (Block, 2007). For the academic year 2006-2007, the evsraf
tuition, room and board at a public college/university was $12,796. For a private
college/university, the total was $30,367 (Block, 2007). Educational debt has risen from about
$9,000 in 1993 to around $19,000 after adjusting for inflation (a fifty-eight percent increase)
(Block, 2007).

Many professional fields require a bachelor’'s degree. Employment ftagragect a
continued growth in occupations which require a bachelor’s degree (Trusty & 20(&%).
Achieving a bachelor’s degree has increased in its financial importance astihierée decades.
The gap in earning power between college graduates and non-college gradi@atésusg to
grow (Trusty & Niles). Three decades ago, men who earned a college degesentyanineteen
percent more yearly than same-aged young men who concluded their formaloedafitati
graduating from high school. Today, men with college degrees earn sixtypdreat more in
yearly earning than other non-college-bound male high school graduates. Womefowith a
year college degree earn seventy percent more today than young women who @alyiggwv
school diploma, twice the difference since 1975 (U.S. News & World Report, 2006).

In 2003, workers with a bachelor’s degree earned a median income of $49,000. Those
who had attended college but not graduated had a median income of $35,700. Those with a high
school diploma earned $30,800 (Kelley, 2005). Additionally, college graduates have aigher r
of employment. The unemployment rate for college graduates was twaoier2806, which

was about half of the general rate of unemployment (U.S. News & World Report, 2006).
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As tuition rates are rising above the rate of inflation, and with student finantial

decreasing, we must find a way to do more with less (Murphy, 2002).

Literature Implications and Research Questions
The Review of the Literature suggests that exploring the importance and umdiegstat
College Preparation Knowledge area/items rankings of parents and ¢feschool students
may help school counselors address parent and student needs and improve upon the current state
of college preparation in the United States (Jacks, 2003). This study is an éxplorabw

high school counselors and Guidance Departments may proceed.

1) What views do parents and students have about the importance of the areas/iteKiz of C
What are the views of parents and high school students about their self-perceiveunditers

of the areas/items of CPK?

2) How do parents and their high school students differ in their self-perceivedamgodf the
areas/items of CPK? How do parents and their high school students differ imitheistanding
rankings of the areas/items of CPK? In more detail, the questions are asf¢pis the self-
perceived importance of these areas/items of CPK significantbreliff between parents who
are college graduates versus those parents who are not college gradbatssthe fanking in
terms of understanding of these areas/items of CPK significantlyatitfbetween parents who
are college graduates versus those parents who are not college gradaateshe Gelf-
perceived importance of these areas/items of CPK significantgrelit between students whose
parents are college graduates versus those whose parents are not callegesftand (d) Is the
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ranking of understanding of CPK areas/items significantly different leetwtidents whose

parents are college graduates versus those whose parents are not callegesjta

3) How do the high school counselor “experts” focus group’s rankings of the importahee of
areas/items of CPK differ compared to: (a) Parents’ importance ranédrige items/areas of
CPK? ; (b) High school students’ importance rankings of the items/area¥@f;(& Are the
parents who are college graduates and their high school students more similargb suhdol
counselors’ in their ranking of importance of the CPK areas/items than #gr@aho are not

college graduates and their children?

Hypotheses
The hypotheses state that the parents who are college graduatesianigih school
students are significantly different in what they think is important and whatthe they
understand about CPK as compared to parents who did not go to college and their high school
students in what they think they think is important and what they think they understanthabout
CPK. This may have significant implications for how high school guidance departseevis

these two different populations.

The Research Questions Stated as Hypotheses are:

1) RQ # 1 — It is hypothesized that the descriptive statistics will showobeteeous answers
among the various groups in terms of importance and understanding of aresasfitae CPK
guestionnaire. There will not be an attempt to infer the significance of theediffs. That

follows in the next Research Questions.
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2) RQ # 2 - It is hypothesized that there will be significantly different viefaparents and high
school students about their self-perceived importance of the areas/itdrasCHK
guestionnaire. It is hypothesized that there will be significant diffesemcthe views of parents

and students about the understanding of the areas/items of the CPK questionnaire.

* The rationale for this question, based on the research, is that it could be expected that
parents and students (all four groups) may not agree on the importance of the CPK
guestionnaire areas/items due to the differences of age, educationalexitasima
experiences, and priorities of parents and high school students. The research aks sugg
that there could be significant differences in regards to understanding oééisétams of

the CPK questionnaire among these four groups.

3) RQ # 2 - Itis also hypothesized that the self-perceived understandingehatieas/items of
the CPK questionnaire are significantly different between parents relambege graduates

versus those parents who are not college graduates.

* The research suggests that the parents who graduated from college should know more
about the area/items of the CPK questionnaire as compared to the parents who did not

graduate from college.

4) RQ # 2 - It is hypothesized that the ranking in terms of importance of thesétanes of the
CPK questionnaire is significantly different between parents who are egjfaguates versus

those parents who are not college graduates.
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* The research suggests that the parents who graduated from college may rank the
importance of the areas/items of the CPK questionnaire differentbngsaced to the
parents who did not graduate from college. The research suggests that parenés who ar
college graduates may better know what area/items of the CPK questoanaiactually
more important than others. Whereas parents who are not college graduateslikely to

have incorrect views about really what is most important.

5) RQ # 2 - It is hypothesized that the self-perceived understanding of thesi@emes of the
CPK questionnaire is significantly different between high school students wheséspaie

college graduates versus those high school students whose parents are najreliedes.

* The research suggests that students whose parents graduated college hawve a bet
understanding of the areas/items of the CPK questionnaire. Since the parentsnivteo w
college have a better understanding, it should follow that their children should bettera

understanding also.

6) RQ # 2- It is hypothesized that the ranking of importance of the CPK questionnaire
areas/items is significantly different between students whose pamentollege graduates versus

those whose parents are not college graduates.

* The research suggests that high school students whose parents graduated fgenmenlle
rank the importance of the areas/items of the CPK questionnaire diffessrdbmpared to
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the high school students whose parents who did not graduate from college. The research
suggests that students whose parents who are college graduates may knaeaitenha of
the CPK questionnaire are actually more important than others. Whereagstvldese
parents are not college graduates may be likely to have incorrect views atlgwinat is

most important

3) RQ 3 - It is hypothesized that high school counselor focus group’s rankigsiofdortance
of the areas/items of the CPK questionnaire are significantly diffeoempared to: (a) Parents’
rankings of the areas/items of the CPK questionnaire and (b) High salmbenhtst rankings of

the areas/items of the CPK questionnaire.

* The basis for hypothesizing a difference is that high school counselors presumabiiyena
most accurate and factual understanding of the importance of the CPK questionnaire
areas/items. Parents and students typically will not have as accurateiaad f

understandings of the areas/items of the CPK questionnaire. Hence, theredifi¢reaces.

4) RQ 3 - It is further hypothesized that parents who graduated from college arhnigtmeir
school children are significantly more similar, than the parents who did not grédumate
college and their high school children, in their importance rankings of the CP Komunesite

areas/items to the importance rankings of the high school counselors.
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* Based on the research, it is believed that parents who graduated from collegejrand t
high school students, know more about the CPK questionnaire areas/items bettaise o
parents own experiences of attending and graduating from college. Thus, teirsans

should be more similar to that of the high school counselors.
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CHAPTER 3
Methodology

Sample

A suburban/rural high school in Pennsylvania where | am a school counselor was the
location for this study. The school has approximately 1,100 students enrolled of whom
approximately 45% go to college. The available sample for this study cahtaimend 500
college-bound students and their parent(s). Thus, to attain a 95% confidence level, the
guestionnaire would have needed to be completed by approximately 275 students and 275
parents in order to adequately represent the college-bound family population as.a whole

The college-bound students and their parents were generally defined as those students
who were taking academic college preparatory courses in English and Math (lroed defa
having a large majority of college-bound students). Students, self-identiftediege-bound,
even if taking non-college preparatory courses--and his/her parents/guavega@still given
the opportunity to complete the CPK questionnaire if they wanted to do so.

The primary socio-economic status of the students and parents in this high school is
upper middle class/ white collar to lower middle class/ blue collar. Thectlidtres have a
sizable working poor population. Ethnically and racially, the high school is predonyindmité
(89%). Upwardly mobile African-American families from the Baltimoitg area and
Hispanic/Latino families from New York and York cities have been moving into thictig\s

a result, the school district is approximately 10% African-American an#lis@@anic/Latino.

47



Also sampled and completing the CPK questionnaire importance areas/itearwer
practicing high school counselors attending my 2007 Pennsylvania State Counssboratis

presentation on the CPK research and how it applied to parents and college-bound students.

Measure — College Knowledge Preparation Questionnaire

As noted previously, a valuable foundation for the CPK questionnaire w@&slbge
Counseling Sourcebook: Advice and Strategies from Experienced School Coungelisisd
by the College Board (2005). This publication contains over 200 pages of college caunseli
information. Specifically designed for the high school counselor, the resource prawide
depth resource of college counseling facts. Its Editorial Board was cedhpfi84 high school
counselors as well as the College Board staff.

The College Counseling Sourceb@do incorporates the tips and insights of school
counselors throughout the United States. The publication’s contributors repredéangma
larger high schools, private and public, and urban, suburban, and rural high schools. As such, it is
a representative resource from a wide range of school counselors and Bolegetaff who
have expertise in the issues of college counseling.

While theCollege Counseling Sourceboiskcertainly more comprehensive than most
parents and students need and require, there are key facts outlined in the pubiimiatiomeed
to be known by these families. Thus, in combination with additional resources alreadymot
theReview of the Literaturand my professional expertise, thellege Counseling Sourcebook
functioned as the major resource for the CPK questionnaire.

The CPK questionnaire, based on the research review as previously noted, \wa#iyorigi
constructed so that it contained five areas: Preparing for College, &tesgatollege, The
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College Application Process, Standardized Testing, and Costs of College/&idadti
Scholarships After the CPK questionnaire was developed, it was sent toty.ofthe LTED
Model for review. He suggested that a Career Development categoryg Slecadided and this
was done with the creation of 10 additional items. My goal was to make the CPKmueaist
comprehensive and in-depth enough to cover the major areas of college preparationrang pla
sufficiently, without making it too long and overly difficult to discourage paredtsaudent
participation. The projected time for parents and students to complete the questiasair
under thirty minutes. A copy of the College Preparation Knowledge questiomeametained

in Appendix B.

Gregory L. Smith, a professor at Dickinson College, who has published and speaks
professionally on parenting styles and the first-year college studdafstation to college
(Smith, 2006) agreed to read through the dissertation proposal and the CPK questiadnaire a
made suggestions for improvements.

TheContent Domairvalidity (degree to which a test provides a sufficient sample of a
specific content domain) and tl®nstructValidity (summaries that are connected with
empirical events) of the College Preparation Knowledge questionnairelearesd sufficient
for this study (Murphy & Davidshofer, 2001). T@entent Validitywas affirmed by experts in
the field and research.

It must be noted that | was aware of the possibility that the negative dnahge
economic state in our country and world, since the school counselors did the ratings of
importance for CPK questionnaire in the spring of 2007. This could have perhaps had some
effect on the relative importance of issues such as financial aid, schadaestdpcareer
development. More than likely, these factors would have made the issue of fireece m
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important to the school counselors now than they were originally. There was ticgbraanner

to assess the degree of such possible changes but it was important to be asach dtainges

might occur. In evaluating the reliability of the CPK questionnaire, Int€roasistency

Reliability (Cronbach’s Alphaprovided the most appropriate strategy. This assessed the

reliability of the CPK questionnaire in estimating how the items tha¢sept the same

construct/category (i.e. standardized testing, etc.) provided consistdtg (BRirphy &

Davidshofer, 2001). The results for this analysis are presented in Table 3.1.

Table 3.1. Cronbach Alphas for the Sub-Scales in the CPK questionnair

Area (Questions/ltems) Cronbach’s Alpha

Prepare - Importance (Q7-Q14) 47
Research — Importance (Q18-Q25) T71
Application — Importance (Q27-Q29) .888
Testing — Importance (Q41-Q56) 910
Costs — Importance (Q58-69) .884
Career — Importance (Q71-Q80) .873
Prepare — Understanding (Q82-Q89) .899
Research — Understanding (Q102-Q114) 943
Application — Understanding (Q116-Q131) .958
Testing - Understanding (Q116-Q131) 963
Costs — Understanding (Q133-Q144) .968
Career — Understanding (Q146-Q155) .958
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As demonstrated in Table 3.1, the internal consistencies of all of the sub-staileshs
CPK questionnaire are within the acceptable range (greater than .7pfdraCh’s alpha (e.g.
Garson, 2010).

Procedures for CPK Questionnaire: H.S. School Counselors

To collect data for the importance areas/items from the school counseldrs foPK
guestionnaire, | made a presentation at the Pennsylvania State Counsel@tidaséionual
Conference in April of 2007 about CPK topics to consider in working with parents aadeczoll
bound students. There, twenty-nine high school counselors completed the CPK questionnaire.

Although this was a sample of convenience, the group was comprised of school
counselors who were actively employed in high school Guidance Departments across
Pennsylvania. According to the PDE website (PDE, 2006), there were 2734 high school
counselors employed in Pennsylvania during the school year of 2005-2006. The mala¢o fe
ratio was approximately 1:2. This sample that completed the CPK questionnasieeat
larger group of female counselors: 1:4 (male to female).

Although not officially noted on the demographic part of the CPK questionnaire,
anecdotally the audience was heterogeneous in terms of age, ethnicity, angdlgedgri&rms

of telephone area codes, each area in Pennsylvania was represented.

Procedures for CPK Questionnaire: Parents and Students

Starting in the spring of 2009, | obtained permission from the Northeastern Board of
School Directors to proceed with this study. In October and November 2009, | metedgpara

with district and high school administration, high school counselors, the faculty,ezblbemd
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students in grades 10-12, and college-bound students in grade 9. These meetingdl-were w
attended and appeared to be well-received by both students and staff. Afteg nvéh the
administration, faculty, and students, the process to administer the CPK questidrsent out

a parental letter about the study in January as a follow-up. The purpose of doing so was to
inform parents (and re-inform students) of the purpose of the study and for them to see the
benefits personally for participating. Parents and students were direciga tioesParent

Consent Form that was included in the letter and to have the students return it to theeGuidanc
Department.

When the Parent Consent Form was returned, the parents/students were elnéiled a
the online CPK questionnaire. For parents and students without internet access,ahom
students were given hard copies of the CPK questionnaire, completed it at hanmg{pand
student), and then returned the completed questionnaires to the school.

To be as inclusive and non-limiting as possible, it was decided that any student and
parent who self-identified college plans at the high school would be provided the opportunity to
participate in this research. As such, every family with students in the ngbl $@d an equal
opportunity to participate as part of the sample. Only if a student was not takirgge qokgp
math and English courses, and/or was not passing such non-college preparationaidurees
make follow-up contact for these families to participate in the CPK questienhat taking the
correct college preparatory courses, and not passing such courses(fgnificantly less
difficult than college preparatory), were significant indicators thatttiaeat was probably
unlikely to attend college after graduation from high school. Even so, if such faoahepleted
the CPK questionnaire without further researcher contact, then their respogr® included in
the results.
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During the student meetings, students received both verbal and written infornbation a
the CPK questionnaire, as well as encouragement for aspiring towardsaighngtheir
college-plans and preparation. Students were provided a copy of the Parent Comsdat F
return signed by their parents and the students to the high school Guidance Deparivasnt. |
felt that putting college-bound students in a primary position to follow through withateatP
Consent Form process communicated the expectation that it was reasonable and detedlgpm
appropriate for college-bound students to assume responsibility for this collegmglactivity.

The presentations to students emphasized that the CPK questionnaire woulolésggsbound
students and their parents to self-assess their own knowledge of college plannirepareatipn
activities, and the self-assessed importance of such activities. Iroadditvas argued that
completing the CPK questionnaire would help the high school Guidance Department know how
help the students and their parents prepare for college.

It was hoped that student ownership for the follow-through of the CPK questionnaire
completion process would enhance and orient the students actively to the tasks of college
preparation and planning more effectively. To try and buttress student awarshess a
engagement, | filmed a video of the teaching, counseling, and administrathidesttifying
their names, departments, and where they went to college, while wearinghartee-sweatshirt
of where they had graduated from college. This video was shown in segments during the week
after the student meetings, where the Parent Consent Forms had been provided to thetgtudents
provide a daily remember to students as to the purpose of the study and the expected.deadline

Also, the identification of the array of colleges by the faculty and of “wha where,”
provided to interested students a face of a staff member attached to ateofilegia. It was
hoped this might lead to further conversations about college between students aaddstaff
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enhance the importance of following through with the CPK questionnaire. The video vbluntar
attained about 70% of faculty participation, demonstrating that the profesgefhabsv this
study as worthy of support.

A deadline of November 80was established for having the Parent Consent Forms
returned and the CPK questionnaire completed by parents and students. As o200,
only 38 parents and 20 students had completed the CPK questionnaire. At that point, several
contingency plans were reviewed with both the dissertation advisors and the high school
administration. | decided to spend the first three weeks of February qadliegts and students
at home at night to encourage participation in the CPK questionnaire. The fanaitiesre
called were those who had either already returned the Parent Consent Form bud wiitoylea
completed the CPK questionnaire or those families with high school students who nati¢ake
PSAT.

In all approximately 120 phone calls were made during this time period (i &tked
with parents and students or left a detailed voicemail with instructions of how tog)rdcee
addition to these phone calls, two follow-up emails were sent to each family dhattiianed a
Parent Consent Form, on top of the initial email sending the CPK questionnaire linkseto the
families. The student meetings, parent letter, and emails were not agaffgctive in enlisting
participation as the personal phone calls to parents at night. Ultimately)lvoithhese
procedures having been completed, there were 80 parents who completed the ques@i@nnaire (
who were college graduates and 52 who were not college graduates) and 53 studemis€24 w
parents had attended college and 29 whose parents had not attended college). Demographic data

on these subjects are presented in Chapter 4.
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CHAPTER 4

Results

Introduction

The first purpose of this study was to analyze the responses to the CPK questionna
among four groups in terms of understanding and importance. These groups weeer(e)
who are college graduates (Parents College); (b) parents who are not galhggtes (Parents
Non-College; (c) students whose parents are college graduates (Studesus)Calid, (d)
students whose parents are not college graduates (Students Non-College).

The second purpose of this study was to expand this analysis by comparing the four
groups listed above to a group of high school counselors. The focus of this analysis was t
compare the five groups in terms of their perceived importance for the items©RKhe
guestionnaire.

A number of different approaches were taken in analyzing the data. Sinceithe CP
guestionnaire was designed specifically for this study, its psycharpedyperties are not
completely known. As such, it seemed reasonable to analyze both the individual questiens on t
guestionnaire as well as the hypothesized sub-scales. Since the number afgjisektrge,
these analyses are presented in this chapter in a shortened form to/ shegiifesentation.
Where sub-scale analyses are appropriate, these analyses areegralemg with the analysis of

the individual questions.
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Demographic Characteristics of the Sample

The demographic data (Table 4.1) on the families who completed the CPK questionnaire
are presented in Table 4.1.

Table 4.1. CPK Questionnaire Respondents

Group Gr. 12 Gr. 11 Gr. 10 Gr.9 Parent/Guard I.D. Total (n)
Parent | 4 (14%) | 5(18%) | 14 (50%) | 5 (18%) Bio Dad - 8 28 (100%)
(Coll. Bio Mom — 19
Grad) Adopt Dad - 1
Sis/Bro — 1
Parent | 8 (15%) | 11 (21%)| 17 (33%) | 16 (31%) Bio Dad — 11 52 (100%)
(Non- Bio Mom - 40
Coll. Step-Dad 1
Grad)
Student | 1 (4%) 6 (25%) 11 (46% 6 (25%) 24 (100%)
(Par. Coll.
Grad) N/A
Student | 1 (3%) 6 (21%) | 11 (38%) 11 (38% 29 (100%)
(Par.
Non.Coll. N/A
Grad)

Racially, the high school population is approximately ten percent Black. Inubig she
participation of Black families in the CPK questionnaire was approximgtefypercent.
Hispanic family participation was one percent. Another group with low patiicipaas the 1%
graders. Only about 3% of the college-bound students who completed the CPK questionnaire
were in the 1% grade. As shown in Table 4.1, approximately twice as many college-educated
mothers as college-educated fathers completed the CPK questionnaireehts pat without
four year college degrees, that ratio became approximately fourfome®thers as compared

to fathers to complete the CPK questionnaire.
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| understood ahead of time that getting participation from seniors would be angbhalle
Many of them with college plans would not perceive participation as being persoslaliyl as
their college planning was already either past or well on its way withpgiieation process
already largely completed. The lower rate of participation was also foundhe bade with
parents who had only a senior in the high school.
As shown in Table 4.1, 80 parents (28 college graduates, 52 non- college graduates) and
53 students (24 whose parents were college graduates, 29 whose parents were not college
graduates) completed the CPK questionnaire. By the time the CPK questiolossd £39
Parent Consent Forms had been returned with about 50 of these families never fahoovigh

with the CPK questionnaire completion.

Research Question # 1

The first Research Question was, “What views do parents and students have about the
importance of the areas/questions contained in the CPK questionnaire? Whatweg/'s of
parents and high school students about their self-perceived understanding ofshgiesdans
contained in the CPK questionnaire?” This question was answered descriptively.

Generally, | thought that if an item was considered by three or more groejiseasa top
ten item of importance (or not important) or understood (or not understood), this occurrence
should be particularly important for school counselors to note. Whether the school counselor
actually agreed with the rankings is of secondary importance.

The means for all of the items by group are presented in Appendix D. To sithplify

presentation in this chapter, the top ten items and lowest ten items of Importage®)fyare
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presented in Table 4.2 and the lowest ten and highest ten items for Knowledgseamntegdria

Table 4.3. The items ibold type were shared by three or more groups.

Table 4.2.

A. Parents College

Highest and Lowest Item Means for Importance by Group

Highest Ranked Items Importance

Lowest Ranked Items Importance

#1) Q7: Knowing what college | 3.93 | Q52: How to apply for non-standard | 2.50
preparatory classes to take in high administration (IEP students)

school

#2) Q68: How to find and apply | 3.89 | Q53: How much the SAT/ACT costs | 2.67
for scholarships

#3) Q10: Knowing a timeline of | 3.86 | Q54: How to qualify for and receive a | 2.79
when to do what in Grades 9-12 fee waiver to SAT/ACT, PSAT, and
regarding college planning steps AP exams

#4) Q11: Helping students develpf.86 | Q19: Going to college fairs 2.89
time management, organizational

test-taking, note-taking, and study-

skills

#5) Q58: The cost of attending | 3.86 | Q64: How an independent student statd96
college (tuition, room and board, is determined

books, etc.)

#6) Q44: When to take the 3.79 | Q23: Understanding the social life of | 3.00
SAT/ACT college

#7) Q73: Importance of interests| 3.79 | Q12: Understanding the differences | 3.04
when deciding what to major in among highly-selective, selective, and
while in college non-selective colleges

#8) Q29: When students should | 3.75 | Q31: How applications can differ in 3.04
apply to college length, complexity, and other aspects

#9) Q62: When the FAFSA shoul®8.75 | Q14: The importance of extra- 3.11
be filed curricular activities

#10) Q72: Understanding one's | 3.75 | Q32: Process for filing electronically | 3.14

abilities in making career
development choices

versus filing the paper application
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Again, note that the items bold type were shared by three or more groups. There is a trend

where it is the case that there are more items being shared in common iovlest’Ranked

Items of Importance” versus the “Highest Ranked Items of Importance.”

B. (Table 4.2. continued): Parents Non-College

Highest Ranked Items Importance

Lowest Ranked Items Importance

#1) Q68: How to find and apply | 3.87 | Q14: The importance of extra- 2.96
for scholarships curricular activities
#2) Q77: How to find employment  3.88Q53: How much the SAT/ACT costs | 3.00
#3) Q69: How to avoid 3.83 | Q54: How to qualify for and receive a | 3.02
scholarship scams fee waiver to SAT/ACT, PSAT, and
AP exams
#4) Q65: Types of financial aid | 3.83 | Q52: How to apply for non-standard | 3.10
(grants, loans, scholarships, administration (IEP students)
work/study)
#5) Q58: The cost of attending 3.80 | Q32: Process for filing electronically | 3.10
college (tuition, room and board, versus filing the paper application
books, etc.)
#6) Q29: When students should | 3.76 | Q19: Going to college fairs 3.13
apply to college
#7) Q22: Understanding the 3.76 | Q12: Understanding the differences | 3.13
academic demands of college among highly-selective, selective, and
non-selective colleges
# 8) Q7: Knowing what college 3.75 | Q31: How applications can differ in 3.14
preparatory classes to take in high length, complexity, and other aspects
school
#9) Q11: Helping students develgB.73 | Q23: Understanding the social life of | 3.16
time management, organizational college
test-taking, note-taking, and study-
skills
#10 Q46: What is tested onthe | 3.71 | Q35: Early Decision issues 3.16

SAT/ACT

59



Once again, note that the itemdimid type were shared by three or more groups. The trend

continues where it is the case that there are more items being shared in commo&noweke

Ranked Items of Importance” versus the “Highest Ranked Items of Impertanc

C.

(Table 4.2. continued): Students College

Highest Ranked Items Importance

Lowest Ranked Items Importance

#1) Q68: How to find and apply | 3.79 | Q52: How to apply for non-standard | 2.42
for scholarships administration (IEP students)
#2) Q22: Understanding the 3.71 | Q32: Process for filing electronically | 2.46
academic demands of college versus filing the paper application
#3) Q69: How to avoid 3.71 | Q23: Understanding the social life of | 2.50
scholarship scams college
#4) Q20: Knowing what majors afe3.67 | Q53: How much the SAT/ACT costs | 2.58
offered at what colleges
#5) Q29: When students should | 3.67 | Q54: How to qualify for and receive a | 2.75
apply to college fee waiver to SAT/ACT, PSAT, and
AP exams
#6) Q65: Types of financial aid | 3.67 | Q31: How applications can differ in 2.79
(grants, loans, scholarships, length, complexity, and other aspects
work/study)
#7) Q16: Going to colleges for 3.58 | Q12: Understanding the differences | 2.79
Visits among highly-selective, selective, and
non-selective colleges
#8) Q25: How to have a successfuB.58 | Q35: Early Decision issues 2.87
college interview
#9 Q74: Researching job trends I18.58 | Q19: Going to college fairs 2.92
the world of employment
#10) Q9: When students should | 3.54 | Q43: How to sign up for PSAT 2.92

apply to college
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Finally, again, note that the itemshold type were shared by three or more groups. The trend is

confirmed where it is the case that there are more items being sharechiorcamthe "Lowest

Ranked Items of Importance” versus the “Highest Ranked Items of Impestanc

D.

(Table 4.2. continued): Students Non-College

Highest Ranked Items Importance

Lowest Ranked Items Importance

#1) Q68: How to find and apply | 3.93 | Q52: How to apply for non-standard | 2.76
for scholarships administration (IEP students)

#2) Q69: How to avoid 3.90 | Q19: Going to college fairs 2.79
scholarship scams

#3) Q20: Knowing what majors afe3.86 | Q53: How much the SAT/ACT costs | 3.03
offered at what colleges

#4) Q25: How to have a successfuB.86 | Q31: How applications can differin | 3.07
college interview length, complexity, and other aspects

#5) Q46: What is tested onthe | 3.86 | Q28: How much time should be given t8.10

SAT/ACT

high school guidance departments to

complete the various tasks related to the

college application process

#6) Q65: Types of financial aid | 3.79 | Q8: Understanding high school class | 3.10
(grants, loans, scholarships, weighting, class rank, and calculating
work/study) GPA issues

#7) Q73: Importance of interests | 3.79 | Q23: Understanding the social life of | 3.10
when deciding what to major in college

while in college

#8) Q58: The cost of attending | 3.76 | Q32: Process for filing electronically | 3.10
college (tuition, room and board, versus filing the paper application

books, etc.)

#9) Q71: Helping students decide3.76 | Q13: Being informed about Advanced 3.14
what to major in when they go to Placement courses

college

#10) Q72: Understanding one's | 3.72 | Q12: Understanding the differences | 3.17

abilities in making career
development choices

among highly-selective, selective, and
non-selective colleges
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There are a number of interesting similarities and differences déaeasin Table 4.2.
Among these are the following:

¢ Question 68, “How to find and apply for scholarships” was rated as highly important by
all groups. It was the only item that was in the top ten for all four groups.

e Question 7, “Knowing what college preparatory courses to take in high school” was
ranked number one in importance by Parents College and in top ten importance by
Parents Non-College. Neither Students group listed this as a top ten questiors iofterm
importance.

e Both College Parents and Non-College Parents ranked Question 11, “Helping students
develop time management, organizational, test-taking, note-taking, and stilsfyaska
top ten item of importance whereas neither student group did.

e Both Non-College groups, parents and students, ranked Question 46, “What is tested on
the SAT/ACT?” as a top ten item in importance whereas neither College garepts
and students) did so.

e All four groups ranked items centered on financially-related items suchiastuit
financial aid and scholarships as important
There are a number of general comments about the data in Table 4.2 that should be

mentioned. First, on the lowest ranked items of importance, typically the ParesgeCatid
Student College groups did not rank the items as high in importance across the bward as t
Parent Non-College and the Student Non-College groups. A ranking of “3” on thevesal
‘Important” so even among the lowest ranked items in the questionnaire, the Rarebolge
and Student Non-College groups still thought most of the ranked items were impoxtand,Se

a common theme among all groups in regards to lowest importance involved the iapgthyqee
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items. Finally, there was much higher agreement among the groups about whahjsontaint,
than what was considered important among the four groups. The second part of Research
Question # 1 focused on the differences in understanding (or knowledge) of the items iafter

means for the four groups. These data are reported in Table 4.3. Again, the iterddypéol

were shared by three or more of the four groups.

Table 4:3. Lowest and Highest Means for Understanding by Group

A. Parents - College
Lowest Ranked Items Understooc Highest Ranked Items Understood
#1) Q127:How to apply for non- | 2.04 | Q86: Helping students develop time | 3.39
standard administration (IEP management, organizational, test-
students) taking, note-taking, and study-skills
#2) Q139:How an independent | 2.07 | Q152: How to find employment 3.36
student status is determined
#3) Q138:What the 2.21 | Q97: Understanding the academic 3.32
CSS/Financial Aid Profile is and demands of college
when and why it should be filed
#4) Q129:How to qualify forand | 2.21 | Q147: Understanding one's abilities in 3.30
receive a fee waiver to SAT/ACT, making career development choices
PSAT, and AP exams
#5) Ql126When students should | 2.21 | Q148: Importance of interests when | 3.29
take SAT I deciding what to major in while in
college
#6) Ql41:How to appeal a 2.25 | Q153: Developing job-related skills | 3.29
financial aid award such as interviewing and resume
writing
#7) Q125:Purpose of the SAT Il | 2.30 | Q154: How to select references for | 3.25
employment
#8) Ql144:How to avoid 2.43 | Q93: Knowing the types of degrees | 3.25
scholarship scams colleges offer (Associate, B.A./B.S.,
Masters, Ph. D.)
#9) Ql113What are the students | 2.43 | Q146: Helping students decide what {03.21
and parent/guardian rights in major in when they go to college
reviewing a recommendation
#10) Q108:Knowing about The 2.43 | Q150: How values impact career 3.21
Common Application selection
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Again, the items ibold type were shared by three or more of the four groups. There appears to

be significant agreement on those items all groups found to be least understood.

B. (Table 4.3. continued): Parents Non-College
Lowest Ranked Items Understood Highest Ranked Items Understood
#1) Q127: How to apply for non- | 2.12 | Q:86 Helping students develop time | 2.98
standard administration (IEP management, organizational, test-
students) taking, note-taking, and study-skills
#2) Q138: What the 2.14 | Q154: How to select references for | 2.98
CSS/Financial Aid Profile is and employment
when and why it should be filed
#3) Q141: How to appeal a 2.15 | Q89: The importance of extra-curricula?.94
financial aid award activities
#4) Q129: How to qualify for and | 2.18 | Q152: How to find employment 2.92
receive a fee waiver to SAT/ACT,
PSAT, and AP exams
#5) Q139: How an independent | 2.18 | Q93: Knowing the types of degrees | 2.85
student status is determined colleges offer (Associate, B.A./B.S.,
Masters, Ph. D.)
#6) Q125: Purpose of the SAT Il | 2.20 | Q148: Importance of interests when | 2.84
deciding what to major in while in
college
#7) Q126: When students should| 2.20 | Q98: Understanding the social life of | 2.82
take SAT Il college
# 8) Q108: Knowing about The 2.22 | Q150: How values impact career 2.82
Common Application selection
#9) Q144: How to avoid 2.25 | Q153: Developing job-related skills | 2.81
scholarship scams such as interviewing and resume
writing
#10 Q143: How to find and apply | 2.30 | Q97: Understanding the academic 2.81
for scholarships demands of college
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Once again, the items bold type were shared by three or more of the four groups. There

appears to be significant agreement on those items all groups found to be the Ramkexi

Items Understood.” In comparison, there is not as much agreement on the “Highlest R

ltems Understood.”

C. (Table 4.3. continued): Students College

Lowest Ranked Items Understood

Highest Ranked Items Understood

#1) Q136: What the FAFSA looks 2.08 | Q88: Being informed about Advanced | 3.17
at income and asset-wise Placement courses
#2) Q137: When the FAFSA 2.17 | Q86: Helping students develop time | 3.17
should be filed management, organizational, test-

taking, note-taking, and study-skills
#3) Q135: How to complete the | 2.17 | Q133: The cost of attending college | 3.13
FAFSA Financial Aid form (tuition, room and board, books, etc.)
#4) Q138: What the 2.29 | Q97: Understanding the academic 3.09
CSS/Financial Aid Profile is and demands of college
when and why it should be filed
#5) Q127: How to apply for non- | 2.33 | Q148: Importance of interests when 3.08

standard administration (IEP
students)

deciding what to major in while in
college

#6) Q129: How to qualify for and
receive a fee waiver to SAT/ACT,
PSAT, and AP exams

2.37

Q82: Knowing what college preparaton
classes to take in high school

v3.08

#7) Q126: When students should| 2.37 | Q117: Why to take the PSAT 3.0¢
take SAT I

#8) Q139: How an independent | 2.42 | Q116: When to take the PSAT 3.08
student status is determined

#9 Q134: How the Expected 2.42 | Q85: Knowing a timeline of when to da 3.08

Family Contribution (EPC) is
determined

what in Grades 9-12 regarding college
planning steps

#10) Q125: Purpose of the SAT Il

2.42

Q83: Understanding high school class
weighting, class rank, and calculating

GPA issues

3.04
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Finally, again, the items ibold type were shared by three or more of the four groups. There
appears to be significant agreement confirmed on those items all groups foundetdLmavest
Ranked Items Understood.” Again, in comparison, there is not as much agreement on the

“Highest Ranked Items Understood.”

D.

(Table 4.3. continued): Students Non-College

Lowest Ranked Items Understood Highest Ranked Items Understood
#1) Q127: How to apply for non- | 2.07 | Q89: The importance of extra-curriculaB.24
standard administration (IEP activities
students)
#2) Q138: What the 2.10 | Q86: Helping students develop time | 3.10
CSS/Financial Aid Profile is and management, organizational, test-
when and why it should be filed taking, note-taking, and study-skills
#3) Q144: How to avoid 2.14 | Q120: Why to take the SAT/ACT 2.93
scholarship scams
#4) Q137: When the FAFSA 2.21 | Q117: Why to take the PSAT 2.93
should be filed
#5) Q141: How to appeal a 2.24 | Q112: Importance of recommendation.90
financial aid award by teachers
#6) Q136: What the FAFSA looks 2.24 | Q82: Knowing what college preparatarg.90
at income and asset-wise classes to take in high school
#7) Q135: How to complete the | 2.24 | Q153: Developing job-related skills 2.89
FAFSA Financial Aid form such as interviewing and resume
writing
#8) Q126: When students should| 2.24 | Q148: Importance of interests when | 2.89
take SAT I deciding what to major in while in
college
#9) Q139: How an independent | 2.28 | Q152: How to find employment 2.86
student status is determined
#10) Q125: Purpose of the SAT Il| 2.28 | Q99: The factors considered in college2.86
admissions (grades/coursework, f
standardized test scores, extra-curr. efc)

It is evident from Table 4.3 that questions focusing on testing or financial isste$he

least understood by all four of the groups. Parent groups, both College and Non-Caoltbepk, te

to rank the items related to Careers as most understood. With the Student Qall8gedant
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Non-College groups, Question 82, “Knowing what college preparatory classée ia high
school.” was a well-understood item.

When comparing the importance and understanding Tables (4.2 and 4.3) for all four
groups, the combination of “most important” and “least understood” items, Question 69/144
“How to avoid scholarship scams” was almost unanimously identified as both morgampor
and less understood. Financial items in general shared this character@sig the groups more
often than other items and areas.

In the “Highest Ranked Items Understood” table (Table 4:3), both the Student College
and Student Non-College groups indicated that they understood Question 82, “Knowing what
college preparatory classes to take in high school” while neither Parenge&otl®arent Non-
College did so. In addition, the Parent-College group identified the same itexstj@& 7, in the
importance section, as the most important item.

While the Parent-College and Parent Non-College groups identified Qu#tio
“Helping students develop time management, organizational, test-taking, kiotg-tand study
skills” as important, all four groups indicated a high degree of understanding of this item

As another way of describing the data, the questions in each section of the questionnair
were summed and sub-scale scores were computed. These data are presabtedtia. T
This Table 4.4 provides a comprehensive view of the areas of CPK and identifies amdsconfir
findings perhaps already seen in the previous Tables but where a broad view gfdttarioe
and Understanding rankings is global and as such makes the comparison amongpthargt

the areas of items significantly clearer.
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Table 4:4. Highest Importance Item Means and Lowest Understood Item Means

Importance Parents-CollegeParents Non-Col St.- Coall St. - Non-Coll
Mean Mean Mean Mean

#1 Costs 3.60 Costs 3.67 Career 3.37 Costs 3.55

#2 Career 3.56 Career 3.57 | Costs 3.36 Career 3.54

#3 Prep. 3.54 Res. 3.50 Res. 3.33 Res. 3.49

#4 Res. 3.43 Test. 3.48 Prep. 3.26 Test. 3.43

#5 Test. 3.38 Prep. 3.48 Apply 3.17 Prep. 3.34

#6 Apply 3.35 Apply 3.38 Test. 3.05 Apply 3.31

Understanding

#1 Costs 2.58 Costs 2.37 Costs 2.53 Costs 2.37

#2 Test. 2.66 Test. 2.46 Apply 2.71 Apply. 2.54

#3 Apply 2.77 Apply 2.51 Test 2.77 Test 2.61

#4 Prep. 2.95 Prep. 2.66 Res. 2.83 Res. 2.65

#5 Res. 2.99 Res. 2.68 Career 2.90 Career 2.75

#6 Career 3.17 Career 2.78 Prep. 3.04 Prep. 2.89

As shown in Table 4.4, all four groups list Career and Costs as the two areas of most
importance. Interestingly, however, all four groups list Costs as théhatethey least
understand. The data in Table 4.4 also show that Testing was ranked quite a bit higher in
importance for students whose parents did not graduate from college than fotubesess
whose parents did graduate from college. Even the lowest area in Importangg éhophe
highest area in Understanding (Career or Prep) were considered important tandhtmabe

understood by all of the groups.

Research Question # 2
Research Question 2 asked whether there would be significant differencevievis of
parents and high school students about the importance of the areas/questions of the CPK
guestionnaire. Research Question 2 also asked whether there would be signditfentint

views of parents and high school students about their self-perceived understanding of the
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areas/items of the CPK questionnaire. In essence, Question 2 changesléstrigive analysis

of the similarities and differences among the groups, to an inferentigbenal

Two approaches were taken to answer this question. As an initial analysis, themata w
analyzed by two series of univariate t-tests, the first comparing the panenthad graduated
from college to the parents who had not graduated from college and the secondrgpthpari
students whose parents had graduated from college to the students whose parents had not
graduated from college. These univariate analyses were conducted on altexhthrom the
guestionnaire to provide a detailed analysis of the data. After the t-tesi#tj\ariate
discriminant function analysis was computed to compare all four groups on thertemtbié

guestionnaire on all of the questions at one time.

Parents-College versus Parents Non-College: Importance Ratings

Only three questions were found to be significantly different in terms of impertanc

ratings between these two groups. These data are presented in Table 4.5.

Table 4.5. Significant Differences between Parents-College and Patge Non-College in
Importance Ratings

ltem Mean Parents Mean Parents Non-| t Significance
College College
Q52: How to apply for 2.50 3.10 2.72 .008**

non-standard
administration (IEP

students)

Q64: How an Ind. 2.96 3.50 2.98 .004**
Stud. status is det.

Q77 How to find emp. 3.56 3.83 2.21 .034*

* significant at .05 level ** significant at .01 level *** significant at .001 level
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As shown in Table 4.5, on all three of the items where a significant difference was
discovered in importance the means of the Non-College Parents were highierring®ack to
Table 4.2, these parents ranked Question 77, “How to find employment” in their top ten of most
important items whereas College Parents did not. Considering that only thre@»ftttests
were significant, it can generally be concluded that the two parent groups do mandifkedly

in these importance ratings.

Parents-College versus Parents Non-College: Understanding Ratings

Seventeen questions were found to be significantly different in terms of umdargta

ratings between these two groups. These data are presented in Table 4.6

Table 4.6. Significant Differences between Parents-College and Patge Non-College in
Understanding Ratings

ltem Mean Parents College Mean Parents Nop- T Sig.
College
Q82: Knowing what 3.07 2.62 2.92 .005**

college preparatory
classes to take in high
school

Q83: Understanding 3.04 2.62 2.93 .005*4
high school class
weighting, class rank,
and calculating GPA

issues

Q86: Helping students 3.39 2.98 2.58 .012*
develop time

management and etc.

Q88: Being informed 2.82 2.43 2.09 .040*

about Advanced
Placement courses

Q93: Knowing the 3.25 2.85 2.35 .021*
types of deg coll. Offer
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(Table 4.6. continued)
ltem

Mean Parents Colleg

)

-

Mean Parents Non-
College

Sig.

Q97: Understanding th
academic demands of
college

(4%

3.32

2.81

3.13

.002*4

Q99: The factors
considered in college
admission

2.96

2.59

2.20

.032*

109: Understanding
what is on a high
school transcript

3.07

2.55

3.14

.002*4

Q110: Early Decision
issues

2.82

2.36

291

.005*4

Q131: The
effectiveness of
SAT/ACT prep prog.

2.71

2.31

2.36

.021*

Q146: Helping students
decide what to major in
when they go to collegg

U7

1%

3.21

2.68

3.28

.002*4

Q147: Understanding
one's abilities in
making career
development choices

3.30

2.76

3.12

003**

Q148: Importance of
interests when deciding
what to major in while
in college

3.29

2.84

2.65

.010**

Q149: Researching jo
trends in the world of
employment

o

3.07

2.68

2.30

.025*

Q150: How values
impact career selectior

3.21

2.82

2.19

.031*

152: How to find
employment

3.36

2.92

2.55

.013*

153: Developing job-
related skills such as
interviewing and

resume writing

3.29

2.81

2.45

.017*

* significant at .05 level ** significant at .01 level *** significant at .001 level
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As shown in Table 4.6, there were many more items where there was a significant

difference in means between the Parent College and the Parent Non-Collegergregasds to

understanding than there were previously with importance. As a rule, the Pane@ohlege

Group means were lower. Since a large number of comparisons were signifitasein t

analyses, it is reasonable to conclude that parents who had attended coltegbady more

knowledgeable than parents who had not attended college.

Students College versus Students Non-College: Importance Ratings

Eleven questions were found to be significantly different in terms of importatimogsra

between these two groups. These data are presented in Table 4.7

Kk

ek

Table 4.7. Significant Differences between Students-College and Studeridon-College

in Importance Ratings
ltem Mean Students Mean Students t Sig

College Non-College

Q23: Understanding the socigal 2.50 3.10 3.28 .002**
life of college
Q25: How to have a 3.58 3.86 2.05 .047*
successful college interview
Q32: Process for filing 2.46 3.10. 3.51 .001**7
electronically
Q42: Why to take the PSAT 3.08 3.52 2.34 .023
Q45: When to take the 3.21 3.62 2.61 .012*
SAT/ACT
Q46: What tested SAT/ACT 3.42 3.86 2.78 .0097
Q47: How to reg. SAT/ACT 3.08 3.48 2.25 .029%
Q48: How many times the 3.08 3.59 2.85 .006**
SAT/ACT should be taken
Q49: How SAT/ACT scored 3.29 3.69 2.26 .023%
Q50: Purpose of the SAT I 2.92 3.45 2.7 .008
Q51: When students SAT II'S 2.96 3.45 241 .0217

* significant at .05 level ** significant at .01 level *** significant at .001 level
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All but three of the items that were significantly different in importanosefrom the
Testing area. Out of the 16 questions listed in the Testing area of the C&iKmpuaare eight of
these questions were found to have significantly different means between the Sitkge
and the Student Non-College groups. In all of items above where there was aasignifi
difference, the Student Non-College group had higher means. There was onlyroraanked
in the “Highest Ranked Items Importance” tables (Table 4.2, C and D) Q25 ‘tHoavé a
successful college interview” that also was listed as significantlgrdift in means in Table 4.7
between the Student College and Student Non-College Groups. Question 46 “What is tested on
the SAT/ACT,” was significantly different in means between the Studené@zolind the
Student Non-College groups, but only the Student Non-College listed this iterardsd r

importance item.

Student College versus Students Non-College: Understanding Ratings

Only one item was found to be significantly different in Understanding between thes

two groups. These data are presented in Table 4.8

Table 4.8. Significant Differences between Student College and Saurd Non-College in
Understanding Ratings

ltem Mean Student College Mean Student T Sig
Non-College

Q104: When students should apply 3.00 2.48 2.31 .025%

to college

* significant at .05 level
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Discriminant Function Analysis: Importance Questions

A four-group discriminant function analysis was computed comparing all four gooups
the importance items of the questionnaire. This analysis was conducted to accthentdage
number of analyses reported in the sections above. This analysis produced two ftimations
were significant (Wilks Lambda for Function 1 = .014, p = .000, canonical correlation sguared
.135; Wilks Lambda for Function 2 = .090, p = .010, canonical correlation squared = .022). Since
only the first function accounts for a meaningful amount of the variance, it will be the onl
function described. Function 1 consists primarily of Questions 23, 32, 50 and 48. The group

centroid matrix is presented in Table 4.9.

Table 4.9. Group Centroids for Function 1

Group Function 1
Parent College .182
Parent Non-College 1.303
Student College -4.210
Student Non-College 1.692

As shown in Table 4.9, function 1 basically discriminates the Student College groufmérom t

other three groups. The means for the dominant questions are presented in Table 4.10.

Table 4.10. Means for the Dominant Items for the Discriminant Function Aalysis

ltem Parents-| Parents | Students| Students
College | Non-Coll | College | Non-Col

Question 23: Understanding the social life of 3.00 3.16 2.50 2.90

college.

Q32: Process for filing electronically 3.14 3.10 2.46 3.10

Q50: Purpose of the SAT Il 3.37 3.50 2.92 3.45%

Q48: How many times the SAT should be taken 3.43 3.64 3.08 3.21
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As shown in Table 4.10 the students whose parents had attended college rate each of the items a

less in importance as compared to the remaining three groups.

Discriminant Function Analysis: Understanding Questions

A four-group discriminant function analysis was computed comparing all four gooups

the understanding items of the questionnaire. The discriminant function apabdised one

significant function (Wilks Lamda = .008, p=.004, canonical correlation squared = .028). T

structure matrix indicated that the dominant items from the questionnairéuestions 87,

113, and 126. The group centroid for this function is presented in Table 4.11

Table 4.11. Group Centroids for Function 1

Group Function 1
Parent College 2.899
Parent Non-College 1.561
Student College -3.927
Student Non-College -1.963

The means for the relevant items, by group, are presented in Table 4:12

Table 4.12. Means for the Dominant Items for the Discriminant Function Aalysis

ltem Parents- | Parents | Students| Students
College | Non-Coll | College | Non-Coll

Q87: Understanding the differences among 2.48 2.41 2.83 2.55

highly-selective, selective, and non-selective

colleges

Q113: What are the students and parent/guardi@¥3 2.46 2.67 2.55

rights in reviewing a recommendation

Q126: When students should take SAT Il 2.21 2.20 2.38 2.24
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It is evident from the results of the discriminate function analysis that theaioim
difference is between parents and students and that the students think they have wiedgé&no
about these areas than their parents. In general, however, the resultsdranalysis indicate
that the groups are not markedly different in their knowledge. This is perhaps besttdsiedns

by the fact that the one significant function accounted for only approximately 8% wariance.

Research Question # 3

Discriminant Function Analysis: Importance Questions

The third research question focused on the differences between the school counselors’
importance ratings as compared to the other four groups.

To answer this question, two analyses were conducted. First, a five-groumidigot
function analysis was performed comparing the school counselors to the parents ansl student
the importance items. Two of the functions were statistically signifidsitk¢ Lamda for
Function 1 = .006, p=.000, canonical correlation squared = .144; Wilks Lamda for Function 2 =
.048, p=.000, canonical correlation squared = .091). The structure matrix indicatedrtbatite
50, 25, 16 (with a negative loading), 67 and 66 formed Function 1, while items 47, 23, 45, 32,
and 44 formed Function 2. The group centroid matrix is presented in Table 4.13, and the table of
means for the two significant functions is presented in Table 4.14.

Table 4.13. Group Centroids for Function 1

Group Function 1 Function 2
Parents College -1.292 572
Parents Non-College -.856 1.318
Students College -.106 .304
Students Non-College -2.321 484
School Counselors 5.938 -.632
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Table 4.14. Relevant Means for the Significant Functions

A. Function 1
ltem Parents| Parents | Students | Students | School
College | Non-Coll | College | Non-Coll. | Coun.
Q77: How to find employment 3.56 3.83 3.46 3.72 2.93
Q50: Purpose of the SAT Il 3.37 3.50 2.92 3.45 3.23
Q25: How to have a successful coll. int.  3.54 3.65 3.58 3.86 3,03
Q16: Going to colleges for visits 3.71 3.58 3.58 3.45 3.96
Q67: Repayment issues on school loans  3.43 3.62 3.25 3.52 3.07
Q66: How to appeal a fin. aid award 3.29 3.58 3.29 3.54 2.90
B. Function 2
ltem Parents| Parents | Students | Students | School
College | Non-Coll | College | Non-Coll. | Coun.
QA47: How to register for SAT/ACT 3.63 3.59 3.08 3.48 3.4p
Q23: Und. the social life of college 3.00 3.16 2.50 3.10 2.90
Q45: Why to take the SAT/ACT 3.68 3.63 3.21 3.62 3.6R
Q32: Process for filing electronically 3.14 3.10 2.46 3.10 2.69
Q44: When to take the SAT/ACT 3.79 3.69 3.33 3.62 3.719

The most reasonable interpretation of Function 1 is that it distinguishes School

Counselors from the other four groups, although there is less difference for Stadbdege. As

shown in Table 4.14 A, the counselors perceive all these questions as less importatitehan ei

the parents or the students. Function 2 seems to primarily discriminate stwtlesé parents

had attended college from the other four groups. These students consider all oftioasjas

less important the remaining groups.

The second analysis for Question # 3 used a one-way MANOVA for the six areas

contained in the CPK. The omnibus Wilks Lambda was highly significant (p = .000, pitial e

squared = .073). The follow-up univariate ANOVAs are listed in Table 4.15.
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The areas that were most significantly different were: (in order fronh srgrgficantly
different to least): (a) Testing; (b) Costs; (c) Application; (d) Pespanrd (e) Career. The only

area where there were not significant differences was for Résearc

Table 4.15. Results of the Univariate Follow-Up Analysis

Area Df F Sig
Prepare 4 2.525 .043*
Research 4 .876 480
Application 4 3.236 .014*
Testing 4 4.824 .001***
Costs 4 4.368 .002**
Career 4 2.457 .046*

* significant at .05 level ** significant at .01 level *** significant at .001 level

4.16. Means for the Areas by Group

Area Parents| Parents | Students | Students | Sch.
College | Non-Coll | College | Non-Coll. | Coun
Prepare 28.25 27.65 26.08 26.73 26,70
Research 34.10 34.92 33.33 34.92 33}40
Application 43.05 43.56 41.28 42.85 39.95
Testing 54.90 55.58 48.83 54.23 51.95
Costs 39.65 40.71 37.29 38.88 37.50
Careers 35.40 35.58 33.71 35.15 33,00

It is evident from Table 4.16 that the difference between the groups is complex
Specifically, there is no evidence of a consistent pattern, nor is there evidanitee counselors

are distinctly different from the remaining groups. As mentioned previouslysipvealicted that
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the counselors would be most similar to the parents who had attended college. Tittlere is
evidence in Table 4.16 that this is correct.
Importance: Ranked Order Means of all Five Groups
Table 4.17 below expanded the previously listed Table 4.2 top ten means of the groups to
also show the school counselors’ top ten means. Table 4.17 shows that what school counselors
think are the top ten ranked questions in order of importance for college-bound students to know

were not parallel to the perceptions of the parents or students.

Table 4.17. Importance Items Mean Ranking for All Five Groups

PColl Q# PColl PNColl Q# | PNColl | StPColl Q# | StPColl | StPNColl StPNColl | Counselor | Counselor
Mean Mean Mean Q# Mean Mean
Top Ten Top Ten Top Ten Top Ten
Highest Highest Highest Top Ten Highest
Highest

#1) Q7 |3.93 |#1) Q68|3.87 |#1) Q68 |3.79 | #1) Q68 | 3.93 | #1 Q16 | 3.96

#2) Q68|3.89 | #2) Q77| 3.83[#2) Q22[3.71 | #2) Q69| 3.90 |#2Q7 |3.83

#3) Q10| 3.86 | #3) Q69 3.83 #3) Q69 3.11 #3) Q20 3.86:3 Q22 | 3.83

#4) Q11|3.86 |#4) Q65 |3.83 | #4) Q20| 3.67| #4) Q25 3.86| #4 Q21 |3.79

#5) Q58| 3.86 | #5) Q58 3.80 #5) Q29 3.67 #5) Q46 3.86:5 Q44 | 3.79

#6) Q44]3.79 | #6) Q29| 3.76| #6) Q65 | 3.67 | #6) Q65 | 3.79 | #6 Q60 | 3.72

#7) Q73| 3.79 |#7) Q22 3.76 | #7) Q16| 3.58 | #7) Q73| 3.79 | #7 Q68 | 3.72

#8) Q29| 3.75 |#8) Q7 |3.75 | #8) Q25| 3.58| #8) Q58 3.76| #8 Q24 | 3.69

#9) Q62| 3.75 |#9)0Q11|3.73 | #9 Q74| 358, #9) Q70 3.76{#9 Q65 | 3.69

#10) Q72| 3.75 #10Q46 3.71 #10)Q9 3.54 #10) Q72 3.72210 Q11| 3.66

There are a number of interesting findings in Table 4.16.

e Q16 Going to colleges for visits. Only Student Collesfared this as a top ten with school

counselors.

e Q7 Knowing what college preparatory classes to take in high school. Parent Goitege

Parent Non-College shared this with school counselors as a tdgtueent Collegand

Student Non-College did not
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e Q 22Understanding the academic demands of college. Parent Non-Catié@tudent

Collegeshared this with school counselors.

e Q 21Finding a good fit to a college. No grougigared this as a top ten with the school

counselors.
e Q 44When to take the SAT. Only Parent Collespared this with school counselors.

e Q 60How to complete the FAFSA. No grougisared this as a top ten with the school

counselors.

e Q 68How to find and apply for scholarships. Parent College, Parent Non-College, Student

College, and Student Non-Collegk shared this with the school counselors.

e Q 24 Factors considered in college admissions. No grebpeed this in common with

school counselors.

e Q 65Types of financial aid. Parent Non-College, Student College, and Student NogeColle

had this in the top ten.

¢ Q l1l1lHelping students develop time management, organizationaPatnt College and

Parent Non-Collegshared this as a top ten with school counselors

To summarize school counselors are most like the Student College group in theriogorta
ratings. Both groups ranked the items and areas generally lower in impofaecanked
means showed the school counselors putting importance on items that other the groups did not.

In understanding, it was parent groups and student groups being most alike.
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CHAPTER 5
Discussion
Introduction

When thinking about topics for potential dissertations, | decided to focus on tha critic
difficult, and complex issues of college preparation and planning, of what | hawvaseaéigh
school counselor for close to twenty years, and what the research indicegatieveroblems
with college preparation and planning. Once deciding to research this topiatedato
investigate promising avenues to address such problems. There were thpgencigoles that
guided me.

The first principle was that parents and college-bound high school children should work
together on college preparation and planning. Parents play the crucial role dma nee
cooperatively collaborate consistently with their college-bound children in tloeg®, neither
doing too much or too little. These high school students are responsible, too, to assume a degree
of direct control with all aspects of the college preparation and planning pracéissritative
parenting of adolescents requires an understanding of the balance requieshliats/too
much and too little spectrum, and also necessitates that parents become informedliageut
preparation and planning topics, so that they can successfully guide their high sdegel col
bound children.

Second, high school counselors play an important role in empowering parents and
students in this college preparation and planning process. Our role is to &athit&inowledge
and understanding of these parents and college-bound students, but not do college preparation

and planning for them. This, “College Preparation Knowledge” seemed to bghhessue to

81



focus on in terms of empowerment, with the idea that what people know can only help them, and
what they don’t know will most certainly hurt them.

After acknowledging the problems with college preparation and planning, the imgortanc
of parenting in this process, and then coming to the conclusion that “College Preparation
Knowledge” was a key to unlocking the door to college access and success thiaki t
through how to convey such CPK. Developing a comprehensive and confidential assézsme
college-bound students and their parents that identified the major areas of cafsgaton
and planning seemed to be logical and appropriate.

| endeavored to think and do research along the line of what these college-bound students
and their parents needed to know. It was not necessary to try and make this audizctoe de
school counselors, but parents and college-bound students did have to attain a level of competent
proficiency and understanding of these areas. | thought that comparisons amongting diff
major groups (Parents who graduated from college, parents who did not graduate frgey colle
students whose parents had graduated from college, students whose parents had not graduated
from college, and high school counselors) to see what was thought to be important and
understood about college knowledge, would be an appropriate way to determine praorities f
college preparation and planning. | wanted this research to have the@ighdatance and
practical benefits for our high school Guidance Department in our daily work.

In discussing the CPK questionnaire parent and student respondents (Table 4.1¢ there ar
some points worth considering. It was clear from the table that gettipgteets of 12
graders-and especially #grade college-bound students themselves--to complete the College

Preparation Knowledge questionnaire was unsuccessful. There seemedti® inetivation for
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such seniors and their parents to complete the CPK questionnaire. Evéhdrgdd, there was
a significant drop-off in participation in the parents and students.

It would seem that the best time for the completion of the CPK questionnaire would be
the in the tenth grade year as this is where the greatest number of both parenidesutsl st
participated in completing the CPK questionnaire and it when school counselors ssmbmm
taking the PSAT. Another statistic to note is that non-college graduategpasretmuch more
likely, at almost a 2:1 ratio, to complete the CPK questionnaire as comparedrtts pano had
graduated from college.

The most unintended yet most interesting and perplexing finding of this studigatas t
only 13 families whose children had taken the PSAT'’s returned the Parent Consemnoorm f
the student meetings in November. From those student meetings, before the pairdvintet
was sent, a total of 73 families had returned the Parent Consent Form. | do noanddenst
this occurred. Maybe students who had taken the PSAT’s, and their parents, hirdathat
they both understand and know what is important about CPK.

When the CPK questionnaire was closed in March 2010, 31 of the families whose high
school students had taken the PSAT’s had also completed CPK questionnaire. lanthsitcle
this completion was primarily the result of the phone calls and not the studenmtgroedhe
letter sent to the parent at home. Why there was not more overlap in these twoesudienc

unclear.

Research Question # 1

The first research question was concerned with the relative degree of mepaatal
understanding of the various questions and topics in the CPK questionnaire demonstiated by
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parents and students. In reviewing the data in Table 4.3, a reasonable conclusion wotdd see
be that many of the questions listed as least understood were items thatevard te a small
sub-group of parents and students, but not generally relevant to all. These itemsgéstali
small fraction of parents and students who tended towards either the higheingciinel

wealthier end of the college preparatory spectrQa88:What the CSS/Financial Aid Profile is
and when and why it should be filed; a#@) Q125:Purpose of the SAT Il) or the lower
academic or socio-economic end of the specti@Qb2{:How to apply for non-standard
administration (IEP students)139:How an independent student status is determined{¢4nd
Q129:How to qualify for and receive a fee waiver to SAT/ACT, PSAT, and AP exams).

A conclusion to be derived from this is that efforts need to be made to target parents and
students who may be one of these types of specialized cases. Having thefaldasaugh the
cracks because they are not a major concern of many does not at all mininmzeattance and
understanding issues where such considerations are crucial. For the vasy widjoe students
in the middle of the college preparatory distribution understanding these issoésrigical.
However, for lower income students who need SAT fee-waivers, or students who nedd specia
accommodations based on IEP’s, or for those higher-end students taking thieaBAT |
completing the CSS Profile, it is very critical for those specific fi@siio do these things
correctly and comprehensively. The majority of parents and students seemedstanddbat
these niche questions were not especially relevant to them, and rated thenelomsioft
importance. The one major exception to this would seem to be Question 144, “Understanding o
how to avoid scholarship scams.”

Parents and students are rightfully concerned about the importance of and teeeding
understand how to detect when a third party seeks to scam them with promises obifege m
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for a fee” type of scenario. There are many unscrupulous operators in the pcdiegeatory

landscape who prey on peoples’ fears about money to swindle families. At best, theseof
individuals and organizations offer information, resources, and services for hdadhese

services are already available elsewhere for free. At worssctms can be costly,

unprofessional, and even unethical. School counselors need to make sure we communicate how
to get such information, resources, and services, without costs to parents and students.

While finishing this writing of the Dissertation, a parent contacted me gshbbatical
replacement school counselor by email regarding to “a scholarship s=sam’ 5ee Appendix F
for the exchange of emails (shared with parent permission). This emaibikssthis problem
perfectly and precisely.

Both parents and students should be concerned about Costs and Financial Aid issues
(Table 4.2). It is not just something that the parents need to worry about as a relggonsibi
Paying back loans is often primarily the students’ responsibility. It wasitiye finding of this
study that all four groups ranked Costs as a higher area in importance but alsedrttieiatheir
lower understanding (lowest of all six areas) of the Costs area needed todssadidr

In reference to Table 4.4, the practical implications of having Costs (Fah@adiand
Scholarships) being highest ranked area in terms of importance and th¢ fagked least
understood area for all four group would suggest that school counselors should tailor college
preparation programming to address this primary concern of costs.

While all of the groups ranked the importance of Careers high, the groups also ranked it
as the most understood area. What | have observed is that parents and students oftesobdave a g

grasp of the elementary aspects of career development but often lack ahsarseestrategy

85



for discerning a college-bound students’ career path. For example, the chaintmgollege
major is a very common practice by students in college.

Some of the fears about careers can come out in the Costs area as in, “How do we know
if getting a college degree will pay-off?” There are more reasoret @ cpllege degree than
enhancing a young adult's future earnings prospects, but this question is camaajdy
concern, especially in these days of high college costs and economic downturnmifittasig

unemployment.

Research Question # 2

In reviewing the results for Research Question # 2: importance and understanding
differences among the four groups (and later for Research Question #3amepand
understanding differences among the five groups), it was clear that ibasvgiroups were
similar in some ways in terms of ratings of the CPK questionnaire. Yet, el#spit
commonality, it does not follow that each group needs the same types of informationepresent
the same way in terms of depth and breadth. For example, Parents with collegs dagked
Costs and Financial Aid as their most important area, as did Parents withegé a®brees. Yet
Parents College group typically have more sophisticated and less elgnugrestions about
such an area than the Parents Non-College group. This was evidenced by the egen-end
answers as the Parent College group typically had more advanced obsergatstiens, and
comments (see Appendix E).

The understanding items also reflected this disparity. Research Questods3 do
much to further demonstrate both the differences and similarities among thedigps gn the

CPK questionnaire.
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Parents: Significant Differences in Importance and Understanding

Only three questions were found to be significantly different in importaneeéetthe
parents who had graduated from college and the parents who had not graduated from college.
These questions were (Table 4.5): (a) Question 52, “How to apply for non-standagl testi
administration IEP students”; (b) Question 64, “How an independent student status is
determined”; and (c) Question 77, “How to find employment”. “How to find employmeas’
an issue of importance to both groups of parents. However, parents who did not graduate from
college rated this higher and significantly different when compared to parkotsad graduated
from college. My experience as a school counselor confirms that parents who do not have
college degrees often need more assurance that attending and gradomticgilgge is going to
be a good decision for their child in regarding increasing the probabilittesdofg enhanced
employment opportunities.

Non-standard SAT administration is a very important issue for parents who hdeetst
with IEP’s. Not getting appropriate information from high school Guidance Bepats about
such non-standard administration can be a violation of a student’s IEP and haveealumad
legal ramifications. On a practical level, a student who has a disabitignied the opportunity
for appropriate accommodations and thus his or her performance scores on suabutddie w
much lower than their abilities and achievement. Sensible accommodati¢BR ftudents can
make a substantial difference. For most college-bound parents and their studestandard
testing administration is not an issue of importance. Neither is the issue of hibarto a

Independent Student status. However, as mentioned above, this issue is critisahdtirgaoup
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of students and their parents and should not be ignored simply because it is relevamito a sm
sub-population of students.

In regards to the parent groups the results confirmed what the research would have
suggested: That parents who did not graduate from college would have less understahding a
knowledge in general as compared to the parents who had graduated from cedef® (s
example, Table 4.6). These results would seem to be important to school counseddtseyginc
indicate the areas where there is the greatest need for programmindj\arthdeservices to
parents, in general, and parents without a college degree in particular. fonenphcation of
these findings might be to conduct two sessions at college planning and financiahafdmig
these two different audiences. One session could be for those without a deep understanding of
the college admission process (i.e., a session probably aimed at parents ansl withdmrita
college background); the other session could be aimed at parents and students with a much
deeper degree of understanding which could cover far more advanced topics.

Students: Significant Differences in Importance and Understanding

The major insight derived from Table 4.4 and Table 4.7 pertained to the importance area
and items of Testing on the CPK questionnaire. Testing was rated as highpoitame to
students whose parents did not graduate from college as compared to those studenmtnigho pa
had graduated from college. Although the students whose parents did not graduate fram colleg
saw themselves as having approximately as high an understanding of testumdeass whose
parents graduated from college (Table 4.8) they placed more importance arethiThis
suggests that providing opportunities to such students to attend a presentation abautmegsti
assist those students whose parents did not graduate from college--a velsteicdht
population in regards to collegiate success and graduation--to engage in a &n@gdef
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college planning issues in general. It could be a good lead into other pertinenparidmtn
topics. In other words, it is an appropriate vehicle to open the discussion into theddege
planning process.

The other (non-Testing) items ranked as significantly different betvineetvb student
groups in importance were: (see Table 4.7) (a) Understanding the deaddldollege; (b) How
to have a successful college interview; and (c) Process for filingaaezlly. The students who
were from families whose parents did not graduate from college rankedtdreseas
substantially more important than those students who were from families whemésgead
graduated from college. It would seem to follow that those students whose paterds di
graduate from college would consider these items as more important asithiéisd &nd parent
experiences with these issues are not first-hand. There could be an elemenénf mys
surrounding such items.

There was only one question (Table 4.8) where the two student groups rated themselves
as significantly different in regards to understanding. This was Question 104n ‘t&/apply to
college”. Some students really have no understanding of when to apply to collegetla@d by
time they get around to it, it is much too late to gain entrance. Yet, these sder@stlso often
have other issues in college preparation going on like not having taken the $&Eisgtades,
not taking care of having the FAFSA filed, and a multitude of other complications. Asel the

students are typically the children of parents who have not attended college.

Research Question # 3

On an item-by-item analysis (Table 4.13), the group most significantiyretit from the
school counselors was the Student Non-College group. This research helped confirm the
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hypothesis that there are significant differences between the StudeftdNege group and the
school counselors. Additional and extra compensatory efforts have to be aimed atubleats
and their parents. When properly engaged, this group seemed serious in wanting to college
approach college planning and preparation more seriously and in-depth.

The analysis of the sub-scales from the questionnaire (Table 4:15) showed fivat the
groups differed significantly in their responses on all but the Research areavéipthere was
no consistent pattern to these differences. This is especially importanReisearch Question #
3 was focused on finding out if the counselors were significantly different from ahg other
four groups, and whether they were most similar to the Parent-College ghaup.\Was little
evidence in the data to support this idea. It is important to recognize thastheaky no
common agreement about the ranking in importance of these items and areas.

Importance Items Mean Ranking for All Five Groups

Table 4:16 contained the group means for all of the groups “top ten” most important
items/questions. The most obvious aspect of this table that is relevant to this shad\there
was very little similarity between the rankings of the counselors andikéngs of the other
four groups. This is very concerning and needs to be addressed. For instance, the school
counselors ranked Question 21, “Finding a good fit for a college” as a top ten rankedatem. N
other group ranked this in their top ten. Another item, Question 60, “How to complete the
FAFSA,” was not ranked in the top ten by any group except for the school counselo@stOne |
item, Question 24, “Factors considered in college admissions” was also not rankgainea
groups’ top ten. Literally, for several of the most important items, school counaetbrs

parents/students, are not on the same page.
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Open Ended Questions

At this end of the Discussion section it seemed an appropriate place to comment on the
parents’ and students’ open-ended comments. Although harder to quantify due to the individua
nature of the responses, it is apparent that parents and students were very thobgktfdnt,
and honest, about what they submitted for consideration. Appendix E lists all of the @sspons
There were some major themes in the answers that centered on: (a) SATpaseets and
students wanted more prep assistance with the SAT’s); (b) Increasingithéual attention for
each student on course and career planning; (c) Better communication of when to kindvhat
of things with college planning tasks; and (d) More flexibility with meetimgsthe like (e.g,

perhaps we can put the videos of the meeting on-line).

Limitations

As mentioned in Chapter 3, it was extremely difficult to convince the parents and
students to complete the CPK questionnaire. The task of untangling the comyuex iss
underlying this non-engagement defies simplistic solutions. No systeattaticpt was made to
discover why families did not complete the CPK questionnaire. Yet this noneangagdoes
show the even when a school counselor makes a serious investment and exerts substantial
intelligence and energy to address college preparation and planning conceappéaato be a
serious issue and a great concern both locally and nationally, parent and studens Iy

guaranteed.

Implications for Future Research

Around the same time that this researcher began writinfrtgsltssection, the
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organizatiorPublic Agendaunderwritten by th&ates Foundatiojreleased a study titlé€an

| Get a Little Advice Here?Which asked young Americans (ages 22 to 30) in a comprehensive
national survey how much help they had personally received from their high school counselor
when it came to selecting a college, determining a career path, and fjetincial aid

information for college, among other college preparation and planning questions (Johnson &
Rochkind, 2010). The report noted, “Not mucRtiblic Agenddound that six out of ten of those
who went to college gave their school counselors poor grades for their collegdinguarse

nearly 50% stated that they felt “just like a face in the crowd.”

In thelntroductionto the report, it was noted that “Well-informed parents often find
themselves turning to high school counselors for advice on college options, information about
loans and scholarships and help with the college application process. For young people whose
parents have themselves not had the benefit of higher education, talking with an atietitive
informed school counselor is even more essential.” The Report continues, “Redi&s at the
guidance system as it operates indicate that counselors are often overworked gve pareel
when it comes to helping students make the best decisions about their lives aftenbadli s
The report’s press release concluded, “With college costs rising and dompéges sinking in
the United States, this raises serious questions about what kind of help young peopleceed,
whether they are getting it.”

These are difficult words for school counselors of high school students to read. The
ASCA(American School Counselors Association) responded, “A recently releasgdgtud
Public Agendallustrates what can go wrong when there are not enough school counselors to
support students and when school counselors are placed in positions preventing them from
performing the functions they were trained and hired to do.” (ASCA, 2010).
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| affirm this ASCAstatement yet feel compelled to ask: what happens if our profession’s
counselor-to-student ratio does not improve, or if we keep being put in positions and duties tha
prevent us from performing the functions that we were trained and hired to dothéfifat
Don't try to improve? The solution is to work smarter and more effectively with hadlersts
and their parents, considering the existing limitations. The College Piepdfaowledge
guestionnaire has been designed for such a purpose.

Now, more than ever, new approaches and ideas are acutely needed in order yo activel
engage students, parents, and school counselors in the process of college planning and
preparation. | note that if it was appropriate to survey former high school statdentscollege
planning topics several years later, after they had left high school and moved beyond th
traditional college years, how much better would it be for present high school staitieir
parents to be surveyed while the student is still in high school, to assess thge ptdihning
and preparation knowledge and needs? But, the parents and student must particifgtecn res
like this or perhaps more fully accept the responsibilities consequences oftii&ngagement
down the road.

Assuming that surveying parents and students is a proper first step to determeeddhe
of these populations, as implied by feblic Agendaeport, this study perhaps provides some
helpful guidance on future studies utilizing the CPK questionnaire with thesgm&ation or
similar high school populations. In addition, there may be anecdotal observationsodleget c
planning issues in general that could be offered from this study that might be valbetlkeve
that this study could be conducted elsewhere with other high schools with the results
communicated to the various school stakeholders in the high school community. Of particula
importance is focusing on the topics that the parents, particularly the paedrd&ltnot have
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any college experience, found to be difficult to understand. With this informationuttiar@e
Department needs to develop ways to effectively communicate this infomtatihe parents.

The results from the study demonstrated that the area where the gambatp@¢ance
and understanding was the largest concerned Financial Aid and Scholarshipsvaihidralso
seem to be an interest in increasing awareness of the importance of pARpoa activities,
especially among the Student Non-College group. Finally, those items sgchnasfor college
visits that school counselors rated as quite important need to be communicated to stddents a
parents. These goals and perhaps increased communication with parents at nigilegad c
bound students in school could help create more engagement and awareness of college

preparation and planning.

Closing Comments

It is important to appreciate those parents and students who did take the time toecomplet
the College Preparation Knowledge questionnaire. Although the glass islgdrédf-empty, it
is also half-full. Those who did engage seemed to benefit from the experiencerand th
evidence that the audience that participated now feels more connected to the schebhgouns
staff. There is much good in what was done and it would be neglectful to not remember thi

As noted, the personal touch, phone calls made at night to parents, clearly wastthe m
effective tool for encouraging participation and completion of the CPK questienrfdthough
time-consuming, it yielded the highest dividends in enlisting families’ supptalways
important to keep in mind that the personal relationship with the student and the parent provides

the basis for college preparation and planning work. There needs to be a greatenfbow
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school counselors can nurture such relationship development within the current paraneter
realities of their positions.

Something as simple as creating a flex schedule for the school counselork & wor
night once a month to call parents at home to discuss their concerns about collegeaskles
not require a major reconfiguration of the school counselor position or an influx of additional
funds. It is not enough for a high school to have evening hours and wait for parents to show up.
An active and assertive communication posture from the school counselor is hareits pad

students to dismiss and demean as unimportant and irrelevant; nice but not necessar

95



REFERENCES

ACT (American College Testing) (2003). Accessed on January 19, 2008

http://www.act.org/path/policy/pdf/retain 2003.pdf

Adelman, C. (1999). Answers in a toolbox: Academic intensity, attendance pattdrpachelor

degree attainment. Washington, D.C.: Department of Education.

Allen, Stephen C. (2004) The experiences of high school juniors and parents as theyrengage i
the college search process. Ph.D. dissertation, The University of Nebtaskaln, United
States -- Nebraska. Retrieved July 23, 2007, from ProQuest Digital Dissertitiabase.
(Publication No. AAT 3147131).

Amoros, A. (April 10, 2005)Pennsylvania Department of Educatigtetrieved April 14, 2007,

from http://www.state.pa.us/papower/cwp/view.asp?A=11&Q=44488thsylvania

Department of Education
Arnett, J. (2001)Adolescence and Emerging Adulthood: A Cultural Approbigper Saddle

River, New Jersey: Prentice Hall

ASCA Response to Public Agenda Report (2010). Retrieved March 19, 2010, from

http://asca2.timberlakepublishing.com/content.asp?contentid=599

Barna, G. (2001)Real Teens: A Contemporary Snapshot of Youth CuMamtura, California:
Regal

Barnhill, C. (2001). Welcome To Colleggéampus LifeFeb. 2000, Vol 59, Issue 7, p. 30.

Bartini, Michael & Hesel, R. (2007). High school students want parents more involvedeigecoll
planning.College BoardRetrieved from

http://www.collegeboard.com/about/news info/report.html?print=true

96



Baumrind, D. (1968). Authoritarian versus Authoritative Parental Cortdullescence,(21),
255-272.

Baumrind, D. (1996). The disciplinary controversy revisiteaimily Relations, 45405-414.

Baumrind, D. (2005). Patterns of Parental Authority and Adolescent Autonomy.
New Directions for Child & Adolescent Developmd®3,61-70.

Beyers, W., & Goosens, L. (2004). Authoritative parenting and adolescent adjusiment
longitudinal studyAttachments, Relationships, and Adolescence.

Block, S. (January 12, 2007). Rising costs make climb to higher education st&eferoday,
1-4. Retrieved February 25, 2007, from http://www.usatoday.com/money/perfi/¢a08ge

01-12-college-tuition-usat_x.htm: USA Today

Bowen, F. (Ed.). (2006Measuring Up 2006p. 32). San Jose, CA: National Center.

Bower, B. (1989). Teenagers reap broad benefits from authoritative p&eaetsce News,
136(8), 117-118.

Bradley, R., & Corwyn, R. (2001). Home environment and behavioral development during early
adolescence: The mediating and moderating roles of self-efficaeyso®lerril-Palmer
Quatrterly, 472), 165-187.

Brown, B., Mounts, N., Lamborn, S., & Steinberg, L. (1993). Parenting practices argtqger
affiliations in adolescenc€hild Development, 6467-482.

Camara, W. (2003). College persistence, graduation, and remediation. 8823rch Notes
(Issue Brief No. 19, pp. 1-5). New York: New York: College Board: Office oEReH

and Development.

97



Carey, K. (January 2005pne Step from the Finish Line: Higher College Graduation Rates are
Within Out Reaclipp. 1-105). Washington, D.C.: Education Trust.
Challenging the Myths: Rethinking the Role of School Counselors, Issue Btigfatton Trust,

October 2002 http://www?2.edtrust.org/NR/rdonlyres/OEF57A7F-B336-46A8-898D-

981018AFBF11/0/counseling_train_broch.pdf

Chapman, M. (1988 onstructive EvolutionOrigins and Development of Piaget’'s Thought.
Cambridge U.K.: Cambridge University Press
College Board (2007)t8dentPOLL Copyright © 2007, The College Board and Art & Science

Group, LLC. Reproduced with permissianyw.collegeboard.com

College Counseling Sourcebook: Advice and Strategies from Experienced Scho@|Qsuns
(2nd Edition, pp. 1-218). (2005). New York: The College Board.

College Transition Programs: Promoting Success Beyond High School, IssuglP8pe
Department of Education, The High School Leadership Summit

http://www.ed.gov/about/offices/list/ovae/pi/hsinit/papers/trans.pdf

Darling, N. (2005). Parenting Style and Its Correlateéthhealth.comRetrieved November 4,
2005, from Clearinghouse on Elementary and Early Childhood Education:

www.atlealth.com/Practioner/ceduc/parentingstyles.html

Dornbusch, S., Ritter, P., Leiderman, P., Roberts, D., & Fraleigh, M. (1987). Therrelti

parenting style to adolescent school performa@bdd Development, 58244-1257.

Evans, N., Forney, D. & Guido-DiBrito (1998tudent Development in College: Theory,
Research, & Practice&san Francisco: Jossey-Bass Publishers
Fagan, P., & Rector, R. (June 5, 2000). The Effects of Divorce on AmBackgroundelpp.

1-32). Washington, D.C.: The Heritage Foundation.
98



Garson, G. D.Statnotes: Topics in Multivariate AnalysiBetrieved: April 10, 2010, from

http://faculty.chass.ncsu.edu/garson/pa765/statnote.htm

Gauvain, M., & Huard, R. (1999). Family interaction, planning style, and the development of
planning: A longitudinal analysis using archival dat@urnal of Family Psychology,
13(1), 75-90.

Gibbs, J. (2001). Viewpoint. Retrieved: June 14, 2002 from

www.tribes.com/article viewpoint.htm

Graham, S. (1996). Indexes to assess social and personal development and the impage of coll

College Student JournaVol. 30, Issue 4, p. 502

Greve, W., Anderson, A., & Krampden, G. (2001). Self-efficacy and externality insadalee:
Theoretical conceptions and measurement in New Zealand and German secondary school

studentsldentity: An International Journal of Theory and Research),1321-344.

Hawkins, David. A., & Lautz, Jessica. (200S)ate of College Admissioffgp. 1-158).
Alexandria, VA: National Association for College Admission Counseling.

Haymore-Cagampang, Frances Helen (1992) What parents know about preparoiigderand
how it affects their children's academic performance: Parents' intforma the college
choice decision. Ph.D. dissertation, University of California, Berkeleyed$@tates --
California. Retrieved July 23, 2007, from ProQuest Digital Dissertationbakea
(Publication No. AAT 9330483).

The Horizon Repottpp. 1-28). (2007). Stanford, CA: The New Media Consortium and
Educause Learning Initiative.

Horn, L., Chen, X., & Chapman, C. (September 20G&}ting Ready to Pay for College: What

Students and Their Parents Know About College Tuition and What They Are Doing to Find
99



Out (pp. 1-10). Washington, D.C.: U.S. Department of Education/Institution of Educational
Sciences.

Hugo, Esther (2004) Rethinking counseling for college: Perceptions of the school andaounsel
roles in increasing college enrollment. Ed.D. dissertation, Universityldb@aa, Los
Angeles, United States -- California. Retrieved July 23, 2007, from ProQuestl Digit

Dissertations database. (Publication No. AAT 3149817).

lannozzi, M. (Ed.). (April 2006)A Rising Tide: The Current State of Higher Education in the
Commonwealth of Pennsylvar(gp. 1-53). Philadelphia: The Education Policy and
Leadership Center and The Learning Alliance for Higher Education/Uriyvefsi
Pennsylvania.

Jacks, H. (February 11, 2003). Public College Tuition Soars, Higher Education Appropriations
Plummet-College Affordability in Jeopard@enter Newgpp. 1-2). San Jose, CA: The
National Center for Public Policy and Higher Education.

Johnson, J. & Rochkind, J (201@an | Get A Little Advice Hergpp. 1-42). New York: Public
Agenda

Johnson, J., Duffett, A., & Ott, A. (200%)ife After High School: Young People Talk About
Their Hopes and Prospedfsp. 1-10). New York: Public Agenda.

Kadaba, L. (2007). Cut the pre-college stress [Electronic Versiithdelphia Inquirer.

Retrieved October 16, 2007.

Keating, D. & Sasse, D. (1996). Cognitive socialization in adolescence foicaldrabit of

mind.In (eds) Adams, G. Montemayor, R, & Gullota, T.Psychosocial Development

During Adolescence (pp. 232-25%housand Oaks, California: Sage Publications

100



Kelley, R. (2005). College costs are going nowhere but up. CNNMoney.com. RetrieobaiOct

28, 2007, from http://money.cnn.com/2005/10/17/pf/college/college costs/index.htm

Kenny, M., & Donaldson, G. (1991). Contributions of parental attachment and familistruc
to the social and psychological functioning of first year college studsnimal of

Counseling Psychology, @8, 479-486.

Kerr, M., & Stattin, H. (2003). Parenting of adolescents: Action or reaction?@ &router &
A. Booth (Eds.)Children's Influences on Family Dynamiggp. 121-152). Mahwah,

N.J.: Erlbaum.

Kotrlik, J. & Harrison, B. (1989). Career decision patterns of high school seniors indrauisi

Journal of Vocational Education, 147-65

Lapsley, D., Rice, K., & Shadid, G. (1989). Psychological separation and adjustmetgde.col

Journal of Counseling Psychology,(3% 286-294.

Lapsley, D., Rice, K., & Fitzgerald, D. (1990). Adolescent attachment, idesitadjustment
to college: Implications for the continuity of adaption hypothesiarnal of Counseling
and Development, 6861-565.

Larose, S., & Boivin, M. (1998). Attachment to parents, social support expectations, and
socioemotional adjustment during the high school to college transibamal of
Research on Adolescencélg 1-27

Leong, F. Bonz, M. & Zachar, P. (1997). Coping styles as a predictor of collegeradjtist
among freshmerCounseling Psychology Quarterljune 1997, Volume 10, Issue 2, p.
211

Lerner, R. & Galambos, N. (1998). Adolescent development: Challenges and opportunities for

101



research, programs, and policidsnual Review Psycholog®, 413-446

Levine, A. & Cureton, J. (1998When Hope and Fear Collide: A Portrait of Today’s College
StudentsSan Francisco: Jossey-Bass Publishers

Light, K. (1995). Wellness and the liberal arts: A new dimension in the core curriculum.

Wellness PerspectiveSpring 1995, Vol. 11, Issue 3, p. 28.

Matushima, R., & Shiomi, K. (2003). Social self-efficacy and interpersonas streglolescence.

Sociial Behavior and Personality, @), 323-332.

McDonough, P. (December 2004nhe School to College Transition: Challenges and Prospects
(pp- 1-39). Washington, DC: American Council on Education.

Mizelle, N. (1995, April). The transition from middle school to high school: The student
perspective. Paper presented at the annual meeting of the American EducatiwohRese
Association, San Francisco

Murphy, S. (May 2, 2002). College Prices Outpace Growth in Family Income antibimfla
Center Newgpp. 1-2). San Jose, CA: The National Center for Public Policy and Higher
Education.

National Center for Education Statistics (NCES). 2003 GeReady to Pay for CollegeNCES

2003-030. Washington, DC: U.S. Department of Education.

Parenting styles. (2005). Tropics(c). Retrieved November 3, 2005, from 4Parents.gov:

www.4parents.gov/topics/parenting styles.htm

Pennsylvania Department of Education (2005-20B&)fessional Personnel by Gender,
Average Salary and Race by Position, 2005Rxétrieved April 25, 2009 from

http://www.pde.state.pa.us/kl12statistics/cwp/view.asp?a=3&0=138834

102



Rosenbaum, J. (April 20023eyond Empty Promises: Policies to Improve Transitions into
College and Jobéop. 1-40). Washington, D.C.: Office of Vocational and Adult Education,

U.S. Department of Education.

Ross, J., Hammer, N., & Johnson, E. (2002). College freshmen: Adjustment and achi@gvement

relation to parenting and identity style. 211-218.

Roy, J. (October 12, 2005). Low income hinders college attendance for even tts¢ highe
achieving student&conomic Snapshofpp. 1-3). Washington, D.C.: Economic Policy
Institute.

Ruppert, S. (2003losing the College Participation Ggpp. 1-22). Denver, CO: Center for
Community College Policy/Education Commission of the States.

Silk, J., Morris, S., Kanaya, T., & Steinberg, L. (2003). Psychological control and aytonom
granting: Opposite ends of a continuum or distinct constrdctsfhal of Research on
Adolescence, 13), 113-128.

Smith, G. (2006)The impact of different parenting styles on first-year college students’
adaptation to collegéERIC Document Reproduction Services, No. ED 494313)

Soucy, N., & Larose, S. (2000). Attachment and control in family and mentoring contexts as
determinants of adolescent adjustment to collégernal of Family Psychology, (1),

125-143.

Spencer, M., Dupree, D., & Swanson, D. (1996). Parental monitoring and adolescsetsfse
responsibility for their own learning: An examination of sex differenthe.Journal of

Negro Education, 68), 30-43.

State System of Higher Education (200&)ctbook.Harrisburg, PA.

103



Steinberg, L. (1996Beyond the Classroom: Why School Reform Has Failed and What Parents

Need to DoNew York: Simon and Schuster.

Steinberg, L. (2001). We know some things: Parent-adolescent relationships pecttersl

prospectJournal of Research on Adolescence1),11-19.

Steinberg, L., Lamborn, S., Dornbusch, S., & Darling, N. (1992). Impact of parenting@sacti
on adolescent achievement: Authoritative parenting, school involvement, and

encouragement to succeé&hild Development, §3266-1281.

Steinberg, L. & Morris, A.S. (2001) Adolescent developmantual Review of Psychology,52

83-110
Strage, A. (Spring 1998.amily context variables and the development of self-regualation in

college studentdRRetrieved November 2, 2005, from Look Smart:

http:www.findarticles.com/p/articles/mi_m2248/is_n129 v33/ai_20740155/print

Strage, A., & Brandt, T. (1999). Authoritative parenting and college students academic

adjustment and succegeurnal of Educational Psychology, (@), 146-156.

Sutherland, P. (1999). The Application of Piagetian and Neo-Piagetian Ideas to &udher
Higher Educationlnternational Journal of Lifelong EducatioWpl 18, No. 4, pp. 286-
294
Tierney, W., & Hagedorn, L. (2009Ylaking the Grade in College Prep: A Guide For
Improving College Preparation Progran(gp. 1-16). University of Southern California:
Center for Higher Education Policy Analysis.
Tinto, V. (1993).Leaving CollegeLondon: The University of Chicago Press
Trusty, J. (2001). Family influences on educational expectations of late adade3oemal of

Educational Research91(5), 260-270.
104



Trusty, J. (January 2004). Effects of Student's Middle School and High School Bgpsros
Completion of the Bachelor's Degré&enter for School Counseling Ourtcome Research
(Issue Brief No. 1, pp. 1-34). Amherst, Massachusetts: University of Masstshuse

Trusty, J., Watts, R., & Erdman, P. (Spring 1997). Predictors of Parents Involvemenirin The
Teens' Career Developmeddaurnal of Career Developmen23(3), 189-201.

Trusty, J., & Niles, S. (December 2003). High School Math Courses and Completion of the
Bachelor's Degre@rofessional School Counseling(2), 1-12.

. Trusty, J., & Niles, S. (September 2004). Realized Potential or Lost Talent: ¢highlS
Variables and Bachelor Degree Completibhe Career Development Quarterly3, 2-15.

U.S. News and World Report (2006). The college payhfs. News & World RepoiRetrieved

October 28, 2007, from http://usnews.com/usnews/biztech/articles/061024/24collduepays

Venezia, A., Kirst, M., & Antonio, A. (2004Betraying the College Dream: How Disconnected
K-12 and Postsecondary Educational Systems Undermine Student Aspifatiohs60).
Stanford, CA: Stanford University.

Wadsworth, B. (1971 PRiaget’s Theory of Cognitive and Affective Developnikorionto:
Longman Publishers

Walpole, M. (2003). Socioeconomic Status and College: How SES Affects Cokpgeadnces
and Outcomes [College Students]. (Report No. EJ677177). Review of Higher Education.

When Kids Become Too Cool for Their Parents. (2007 TA. Retrieved March 7, 2007, from
http://life.familyeducation.com/peer-pressure/self-image/36377 . kanhily Education

Network

105



Wilcox, B., Doherty, W., Glenn, N., & Waite, L. (2008¥hy Marriage Matters: Twenty Six
Conclusions from the Social Scien¢pp. 1-3). New York: Institute for American Values.
(Original work published 2003)

Wimberly, G. & Noeth, R. (2004%chools involving parents in early postsecondary planning.
(ACT Policy Report)

Winston, R, Bonney, W, Miller, T. & Dagley, J. (1988yomoting Student Development

Through Intentionally Structured Groudsan Francisco: Jossey Bass Publishers.

106



APPENDIX A — PARENT CONSENT FORM

TEMPLE ”NWERS!TY " College of Education Educational Psychology

A Commenwealth University 1301 W. Cecil B. Moore Avenue
Philadelphia, PA 19122-6091
(215) 204-8087

Department of Psychological Studies

in Education (PSE) Fax: (215) 204-6013

COLLEGE PREPARATION KNOWLEDGE CONSENT FORM

Exploring Parents’ and Their High School Students’ Understanding and Perspectives
about College Preparation Knowledge

Principal Investigator Professor Joseph DuCette Ph.D.
Educational Psychology Department at Temple University. Ph. (215) 204-4998

Student Investigator Eric Bierker — School Counselor,
Northeastern High School Guidance Department. Ph. (717) 266-3644 Ext 81641

Dear Parent/Guardian,

This year, both you and your college preparatoilgl(ten) Grades 9-12 are being asked to voluntgdsticipate in a
questionnaire about what you think are the mosbitgmt aspects of college preparation and how ryoahand your child think
you know about the college preparation processidgating in this questionnaire will allow the Nbeastern High School
Guidance Department to better understand what anemnps and students need and want in terms ofgeofieeparatory
assistance. This information will help us to plam services accordingly. This questionnaire imgaionducted with the
approval of Northeastern School District’'s Boardsohool Directors. High school counselor Eric Bearls completing this
research as part of his Dissertation for a Ph.Qreefrom Temple University in Educational Psyclgglo

If you and your child decide not to participateirdpso in no way negatively affects the services god your child receive from
the Guidance Department. Participating daksw us to get a better understanding of thegissavolved in college preparation.
The more parents/guardians and children participlagemore complete our impressions will be abautparents’/guardians’
and students’ views regarding issues about copegparation. The questionnaire results will noesdwou or your child’s
identity and will be reported only as “Parents/@lians” and “Student” results as aggregated groups.

Information on how complete to the questionnairk lvé emailed to you and your child after we reedive signed Parent
Consent Form (attached). The questionnaire is deditp take 20 minutes. Biological parents nodiagiin the household may
also take this questionnaire: We encourage yondoesthis letter with him/her. We request that peafguardians and students
not work together when completing the questionnaitei and your child will complete the College Pastion Knowledge
Questionnaire anonymously.

If you do not have internet access, please cat! Bierker at 717-266-3644 Ext 81641 to make arraveggs to take the
guestionnaire at the high school on a computeparrgay request a paper copy of the questionnaire.

If you want further information regarding your righas a research participant, you may contact Richlarom, Program
Manager and Coordinator at the Office of the VicesiRlent for Research at Temple University by phgri215) 707-8757.
Any other questions or concerns should be direictede, Eric Bierker, at (717) 266-3644 Ext 8164will return phone calls
promptly. Please sign the attached parent peromigeirm and have your child(ren) return the secsimekt only to the high
school Guidance Department office (10-12 buildingpu are to keep this first sheet for reference.

Thank-You,
Eric Bierker, and, Joseph DuCette, Ph.D.

School Counselor, and, Temple University Professor
717-266-3644 Ext 81641 ebierker@temple.edu
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TEMPLE UNIVERSITY College of Education Educational Psychology
A Commonwealth University 1301 W. Cecil B. Moore Avenue

Philadelphia, PA 19122-6091
(215) 204-8087

Department of Psychological Studies Fax: (215) 204-6013

in Education (PSE)

COLLEGE PREPARATION KNOWLEDGE QUESTIONNAIRE

Exploring Parents’ and Their High School Students’ Understanding and Perspectives about
College Preparation Knowledge

Principal Investigator Professor Joseph DuCette Ph.D.
Educational Psychology Department at Temple University. Ph. (215) 204-4998

Student Investigator Eric Bierker School Counselor
Northeastern High School Guidance Department. Ph. (717) 266-3644 Ext 81641

| give my permission
Parent/Guardian (please print yourname)

for my child OR children to complete the questionnaire. Please print H.S.llent(s) name(s):

NAMES:
Parent/Guardian Signature Date
Student Signature Date
Student Signature Date
Student Signature Date

The email address to where the access informationrfthe questionnaire is to be sent:

(Please print legibly. If you do not have an ema#ddress, please leave blank)

PLEASE HAVE YOUR CHILD(REN) RETURN THIS PAGE, THE SIGNED PERMISSION FORM, TO ERIC
BIERKER IN THE H.S. GUIDANCE OFFICE (10-12 BUILDING ) BY TBA. YOU ARE TO KEEP THE FIRST PAGE
FOR YOUR REFERENCE. IF MORE CONVENIENT, YOU MAY FAX THIS FORM TO 266-0616 ATTN: ERIC
BIERKER OR SEND IT IN THE MAIL TO NORTHEASTERN HIGH SCHOOL, 300 HIGH STREET,
MANCHESTER, PA. 17345, ATTN: ERIC BIERKER. SOON AFTER RETURNING THIS FORM, YOU WILL
RECEIVE AN EMAIL CONTAINING THE LINKS TO COMPLETET HE QUESTIONNAIRE. THANK-YOU!
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APPENDIX B — COLLEGE KNOWLEDGE PREPARATION QUESTIONNA IRE
(PARENT/STUDENT/COUNSELOR)

COLLEGE PREPARATION KNOWLEDGE QUESTIONNAIRE

Exploring Parents’ and Their High School Studelisterstanding and
Perspectives about College Knowledge

DEVELOPED BY ERIC BIERKER

College Preparation Knowledge questionnaire © EriBierker

All rights reserved. Except as permitted by law, ngart of this document may be reproduced or distrituted without the prior written
permission of Eric Bierker

Parent/Student (Questions 1-6 are different for pagnts and students, otherwise questions are the same
Counselor demographic items 1-6 not included AND Gmselors only answered Importance Items Q7 — Q81)

Your participation is entirely voluntary and yodentity is to be confidential when the results meegublic. The entire questionnaire is
designed to take 20 minutes to complete. If yowehaere than one college-bound child in the higlostiplease take the questionnaire only
once.

1. Your ethnicity:
White

Black
Hispanic/Latino
Asian

Other, please specify

2. The grade level of your oldest child in high@ah
gth

10"
11"
120

3. Your Parent/Guardian Status:
Biological Father

Biological Mother

Step-Father

Step-Mother

Brother/Sister

Girlfriend/Boyfriend of Biological Mother/Father
Grandparent

Aunt/Uncle

Court Appointed or 1302 Guardian
Other, please specify

4. Your level of education:

Some high school or below

High school diploma or GED

Some post-high school business, art, or trade $¢less than two years)
Some college

Associate's degree/two year degree

Bachelor's degree/four year degree

Some graduate or professional school

Graduate or professional degree

. How many children/step-children do have in réghool:

WN O
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~No o b

or more

6. How much education are you expecting your dailceceive:

Some high school or below

High school diploma or GED

Some post-high school business, art, or trade $¢less than two years
Some college

Associate's degree/two year degree

Bachelor's degree/four year degree

Some graduate or professional school

Graduate or professional degree

STUDENT QUESTIONS (These are first six questions ahe student questionnaire)

1. Your ethnicity:
White

Black
Hispanic/Latino
Asian

Other

2. Who do you live with: (select all that apply)
Biological Father
Biological Mother
Step-Father
Step-Mother
Brother/Sister
Girlfriend/Boyfriend
Grandparent
Aunt/Uncle

Court Appointed
Other, please specify

3. If you have an older brother or sister, whah&shighest educational level of your oldest sialin
Some high school

High school diploma

Some post-high school

Some college

Associate's degree

Bachelor's degree

Some graduate or

Graduate or professional degree
No older brother or sister

Not applicable

4. Number of brothers/sisters (include step) indetwld:
1

2

3

4

5

6

7 or more

5. My grade:
9th grader

10th grader
11th grader
12th grader

6. How much education are you expecting to receive:
Some high school

High school diploma

Some post-high school
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Some college

Associate's degree

Bachelor's degree

Some graduate or professional degree

Please rate the following questions in terms of iaportant youhink the items are as a parent or guardita college-bound child to know
Comments section follows each set of items. Youazihitems that you think should have been includeke suggestions for improvements,
etc.

Helping Students Prepare for College
7. Knowing what college preparatory classes to takegh school

Very Important
Important

Somewhat Important
Not Important

Total

8. Understanding high school class weighting, dtask, and calculating GPA issues
Very Important

Important

Somewhat Important

Not Important

Total

9. The difference between high school graduatignirements and college admission requirements
Very Important

Important

Somewhat Important

Not Important

Total

10. Knowing a timeline of when to do what in Gra@e%2 regarding college planning steps
Very Important

Important

Somewhat Important

Not Important

Total

11. Helping students develop time management, argtonal, test-taking, note-taking, and study4skil
Very Important

Important

Somewhat Important

Not Important

Total

12. Understanding the differences among highlyesisie, selective, and non-selective colleges
Very Important

Important

Somewhat Important

Not Important

Total

13. Being informed about Advanced Placement courses
Very Important

Important

Somewhat Important

Not Important

Total

14. The importance of extra-curricular activities
Very Important

Important

Somewhat Important

Not Important

Total
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15. Any additional thoughts about helping prepémelents for college?

Helping Students Research Colleges

16. Going to colleges for visits
Very Important

Important

Somewhat Important

Not Important

Total

17. Attending visits by college admissions repréatares at high school
Very Important

Important

Somewhat Important

Not Important

Total

18. Knowing the types of degrees colleges offesafate, B.A./B.S., Masters, Ph. D.)
Very Important

Important

Somewhat Important

Not Important

Total

19. Going to college fairs
Very Important
Important

Somewhat Important
Not Important

Total

20. Knowing what majors are offered at what coltege
Very Important

Important

Somewhat Important

Not Important

Total

21. How to find a good fit to a college
Very Important

Important

Somewhat Important

Not Important

Total

22. Understanding the academic demands of college
Very Important

Important

Somewhat Important

Not Important

Total

23. Understanding the social life of college
Very Important

Important

Somewhat Important

Not Important

Total

24. The factors considered in college admissioreds/coursework, standardized test scores, r@gtaf-curriculars, etc)
Very Important

Important

Somewhat Important

Not Important

Total
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25. How to have a successful college interview
Very Important

Important

Somewhat Important

Not Important

Total

26. Any additional thoughts on helping studenteaesh colleges?
Helping Students Understand the College ApplicatiofProcess

27. Knowing how many and the types of collegespiohato
Very Important

Important

Somewhat Important

Not Important

Total

28. How much time should be given to high schodllgnce departments to complete the various taskiedeto the college application process
Very Important

Important

Somewhat Important

Not Important

Total

29. When students should apply to college
Very Important

Important

Somewhat Important

Not Important

Total

30. How to request a high school transcript
Very Important

Important

Somewhat Important

Not Important

Total

31. How applications can differ in length, comptgxand other aspects
Very Important

Important

Somewhat Important

Not Important

Total

32. Process for filing electronically versus filittge paper application
Very Important

Important

Somewhat Important

Not Important

Total

33. Knowing about The Common Application
Very Important

Important

Somewhat Important

Not Important

Total

34. Understanding what is on a high school trapscri
Very Important

Important

Somewhat Important

Not Important

Total
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35. Early Decision issues
Very Important
Important

Somewhat Important
Not Important

Total

36. Importance of recommendations by school coonsel
Very Important

Important

Somewhat Important

Not Important

Total

37. Importance of recommendations by teachers
Very Important

Important

Somewhat Important

Not Important

Total

38. What are the students and parent/guardiarsrigheviewing a recommendation
Very Important

Important

Somewhat Important

Not Important

Total

39. Writing the application essay
Very Important

Important

Somewhat Important

Not Important

Total

40. Any additional thoughts on helping studentsaustind the college application process?
Helping Students Understand Standardized Testing

41. When to take the PSAT
Very Important

Important

Somewhat Important

Not Important

Total

42. Why to take the PSAT
Very Important

Important

Somewhat Important

Not Important

Total

43. How to sign up for PSAT
Very Important

Important

Somewhat Important

Not Important

Total

44. When to take the SAT/ACT
Very Important

Important

Somewhat Important

Not Important

Total

45. Why to take the SAT/ACT
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Very Important
Important

Somewhat Important
Not Important

Total

46. What is tested on the SAT/ACT
Very Important

Important

Somewhat Important

Not Important

Total

47. How to register for SAT/ACT
Very Important

Important

Somewhat Important

Not Important

Total

48. How many times the SAT/ACT should be taken
Very Important

Important

Somewhat Important

Not Important

Total

49. Understanding how the SAT/ACT is scored
Very Important

Important

Somewhat Important

Not Important

Total

50. Purpose of the SAT Il
Very Important

Important

Somewhat Important

Not Important

Total

51. When students should take SAT 11?s
Very Important

Important

Somewhat Important

Not Important

Total

52. How to apply for non-standard administratideR(Istudents)
Very Important

Important

Somewhat Important

Not Important

Total

53. How much the SAT/ACT costs
Very Important

Important

Somewhat Important

Not Important

Total

54. How to qualify for and receive a fee waiveS&T/ACT, PSAT, and AP exams
Very Important

Important

Somewhat Important
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Not Important
Total

55. How colleges utilize SAT/ACT scores
Very Important

Important

Somewhat Important

Not Important

Total

56. The effectiveness of SAT/ACT prep programs
Very Important

Important

Somewhat Important

Not Important

Total

57. Any additional thoughts on helping studentsanstand standardized testing?

Helping Students Understand Costs of College, Finafal Aid, and Scholarships

58. The cost of attending college (tuition, roond &oard, books, etc.)
Very Important

Important

Somewhat Important

Not Important

Total

59. How the Expected Family Contribution (EPC)ésedmined
Very Important

Important

Somewhat Important

Not Important

Total

60. How to complete the FAFSA Financial Aid Form
Very Important

Important

Somewhat Important

Not Important

Total

61. What the FAFSA looks at income and asset-wise
Very Important

Important

Somewhat Important

Not Important

Total

62. When the FAFSA should be filed
Very Important

Important

Somewhat Important

Not Important

Total

63. What the CSS/Financial Aid Profile is and wiaed why it should be filed
Very Important

Important

Somewhat Important

Not Important

Total

64. How an independent student status is determined
Very Important

Important

Somewhat Important
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Not Important
Total

65. Types of financial aid (grants, loans, schbigs work/study)
Very Important

Important

Somewhat Important

Not Important

Total

66. How to appeal a financial aid award
Very Important

Important

Somewhat Important

Not Important

Total

67. Repayment issues on school loans
Very Important

Important

Somewhat Important

Not Important

Total

68. How to find and apply for scholarships
Very Important

Important

Somewhat Important

Not Important

Total

69. How to avoid scholarship scams
Very Important

Important

Somewhat Important

Not Important

Total

70. Any additional thoughts on helping studentsanstand costs of college (financial aid and sclsbigs)
Helping Students Understand Career Development

71. Helping students decide what to major in winaytgo to college
Very Important

Important

Somewhat Important

Not Important

Total

72. Understanding one's abilities in making cadeselopment choices
Very Important

Important

Somewhat Important

Not Important

Total

73. Importance of interests when deciding what &gomin while in college
Very Important

Important

Somewhat Important

Not Important

Total

74. Researching job trends in the world of emplayme
Very Important

Important

Somewhat Important

Not Important
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Total

75. How values impact career selection
Very Important

Important

Somewhat Important

Not Important

Total

76. Finding good career assessment tools
Very Important

Important

Somewhat Important

Not Important

Total

77. How to find employment
Very Important

Important

Somewhat Important

Not Important

Total

78. Developing job-related skills such as intenifepand resume writing
Very Important

Important

Somewhat Important

Not Important

Total

79. How to select references for employment
Very Important

Important

Somewhat Important

Not Important

Total

80. Utilizing guidance services and resources &meer development
Very Important

Important

Somewhat Important

Not Important

Total

81. Any additional thoughts on helping studentsausthnd career development?

Now, please rate the following questions in terfnisaw much_you think you knoabout the items as compared to other parentsliefee
bound students. A Comments section follows eacbfsggms. You can add items that you think shdwdste been included or make suggestions
for improvements

Helping Students Prepare for College

82. Knowing what college preparatory classes te takigh school
Know More

Know About the Same

Know Less

Know Much Less

Total

83. Understanding high school class weighting,sctask, and calculating GPA issues
Know More

Know About the Same

Know Less

Know Much Less

Total

84. The difference between high school graduagguirements and college admission requirements
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Know More

Know About the Same
Know Less

Know Much Less
Total

85. Knowing a timeline of when to do what in Gra@e%2 regarding college planning steps
Know More

Know About the Same

Know Less

Know Much Less

Total

86. Helping students develop time management, arggéonal, test-taking, note-taking, and studydskil
Know More

Know About the Same

Know Less

Know Much Less

Total

87. Understanding the differences among highlyesigle, selective, and non-selective colleges
Know More

Know About the Same

Know Less

Know Much Less

Total

88. Being informed about Advanced Placement courses
Know More

Know About the Same

Know Less

Know Much Less

Total

89. The importance of extra-curricular activities
Know More

Know About the Same

Know Less

Know Much Less

Total

90. Any additional thoughts about helping prepamelents for college?
Helping Students Research Colleges

91. Going to colleges for visits
Know More

Know About the Same

Know Less

Know Much Less

Total

92. Attending visits by college admissions représres at high school
Know More

Know About the Same

Know Less

Know Much Less

Total

93. Knowing the types of degrees colleges offes@te, B.A./B.S., Masters, Ph. D.)
Know More

Know About the Same

Know Less

Know Much Less

Total
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94. Going to college fairs

Know More

Know About the Same
Know Less

Know Much Less
Total

95. Knowing what majors are offered at what coltege
Know More

Know About the Same

Know Less

Know Much Less

Total

96. How to find a good fit to a college
Know More

Know About the Same

Know Less

Know Much Less

Total

97. Understanding the academic demands of college
Know More

Know About the Same

Know Less

Know Much Less

Total

98. Understanding the social life of college
Know More

Know About the Same

Know Less

Know Much Less

Total

99. The factors considered in college admissioresdfs/coursework, standardized test scores, r@gtaf-curriculars, etc)
Know More

Know About the Same

Know Less

Know Much Less

Total

100. How to have a successful college interview
Know More

Know About the Same

Know Less

Know Much Less

Total

101. Any additional thoughts on helping studenseagch colleges?
Helping Students Understand the College ApplicatiofProcess

102. Knowing how many and the types of collegeapply to
Know More

Know About the Same

Know Less

Know Much Less

Total

103. How much time should be given to high schaadgnce departments to complete the various ta&sted to the college application process
Know More

Know About the Same

Know Less

Know Much Less

Total
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104. When students should apply to college
Know More

Know About the Same

Know Less

Know Much Less

Total

105. How to request a high school transcript
Know More

Know About the Same

Know Less

Know Much Less

Total

106. How applications can differ in length, comjiigxand other aspects
Know More

Know About the Same

Know Less

Know Much Less

Total

107. Process for filing electronically versus fijithe paper application
Know More

Know About the Same

Know Less

Know Much Less

Total

108. Knowing about The Common Application
Know More

Know About the Same

Know Less

Know Much Less

Total

109. Understanding what is on a high school trapscr
Know More

Know About the Same

Know Less

Know Much Less

Total

110. Early Decision issues
Know More

Know About the Same
Know Less

Know Much Less

Total

111. Importance of recommendations by school cdarsse
Know More

Know About the Same

Know Less

Know Much Less

Total

112. Importance of recommendations by teachers
Know More

Know About the Same

Know Less

Know Much Less

Total

113. What are the students and parent/guardiatsrighieviewing a recommendation
Know More

Know About the Same

Know Less

Know Much Less
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Total

114. Writing the application essay
Know More

Know About the Same

Know Less

Know Much Less

Total

115. Any additional thoughts on helping studentdarstand the college application process?
Helping Students Understand Standardized Testing

116. When to take the PSAT
Know More

Know About the Same
Know Less

Know Much Less

Total

117. Why to take the PSAT
Know More

Know About the Same
Know Less

Know Much Less

Total

118. How to sign up for PSAT
Know More

Know About the Same

Know Less

Know Much Less

Total

119. When to take the SAT/ACT
Know More

Know About the Same

Know Less

Know Much Less

Total

120. Why to take the SAT/ACT
Know More

Know About the Same

Know Less

Know Much Less

Total

121. What is tested on the SAT/ACT
Know More

Know About the Same

Know Less

Know Much Less

Total

122. How to register for SAT/ACT
Know More

Know About the Same

Know Less

Know Much Less

Total

123. How many times the SAT/ACT should be taken
Know More
Know About the Same

Know Less
Know Much Less
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Total

124. Understanding how the SAT/ACT is scored
Know More

Know About the Same

Know Less

Know Much Less

Total

125. Purpose of the SAT Il
Know More

Know About the Same
Know Less

Know Much Less

Total

126. When students should take SAT II?s
Know More

Know About the Same

Know Less

Know Much Less

Total

127. How to apply for non-standard administratititP(students)
Know More

Know About the Same

Know Less

Know Much Less

Total

128. How much the SAT/ACT costs
Know More

Know About the Same

Know Less

Know Much Less

Total

129. How to qualify for and receive a fee waiveSI®T/ACT, PSAT, and AP exams
Know More

Know About the Same

Know Less

Know Much Less

Total

130. How colleges utilize SAT/ACT scores
Know More

Know About the Same

Know Less

Know Much Less

Total

131. The effectiveness of SAT/ACT prep programs
Know More

Know About the Same

Know Less

Know Much Less

Total

132. Any additional thoughts on helping studentdaustand standardized testing?
Helping Students Understand Costs of College, Finaral Aid, and Scholarships

133. The cost of attending college (tuition, roamd &oard, books, etc.)
Know More

Know About the Same

Know Less

Know Much Less

Total
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134. How the Expected Family Contribution (EPCjésermined
Know More

Know About the Same

Know Less

Know Much Less

Total

135. How to complete the FAFSA Financial Aid form
Know More

Know About the Same

Know Less

Know Much Less

Total

136. What the FAFSA looks at income and asset-wise
Know More

Know About the Same

Know Less

Know Much Less

Total

137. When the FAFSA should be filed
Know More

Know About the Same

Know Less

Know Much Less

Total

138. What the CSS/Financial Aid Profile is and whed why it should be filed
Know More

Know About the Same

Know Less

Know Much Less

Total

139. How an independent student status is detedmine
Know More

Know About the Same

Know Less

Know Much Less

Total

140. Types of financial aid (grants, loans, scheblgos, work/study
Know More

Know About the Same

Know Less

Know Much Less

Total

141. How to appeal a financial aid award
Know More

Know About the Same

Know Less

Know Much Less

Total

142. Repayment issues on school loans
Know More

Know About the Same

Know Less

Know Much Less

Total

143. How to find and apply for scholarships
Know More

Know About the Same

Know Less
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Know Much Less
Total

144. How to avoid scholarship scams
Know More

Know About the Same

Know Less

Know Much Less

Total

145. Any additional thoughts on helping studentdasstand costs of college (financial aid and sekblps)
Helping Students Understand Career Development

146. Helping students decide what to major in wihey go to college
Know More

Know About the Same

Know Less

Know Much Less

Total

147. Understanding one's abilities in making cademelopment choices
Know Much More

Know About the Same

Know Less

Know Much Less

Total

148. Importance of interests when deciding whah&jor in while in college
Know More

Know About the Same

Know Less

Know Much Less

Total

149. Researching job trends in the world of empleym
Know More

Know About the Same

Know Less

Know Much Less

Total

150. How values impact career selection
Know More

How About the Same

Know Less

Know Much Less

Total

151. Finding good career assessment tools
Know More

Know About the Same

Know Less

Know Much Less

Total

152. How to find employment
Know More

Know About the Same

Know Less

Know Much Less

Total

153. Developing job-related skills such as intemitgy and resume writing
Know More

Know About the Same

Know Less

Know Much Less
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Total

154. How to select references for employment
Know More

Know About the Same

Know Less

Know Much Less

Total

155. Utilizing guidance services and resourcesfoeer development
Know More

Know About the Same

Know Less

Know Much Less

Total

156. Any additional thoughts on helping studentdasstand career development?

157. Do you have any additional thoughts aboutasmect of college preparation that has not beereasied in this questionnaire?
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APPENDIX C —Ind & Group Means, Standard Deviation for the Sample for the CPKQ

Ques | Par Mean Par Mean Stud Mean Stud Mean Sch. Mean Group| Group
# Caoll. Non- Par Par Non- Coun Mean | Std Dev.
n Coll. Coll. Coll. n
n n n
7 28 3.93 52 3.75 24 3.42 29 3.45 29 3.83 3.69 .538
8 28 3.43 52 3.56 24 3.25 29 3.10 29 3.07 3.32 .684
9 28 3.71 52 3.63 24 3.54 29 3.45 29 3.45 3.597 .556
10 28 3.86 51 3.69 24 3.50 29 3.59 29 3.69 3.7 2 .52
11 28 3.86 52 3.73 24 3.38 29 3.55 29 3.47 3.5 7 .52
12 28 3.04 52 3.13 24 2.79 29 3.17 29 2.78 3.06 3.73
13 28 3.36 51 3.37 24 3.25 29 3.14 29 2.87 326 3.70
14 28 3.11 52 2.96 24 2.96 29 3.24 29 2.90 3.7 1.83
16 28 3.71 52 3.58 24 3.58 29 3.45 29 3.23 3.5 1.54
17 28 3.18 52 331 24 3.00 29 3.28 29 3.03 3.19 8.69
18 28 3.46 51 3.49 24 3.33 29 3.52 29 3.24 342 9 .63
19 28 2.89 52 3.13 24 2.92 28 2.79 29 2.85 295 9.71
20 28 3.71 52 3.62 24 3.67 29 3.86 29 3.59 3.68 7.50
21 28 3.54 52 3.65 24 3.50 29 3.62 29 3.62 3.63 3.53
22 28 3.64 50 3.76 24 3.71 28 3.71 29 3.83 3.74 0 .47
23 27 3.00 51 3.16 24 2.50 29 3.10 29 2.90 298 8.71
24 28 3.64 51 3.69 24 3.54 29 3.69 29 3.69 3.6 1.50
25 28 3.54 52 3.65 24 3.58 29 3.86 29 3.03 355 1.62
27 27 3.50 51 3.55 24 3.25 29 3.52 29 3.17 342 9 .61
28 28 3.46 52 3.56 24 3.13 29 3.10 29 3.32 335 7.62
29 28 3.75 51 3.76 24 3.67 29 3.62 29 3.45 3.6 7 .54
30 28 3.46 52 3.29 24 3.50 29 341 29 3.17 335 5.64
31 28 3.04 51 3.14 24 2.79 29 3.07 29 2.93 3.02 5 .67
32 28 3.14 51 3.10 24 2.46 29 3.10 29 2.69 294 0.73
33 28 3.14 51 3.25 24 3.00 29 3.28 29 2.83 314 1.71
34 28 3.29 51 3.27 24 3.46 29 341 29 3.34 334 1.68
35 28 3.18 50 3.16 24 2.87 29 3.28 29 2.79 3.08 3.72
36 28 3.18 51 3.43 24 3.08 29 3.17 29 3.00 321 6.63
37 28 3.32 51 3.39 24 3.25 29 3.17 29 3.21 3.29 4 .68
38 28 3.29 51 3.45 24 3.25 29 3.28 29 2.76 3.24 5 .68
39 28 3.68 50 3.56 24 3.50 29 3.66 29 3.38 3586 2 .61
41 28 3.61 51 3.59 24 3.17 29 341 29 3.38 346 2 .63
42 28 3.54 50 3.50 24 3.08 29 3.52 29 3.32 639 1.05
43 28 3.50 51 3.49 24 2.92 29 3.21 29 3.79 3.30 0.65
44 28 3.79 51 3.69 24 3.33 29 3.62 29 3.79 3.6 4 .51
45 28 3.68 51 3.63 24 3.21 29 3.62 29 3.62 3.7 4 .54
46 28 3.68 51 3.71 24 3.42 29 3.86 29 3.62 3.7 0.51
47 27 3.63 51 3.59 24 3.08 29 3.48 29 3.48 348 2 .57
48 28 3.43 50 3.64 24 3.08 29 3.59 29 3.21 343 1 .64
49 28 3.50 50 3.66 24 3.29 29 3.69 29 3.28 3.51 4 .60
50 27 3.37 50 3.50 24 2.92 29 3.45 29 2.68 323 5.71
51 27 3.44 51 3.53 24 2.96 29 3.45 29 2.82 329 1.74
52 28 2.50 51 3.10 24 2.42 29 2.76 29 3.17 2.89 5 .96
53 27 2.67 51 3.00 24 2.58 29 3.03 29 2.76 2.84 0.88
54 28 2.79 51 3.02 24 2.75 29 3.17 29 2.93 295 7.92
55 28 3.57 50 3.58 24 3.42 29 3.62 29 3.45 3.54 8.54
56 28 3.39 51 351 24 3.21 29 3.45 29 3.03 3.35 4 .66
58 28 3.86 51 3.80 24 3.54 29 3.76 29 3.76 3793 7.49
59 28 3.64 51 3.65 24 3.17 29 3.38 29 341 348 3 .61
60 28 3.71 51 3.57 24 3.21 29 3.48 29 3.72 355 1.64
61 28 3.61 52 3.58 24 3.21 29 331 29 3.17 341 6 .64
62 28 3.75 52 3.63 24 3.21 29 3.28 29 3.66 3.583 2.59
63 28 3.64 52 3.63 24 3.25 29 3.38 29 3.38 341 0.71
64 28 2.96 52 3.50 24 3.00 29 3.28 29 2.90 319 0.75
65 27 3.70 52 3.83 24 3.67 29 3.79 29 3.69 3.75 0.50
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66 28 3.29 52 3.58 24 3.29 28 3.54 29 2..90 335 70.7

67 28 3.43 52 3.62 24 3.25 29 3.52 29 3.07 341 4 .68
68 27 3.89 52 3.87 24 3.79 29 3.93 29 3.93 3.84 0.38
69 28 3.71 52 3.83 24 3.71 29 3.90 29 3.55 3.75 9 .49
70 28 3.68 51 3.61 24 3.50 29 3.76 29 3.52 341 1.57
72 28 3.75 52 3.62 24 3.46 29 3.72 29 3.62 3.4 8.50
73 28 3.79 52 3.62 24 3.54 29 3.79 29 3.48 3.4 5.57
74 28 3.36 52 3.52 24 3.58 28 3.36 29 3.36 345 0.61
75 28 3.50 52 3.42 24 3.21 29 3.34 29 3.21 3.35 3.67
76 27 3.44 52 3.48 24 3.25 29 3.28 29 3.24 336 7.65
77 27 3.56 52 3.83 24 3.46 29 3.72 29 2.93 355 2.64
78 28 3.61 52 3.67 24 3.42 29 3.62 29 331 355 1.63
79 28 3.36 52 3.42 24 3.25 29 3.48 29 3.48 3.32 6.67
80 28 3.50 52 3.48 24 3.04 29 3.34 29 3.45 3.39 3.63
82 28 3.07 52 2.62 24 3.08 29 2.90 29 N/A N/A N/A
83 28 3.04 52 2.62 24 3.04 29 2.83 29 N/A N/A N/A
84 28 2.86 51 2.65 24 2.88 29 2.83 29 N/A N/A N/A
85 28 2.93 52 2.62 24 3.08 29 2.83 29 N/A N/A N/A
86 28 3.39 51 2.98 24 3.17 29 3.10 29 N/A N/A N/A
87 27 2.48 51 241 24 2.83 29 2.55 29 N/A N/A N/A
88 28 2.82 51 243 24 3.17 29 2.86 29 N/A N/A N/A
89 28 3.04 52 2.94 24 3.04 29 3.24 29 N/A N/A N/A
91 28 3.07 52 2.73 24 2.79 29 2.72 N/A N/A N/A N/A
92 28 2.75 51 2.59 24 2.75 28 2.75 N/A N/A N/A N/A
93 28 3.25 52 2.85 24 2.92 29 2.72 N/A N/A N/A N/A
94 28 2.86 52 2.63 24 2.83 29 2..52 N/A N/A N/A N/A
95 28 2.79 52 2.58 24 2.88 29 248 N/A N/A N/A N/A
96 28 2.96 51 2.67 24 2.83 29 2.66 N/A N/A N/A N/A
97 28 3.32 52 2.81 23 3.09 29 2.76 N/A N/A N/A N/A
98 28 3.11 51 2.82 24 2.67 29 2.57 N/A N/A N/A N/A
99 27 2.96 51 2.59 24 2.92 29 2.86 N/A N/A N/A N/A
100 28 2.86 52 248 24 2.58 29 241 N/A N/A N/A N/A
102 28 2.75 51 247 24 2.75 29 2.48 N/A N/A N/A N/A
103 28 2.68 51 2.59 23 2.70 29 2.52 N/A N/A N/A N/A
104 28 2.86 50 2.52 24 3.00 29 2.48 N/A N/A N/A N/A
105 28 3.00 51 2.65 24 2.67 29 2.38 N/A N/A N/A N/A
106 28 2.75 50 2..56 24 2.63 29 2.62 N/A N/A N/A AN/

107 27 2.67 50 2.48 24 2.58 29 241 N/A N/A N/A N/A
108 28 2.43 50 2.22 24 242 29 2.34 N/A N/A N/A N/A
109 28 3.07 49 2.55 24 271 29 2.52 N/A N/A N/A N/A
110 28 2.82 50 2.36 24 2.71 28 2.61 N/A N/A N/A N/A
111 28 2.89 50 2.68 24 2.79 29 2.72 N/A N/A N/A N/A
112 28 3.00 50 2.76 24 3.00 29 2.90 N/A N/A N/A N/A
113 28 2.43 50 2.46 24 2.67 29 2.55 N/A N/A N/A N/A
114 28 271 50 2.36 24 2.58 29 2.48 N/A N/A N/A N/A
116 28 2.89 51 2.73 24 3.08 29 2.79 N/A N/A N/A N/A
117 27 2.96 51 2.80 24 3.08 29 2.93 N/A N/A N/A N/A
118 28 2.89 50 2.76 24 3.04 29 2.83 N/A N/A N/A N/A
119 28 2.96 51 2.63 24 2.88 28 2.64 N/A N/A N/A N/A
120 28 3.00 51 271 24 2.96 29 2.93 N/A N/A N/A N/A
121 28 2.93 50 2.50 24 2.96 29 2.79 N/A N/A N/A N/A
122 27 2.78 51 2.55 24 2.79 29 2.69 N/A N/A N/A N/A
123 28 2.68 51 245 24 2.83 29 2.79 N/A N/A N/A N/A
124 28 2.68 51 2.35 24 2.79 29 2.66 N/A N/A N/A N/A
125 27 2.30 51 2.20 24 2.42 29 2.28 N/A N/A N/A N/A
126 28 221 50 2.20 24 2.37 29 2.24 N/A N/A N/A N/A
127 28 2.04 50 212 24 2.33 29 2.07 N/A N/A N/A N/A
128 28 2.68 51 2.43 23 2.79 29 2.55 N/A N/A N/A AN/

129 28 221 50 2.18 24 2.37 29 231 N/A N/A N/A N/A
130 28 2.68 51 2.37 24 2.79 29 2.59 N/A N/A N/A N/A
131 28 271 51 231 24 2.79 29 2.62 N/A N/A N/A N/A
133 27 3.15 51 2.76 24 3.13 29 2.76 N/A N/A N/A N/A
134 28 2.46 50 2.38 24 2.42 29 2.52 N/A N/A N/A N/A
135 28 271 51 2.37 24 2.17 29 2.24 N/A N/A N/A N/A
136 28 2.57 52 2.37 24 2.08 29 2.24 N/A N/A N/A N/A
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137 28 2.61 52 2.38 24 2.17 29 221 N/A N/A N/A N/A
138 28 2.21 51 2.14 24 2.29 29 2.10 N/A N/A N/A N/A
139 28 2.07 51 2.18 24 242 29 2.28 N/A N/A N/A N/A
140 28 2.75 52 242 24 2.79 29 2.62 N/A N/A N/A N/A
141 28 2.25 52 2.15 24 2.50 29 2.24 N/A N/A N/A N/A
142 28 2.64 51 2.39 24 271 29 241 N/A N/A N/A N/A
143 28 2.54 50 2.30 24 2.71 28 2.32 N/A N/A N/A N/A
144 28 2.43 51 2.25 24 2.46 29 2.14 N/A N/A N/A N/A
146 28 3.21 50 2.68 24 3.00 29 2.76 N/A N/A N/A N/A
147 27 3.30 49 2.76 24 3.04 29 2.69 N/A N/A N/A N/A
148 28 3.29 49 2.84 24 3.08 28 2.89 N/A N/A N/A N/A
149 28 3.07 50 2.68 24 2.79 29 2.62 N/A N/A N/A N/A
150 28 3.21 50 2.82 24 2.92 29 2.79 N/A N/A N/A N/A
151 28 2.86 50 2.62 24 2.92 29 2.76 N/A N/A N/A N/A
152 28 3.36 50 2.92 24 2.88 29 2.86 N/A N/A N/A N/A
153 28 3.29 48 2.81 24 2.75 28 2.89 N/A N/A N/A N/A
154 28 3.25 50 2.98 24 2.79 28 2.64 N/A N/A N/A N/A
155 28 2.82 47 2.66 24 2.83 28 2.64 N/A N/A N/A N/A
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Appendix D: Importance: Significance ANOVA (All 5 Groups)

Question # F Sig.

7 5.603 .000***
8 3.753 .006**
11 3.478 .009**
16 4.089 .004**
23 4.65 .004**
25 8.565 .000***
27 2.559 .041*
28 3.822 .005**
32 5.520 .000***
35 2.532 .043*
36 2.724 .031*
38 5.373 .000***
41 2.435 .050*
42 2.512 .044*
43 4.653 .00 ***
44 3.633 .007**
45 3.384 .011*
46 2.762 .030*
47 4.110 .003**
48 4.837 .00 ***
49 3.495 .009**
50 9.831 .000***
51 6.842 .000***
52 4.145 .003**
56 2.977 .021*
59 3.486 .009**
60 2.921 .023*
61 3.460 .010**
62 5.328 .000**
63 6.442 .000**
64 4.878 001 ***
66 4.496 .002**
67 3.722 .006**
77 12.689 .000***
79 2.459 .048*
80 2.482 .046*

* significant at .05 level ** significant at .01 level *** significant at .001 level
(Data inbold identified as significantly different in parent and student t-test)
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APPENDIX E - Open-Ended Questions: Parent and Student Responses

Q 15 Importance-Any additional thoughts about helping prepare students for college?

Parent: College Graduate

# 1 The only way to properly insure your child gets all the help he/she needs inny épari
college has to include parents and guidance counselors. Deadlines are importatt thawe
found the biggest help has come from the school guidance counselor.

# 2 The high school should be better with getting general info out to parents on how to prepare
your child for college and what does the parent have to do. When | asked, the school was alway

very helpful and responded quickly, but a parent of a new high school child doesn't always know
what to ask.

#3 More one on one between students and teachers during schedule making- done very early-
students aren't thinking about what they need 3- 4 years from now for college emid peg too

far removed from college planning as far as what high school classes ay {z@.t

#4 | feel only a limited amount of these issues are addressed at Northeastern.

#5 Child must be well-rounded and motivated.

#6 | would like to see class time devoted to teaching kids how to take SATSs.

#7 You need whatever help you can get know because it is a jungle out there and the trong wi
survive - survive of the fittest and my daughter WILL BE one of them.

#8 Make meetings available more frequently. In the past, one meeting placa@mes not
convenient for our family. If you were unable to make a planning meeting, the opporugéty t
the information was slim.

#9 Question 6 above: | think 'graduate’ level education and professional degree may be very
important, however at this time we do not know what our daughter wants to pursue. She might
become a writer, lawyer, engineer, scientist, minister, or musician.

#10 Helping them negotiate successfully some classes that they just basst imtthat they can
take without fear of confusing a college entrance reviewer.

#11 Knowing important dates for application deadlines required for college.

Parent: Non-College Graduate
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#1 Test taking strategies. (SAT, PSAT)

#2 The school should have a preparation class for the SAT's and/or the ACT's.
Student: Parent College Graduate

#1 Knowing what your interests and personality are.

#2 We should be informed of what needs to happen in the end of eighth grade so we can plan our
high school careers accordingly and not end up taking the wrong classes.

Student: Parent Non-College Graduate

# 1 Test taking strategies. (SAT, PSAT).
#2 The school should have a preparation class for the SAT's and/or the ACT's.

Q26 Importance - Any additional thoughts on helping students research cadiege

Parent: College Graduate

#1 become involved with your guidance counselor and follow his/her advice on preparing for
college.

#2 The student needs to know when to start doing all of these things. | left some oppodanities
because | didn't understand the importance if them until | talked to other parentsdddexha
thru this before.

#3 Where to start.

#4 If feel a good majority of these items are addressed at Northeastdrarbudtill needs to be
some individual guidance offered.

#5 After going through this with older son, college visits and talking to professsrbal are
most important. You must find a college too that has what you want to study.

#6 | would like to see classroom time devoted to helping students understand the impordance
mechanics of writing a good personal statement for college admission.

#7 Researching the right college is key. College is too expensive to just randcknMged a
good mix of academic and social life.

#8 We have not been to a college fair yet to know how much/little benefit it is. I'm edt sur

understand question 28 below... are you asking if the guidance office should do our applications

for us? No Are you asking if h.s. guidance depts. should spend more time helping us understand
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the process, then yes, that is very important. For us, having a first time dwlage student we
are gathering most of our information from other parents whose children have lvedade.
And we are mindful of the mistakes they have shared through their experiences.

#9 Visiting colleges worked best for us.

Parent: Non-College Graduate

#1 |1 was unable to attend the last college workshop hosted by Northeasteutd like to see
another workshop and literature as | am at a loss on how to get started.

#2 Literature from specific schools can help greatly. In addition, helptfierachool counselors
with pro's and cons of each college is helpful as well.

#3 Parents also need to be educated on what we have to do to help. Even need to know price
options and any additional help for paying for college.

Student: Parent College Graduate

#1 Help them figure out what they want to study.
Student: Parent Non-College Graduate

# 1 Scholarships?

0 40 Importance-Any additional thoughts on helping students understand thiegel
application process?

Parent: College Graduate

# 1 Again the high school guidance counselor is a very important contact to make reglarding
issues of preparing for all aspects of college.

# 2 1 would think the guidance dept would be a HUGH help in this area and | have no doubt that
NHS guidance dept will be there when | need them.

#3 Our family has personally not started any of these processes but | fedintelglas a
family could use some guidance in these areas.

#4 Just lots of paperwork and formalities that we are not used to doing.
#5 See previous comment.

#6 ENGLISH - Cannot stress it enough. Know your writing skills.
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#7 1 am unaware of most of the items you mention above. Does the guidance couhsallgr a
have a say? | do not recall that when | went to college 30 years ago. | am atreasing that
we have missed some Early Decision issues.

Parent: Non-College Graduate

#1 1 wish high schools would offer in 10, 11 or 12 grade a required period or course for students
to attend to learn some of this info - repeat until heard type brain washingan)tiéke

weeks/months of reading online and prep work to know if you are even near doing the right
steps. I've had to use parents of older children who've gone thru this process tmleagmary

day needs.

#2 Some of these | marked as important because | don’t know what they are. Ex- common
application, early decision issues.

Student: Parent College Graduate

# 1 1 don't know how to apply to a college or what an application essay is. | also don't know how
to do a college interview.

Student: Parent Non-College Graduate
No responses.

0 57 Importance - Any additional thoughts on helping students understanddsatized
testing?

Parent: College Graduate

#1 Parents need to be very instrumental in finding the proper resources fordte glei
prepared for any testing.

#2 It took me two hours on the computer to sign my son up for the SAT's. This was frgstrati
and | wish someone would have warned me. The SAT process is just the beginning ofglee colle
process. It is very important to know how and why it works. | have never heard of Theest@

| feel the high school could do a better job in getting the info out to parents. Again they were
hugely helpful when | asked, but | don't always know what to ask and some | am Ifealtful
completely miss something important.

#3 Didn't know about fee waiver

#4 | feel a focus on how to prepare for the SAT is lacking. We have chose an outsiddgaours
take but don't know if there are any other options out there.
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#5 Some colleges now give their own tests in addition to the SAT. Students should know this.

#6 see previous comment...The students need to have the same advantages availabiesto them
other schools offer their students to be competitive.

#7 In this section, if | marked an item important rather than very important, thebalby did
not know anything about it to be able to say that it is very important. So | defernegortant’
out of ignorance.

#8 Have teaching staff prepare and work with the students who will be taking thieSAT
Parent: Non-College Graduate

#1 Test taking strategies.

Student: Parent College Graduate

#1 There's a fee waiver??? | haven't heard of some of these standartszed tes

Student: Parent Non-College Graduate

#1 Test taking strategies.

0 81 Importance-Any additional thoughts on helping students understand career
development?

Parent: College Graduate

#1 Again | cannot stress the importance of the guidance counselor in all aspeepaohgrfor
college and what happens after completion of college.

#2 1 would think the high school could be helpful with picking a career, but | had no idea they
could be helpful interviewing skills, finding employment etc.

#3 Despite career development programs in middle school it has been difficult sarigroth
grader to figure out a career path- due to ignorance of what is actually @ut ther

#4 Trying to narrow down a path to take can be very overwhelming for some students who have
many different interests. Having some help with direction can reliesecd $tress for the
student

#5 It is a shame to see money spent on 4 yr degree that never gets used because thkg do not |
major. Knowing your interests and having a chance to work in field should help
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#6 It would be nice if everyone could work the job of their dreams, but we need to becreali
and help these kids find the right jobs for them. Capitalize on their strengths and ptd them
good use.

Parent. Non-College Graduate

#1 It is difficult for students at the high school level to decide on a career path.

#2 How can we find out if the career she chooses once she has completed her education that
there will be a position for her.

Student: Parent College Graduate

# 1 1 don't know what | want to do in college yet and | don't know how to do job/college
interviews nor fill out resumes.

Student: Parent Non-College
No responses.

090 Understanding-Any additional thoughts about helping prepare students foegelP

Parent: College Graduate

#1 | feel I'm behind the eight ball with my knowledge, however I'm talkiegds that have
already been thru this so of course they will know more than me. It is so difieranivhen |
went to college.

#2 Being a college grad myself (twice - 2 degrees), | feel | cgnnhgldaughter to choose
wisely about college, but | never turn down information to help her get the BEST.

Parent: Non-College Graduate

# 1 From someone whose child is involved very highly in out of school activities that do not
allow time for "School extra curicular” it is frustrating that the g@lschool does not seem to
take that discipline and participation into account as much as a school relatey \aben it is

as equal from my standpoint.

Student: Parent College Graduate

No responses.

Student: Parent Non-College Graduate

No responses.
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0 101 Understanding-Any additional thoughts on helping students’ researclkegek?

Parent: College Graduate

No responses.

Parent: Non-College Graduate

#1 We need all the help we can get.
Student: Parent College Graduate

No responses.

Student: Parent Non-College Graduate
No responses.

0 115 Understanding-Any additional thoughts on helping students understamrdctiilege
application process?

Parent: College Graduate

#1 Question 103 sums it up for me. | could be a total pest to the guidance dept. | dowtdeant t
that to them.

#2 English major/Psych minor and BSN.

Parent: Non-College Graduate

No responses.

Student: Parent College Graduate

# 1 1 don't know anything about applying to college or having an interview with one.
Student: Parent Non-College Graduate

No responses.

0132 Understanding-Any additional thoughts on helping students understanddstedized
testing?

Parent: College Graduate
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#1 Don't know what ACT test is?

#2 Not much of a test taker.

Parent: Non-College Graduate

No responses.

Student: College Graduate

No responses.

Student: Parent Non-College Graduate
No responses.

0 133 Understanding-Any additional thoughts on helping students understantsaafscollege
(financial aid and scholarships)

Parent: College Graduate
#1 | don't know anything about this area and these questions overwhelm me. | have aiot to le

#2 Concerned about how to go about financial concerns since there is a father aradlstep m
who may or may not be involved in the process-- lack of communication.

#3 This is the area we need the most help in.
Parent: Non-College Graduate

No responses.

Student: Parent College Graduate

No responses.

Student: Parent Non-College Graduate

No responses.

0 156 Understanding-Any additional thoughts on helping students understand&ar
development?

Parent. College Graduate
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#1 These kids need all the help they can get. The truth is today’s kids are lazy. Mine is
exception. They need good guidance and a lot of push.

# 2 Students | feel that are college bound should be interviewed to see what thir fami
expectations are for them. Some families don't feel that students need to rawecentareer
development out of high school and the college they attend will handle the cardepuaheve.
Parent: Non-College Graduate

No responses.

Student: Parent College Graduate

No responses.

Student: Parent Non-College Graduate

No responses.

0. 157 — Do you have any additional thoughts about any aspect of college preparation that has
not been addressed in this questionnaire?

Parent: College Graduate

# 1 My daughter is waiting for colleges to come to her because she is a svanthigibasing
all her choices on her athletic ability.

# 2 In reality, nothing but a students’ self motivation and hard work will allow them to
successfully complete college. That needs to be stressed to students!

# 3 Make sure they understand the importance of a good education.

#4 College preparation can be better fine-tuned if a student determines whatdhest is early

in the high school career and guidance counselors include teachers into thesstiedesibn or

path to help groom them to take advantage of the opportunities that they may not know about or
might be beneficial for them to firm up their decision.

Parent: Non-College Graduate

# 1 It has been 20 yrs since | went to college and my parents did most of that ftnuigeneed
help in all aspects of helping my child for college prep.

Student: Parent College Graduate
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#1 Could you make it a bit shorter please?
# 2 | most want to find out what | should major in.

#3 1 do not feel like I know enough to be prepared for college and | really have nohatallw
the tests/classes/etc. | need to have completed for college.

Student: Parent Non-College Graduate

No responses.
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APPENDIX F Parent Scholarship Scam: E-Mail

Hi Mr. Bierker,

My son XXXX recently received a letter from the "National Society gfiHschool Scholars”. It
was for membership to this organization for his academic achievement. réheskang for a

one- time fee of $60.00 to join. Before | send this money, | just wanted to confirm thaashés w
legitimate organization. It's been many years since | was in high scitbtiere was the
"National Honor Society” back in the "day," that kids were inducted into. | anm&sg that this

is the same? With all the scams out there today, | am hesitant of sendingandreyould
appreciate any information.

Thank you very much,
XXXX

From: "ERIC BIERKER" <bierkere@nesd.k12.pa.us>
To: XXXXXX

Date: Tue, 13 Apr 2010 11:27:45 -0400

Subject: Re: Question about NSHSS

Hi Ms. XXXX

We, as school counselors, do not recommend parents and students to join
any such organization that charges a fee for membership. | have looked
into what the benefits of membership of organizations such as this and
found them to be lacking. While maybe not unethical, these organizations
are suspect. The name similarities between "National Society of High
School Scholars" and the "National Honor Society" are misleading and
confusing.

National Honor Society is entirely different despite the similarity in

name. National Honor Society is run through the school and students are
eligible their junior and senior year on the basis of scholarship,

service, leadership, and character. Membership is free monetarily.

The advisor has been XXX in the past year and | think he is
still serving as the advisor. | will cc. this email to him so that he
can give you more information.

Here is the website for the National Honor Society organization.
http://www.nhs.us/
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| am actually writing about scholarship scams in my Dissertation now and
your email confirmed the problems that exist. XXX, my replacement,

can help you with this and other matters if you should have further
guestions.

Thanks for checking!

Mr. Bierker

Hi Ms. XXXX

Could I have your permission to put a copy of your email and my reply (with youraraie
email removed) in my Dissertation? It just shows why the work that | have dtmmw
research is so important. | am really glad that you asked as | donyouatt lose $ 60 with and
getting nothing in return. Again, thanks for asking. | appreciate that you catsitgrthoughts
before proceeding.

Mr. Bierker

Hi Mr. Bierker,

Thank you so much for your quick reply to my email, | appreciate it very, very muglXX
has also replied to my email). The membership and how they presented it was vergiognvi
In the last line of the letter they even said that there was a teacher,fd0dXNortheastern, who
was recently honored with an Educator of Distinction award. I'm glad that Ehaddsthoughts
and emailed you. | think | will pass on this $60 "award".

Thanks again and yes you may use my email in your Dissertation. (If you wautd kee the
actual letter, | can mail it to you. Just let me know)

Sincerely,

XXXX
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