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Abstract

Service learning is the catalyst for people to enter an oppressed or diskiskd
community, create bonds of understanding through dialogue, and learn to genuinely
understand the behaviors and actions of that community. This paper explores the links
among empathy creation, oppression, and different forms of consciousness that servic
learning is responsible for creating. The theories of Paulo Fremgaged pedagogy,

bell hooks critical consciousness, Novella Keith’s theory of reciprocity, ariteiWa
Fluker's theory of ethical leadership provide the context for my exploraivese

authors demonstrate the importance of creating genuine empathetic bonds thioagh act

practice, and reflection.
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INTRODUCTION

Throughout my thesis | explain the importance of service learning as isreate
empathy and the creation of building a global consciousness based on transcenlding loca
cultural boundaries. My goal for my thesis is for my readers to understand that a
pedagogical practice like service learning has the potential to transthrcation by
building an interconnected sense of empathy. It is important for us as educational
practitioners to realize that our education system is broken and in much need of repair.
have attempted to explain that as a society we must take our ideas and use wily creati
to make change in areas of the world where oppression—whether systematid, cultura
economic, or racial—runs rampant. | believe that service learning provideg ta wWnd
the good in ourselves and transcend boundaries of dominance that have been created
though oppression. In short, service learning is a means for generatingahetio
understanding for people around the world who live lives different from our own due to

oppressive forces (Keith & Keith, 2010; Keith 2005).

Finding Empathy within Service Learning:

When | first learned | was going to Jamaica for a service learmmipbiowing
my first year in graduate school | was ecstatic. Who would not want to spensleeks
on a beach and receive course credit for working in an economically disadvantaged are
My initial thought before leaving for the town of Yallahs in the parish of St. Thoraas w

that | would get away for five weeks, “help” the locals, feel moraltyeb@bout myself,
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and come back to my life in the United States with nothing changed. | now look back and
see how shortsighted my initial reaction was.

As a student who has studied social philosophy, | have heard for many years
about oppression and injustices that have occurred at the hands of people in power;
however, reading and experiencing are two different types of learnif@eBay trip to
Jamaica, | did not understand how power dynamics work within a developing world
context. | got my first lesson about the construction of power in the developirdyagorl
soon as | got off the plane in Jamaica, got on the bus, and set off down the dilapidated
roads of the southeastern coast of Jamaica to Yallahs. The first expéhedogith
Western culture domination of the developing world occurred when | was on the bus
travelling to the villa where | would be living for the length of the tripl Astered the
parish of St. Thomas, | realized that signs that showed the boarders betweené&t. Andr
and St. Thomas parishes were all sponsored by Pepsi. Upon seeing these digns for t
first time, | thought nothing more than to take these signs at face valuet&unath
reflection, | began to realize that these signs had a deeper meaningaical@epsi is a
symbol for limiting personal choice. For instance, Pepsi can be found at anysafdhe
shipping containers turned bars, or at most roadside stops, or at the clubs where we would
mix the Pepsi with rum. Pepsi was the preferred drink and there were nobthany
options—at least in St. Thomas where | spent most of my time—of soft drinks that
competed with Pepsi. Pepsi seems to have monopolized and controlled the soft drink
industry, thus limiting the choices people could have. This corporate ownership of a
country or region can be seen all over the developing world. Even though having Pepsi

sponsor everything from parish borders to cricket teams is not the worst of this wor



problems, this form of corporate domination is a theme that is prevalent in developing
nations.

The idea of Western world domination does not stop at large corporations. |
exemplify the mindset of the West. Even though | had never thought of myself as unkind
or unethical, throughout my time in Jamaica, | subconsciously thought of ragself
superior to the local people whom | lived among. | thought because | had a college
degree, was studying for a graduate degree, and had an iPhone that | was more human
than the people of Yallahs. Fortunately, | was able to see myself as a pbdlettern
culture, which teaches its own rules of superiority. It was not until | returned fnome
Jamaica that | was able to reflect and process my behavior. The fddididaget to
reflect on my privileged position made it difficult to understand the differenceyof m
experiences and the experiences of the people that lived in Yallahs. The months
following my return from Jamaica were some of the most difficult monthsér
emotionally trying to figure out my place in the world.

Following my return to the United States, there were questions about my service
experience that needed answers: Had | merely been engaging in povestw?aded |
just been visiting an impoverished area for a short time from my place of geditnly
to return home to feel all that much better about how much stuff | had and how many
opportunities were open to me? Was | really nothing but a tourist who had paid for an
entertaining vacation to the developing world? It was not until my return tortiedJ
States that | needed to answer many questions about myself and whaesftao in
relation to other people around the world. It was not until after leaving Jarhaida t

realized that my experience with poverty tourism turned into an understanding ¢f myse
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and an understanding of the local Jamaicans | came in contact with. Aftemmatis
of reflection, | began to understand the context of where | was living and wi | wa
coexisting with. This reflection allowed me to consider empathy as adygtrof my
service learning.

By reflecting on my behavior in Yallahs, | could critically examine why
behaved the way | did. In “America’s Continuing Empathy Deficit Disordmrsiness
psychologist Douglas LaBier explains the importance of treating pedyere different

than us with empathy.

LaBier (2010) says:
Identify a situation or encounter with someone who's a stranger, especially one
who may be very different from yourself. Try putting yourself within the
consciousness of that stranger. The checkout person at the grocery store could be
an example. Think of ways that he or she is probably like you—someone who
desires love, who's probably experienced some kind of loss or disappointment
along the way, or who has aspirations he or she hopes to fulfill. Focus on those
commonalities that show you how this person is much like yourself—beneath the

surface differences (Empathy for Strangers you Encounter, para. 1).

LaBier makes a significant point in this passage. By using our creativity
imagination to critically think where a person comes from, we begin te sixgeriences
among one another that were originally unable to be shared (Fluker, 201li}i€Bhis
makes empathy an especially difficult concept to interpret and employ. Trootimees

people take the easy approach and go with their feelings from an initial emcoathier
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than to critically think about and feel a person’s environmental situation. Hovesver
LaBier (2010) explains it is important to critically think about a person’steitubefore
making judgments about their character. Empathy is a concept that fqreesoa to
think critically about another person’s existence. By critically erargihow others
different from ourselves live, we are taking a step towards creating bonds of
understanding between different groups of people.

Having worked for the Boy Scouts of America during an AmeriCorpsagfear
service in Pittsburgh, and as a mentor to pre-adjudicated adolescents agetstOrl4 a
Pittsburgh, | have learned that empathy is one of the most important qualitrssma pe
can possess. According to Thomas M. McCann (2011), empathy is the ability to put
oneself in the place of another, and vividly imagine what the other is feeling and
experiencing. Empathy differs from sympathy in that sympathy ishifitydo
understand another person’s situation through his or her own lens, not through the lens of
the other (LaBier, 2010). McCann (2011), Simon Baron-Cohen (2011), and David R.
Caruso and John D. Mayer (1998) explain that empathy is a means for people to
emotionally or cognitively connect with the experiences of others in a \aapribeds
understanding and compassion. As a mentor working for a non-profit focusing on issues
touching inner city juveniles and their families, | was frequently in the barhe
socioeconomically disadvantaged young African American adolescemtg,ahavhom
did not have loving parents, money for new clothes, or money for food. At first look |
took a conservative stance, thinking it was the fault of mentees’ familiethéydived
liked they did. My thought was either their parents did not work hard enough, or they

should try harder to be cleaner, or their parents should work at a place where they would
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have no trouble being hired, like McDonald’s. However, after much reflection and
analysis of cultural poverty and systematic oppression, | learned that {hidatia
conditions of my mentees’ homes and social lives resulted from a system of power—i.e
political, social, and economic—that is structured to deny these youth and tleeilspar
achievement and success.

By experiencing how my mentees, their parents, and my mentees’ peers lived on a
daily basis, | learned understanding and compassion towards them. Onédllgspecia
poignant memory | have with one of my male mentees, Ray, was during his trial for
possession with intent to deliver a felony amount of heroin. | remember sitting i
courtroom wanting him to be sent to a juvenile detention center so he could be taught a
lesson; however, after the judge sentenced Ray to six months in a juveniledetent
program, and watching two police officers drag this adolescent child out of theocourtr
in handcuffs, | did not know what else to do but cry. In that moment at the Allegheny
County courthouse in Pittsburgh, Pennsylvania, there did not seem like a better, truer
response to the situation of a young boy being escorted out of a courtroom, and sent to a
juvenile detention center, than to cry heartfelt tears of confusion and indignation.

In retrospect, my tears were not tears of sorrow, but tears of compassion and
understanding for Ray’s environmental situation. This moment in the courtroomallowe
me to begin to realize that in order to make any change in this world, one must possess a
level of empathy that allows one to connect with communities of those less fertuna
After | returned to my office following Ray’s sentencing, | realizleat the only chance
he was going to have to succeed was to surround himself with positive influences. |

hoped I could be the one that might help him change his destructive ways sooner. |
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started to realize that people do not need to be taught a lesson, but rather need to be
shown compassion and understanding. In “Learning to see: the Development of Race and
Class Consciousness in White Teachers,” Kerri Ullucci (2011) shows thev@ositi
gualities of empathy through her qualitative research of three teachers whuattbed:
adversity and oppression to become positive role models to the marginalized students
they teach. Ullucci (2011) writes, “It seems that teachers in this study dodittebtheir
understanding of diversity based on assumptions. Rather, reality shaped their
understanding” (p.575). By analyzing my experience with Ray at the courthdnegmni
to understand that my reality was no longer based on assumptions. Insteaaljtyny re
was becoming based on interdependent and empathetic experiences | ingsistiar
Ray.

In Thomas M. McCann (2011), Simon Baron-Cohen (2011), David R. Caruso and
John D. Mayer’s (1998) opinion, non-empathetic people do not share understanding or
compassion for individuals who do not possess similar physical or social chatasteri
In other words, people who lack compassion and understanding seem to have trouble
identifying with the lives of those who are different from them. The question then
remains: How does a seemingly independent, pull-yourself-up-by-your-lapststr
privatized society regain the empathy that seems to be difficult to lacdteurture in
our daily lives? The answer may be found in service learning pedagogy ardl ethic
leadership, which promote civic leadership, civic understanding, communityeservic
interdependence, self and group reflection, increased objectivity througieexpe and
democracy (Fluker, 2011; Keith & Keith, 2010). Essentially, service learnimg is

pedagogical practice that allows people to apply their own academic knowledge in a



community setting to better understand community context, social structureseand t
symbiotic relationship between an individual and his or her community through
integrated reflection that connects academic disciplines (Cress & Dordiiig.
According to Cress and Donahue (2011) the purpose of service learning is th “enric
understanding of academic discipline knowledge while building skill sets for agplyin
this knowledge to real life community challenges” (p.6). Furthermore, Keith (2005)
explains that service learning is “frequently implicated in allevigbionerty” (p.4).

Keith (2005) believes that service learning is a vehicle to help cregagesh citizens
who will use their abilities and knowledge to assist in creating and enhaacalghd/or
global neighborhoods and cities through intersubjective contact with those who are
considered in need, disadvantaged, or “other” (Keith, 2005).

More will be explained regarding the concept of intersubjectivity in the next
chapter. Simply put, service learning, whose main goal is to creatgeshgéizens and
ethical leaders, rather than to just teach students, is a progressive andntrgeagogy
in today’s world economy.

Service learning does not just stop at the domestic borders of the UnitedIB&tates.
fact, because service learning encompasses a multidimensional and npllhdisc
course curriculum, it may also be applied in an international context. Skraroeng
beyond the domestic U.S. boundaries is appropriately termed InternationakServi
Learning (ISL) or Global Service Learning (GSL). Fundamentally, acugtdi Robert
G. Bringle and Julie A. Hatcher (2011) international service learnitigiscombination
of service learning, study abroad, and international education and draws from the

strengths of each strategy” (p.14). Moreover, Bringle and Hatcher (201é)that ISL is



Xi

a method of teaching students critical thinking, cognitive decision making, irsenaé¢
skills, enhanced communication skills, and cultural empathy. The point Bringle and
Hatcher (2011) make is that international service learning is simitbsrhestic service
learning because that service is the key component of the service |eapéangnce;
however, there is a socio-cultural aspect of the service learningeaxgethat is
conducted outside of the United States or within international contexts in a student’s
home country. William Plater (2011) adds to the definition of international service
learning by stating that international service learning, like domestigcce learning,
acquires its direction from the same utility and relevance—i.e., actioectiefi,

practice. Those who participate in international service learning pnsgree forced to
experience the needs and wants of the community they serve—i.e., gaining msight i
the community’s experience. Also, these students participate in the affthes
community in ways that promote interdependence, ethical leadership, and mutual
understanding between the service students and the community member (Fluker, 2011,
Keith 2005).

In the case of creating an interdependent and understanding service learning
environment, international service learning allows students to become moreahirol
the democratic process (Bringle & Hatcher, 2011). Bringle and Hat2&1) in their
essay “International Service Learning,” explain the importance ofittgea democratic
learning environment, which focuses on the mutual understanding between community
members and service students. These researchers write, “Demdaliatars best
learned through democratic practice, and service learning aspires to myastigilents

with opportunities to engage in and develop democratic action through community
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activities” (Bringle & Hatcher, 2011, p.17). Keith (2005) explains this point further b
saying that service learning is an extension of connecting physical andrahepace
between those people who are privileged by his or her place in the globalized world, and
those who are not. The interconnectivity between those who are part of the dominant
culture and those who are not create the foundation for democratic understanding. In
essence, these authors define how democratic action teaches communitysraember
service students the importance of interdependence, empathy, and olgeath/aation
of a service community.

Interdependence, empathy, and keeping an unbiased, objective mindset are three
required components for service learning partnerships to work to their fullipbtént
“What Makes a Learning Community,” author Shannon Blady (2011) explains that, in an
educational context, students should be in a position to work together. By using their own
independent experiences, students can also come together in a dialogicatveaye an
engaging classroom. This classroom can be in a conventional college or unorersiy
field classroom in a service learning context. Blady (2011) continues torekmddi
tangibility of projects and class assignments is an extremely inmpatpect of a
student’s education. She describes tangibility as a means of building irfeatiry t
transcends the consciousness of the status quo (Blady, 2011). Here Blady (2011) is
alluding to the fact that educational opportunities, like service learnirggeceagaging
classrooms when these classes focus on creating inquiry and higherreatieec
thinking that transcends typical, classical methods of Western pedagogysteace, in
2010 I had the pleasure of teaching inner city high school students at a summer cam

about the importance of acting like engaged, respectful citizens in their coneswunit



Xiil
began my first lesson by lecturing for a few minutes about the importanespoinsible
citizenship. Before | could lecture for five minutes, my students were egtkiang,
asleep, or conversing with one another. At this point | decided | would give the stadent
lesson on the subject of interconnectedness within their daily lives. | explaoned
negative comment to one of their peers at school could affect that student’s home life by
passing his or her anger to another of his younger siblings, which, in effectitiessa
that the student’s sibling felt could be passed on to another child at school the following
day. This example was used to show the actions that people choose to make aile cyclic
and interconnected.

The way | conducted this lesson was a shock to these students, because they were
not used to learning in an environment where different forms of inquiry builds deeper
meaning to different questions of reality. Instead, these students were wesathitagl by
sitting in classroom, attempting to absorb the “important” fragments of the iatiorm
that may appear on a test, and finally having to regurgitate the informationexasa.

The standard education my students were accustomed to focuses almost boorpéete
banking method of education that can be seen in Paulo Freire and bell hooks’ writing.
This pedagogy where information is deposited and then withdrawn without any
transformation is what service learning is attempting to make &xfihe roots of service
learning grow out of the forum of experiential analysis and an objective tenudirg
about a service site, not from deposits of information that withhold the expersges a
of a student’s education. Without experiential pedagogy, ethical leadasshimeans of
creating a culture of empathy will fail to become a transformaspedc of a student’s

life.
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Because service learning does not participate in the structure ohtionad
Western pedagogy, service learning needs to be based in theory that trandeeaiisne
where bits of knowledge are deposited in students’ minds. In effect, Paulodreaited
a form of pedagogy that has its foundation firmly cemented in the theory thatiedus
an aspect of life that must be used in a practical manner that promotes objective
reasoning through local cultural experience. In other words, educattanvshiicle for
living a well-adjusted, ethical life within one’s community, thus making aopeas
productive member of that particular community through interdependenceirgid-re
opinion (1970), education is a living, breathing organism that is used to give life to
democratic communities and non-oppressive governments through empathy,
interdependence, and dialogue. This idea is felt by using education as a meaai® @ cre
social structure where intersubjective experience and empathgyaoekponents in the
community. When a teacher’'s method of teaching transcends that of bankingoeducat
i.e., depositing bits of information in students’ knowledge banks for exam purposes—the
teacher positions the student to understand more than just the material beingrtaaght
teacher is thus creating an environment that makes education practieaht;ed@d
tangible. These three essential qualities are required of an educatiorthetesr
citizens for a democratic society. Such an education is based on interdependence,
empathy, learned environmental objectivity, and the creation of ethicatdbgue

To return to the class | taught at summer camp, | attempted to show mystudent
how the interconnectedness of their actions could create a community and school
environment where their hurtful actions could cause emotional and physical htdren. If

student were going to make a destructive decision in his or her community, then that
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decision would negatively affect the family and the community. But if tndest were to
make a positive or empathetic decision in his or her community, then that decision may
have a positive effect on the community. These decisions are explained bis Eneiney

of engaged pedagogy. If a student is to learn in a manner that will give hien @n

equal opportunity to participate in their community, this student must be in a position
where learning is relevant, practical, and tangible (Freire, 1970). If anstwokes not
perceive or understand how his or her education should be practical or tangible, then a
student and the community the student inhabits cannot grow. In other words,
irresponsible education—or global practices in a broader context—has the pédential
produce irresponsible citizens, thus possibly reaffirming oppressive practices.

Robbin Crabtree (2008) in her essay “Theoretical Foundations for International
Service-Learning,” likens Paulo Freire’s to a radical utopian who usesobaflict and
cultural diversity to analyze social structures. By using socidysisdo examine
oppression in class structure and diversity, Freire can be considered attegndshe
field of education. He explores a reflexive pedagogy that incorporaidgee
experiences in a way that is easily understood, which is not typically seen imtonake
education. Crabtree (2008) continues to explain that Freire’s focus on the practica
rational, and tangibility elements of education is one of the “theoretical aachSL
(service learning)” (p.27). In Crabtree’s (2008) opinion, service learning s me&ans to
an end—which is a conventional, Western educational model—but, rather, service
learning is a way to create increased understanding and compassi@ieatestaps
between students, teachers, and the community being served. These relationsbgps ma

seen as the remedy for creating a nonbiased, democratic method of learritrgeCra



XVi

(2008) uses the context of feminist theory in her understanding of service deanain
democratic pedagogy to show how some educational disciplines are strivary for
experiential learning model of education. As in service learning, a classinist theory
must create a community in the classroom, base its pedagogy on reflexive afquir
power and privilege, and also search for knowledge through the experience of gdvocac
and social action (Crabtree, 2008).

Like service learning, feminism is a vessel of transporting knowledge that doe
not necessarily correlate with the teaching of conventional subjects.entiiment is felt
by bell hooks (1994) iffeaching to Transgress, where she states that an engaged voice
must never be complacent. Rather, an engaged voice must be always changing and
evoking dialogue with the world around itself—i.e., in classroom settings that ageour
experiential learning (hooks, 1994). hooks’ statement embodies the epitome of service
learning and Paulo Freire’s pedagogical theory. In order for students terighge in
democratic learning, they must be willing to incorporate a pragmatic mitndgdbcuses
on the importance of experience, reflection, and action. Service learnivag ppagmatic
educational format. Through Paulo Freire’s practice of engaged pedagddir@augh
his contribution to the theory of domestic and international service learning, he has
created an educational environment where empathy, interdependencefraad lea
environmental objectivity are the main components in creating a non-oppressive
democratic society that breeds global citizenship. Freire’s and hooks’ focagaed
pedagogy, Novella Keith’s theory of interdependence in the age of globalization a
neoliberal markets, and Walter Fluker’s focus on ethical leadership ctmstié critical

research that demonstrates the importance of service learning as athahiplfemotes
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the creation of empathy for student who participate in service experiences in

disenfranchised areas of the world.



CHAPTER 1

CONSCIOUSNESS AND WORLDVIEW: THE PHILOSOPHICAL STRUCRE FOR

CREATING EMAPTHY WITHIN AN OPPRESIVE CONTEXT

In this section | explore the deeper philosophical understandingnstiousness
as it relates to empathy, rationality, idea creation antiayjland local worldviews in
oppressive societal contexts. By understanding how oppressive coetetésto cultural
phenomena though the personal experience, a person or group of epgresgle have
potential to gain insight into the source of their oppressive #atth and Keith (2010)
explore the role of these ideas in the article “Philosophy of khitgeand Development
in Jamaica,” which demonstrates how prevailing Western ideasdérnity negatively
affect those people from around the globe—mainly citizens who inhalntries in the
Southern hemisphere—and who are believed to be currently laggimigdbin terms of
interpreting oppressive environmental stimuli, community developmend, the
transmission of knowledge. Keith and Keith (2010) elegantly explain ahatltural
environment that promotes objective analysis is based on oppressige sngitures
among the global North and South and are not based on personatarisiies These

social structures are understood in a local cultural context fmyneconomically

oppressed nations throughout the global Southern hemisphere: “Recognition

acknowledges the unavoidably intersubjective and interdependent charatteman
beings and gives pride of place to the human need for empathy aéresognizing

oneself in others and the other as oneself” (p.2). This statenesgasially important as



it relates to the operational characteristics of developed msciecognizing that all
societies are different and there is no Western model that dgsialpi appropriate for
replication (Keith & Keith, 2010). For instance, a basic global exanffdquently
portrayed by the American mainstream media is the diffegadlogical and cultural
forces that persist between Western societies—i.e., Unite@sStand Europe—and
Middle Eastern societies. What the media tends to portray igitleeences between
United States citizens who recognize their freewill and thddM Eastern cultures that
do not adhere to modern definitions of freewill due to Islamic LEwe point Keith and
Keith (2010) make is that due to oppressive cultural forces comongdominant forms
of oppression—i.e., Western ideas of modernity via different mediatedtinany
oppressed societies and cultures around the world continue to be s@&steyners as
different and codependent on the Western idea of modernity, not ¢eeteecelebrated
for their differences (Keith & Keith, 2010). Instead, many peoplinéndeveloping and
developed world employ local judgments based on experiences that leewvedes for
many decades or centuries in order to understand their global environment.

In “Philosophy of Modernity and Development in Jamaica,” Keith amithK
(2010) use the concept of recognition as a way to determineiltheat and societal gap
between the global North and South. Keith and Keith (2010) use “réimmjnas an
approach to recognitive social justice that promotes autonomy+igyitdiaracteristics—
i.e., high self-esteem, high self-respect, high self-worth, and muntakgrstanding—for
those countries that do not follow the typical ideology of Westernemdg. In their
essay, Keith and Keith (2010) explain that recognition of differkrtad) and oppressive

factors by people who inhabit those particular economically andllyodisadvantaged



societies, leads to an understanding of what aspects of theurviyirare needed for
social change, along with a gained awareness of having indreaffleesteem, self-
respect, self-worth, and mutual understanding. In other words, Keith atid (R810)
use the term “non-rational” as a means of creating liberatogmitive phenomena in
contexts that would typically be considered as oppressive. Fudherikeith and Keith
(2010) explain that when the oppressed communities in a culture beginetstand the
degree to which the dominant party is objectifying them, the domaudintre begins to
lose power. Rather, oppressors would like for those citizens bpprgssed to remain in
their current mindset of dependence. A perfect example of keeping sepgre
communities mindset focused on dependence can be seen through Keith &gl Keit
(2010) story of Keisha—a young Jamaican woman who was a locatipanti in a
successful service learning trip conducted by students from an Americarsiygive

The short version of Keisha'’s story goes as follows: Keishmanvstudent at the
St. Thomas Women’s Center for young students who had become pregmaiy—®ne
of the American students on the service learning trip who was woakittge Women'’s
Center—discovered that Keisha was almost completely blind duetrenex cataracts.
Sandy did research and found funding for a procedure that was done by Culoas. doc
Keisha went to Cuba, had the surgery, and was healed of her af&mith & Keith,
2010).

This story seems to have the makings of a 60 Minutes spleciagver, there are
deeper social and philosophical meanings to this display of develaédl eharity and
altruism. These philosophical ideas will be explained throughout tticfeve paragraphs

as | further explain Sandy and Keisha’s ability to bridge thederstanding of each



other’'s place in the world. Moreover in the last chapter, | digicuss the negative
aspects of Sandy’s service learning experience as it relates fonmositpower.

These deeper philosophical meanings as seen through Keisharemspavith
the service learning organization Sandy was a part of must haaeabstartling series of
events for someone whose experiences have never extended outsida.Janid years
old, and having to make a choice to go to another country that she hadeeneto,
would be a terrifying experience for any child her age. In xpeeence engaged in
service learning in Jamaica, | was constantly exposed to urdasituations that made
me yearn to be back in my comfortable life in the United States. As prgvioastioned
| could not fathom how people could possibly live normal lives in theseidited
communities until many months after my return to the United Statd following much
critical reflection. Following reading Keith and Keith’s (201@gaunt of Keisha'’s story,
| knew that | had encountered something similar on my senifceBoth Sandy and |
encountered an extreme version of local mindsets as it rataties power of poverty. In
Keisha’s case, she had the subconscious aspects of her community’s emgdseted in
her, and with Sandy’s involvement in her medical condition, the blindsnibiag over
Keisha's understanding of her medical condition were removed. Nd<eita (2012)
explains that without Sandy’s involvement in the Women’s CenterhKemould have
gone through the rest of her life not knowing about the medical procedurébevtoler
outside of Jamaica (personal communication, April 25, 2012). Without knowang t
different possibilities for treatment, Keisha may have contindedking that her
previous medical interventions were here only options, by which she wuaud

continued to have her handicap viewed as a part of her life that was normal.



The fact that Keisha would not have known about the procedure outside of
Jamaica if not for Sandy’s intervention is the difference betw®andy living in the
developed world and Keisha living in the developing world. Due to Sandy having
attended a large university in the United States, she had docesstiple resources—
i.e., different professors, different internet databases, studydabpmortunities, and the
help of her peers—that would allow her to find medical facilitieg specifically focus
on correcting cataracts. The availability of resources igevKeith and Keith’s (2010)
theory of developing world dependence is most prominent. These autharthe reader
to understand that the developing world is not dependent on the developednWester
world; however, the opportunity to use the many resources of a cigltor@e accessible
in the developed world than in the developing world, which has the potienkead to a
one-sided version of the story being told.

In addition to the end product of Sandy’s service learning experieKeisha’s
successful cataract surgery—there were other nonphysical phenohaneame to
fruition during Sandy’'s experience through a recognition of Keishai#tural
understanding of her environment. From Keith and Keith’'s (2010) desosptof
Sandy’s service experience, Sandy had experienced a sensgathgmot only for
Keisha’s handicap, but also for Keisha’'s environmental situationhkaid Keith’s
(2010) description of Sandy’s emotional state through the servigeniggrocess, made
it seemed that Sandy was genuinely invested in creating atéeggl environmental
consciousness for Keisha. This idea for a better existengedéme who inhabit service
sites can be embedded in empathetic understanding and transcendepe® lbeattures,

classes, and races. It is apparent that Sandy and Keisha mméwo very different



worlds. However, due to mutual empathetic understanding between tieotmen from
their experience at the Women'’s Center, there was an increagiednmental awareness
not only for Keisha—which can be seen in her willingness toggaaite in a process that
seemed dangerous and required her to fly to Cuba (an unfamiliar ccatrerypung age,
but also with Sandy, who, | imagine, began to feel a sense fedadisfaction. This
particular outcome of service learning can be classifiedwan #or both the parties being
served, and the people responsible for the serving.

To examine Keisha’s situation a little more deeply, one can tifitlke cycle of
action of service, to enhanced environment, to increased selbsttisfas the outcome
for every person who participates in a service learning exyerjenowever, this cycle
only scratches the surface of service learning outcomes. Whsaheuld be focusing on,
as Keith and Keith (2010) and Benjamin Pinkel (1992) explain, is ogeati “non-
rational” understanding as it relates to transcendental undergjabeliween cultures,
races, and classes. A “non-rational” mindset may be thoughtaofresans for people to
uncover different societal codes in his or her environment that NeN hem to look in
a nonbiased way at the oppressive forces in their community. Fangestwhen a group
of oppressed people begins to understand that the oppressive world istiooteh péace,
they will begin to think in terms different from the mindset thairrors their
environment. Understanding structures of inequality then becoimgp@duct of letting
go of Western “rational” explanations for poverty and local conditiom®ther words,
oppressed citizens begin to understand that the status quo should hetdmminant
force that governs a society. With the emergence of a globddwew, people start to

use empathy as a means of describing larger global andascmetexts. Moreover,



objectivity allows people to begin to distribute the responsibilitiesessary to build a
harmonious society and an interdependent community; rather than & $aset on an
independent self, dependent “other” dichotomy (Keith & Keith, 2010).

Another aspect of Sandy’s service experience in Jamaidheisconcept of
transcending boundaries of communication that have been constructecerbdtvee
developed global North and the underdeveloped global South. Keith and Keith (2010)
illustrate Sandy’s experience of living through her develppiorld ideology and the
way her experience helped to create an intersubjective bon@dretner and Keisha.
Furthermore, this new mindset that was created for Keishéhbgsotential to replicate
throughout her local Jamaican society. The concept of idea remticatiwhat Dan
Denntte refers to as a meme. The fundamental nature of memdse explained by
Darwin’s Theory of Evolution (Dennett, 1990). Essentially, mena@®w the same
properties that evolutionary theory follows, by which memes—or the fihadeas—will
continue to evolve, while other memes will become extinct overtimeinstance, like
the woolly mammoth, the meme behind the action of foot binding in Chinddes
extinct for many centuries. By examining memes as an evoluyiomade of idea
creation, people have the ability to create positive or negmtess that affect the way
people consciously interpret their surroundings. Dennett (1990) wrilast as genes
propagate themselves in the gene pool by leaping from body to bodpena or eggs,
SO memes propagate themselves in the meme pool by leaping fmimtdibrain via a
process which, in the broad sense, can be called imitation” (p.128).

Memes, however, do not always follow a path of inherent goodnessadnste

memes multiply based on environment, power, and the availability aglgp@vho can



process an idea in an environmental setting. For example, Hider propaganda to
persuade the German people that Jews, blacks, gypsies, and homosexeatecial
deviants. And because Germany was in such economic and psychologcatrdits
following World War 1, the situation created the perfect enviramne implant a meme
of destruction and hate into the minds of the German people. All it tostatt World
War 1l was one man and his followers with a warped senseatify, the right economic
and social environment, and the broken-down nature of a postwar World War | country.
On the other hand, not all memes have the potential to be destructive to society. In
some instances, memes can also be used help create a morearsdosty. | liken this
idea to the meme of empathy and compassion. In the case of an empathy rheonghta t
or an idea that promotes inclusivity and understanding has the poterttialréplicated
throughout time; however, for an empathy meme to come to fruitionméme must
exist in an environment that promotes prosperity. Furthermoremaatey meme also
contains the potential to become extinct. For example, for centmés Native
American cultures thrived on a way of life that was based on alstur and
compassion—a meme that is the result of a certain wayeofHibwever, when North
America started to become colonized, the meme of “occupy arelogpévbecame the
stronger meme (Lyons, Mohawk & Barreiro, 1978). In this case, timentkat created
the development of “The New World” became stronger than the nteahereated small
societies of empathy and compassion. This particular point iestiteg because memes
have the potential to create a consciousness that can be ukedomysical world. One
can even make the case that memes are stronger than the awaidkie physical world

of genetics. While it may take millions of years to createw species of animals, ideas



and concepts can be created and acted upon in a matter of daysphorgjtes. And
society now holds meme producing technology—i.e. Facebook, Twitter aaddéss
number of blogs—that allow for memes to be created at record sgegals don't
believe me, take a quick look at the “Arab Spring.”

Memes also play a huge role in the academic world. For inst@eceice
learning, if correctly administered, has fundamental propertipesifive meme creation.
The origin of service learning as described by Keith (2005) and Freire (1@W@sdrom
the process of creating a more inclusive society through understaedpgthy, and
interdependence among those who are oppressed and those who ar¢headbaofinant
culture. These three characteristics of service learning—uaddimsg empathy and
interdependence—are the main products used in meme creation flmutigation of
service learning. Yet, using these three characteristicsenfice learning as the
foundation to creating a more empathetic society is no easylta3ke Blank Sate
Steven Pinker (2002) explains that evil and negativity are so wialklyd about because
negativity—on most occasions—outweighs positivity. One can turn on thé neevs
channel and the top story will most likely be bad news about somathitige local
community. In Philadelphia, there is no shortage of negative news that is bmigdtto
those who watch or read. Again, here is another form of meme ocrdatbught to
consumers by the local media.

Following up on Pinker's point regarding the consciousness of negatavity
service learning based curriculum must be in a position wherateygompassion and
interdependence are readily available and not overtaken by amtipbhegativity at the

service site. To return to Sandy’s service experienceKdtbha at the Women’s Center,
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one can see that empathy and compassion transcended a difficult eevitahsituation
for Keisha. According to Freire (1970), who speaks about having a geanihe
emotional connection to those who are oppressed, those who undertakelsarviog
must be sincere during their time at the service site. Thesialents, teachers, and
service communities can transcend the negative memes assediit@ne another is to
be genuinely invested in the service being conducted. What if Saadlycome to
Jamaica to party instead of to experience a legitimaienal connection to service
learning? | would assume that Keisha’s thought processes wouldtagee in the same
cultural mindset as it had for the first years of her. liteis possible that Sandy’s
emotional dedication and empathetic understanding helped to producerdaepetelent
bond between her and Keisha that positively affected Keisha'$-bfethe rest of their
lives, Keisha and Sandy will be in a position to understand how edraic the potential
to help oppressed societies and cultures evolve from one mode ofotsngds to
another. Clearly, the resources Sandy had from her education inebmbel nation
benefitted her and Keisha during the process of researching places trthtakkeuKeisha
for her surgery. However, Sandy’s social and cultural capial a vehicle for Keisha to
think outside of a context that she had yet to experience. In other,v&addy and
Keisha shared an interdependent bond where their experienegsdco®nsciousness
outside of their typical worldviews.

Lastly, for a student to experience service learning adnteaded to be used, he
or she must understand the fundamental nature of this particularotypedagogy.
Basically, a service learning instructor must explain the syhehat’'s, where’s, when'’s,

and why’s of the service experience. An explanation of the sebaggg conducted
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should be taught in class through literature and students’ prior experigefore
conducting the actual service. The service coordinator or teacher expigin, and
through dialogue and personal experience, the students conductirgvice sill come
to accept the societal differences between them and theesenonmunity. Thus, service
learning is a means of transcending cultural and societal boundameigh information
dissemination, which leads to a mutual understanding between those &eiad and
those doing the service. Students must also be aware that tlee sbeyi are conducting
is creating new ideas and modes of thinking that have the potemtrahnifest into
something more powerful than expected. An example of the poweredzaining has
can be seen in the aforementioned story of Sandy and Keisha. Sahdyely from her
service team and Keisha's own desire to fix her eyesight a&ble to help Keisha
increase her eyesight through research, reflection, and actem. the presence of both
Sandy and Keisha in each other’s lives during their time in Jamaica allberada think
beyond their own biased worldviews and recognize the interdependent bonhdsetha
created among people with different global experiences.

Instructors of service learning must explain to students thamtst important
aspect of the learning is bridging the gap between the mindséte students and the
community to create a better understanding of the different sgipeeforces that plague
the service area. The way to accomplish this is through sustapralcléces that lead to
change; for instance, Keisha’s having a medical procedureeladtda to her regaining
her full sight. Even though the service may look like a one-time mxyer, the effect of
Keisha's regaining her sight is sustainable. By Keisha'ainggy her eyesight through

the research and sincere concern of Sandy, Keisha was abtectdy examine how her
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life has the potential to be greater than the current environthenwas living within in
St. Thomas, Jamaica. By bridging the gap between developed wad developing
world mindsets, it is possible to create an interdependent, ctraciesl consciousness
that brings together different modes of thinking that do not nornsdlfyre the same
wavelength. In theory, this idea sounds easy; however, credeag—+or memes—that
cross economic, racial, cultural, and societal boarders takeftime and energy. To
produce and systematically sustain gains, those conducting servitganughe trust
and respect of those people who inhabit the environment around the service site.
Gaining the respect of the people in and around the servickeasitthe potential
to create a sustainable environment; however, also has the abittgdte roadblocks
that can lead to problems. The cause of problems will be discussed theilast section

of this thesis.
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CHAPTER 2

ENGAGED CRITICAL THEORY: PRACTICE AND EMPATHETIC IDEOCQGY

Empathy in the Face of Service-Learning and Intersubjectivity:

One of the main goals of service learning is to promote cultural and social
understanding. Cultural and social understanding is used to create a realéydelas
are discussed and practiced in a non-biased, oppression free forum. To understand this
concept, one must be in a position where reflection and critical thinking are at té root
the service learning experience; thus, the act of service is just one smpdireent that
makes up the actual learning. For example, the service learning tripabs(a@lamaica, |
participated in tested the importance of understanding cultural rediifiesent from
what | was used to in my middleclass lifestyle in the United State. tovegantly
bombarded by new stimuli: the people were radically different from me; thie mas
different from what | had on my iPod. Different smells, a different languagemost of
all, a new perspective on the politics and economics of the developing world were a
shock to me. | remember asking myself, “How can people live like this amal tieda
dignity?” or “Why can’t the rest of the world help bring these people out of p@eaty
“Why does jerk chicken taste so damn good?” All | wanted were answeas.fbveced to
think critically about developing world politics, race, ethnicity, and culiunas further
forced to reflect on every mental and physical sense that | was expeagidneiquired

myself to reason why stray goats ran through the streets; and how peopldamaliloins
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the side of the road and smoke marijuana all day long. | wondered how could a majority
of the inhabitants of Yallahs not hold a job? These different physical and mental
experiences aided my understanding of the developing world’s position in the greate
context of world culture and society. These experiences also led me to wearhtcol
decode these behaviors so culturally different from my own. | thought thaiufd c

decode how citizens of the developing world operate, | could begin to empathize and
understand their place in the larger globalized world, and, also, being to undergtand m

place in the world.

In “Community Service-Learning in the Face of Globalization: Rethinkimgofy and

Practice,” Novella Keith (2005) explains:
People become not individuals but many as, through interaction between their
own and others’ subjective understanding and experiences of the world (that is
intersubjectivity), they discover new and marginalized parts of themselves and s
create multiple selves, in relationship to different communities. As people must
find who and what they are through dialogue with others, the need for
connectedness increases, supporting emerging identities on the basis o struggl
against particular modes of oppression that target race, sexual prefeyender

and the like (p.9).

This passage is essential to understanding the fundamental natukecef ser
learning. Essentially, service learning can be described as a meaaatofg bonds of

dialogue between human beings who are not usually bonded. Or, as an even deeper
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explanation, service learning can be understood as a way of understanding a community
different from one’s own through action, practice, and reflection. The laotrafing

between people in different societal contexts can occur for any number of reaspns—e
class divisions, racial divisions, ethnic divisions, gender divisions, etc. In thegeas

above, Keith (2005) explains to the reader that the experiences that people have
throughout his or her life help to create a cultural worldview. It is these lifeierpes

that create the learning bonds between humans. And because people must interact with
one another in order to communicate, the bonds that grow between humans are
intersubjective and interdependent. Thus, service learning is an acadeipimédisicat
crosses borders and combines the intersubjectivity of experiences of people f

different races, ethnicities, classes, and cultures and forces humaretytolos
interdependence (Keith, 2005).

A cinematic example of the intersubjective nature of the world can bersden i
film The Matrix. Essentially;The Matrix is about a computer hacker, Neo, who is pulled
from a world that has been created from a deceptive computer program—the-Matrix
that controls human existence. Once Neo is pulled from his fantasy world, he d@s force
into an existence—appropriately named the “real world"—where humans musesar
a post-apocalyptic world dominated by human-harvesting robots. While in the “real
world” Neo and his group’s goal is to stay alive by manipulating their precanscious
experiences within the Matrix, while also understanding how the repercussions of the
actions affect the “real world.” The interconnectivity between the two watldga/s the
humans who go in and out of the Matrix to create worlds they desire through threir bra

functioning. In other words, the Matrix allows those who are in the “real warld” t
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manipulate the computer program in ways not rational in the “real world"—foncesta
jumping between buildings and dodging bullets. The point is that interconnectivity
between the two different realms of existence (the Matrix and the “rel")vgields an
increase in brain functioning for the humans who have been pulled from the Matrix,
resulting in an increased understanding of the environment of the “real worldri' Whe
the Matrix, people have the ability to make their subjective experiences bebgmutve
reality within the program. This can be shown by all the different ways Neo and his
comrades manipulate the computer program.

In The Matrix, one of the main premises is to show the increase in environmental
consciousness by those who were once oppressed and had been freed from the grips of
the false world of the Matrix. Once being freed from the Matrix, those whe overe
oppressed now live a life where creative oppression and stagnation aredealbeit
not in an esthetically pleasing way, by heightened consciousness of rsiadity.
becoming free from the Matrix, a person can use his or her non-oppressed, environmental
consciousness to create a world in which he or she determines as ideal throwgimgeent
the Matrix as he or she pleases. In other words, an increase in non-oppressedahought
truth) leads to the creation of a better functioning world, despite the peesEhuman-
harvesting robots.

Even though this science fiction film does not seem to be the typical example one
would use to describe service learning, what is important to understand is e ser
learning on all levels—whether it is international, global, national or locabk-way of
creating interdependent bonds among those conducting the service and the service

learning partners. Keith (2005) writes that liberalism’s historical feouses from the
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act of freeing an individual from oppressive traditions and freeing state sufogn
oppressive state forces. This historical idea of liberalism has set the foarfdathe
context of service learning. In order to free oneself from oppressivaedradar from an
oppressive state, one must be willing to interact and connect via dialogue or keme ot
means of communication with those who are being oppressed. Also, in order to create a
non-oppressive community, one must be in a position to examine his or her life outside of
the typical fishbowl! worldview, or think in an unbiased way about his or her existence.
This same sentiment is the subtexTbé Matrix. Essentially, by being pulled
from his oppressive fishbowl view of the world, Neo is able to gain knowledge of how
the world really operates, which allows him to create a new, more interced ety of
reality that revolves around objective truth. Throughout the movie, Neo is uaslear
whether the “real world” is the most appropriate place for him to be—a concept
expressed by Paulo Freire (1970Pedagogy of the Oppressed, which states that those
being oppressed are codependent with the oppressors. And because his lifesies “ea
while living within the oppressive forces of the Matrix, Neo has second thoughts about
challenging himself to learn the truth provided in the “real world”. Howevtar af
carefully scripted plot, Neo shows the audience that the “real world” isdbe phere
he could free himself from the oppressive forces of the Matrix that blinded hintheom
truth of the “real world”; which cannot be said for Cypher, another characteovie
who could not resist the allure of reinserting himself into the ignorant workeeof t
Matrix. In other words, Neo sets himself free from a tyrannical statdsahdannical
traditions because he was able to find the moral truth and moral goodness the “real

world” offers.
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Another illustration of moral goodness and truth, come from Kwame Anthony
Appiah inCosmopolitianism: Ethicsin a World of Srangers. Appiah (2006), in reference
to understanding the value of acting “good” says, “kindness isn't like chocolates whe
you find whether you have a taste for it by giving it a try” (p.26). Ratherddzeaf
moral “goodness” is engrained within each person. Goodness is not an object that is
either liked or disliked based on first contact. Learning what kindness is meansdear
among other things, that kindness is an inherent “good.” The point Appiah is attempting
to convey is the difference between choosing something that is culturally good to a
person in his or her community, and understanding the importance of a global moral
value of “goodness” that is in one’s metaphysical makeup. To know and understand the
metaphysical makeup of the concept of “good,” is to allow a person to strive for
something more than his or her physical representation in the universe. In otti&rtevor
understand the metaphysical composition of the concept of “good” is to empathize and
create compassionate bonds between people through intersubjectivity. This idea show
that peoples’ personalities are, in a large part, additions to the inherent “gdodness
learned through the values, morals, and ethics that have been taught to a person during
his or her formative years (Appiah, 2006). To be correctly taught the moral compositi
of the concept of “good” is to understand the importance of personal and societal
transformation, or to become empathic (Marx & Pray, 2011).

Another way to envision and deconstruct Appiah’s ideas of moral consciousness
is through the practice of cultural codification that Paulo Freire (1970) exptains
Pedagogy of the Oppressed. To Freire (1970), codificatiors one of the central means of

uncovering oppressive themes prevalent in different cultures and societipby, Sim
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codification means to peel off the different societal themes and uncoveudhe tr
environmental realities that lie beneath the outer image of a particularecoittsociety.

One can think of codification as a societal psychoanalysis. To decode a culturietyr soc
is to explain how different cultural phenomena produce different cultural behaviors
(Freire, 1970). In Freire’s case, to begin to decode a culture means to begin taadderst
the systems of oppression present in that culture’s societal structure thritiagh c
reflection. Oppressive social structures are structures of sodietewialogue, action,

and reflection are not present, or are continually manipulated in ways that one group
controls all aspects of power (Freire, 1970). Instead, oppressive social sgacture
societies of static complacency—or communities of domesticated conscwusmesre
upward mobility in the community or culture is inconceivable (Freire, 1970). In
Pedagogy of the Oppressed, Freire (1970) likens the idea of an oppressive state to a
means of undervaluing those who are not part of the dominant culture. What is needed to
fix this problem is a firm societal structure for the oppressed that pesmattural
experience and liberating educational practices that encourage people to bréakifree
oppressive forces (Freire, 1970).

Additionally, Irvin Peckham (2003) in “Freirean Codifications: Changing Walls
into Windows,” interprets codification as seeing pictures in words that shape the
perceptions of peoples’ lives. Peckham (2003) explains that codification is a taglffor s
reflection about one’s own oppression. In Peckham’s (2003) writing, codification can be
shown as a society’s predisposition to understanding its reality aseensylsbppression,
non-reformation, and the uncertainty that has created an environment wheadtitss

the status quo. When people live within a reality with oppression from a dominant party
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it leaves no room for growth. However, if a person has learned the methodfmiatmah

to uncover the anthropological explanations of reality, this person will beginnt@agai

more contextual understanding of the oppressive controls of his or her society. The
person who can properly uncover societal codes may take the form of an ethigal leade

for example, Neo. By understanding the oppressive controls of reality, a pansosec

his or her own knowledge to create a more compassionate and understanding community.
An important example of the way codification can unlock the anthropological and
sociological meanings of generative societal themes can be seen in DehodisB

(1998), “The World in a Tomato: Revisiting the use of “Codes” in Freire’s Preblem

Posing Education.”

In “The World in a Tomato,” Deborah Barndt (1998) explains that the importance
of codification as a component of general education that promotes a problem-posing
approach. To Freire (1970), a problem-posing approach to education is the nrasilesse
method for creating a cultural atmosphere where the oppressed have an opportunity t
uncover different social themes (Barndt, 1998). Barndt (1998) explains that different
themes can be found within different concentric circles, all of which carnyvarsal
character. According to Barndt (1998), the different universal characited feithin
each theme represents many different thematic ideas: values, cphoepts and
obstacles. Each of these different thematic ideas carries weight imexheircle until
the layers are broken down and a core theme is reached. Problem-posing education
creates a way to uncover the different themes in each layer of the problethauntil
person or group being educated reaches the core of a particular sssigtaldnce a

person or group reaches the core of an issue and obtains the decoded meaning, an idea
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has been created that produces a cultural power that the oppressed has never thought
possible. This power can be thought of as reaching a heightened conscioythreaigh
intersubjective dialogue.

The idea of codification is essential to understanding power relationships within
Freire’s work. InPedagogy of the Oppressed, Freire (1970) explains that different
thresholds need to be broken in order to decode different generative themes. These
thresholds include learning the cultural language between oppressors and oppressed,;
knowledge of cultural practices of the oppressors; an understanding of the way the
oppressed think in their environment; an understanding of the oppressed’s daily realit
and an empathetic understanding of the way the oppression began (Freire, 1970; Barndt,
1998). Freire explains that individuals break through each threshold through intense
action, reflection, and practice (Freire, 1970). By practicing education im#nser,
students learn to understand the configuration of their oppressive realitg,(E8¥0).

Once oppressed citizens begin to understand the inner workings of an oppressed reality,
they will exist in a world where liberation is tangible (Freire, 1970).

Moreover, bell hooks (1994), Keith (2005), and Paulo Freire (1970) write that
liberation is the key to reaching a humane existence between people withira cult
society. Freire (1970) believes that by reaching the core of a socmtédp and after
decoding the themes within that problem, students can begin to uncover the sieaning
within their observations. In educational contexts like service learrtundgrsts would
use a Freirean process of action, reflection, and practice to engage ably possver
different community themes in their service learning projects relatée toppression of

their service partner (Deans, 1999). The action of the service learning woulddotuide
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community service, followed by reflection, which would come in the form of open
dialogue with classmates and professors or writing in a journal. It would &md wi
practicing the skills one has learned from his or her service experretiechome
community. This pedagogical method invites students and teachers to coolyeledive
from one another. Questions that could possibly be answered during an engaged teaching
session—i.e., classes using a model of action, reflection, and practis—that fatuses
empathy and interdependence as major themes are existential problemegthi@ be
addressed to create a more humane community (Keith, 2005). For instance, an epiphanic
moment may occur in the classroom after individual reflection reveals that atstide
living in an oppressed state. This moment may appear in the form of understanding
oppressive forces brought to consciousness by different oppressive societafoiorms
example, understanding the impact of failing education, or the impact of fihancia
instability, or recognizing substance abuse problems within that particulanwaty.
By gaining understanding of the structural aspects of oppressive comnssogsg,
inhabitants of a community and the service learning students may begin to undéestand t
power structures that have always existed (Freire, 1970). For Freirg,(h®@Rs (1994)
and Keith (2005), to begin to fight oppressive power is to gain an understanding of one’s
place in the world as it relates to the existence of others. The way tangeabppressive
power is to theorize and reflect creatively on the components of a community, ated cre
a culture of interdependence among dominant and oppressed groups (Fluker, 2011; Keith,
2005).

Freire’s (1970) theory of power dynamics focuses on the attainment of a

consciousness in the oppressed community that promotes the ability to decodet differe
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structures of oppression. Freire (1970), a philosophical pragmatist, explains that
objectivity is an essential tool in decoding oppressive forces. For Freire (1840), t
oppressed must be able to critically analyze and idealize their place ontheuaity in a
way that can force the creation of transformative change. When peoplethue avi
community of limited objectivity, they are bound to means of thinking that produce
stagnation and complacency. Stagnation and complacency are the oppresssvh&brce
tend to keep oppressed societies and communities bound by the law of the oppressors
(Freire, 1970). Freire (1970) and Keith (2005) explain that by keeping the ogpresse
immobile in their local mindsets—Iike not offering a quality education to p@veas of

a city that could help to increase social mobility—an oppressed communitenyasie

in repetitive activities day after day, without having the opportunities tagengeahigher-
order critical and creative thought as to why their environment is the gy i
important example of how racial oppression has shaped the American landscape is
presented by William Julius Wilson (2008) who posits that due to the differerit racia
practices that have shaped the urban American landscape—i.e., redlining¢tiee mf
grouping areas of a city where non-white races or ethnicities couldrepahd the loss
of manufacturing jobs to developing nations—African Americans have become
enmeshed in new structures of systematic oppression. Wilson (2008) continues to explai
that these oppressive practices by local and national government orgasihatren
created a system where many African Americans can only do what is mgdesgsat by

in their daily lives. In other words, oppressive forces have trapped this group of
oppressed Americans in a state of limited social mobility that sdemstampossible to

emerge from. An example of these forces can be seen in failing scho@mextr
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unemployment, increase social services, and increased substance abusdricatine

American community.

In Pedagogy of the Oppressed, Paulo Freire (1970) explains that:
The oppressed suffer from a duality which has established itself in their inner
most being. They discover that without freedom they cannot exist authentically.
Yet, although they desire authentic existence, they fear it. They are at ohe and t
same time themselves and the oppressor whose consciousness they have
internalized. The conflict lies in the choice between being wholly themselves or
being divided; between ejecting the oppressor within or not ejecting them;
between human solidarity or alienation, between following prescriptions or
having choices; between being spectators or actors; between acting orthaving
illusion of acting through the action of the oppressors; between speaking out or
being silent, castrated in their power to create and re-create, in theirtpower
transform the world. This is the tragic dilemma of the oppressed which their

education must take into account (p.48).

Essentially, Freire (1970) explains that the oppressed suffer from a doatity t
completely negates that ability to live a non-oppressed life. Depending on tessiper
context—which could differ from Freire’s work with the peasants in Braziei#&s
duality has the potential to take different forms. In other words, the oppresyexuliffiea
from an inability to think past their oppressive context—due to some oppressive force—
and think less objectively about his or her environmental situation. The oppressors,

therefore, possess the ability to objectify the oppressed by using tleemesss to stay
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in power. In Freire’s (1970) writing, the oppressors take away the agetioy of
oppressed and destroy solidarity—possibly through different types of aggresand

create a non-transformative environment (Belgrave et al., 2010). Similantydagy to
Belgrave, Nguyen, Johnson, and Hood (2010), Walter Fluker (2011) in “Preparing
Students for Ethical Complexity at the Intersection Where Worlds Colliue Quest for
Character, Civility, and Community,” Freire (1970), and Keith (2005), the wag&tec

an understanding, well-adjusted environment for the oppressed is through addressing the
sources of injustice and the use of genuine ethical leadership, which cehitanesnts of
empathy and intersubjectivity. However, empathy cannot be employed unless peopl
have interdependent connections with one another that can warrant a tangible use of
empathy—for instance, in Belgrave et al.’s case, a strong ethnic idémtBglgrave et

al.’s (2010) research, a strong ethnic identity led to an increase in empathyjsvhic
directly related to prosocial behavior. Moreover, Belgrave et al.’s (204€8aneh shows

that a strong ethnic identity—or the ability to identify with one’s ethniaity ase it as
means to create a positive worldview based on that ethnicity—is one of the ways to
overcome aggression and maladjusted behavior. However, for one to have a strong ethnic
identity, he or she must be in position where that ethnic identity can be acted upon in a
constantly evolving way, which is not completely suppressed by oppressive foraes.
service learning context, it is possible that a phenomenon like a strong ethnty whent
make a difference for those who participate in a service learning cdusspossible that
those who participate in service learning courses have the abilitypatleize and

assume a role within the community being served (Heldman, 2011). In Pau&sFreir

(1970), bell hooks’ (1994), and Keith’s (2005) writing, a strong understanding of their
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involvement in the service site is a way for oppressed people to createa criti
CoNnsciousness.

Basically, critical consciousness, or conscientization as Freire \ 4&40d term
it, is a method of developing an existential paradigm that can uncover critical
characteristics of oppression through action, reflection, and practice (hooks, 19%4). For
person or a group of people to possess this kind of existential reflection, they must be in a
situation where oppression is either being fought against or the truth oketidy Is
understood in a context that is comprehensible by the oppressed. Critical conssiousnes
can be used as a mode of enlightenment for those who are being oppressed. For instance,
when a person reaches critical consciousness, his or her existential questidreehave
put in a context that can be understood—or better yet, the person has createshan incr
in understanding of a community’s reality. For example, after reachirghtriment, a
Buddhist can readily put his or her existence into a context where suffering and
completion meet—or where a subjective and objective dualism becomes a means of
spiritual transcendence. This spiritual transcendence gives the persbilityhéodook at
suffering without becoming enmeshed in it. An example of the way critical icossess
plays out in a contemporary setting is told by bell hooks in her discussion of engaged
pedagogy in her classroom. Teaching to Transgress, hooks (1994) uses a conversation
with her colleague, Ron Scapp, to identify the methods of teaching they use to create
critical consciousness in their classrooms. The most important part odiddegue
occurs when hooks asks Scapp if he can comment on the benefits of disrupting peoples’
judgments in society’s current state, in order to create a society thatdanose on

understanding the properties of culture and domination (hooks, 1994). In response, Scapp
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explains that many people—especially those who are university studentsnn urba
settings—tend to come from suburban areas where isolation from realities ay tilse ci

the norm (hooks, 1994). Scapp continues to explain that those suburban students need to
understand that cultural, racial, and ethnic differences do exist. Anywneliidning
society—whether it is a classroom community or a larger community of peayietca

remain ignorant and exclusive to his or her local mindset—and, at the same time, be
socially responsible.

The point hooks (1994) is attempting to convey is that communities that practic@rsolati
and ignorance cannot become fully conscious. Rather, isolated societies tems wnfoc

the realities of their environment—I'm white, | have kids, | have a mortdgampeto

work, | pay my bills, and | do not really care what happens to people that are noydirectl
related to me—and the lives of those who would be considered “others” in outside
communities. During her conversation with Scapp, hooks makes the case for teadhing a
learning in ways that promote critical consciousness within the realm cdtexhyc

which, in turn, can be used as a means of liberation outside the classroom. hooks seems
to be a person who would advocate for different types of experiential learkéeng, |

service learning, as a way of creating experiences that use cphareomena to promote

creating bonds among people.

This idea can be best explained as hooks (1994) writes:
You can't deny that students have experiences and you can’t deny that these
experiences are relevant to the learning process even though you mighseay the

experiences are limited, raw, unfruitful, or whatever. Students have memories,
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families, religions, feelings, languages and cultures that give thestirectve

voice. We can critically engage that experience and we can move beyond it. But
we can’t deny it. Usually it is in a context where the experiential knowledge of
students is being denied or negated that they may feel most determined tg impres

upon listeners value and its superiority to other ways of knowing (p.88).

In hooks’ classroom, as in any classroom around the world, the main goal is for
students to learn course content. What makes learning in hooks’ classroom different,
however, is her attention to experiential phenomena that shapes the lives of hes.student
It is important to note that in hooks’ method of teaching and learning from her sfudents
the most important aspect of the dualism is critical reflection on expeilieocks,

1994). To hooks, critical reflection is the vehicle to understanding how the world
operates. One may also call this critical reflection or theorizing. To hooksizihg is
the way to make the abstract concrete, and making the abstract moreéecencre
moving from personal experience to intersubjectivity—is one of the most important
gualities of a pedagogical practice that teaches the importance of gr{tpadks, 1994,
Keith, 2005). For instance, if a student does not understand the reasons a racial group
different from his own acts a certain way, this student is thinking in his or her own
cultural terms. And because he does not fully understand the experiences of that
particular racial group, the student may use heuristics as a shortcut toamdiersacial
group. The only way for this student to begin to understand how groups of people
different from himself or herself live is to understand that rac@ligjs experiences

through critical reflection. In essence, critical reflection is ehoebf breaking down
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one’s thought process through different cultural experiences. To understand the
experiential makeup of a racial or ethnic group is to become more empaitetids
that group.

As practitioners of education it is important that we do not take the experiences of
different cultures for granted. If we take different cultural groups for gdaditiring
service experiences, it is possible to create our own culture of assumptiorstjdseanid
false charities. Rather, we must use our experiences and their expesieaceeans of

creating interdependent ideas that promote development and liberation.

False Charity As a Means of Creating Barriers Among Cultural Groups:

Furthermore, Freire (1970) explains that genuine community aid resultafrom
environment where false charity is diminished. Many times within the t)Sitates,
privatized, non-profit, and corporate entities have set up charities or foundatidimeiif
own self-interest. An example that epitomizes false charity can be sdwnrecént
Internet phenomenon “Kony2012.” “Kony2012” is a short video created by Jason
Russell—an attractive, White American filmmaker, who is also the founder of the
Invisible Children non-profit organization—to bring awareness to a Ugandan warlord,
Joseph Kony. Kony is the leader of the Lord’s Resistant Army (LRA)—a gebep
known for abducting children and forcing them to join the LRA—who has yet to be
brought to justice. “Kony2012” is one of the most watched viral videos in history of the
Internet collecting over 80 million views during the span of a month (Holden, 2012). On
the surface, this video seems to embody the makings of a worldwide protest to kring thi

warlord to justice. However, after much scrutiny behind the facts of “Kony2(ie,” t
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video seems to have taken more of the shape of a White, developed-world, sst;inter
rather than actual charity for the people of Uganda. Ultimately, “Kony281fiore of a
means of creating selfish morality than trying to uplift a group of opptepeople.

Where “Kony2012” shows its flaws is in its message. According to Teju Cole (20b2)—a
America writer born to Nigeria parents—the message behind “Kony2012” tied-éta

what he calls “The White Savior Industrial Complex.” Essentially, JasoreRass

interest in the LRA and Joseph Kony is what Cole explains as a need to show the world
that he is out to save those “less fortunate” (or live outside of the Western idea of

modernity).

Cole (2012) deconstructs Russell’'s place in the White Savior Industrial Cobyple
explaining:
His (Russell) good heart does not always allow him to think constellationally. He
does not connect the dots or see the patterns of power behind the isolated
“disasters.” All he sees are hungry mouths, and he, in his own advocacy-by-
journalism way, putting food in the mouth as fast as he can. All he sees is need,

and sees no need to reason out the need for the need (p. 4).

Coles’ quote illustrates that the developing world is more nuanced than the
developed world seems to believe, which can be seen by the use of the term
“constellationally.” Cole (2012) shows that Russell does not seem to have cdradecte
of the dots that make up current Ugandan politics and way of life. Instead, Raissell i

focused on “saving” Ugandan children from a warlord based on his moral need to save
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those people who are not of “Western” origin. The type of mindset that Russallcemf

is a Western ideological misconception that the developing world needs our help in order
to survive (Keith & Keith, 2010). Not only does Russell believe that he is helping the
Ugandan people by bringing awareness about Joseph Kony and LRA, but he is also
creating barriers between the developing and developed world by attemptingtocte
superman-esque hero for the developing world. In the case of “Kony2012 6rfalse
ignorant empathetic understanding is the curtain that protects the idenkigy of

oppressor. Moreover, false charity is a form of manipulation that may be actedoout of
own best intentions created from our empathy toward another culture. In the case of
“Kony2012,” however, Russell's empathy needed to be moderated—and not based
simply on the information from the story he knows about the Invisible Children of
Uganda—before he made the mistake of creating a video that assumed the people of
Uganda were being oppressed by Joseph Kony and the LRA. Because the people who
promote false charity control how charitable acts are distributed, it endifflzult for
oppressed people to understand the underlying context of a charitable act. & tihaly b
these charitable acts are used as more as a handout than a way otassigtaf
domination. What classifies situations like “Kony2012” as false charttyeisnability to
properly use empathy as a way to promote restorative justice. RatheyZ&d&i and

other Western ideas of empathy towards the developing world tend to appeal more
towards Western emotionalism and other means of self-aggrandizment than to genuine
charity. Instead of producing empathy, false charity produces a setistitythat is

used to boost the power of the dominant party. This notion of false charity will be
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discussed further in the “Challenges Facing Service Learning” sectioa and of the
paper.

The question then remains: how do the world’s always evolving cultural norms
combat the oppressive forces contained in self-serving false charitygh3Wwer to the
guestion can be found in Walter Fluker’s “Preparing Students for Ethical Congaéxit
the Intersection Where Worlds Collide: The Quest for Character, Ciahiy,
Community.” Here Fluker (2011) explains the way to rectify the current issuasiog f
community concern in the United States is to create a community focus on ethical
leadership. Essentially, ethical leadership is a way for people to act rédpentiin his
or her community, while focusing on the collective good (Fluker, 2011). Moreover,
ethical leadership helps human beings put the values of their community into relevant
terms that incorporate overall communal concerns (Fluker, 2011). Fluker (2011)
continues to explain that ethical leadership is created through the development of
character, civility, and a sense of community. These three essentialreampto ethical
leadership form the foundations for human development, productivity, and a peaceful
coexistence.

One of Fluker’'s (2011) most important points in “Preparing Students foraEthic
Complexity at the Intersection Where Worlds Collide: The Quest for Char&otdity,

and Community” is the importance of dialogue, especially through experience.

Fluker (2011) writes:
They (students) must examine their life experiences in relation to tlee larg

historical and cultural narratives. Reclaiming the ethical center reghaé
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unfinished business of the student’s life story (the pains, the hurts, the unresolved
contradictions) be addressed. It also means reattachment to histgioalhled

values that have protected their communities through ritualistic healing lgringin
about integrity and self-esteem, trust and empathy, courage and hope as personal

and social practices (p. 3)

This particular passage is imperative for understanding the necesgariodhe
taken in order to create a community where leaders are born not of selftjiteted
community incorporation. Fluker (2011) extends his discussion of preparing ethical
leaders through experiential narratives by explaining that one majordiretine
practice of empathy—is needed in order to create a moral ethos. In Fl{@04rly
opinion, the practice of empathy is a process that helps to create a moratmeagind
creative society. Fluker’s focus on the imagination distinguishes herceséluker
(2011) explains, “Imagination plays an important role in this process. Through the use of
imagination, students are enabled to transcend self and to empathize with others at the
seat of ‘common consciousness™ (p. 3). Fundamentally, Fluker is equating tyeativi
imagination as a means of interpreting the world. Fluker’'s ideasafrfon
consciousness” and imagination seem to be heavily rooted in Freirean theory. For
example, “common consciousness” is similar to Freire’s (1970) philosophy of
conscientization and hooks’ (1994) idea of critical consciousness. In addition, tleese thr
critical ideas focus heavily on the imaginative and reflective gesldf critical reflection
that takes into account structures of power and injustice. Fluker (2011), Freire (1970)

hooks (1994), and Keith (2005) all point out that community-enhancing phenomena are
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based on transcending local cultural thought and creating a better undegst#rite

societal forces that affect different communities. Local experientteistarting point

that encourages experiential dialogue. For a person to explain his or her ideas in a

forum, he or she must have personal experiences that led to the development of those
ideas. In Fluker's (2011) writing, empathy is a main byproduct of interdepetiieking
between groups of people. This type of higher order thinking is a charactefistiman

thought that is based almost entirely on experience and imagination. Withas &xce
consciousness that promotes a global view of the world, people become relegated to daily
lives of stagnation and local mindsets that have been created by those rulingiogpres
societies.

This section is meant to show that empathy and moral understanding, if used
incorrectly, can create a culture of assumptions and biases towards cultures not
considered “Western.” It is important that empathy is not overused—as irsthefca
“Kony2012"—Dbut is regulated through dialogue with people from that particular culture
that promotes interdependence. This section shows the importance of dialogue and
cultural understanding as it relates to the prevention of creating assumptomhgeople

who come from different cultural backgrounds not considered “Western.”

Service Learning is Jamaica:

In this section, | explain the benefits of my service learning experienéallahs,

Jamaica, as it relates to empathy acquisition. This section is meant toesthovond

examples of the correlation between empathy and service learning.
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Many of the aforementioned theories and ideas have come to into play in my
thinking since my international service learning trip to Jamaica in summer RQfihg
my time on the island, | was not aware of the learning | was doing. Beforermges
trip, | thought | was going to drive around the country, meet different group®pliepe
complete my service, and come home to my usual American life. However, after
experiencing the culture shock and undergoing many months of reflection, my trip to
Jamaica has been an essential component in my growth as a student and a person.
During my reflection period in the months after my service trip, | realizadane
of the main teaching goals of my professors was to introduce empathysseata
guality in service learning. Several years ago, | remember having a hdknewor
assignment in high school where my class had to think of the most important value in our
lives. This value could be a moral value or an ethical value or a family value. Wéaere
no right or wrong answer; however, | was unable to think of a worthy value that
contained all of the different attributes | thought a good person should have. So, as any
young inquiring mind would do, | deferred to my father. Without hesitation after
explaining to him the assignment prompt, my father responded and said “empathy.”
the time | was not familiar with the concept of empathy, so he explained it. | do not
remember his exact words, but | recall his saying something like, “Bgygthy is when
you imagine yourself in someone else’s position, and consider how you would feel being
in that person’s position.” He followed that first part by saying, “I guaeiftyou use
empathy as foundation for your life, you will be in a position to treat everyaneome

in contact with respect. Respect is the key.”
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While in Jamaica during my service learning trip, a few occasionsaxéically
significant to the development of this thesis, the development of my interesticeser
learning, and the development of empathy in my life. The first experience ¢haatad
my thesis came from my experience farming with a group of farmers inlavillage on
the outskirts of Morant Bay—the capital of the parish of St. Thomas. During my day of
farming, | was required to weed an incredibly steep hillside with nothing butlzetea
plant coconut and plantain trees by hand, and walk miles through the forest. This was one
of the most physically and mentally taxing days of my trip to Jamaica,\sas in bed
the minute | walked through the doors of the villa where | was staying. Despite m
fatigue, | remember thinking to myself that | have never been so happy. | do noif know
my happiness stemmed from the simplicity of the work or the satisfacttmeived once
| finished the day. All I know is that | felt a sense of accomplishment andsiadéding
towards people who live much different lives than | do. By farming with thesesfa
for the day, | was able to breakdown many misconceptions—i.e., Jamaicans amdlazy
smoke marijuana all day—I had about Jamaicans from past experiences.

| have reflected many times during my years finishing my undergraduateedegre
working in social services in Pittsburgh, and presently in graduate school about how
lucky and fortunate | am for the positive upbringing | had. Not many people in tHts wor
are born to a mother who has a PhD and a father who has a Master’s degree. With this i
mind, the chances of my failing at any aspect in my life were slim. Sce f@nrhing in
Jamaica, the only thing I could think of on the treacherous hillside was, “Damn, these
guys are no joke. | can’t hang in this type of physically taxing environmenas lucky

enough to play four years of college basketball, but no sports specific workoewvevas
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as difficult as manual labor on the side of a hill for six hours. Not even close. This
particular experience gave me not only respect for the farmers that d&y, that people
in developing countries who do not have the sophisticated farming tools and machinery
available in the United States. One of the most important things | heard whalaanca
came from the owner of the farm, Chapman. He answered a question | asked him about
his happiness while farming: “I have my farm, | have my wife, and | have eegw
(marijuana). There is nothing else | need.” The simplicity of this andveekane to my
core. Looking back on his response, | could tell that Chapman was genuinely happy. Not
only was he happy that he was farming, but he was happy that | could farm with him and
get to know him personally through the way he lives his life. At the end of the day, we
had a mutual understanding about where we both came from, our skills, and our overall
social standing. Moreover, we had an understanding that we were people willingnto lear
from one another’s experiences. | am the city boy who could not handle his marijuana
smoke and did not participate in manual labor, but | was willing to learn a trade importa
to the culture of Jamaica. And Chapman is a Jamaican who valued labor for his overall
satisfaction but was not a citizen of the developed world. This existential dichstomy
one critical incident that led to my empathetic learning and understanding pbpatar
culture Jamaica.

Another critical experience | had while in Jamaica occurred whikslwalking
down the uneven gravel road that led from my beachfront villa to the main road through
St. Thomas. On my walk | noticed one of the neighborhood males—who is
approximately my age, 25, or a little younger—hammering a serrated rdwef topt of a

hut he built so he could sell various items—e.g., snacks, friend chicken and fries, candy,
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and phone cards. On my walk, | stopped to ask him if he needed any help. He looked at
me in disbelief and with a smile said, “No thanks,” and kept working. At that moment my
brain started to analyze the situation. What did that man think of me asking hietg®@r h
How did | feel about a man hammering a metal-sheet roof to a small hut? Tiuslaart
incident was a moment of culture shock for both of us. We both did not understand how
to react to the situation. | believe we were not sure whether to accept the help, look
strangely at one another, apply all of the different stereotypes we haveddaroughout

our lives, or just be friendly about the whole situation. In retrospect, it seemakiingt t

the friendly route was the best way to navigate the situation.

On my walk back to the villa, | walked by the man again. This time he stopped
me, gave me the hand greeting where one grabs another’s hand, followed by both people
interlocking their hands at the knuckles, and finally flicking thumbs togethea like
cigarette lighter. Then he started a little small talk before | walkekl toathe villa. This
moment was very poignant in my experience in Jamaica. That moment where vde locke
hands was the moment where we both began to understand each other for the people we
were meant to be in the world: my place was a student coming to Jamaica toustiucty
and conduct service, and his place was to keep living the life he has alwaysitived pr
seeing white people set foot once a summer in his neighborhood. | remember saying to
myself on my walk home after this moment, “Did | just have a moment of empathetic
understanding?” “I do not know if this is actually it, but it sure felt like it."tK¢R2005)
writes, “Service-learning must thus involve more than contractual relationsailsg c
for dialogue not only as an exchange of idea but as an encounter between fellow human

beings” (p.17). Keith encapsulates the deep spiritual and personal exchangevitet se
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learning hopes to provide between a server and the service community. In myticase
the young man working on his roof, we created an encounter that was more than just a
dialogue. Our encounter was genuine human contact that simply stated, “l amdigsi

and you understand me.” It is moments like these that are the fundameetateces
needed to create a quality service learning experience that should fastiee @k
empathetic understanding between a server and the service community.

The experiences in Jamaica farming with Chapman and the incident with the
young man on the street were by far my most educational learningesqesyi These
experiences allowed me the opportunity to begin to understand the world through the
process of breaking down the different societal codes that are prevalgntifie. Before
these experiences the following words came to mind when | thought about Jauaica
black, good dancers, Bob Marley, Damien Marley, Stephen Marley, Usain Balt, thir
world, violent, hyper-sexualized and marijuana. After these critical eeqpss during
my service-learning | began to understand Jamaica in these terms: pdqrekisamely
hard workers, creative, crafty, extremely hospitable, understandinggete||
disenfranchised, developing world, and marijuana. The numerous experiences llead whi
in Jamaica allowed me to foster a new perspective of myself, to begin to andexstat
is really important in my life, and to find ways to care how others live aroundaheé. w
Furthermore, the fundamental design behind service learning seemsaselddrb
empathetic understanding and community building between those people who conduct
the service and those people who inhabit the service site. In essence, saraiog lis a
way to break down different societal codes that oppressive forces have cedstiouct

blind communities from the reality of their oppression.
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Finally, the fundamental nature of service learning is what Keith (2005) ealls “
corrective for power asymmetries” (p.17). In other words, service |lepisign step to
creating a world of equality for those who are oppressed by the forces denaidim,
irresponsible business practices, corrupt governments, globalization, and anlasferall

of general empathy.



41

CHAPTER 3

CHALLENGES SURROUNDING SERVICE LEARING

Despite service learning’s incredible upside, it is not a panacea. If natatedd
properly, service learning has the potential to build walls between theecotttive
service site and the culture of those students conducting the service. If EaKn0gg is
used as a tool for self-aggrandizement, then more harm than good will be done. This idea
not only goes for the people working on the service site, but also for those respamsible f
spreading ideas between people that inhabit the service community and thggbesi
service for research purposes. In essence, those people associatedduithircpthe
service learning must use responsible service practices when conductarghesnd
communicating with the service site culture. It is important that those comgl tiog
service must not treat the service site as a laboratory for learniegs@et al., 2008).

This particular sentiment can be felt though much of the literature staitimg
Paulo Freire in his warning against creating a more oppressive environmeiizéms
of oppressed societies though false charity, and highlighted in IvandI{it868) speech
to the Conference on Inter American Student Projects (CIASP) appropritely The
Hell with Good Intentions.” These two critics of service pedagogy awitedearning
are expressing the negative aspects of the pedagogy as it relatesasingooee’s own
selfish moral feelings; rather than genuinely wanting to create aysocieulture of
people that have the ability transcend oppression.

In “To Hell with Good Intentions,” Ivan lllich (1968) explains to the Confeeenc
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of Inter American Student Projects (CIASP) that their service workn@sion-
vacations” (p.1) are not welcomed in the Mexican communities that theglaredd to
be helping. lllich (1968) explains that these places need to be left alone to tinescult
that inhabit these places: they do not need to be treated as places that need saving.
Furthermore, lllich (1968) explains that countries that are not as developgedlsited
States may view service as “offensive” (p.1) to the people and the cultureseitiee
sites. lllich (1968) sums up his argument by saying that the developed worldmetds t
away from pretentiously imposing itself upon those who inhabit developing countries. He
explains that countries like Mexico do not need to import the American Dream. Riather, i
Americans and other people from countries in the developed world want to come to
Mexico to vacation or explore, then they are free to do so. According to lllich (1968),
however, if the developed world wants to impose its will on the developing world by
“helping,” then the help is not wanted. In sum, lllich is attempting to explainhéat t
moral value of international service is nonexistent. Rather than creatatmasphere of
development, service activities, in lllich’s (1968) opinion, are a way to supplement
person’s morality and appease the Western Savior Complex. In other words, when
international service loses its ability to empathetically understardiffeeent cultures of
the service site, it begins to resemble poverty tourism more than an internationa
community building experience.

lllich’s theory of self-indulgent service can be best explained in Keith @itt’'K
(2010) article “Philosophy of Modernity and Development in Jamaica.” As medtiane
a previous section, Sandy—a service student—and Keisha—a teenager from the St.

Thomas community who was assisted by those conducting the service learnieg—we
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involved in a “successful” service experience. In this story, Sandy wasdbid t

Keisha a Cuban medical program that provided free eye surgery that would fix he
cataracts pro bono, and Sandy was able to say that she helped Keisha regainggr eyesi
Sandy and Keisha'’s particular experience together is what sezaiterig teachers and
experts would consider the “goal” of service learning—i.e., one group of people provide
help (servers or the privileged) and one group of people receive the help (community
members or the oppresseHpwever, the questions Keith and Keith (2010) ask in
“Philosophy of Modernity and Development in Jamaica” is who or what does theeservic
actually help?

In their writing Keith and Keith (2010) and Donelle Dreese, Thomas Dutton,
Bonnie Neumeier, and Christopher Wilkey (2008) in “A People’s History: Teaching a
Neighborhood as a Place of Social Empowerment,” explain that by makingce sste
like a laboratory, those who are conducting the service are using their power and
privilege to make the service learning experience a one-sided leaxpagence. The
people conducting the service are gaining valuable information from theinengeer
while those receiving the service are being left out of the critical msdghat would lead
that community towards an interdependent bond with the service group (Keith, 2005).
For instance, Dreese et al. (2008) use the example of a university basedlsarning
program in an economically disadvantaged neighborhood—Over-the-Rhine—outside of

Cincinnati, Ohio.
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In Dreese et al.’s (2008) discussion of their service-leaning researcfeiistl@-Rhine,

they explain:
Working on these activities (service learning) reinforces our conviction that
productive community-based teaching and learning requires critical a¥gareh
the ethics involved in the partnering with local community members and
outsiders. The key ethical consideration here involves the issues of who is to
actually benefit from participation in the projects designed to promote broader
social good. More time and energy is placed on community activist and workers
when representatives of the university continually seek them out to engage in
service-learning initiatives. The danger is that community membedaaed
with a higher burden. In a nutshell, university partners need to make sure they are
not over-taxing the community. The community should not be viewed as a
“laboratory for learning” where universities can extract communiigrao
discover new knowledge with little consideration of how that work might

reinforce social hierarchies (p.156-157).

Dreese et al. (2008) make an important point with this particular passage.
Essentially these researchers are explaining that servisasit@ot classrooms where
students can enter, learn, and move on to their next class. These service cosarenitie
areas where people work, live, and have families. Also, these communities are a
reflection of the people who live in them. For this reason Dress et al. (2008)eared Fr
(1970) stipulate that for genuine service learning to take place, students mustlorm re

alliances within the context of the service community. If no alliances aret the
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people in these communities will be looked upon as remainders left out of the
development the service was attempting to produce (Keith & Keith, 2010). Theseee
relationships challenge the status quo of social isolation and create an eewroim
postmodern ideas and information (Keith & Keith, 2010). This particular point is what
Keith (2005) and Kwame Appiah (2007) consider the basis of creating global d¢itizens
the fundamental goal of service learning.

Dreese et al.’s (2008) research may also be used as a lens to examine the
relationship between Sandy and Keisha during Sandy’s service learpitggtamaica.
By taking the knowledge of Sandy’s efforts to help Keisha correct her eyasighiay
think of Sandy as being a hero to Keisha and her community. Moreover, one may think of
Sandy as a savior of the developing world. However, there is potential foy’Sand
successful service to “reinforce social hierarchies” (p.157), as mentionecteéyelet al.
(2008). For instance, one may be able to interpret the outcome of Keisha'y sisrger
means of reinforcing certain social hierarchies that are present bdtiwethern and
Southern countries throughout the world (Dreese et al. 2008; Keith, 2005). In this sense,
Sandy is creating a culture where she has the ability to help Keishaamdaatk to her
country with a warm feeling in her heart, thus, leaving Keisha and her expeagace
leftover of the service experience. On the contrary, despite Sandy’s outcome g helpi
Keisha with her eyes, Keisha is still going to be living within an oppressedecultur
following her surgery. The physical suffering may be gone, but the mental sippres
will be sustained. This mental oppression is an inability to explain why stuaentioing
the service in the first place. Even though Keisha was the recipient oftedresesight,

was she the recipient of an enhanced understanding of the social inequaligsssthat
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her environment, or was Keisha better able to understand the structural chahgesd

to be made in the Jamaican medical system so other people suffering from h@orcondi
can have an enhanced quality of life? Keisha and the community in St. Thomasa,Jamaic
are not solutions being mixed in a cultural laboratory for an experiment for (Deeise

et al, 2008). The people that make up the community of the parish of St. Thomas are
people with lives that have been formed though evolving social and cultural experiences
According to lllich (1968), Sandy would only be helping herself, and not necgssaril
helping the community where she was conducting the service, due to thetfabetima
person from the Western world, which is a position that is seen to hold more Wweight t
Keisha's experience coming from a developing world point of view (Keith &Keit

2010). For service to be conducted properly, and to gain a nonbiased perspective, it is
critical to examine both Sandy’s and Keisha’s service experience. Kestbgy

exemplifies lllich’s (1968) belief that developing countries do not need our export
American idealism. In lllich’s (1968) opinion, because the developing world widye

be economically less advanced than the developed world, it is the responsibiiibge

who live in the developed world not to overstep their boundaries when it comes to
“helping” the rest of the world.

Where lllich (1968) goes wrong, however, and where Novella and Nelson Keith
have an impact is the sustainable commitment to the community of St. ThomasaJamaic
At first glance, Keith and Keith may seem to be in the same categoryngoifrthe
service groups lllich is referring to. However, contrary to lllichisughts, Keith and
Keith have created a sustainable service learning program that addnessesds of the

citizens within the community. In other words, it is possible to consider thesesaashor
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“genuine” practitioners of service learning. In “Philosophy of Modernity and
Development in Jamaica,” Keith and Keith (2010) write, “our understanding of truth
must be humanity driven and not driven by calculability, mathematical reasoning, and
purely materialistic and appetitive understanding of who we are” (p.2iy. dieeo helps
students to interpret a situation like Sandy and Keisha’s, which can also heijiopexs
avoid falling into the lllich category of service learning by showing taahgerson
affected by the service learning experience has a story. The point Keitredhd2010)
are making is that service learning should not be used as a method of leavingrothers
the outside looking in. These authors do not believe in neoliberal views of working with
the developing world, which promotes a bias towards Western modernity. In their
opinion, Keith and Keith (2010) write that all cultures—whether in the global North or
South—deserve to have their own perspective with the ability to tell their stonytheir
point of view. Once people become left out of the social equation, they become
objectified and exploited. The goal the service leaders and participantstnuestor is

the humanity and social justice aspects of service learning, which can beetio@d i

Keith and Keith’s eight year service to the community of St. Thomas, Jamaica
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CONCLUSION

The goal of this paper is to show the positive community building and empathy
creating properties service learning embodies. My research is focosed éhe
importance of creating equitable bonds of empathy among students and teachers who
work in the different service sites and the people who inhabit those sites. Mghesea
shows that those students who genuinely create bonds with the people who live in the
service sites have a greater sense of empathy for those people whortkeyiti.
Empathy is a means to cognitively and emotionally understand the social inegualit
different cultures face in a service site. Empathy may also bestodé as the ability for
those who live in the service sites to increase their global knowledgeardivime
situation by transcending basic environmental experiences (Freire, 197@ylhigpe
that the people who live in communities that need assistance will become supporters of
service learning. More research is needed to fully understand how the community
receiving the service reacts to a privileged few entering and workithgir community.
Finally, it is important for people who work in the academy to understand that
service learning is not a social experiment. Rather, service leasrangeans of creating
bonds and open dialogue with people in communities different from our own. In order for
global equality to become tangible, we must understand that the serviceesit@sknn
may contain a different set of cultural, moral, and ethical rules than vee@rstomed
to. It is once we understand how to work within these rules that we will be abésate cr
emotional bonds, increased dialogue between the different cultures of peoptestand f

sense of empathy for the way these people live. However, it cannot be stresggd enou
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that the people that inhabit the service sites are not academic tools. nwsteadst

think of the people that inhabit service communities as members of a larger
interdependent whole that we can learn from based on dialogue and that community’s
prior experiences. It is the transformation of information between dominant andtgni

groups that makes service learning a relevant pedagogy for the fiventgntury.
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