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ABSTRACT
Motivational Trajectories of Successful L2 Learners:
Six Biographical Case Studies
Tsuyuki Miura
Doctor of Education
Temple University, 2011

DoctoralAdvisory Committee Chair: Dr. David Beglar

This study concerns foreign language learnersO motivational changes over a
long period of time; it is an investigation of the learning histories of six learners
who have achieved high proficiency in English. Wela large body of
conventional foreign language learning motivational research, which has primarily
been conducted using quantitative methodologies, this study employs two non
conventional approaches, a combination of learnersO biographies and case study
research. The primary purpose of the study Islgstically explore successful
English learnersO motivational trajectories and their learning histories in the
Japanese context. To this end, foreign language learning motivation is
conceptualized and illimted as a dynamically changing construct that plays an
important role in the process of foreign language learning. In the literature review,
longitudinal studies concerning foreign language learning motivation and
autobiographical studies and case stsithat are relevant to this study are

examined.



The central research question is what motivational trajectories and learning
histories these highly proficient learners have had, and how these learners have
sustained their learning motivation over time amdntually achieved high
proficiency while in an EFL (English as a foreign language) environment. The
participants are six Japanese adults who have achieved high levels of English
proficiency and who use English in their jobs. The design used in thistcaye
involves both holistic and specifically focused analyses, by which each
participantOs learning history is collected through individual interviews. The author
reports each participantOs learning history, and the initial proposition concerning
motivational change and salient motivational sources found in the participantsO
learning histories are collectively analyzed and discussed. Exploring the data
concerning how the participants have maintained foreign language learning
motivation resulting in the idethat sustained motivation is not always present in
successful foreign language learning and that the key to success involves a
cognitive change from a state in which motivation is present to one in which a
more intentional psychological force, commitménmtearning, develops. Based on
this thought, a model illustrating the key to success in foreign language learning in
the EFL context is presented.

Theresults providanew, engaging, and important information to people
who are seriously involved in foreidanguage learning in EFL contexts, where the
majority of learners fail to attain high levels of foreign language proficiency after

receiving years of formal education.
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CHAPTER 1

INTRODUCTION

The Background of the Issue

Motivation has beeoonsideredmportantfor successful foreign language
acquisition® andhas beefnvestigated activelin the field of seondlanguage
acquisition (SLA)for nearly 40years Motivation is generallgonceptualized as
multidimensonal psychological constru@ndforeign languagenotivational
research has been condugpeainarily within three psychological frameworks
found in thefields of social psychology, cognitive psychology, and educational
psychology.The most ifluential research framework sociceducationamodel of
motivation(Gardner& Lambert, 1972)which has been considered the
conventionamotivational research framewonk SLA. The model wasleveloped
based on research conducted with Francophion@anada (i.ein anEnglish as a
second languag&FL] contex}, and thecental conceptintegrativeness was
hypothesized to be the primary formlearnemrmotivation anch major determinant
of learning inESL contexs. Sine the introduction of GardnerOs model
motivational variablederived fromdifferenttheoreticaberspective have been
investigatedand new models have been developetthe fieldof SLA. Because

Garcherand Lambefs model was developed in an ESL cdrtes does not

1| use Oforeign language,O insteadsecond languageO becausdéarmer
includes the latter and is more appropriate in the Japanese context, in which the
acquisition of the second language is not a crucial requirement.



necessarily explain foreign language learning motivatiaronEnglish speaking
countries(i.e.,English as a foreign languadgeHL] contexts)researchers have
sought other models moagplicableto their researchontexts Attribution theory
and Goal theory whicharefocused orthethinking that underlies affective
variables arosewithin a cognitive processing framewadildshioda, 1994, 1998)
the ineractive model of motivation was developed based social constructivist
point of view, emphasizinghe social and contextual influensen learnesO
motivation(Williams & Burden, 1997)the process modef motivationwas
designed ta@aptue the dynamicnature of motivation bgomprehensively
describing motivationahfluencesandthe detailed stepsf actionsthatoccur in the
motivationalprocesgDsrnyei & Ott—, 1998hspired bythe action controlteory
(H. Heckhausen & Kuhl, 1985)he selfdetermination theor{Deci & Ryan, 1985)
consists of twaonotivational reasons: intrinsie@asons and extrinsic reasonkis
dichotomywas further developed toc@ntinuum construaccording to the level of
internalization that learners achievadoreign language learniri®loels, Pelletier,
Clement, & Vallerand, 2000international posture/as proposedsan important
antecedent tearnersO willingness to communicate laaching motivation irEFL
contextyYashima, 2002)motivation as a lifelong developmental process and
multi-dimensional construct, involving cognitive and affective components and
socialand individual aspec({®akata, 2006)second languagé.2) motivation
perceivedas a contexinsepaable construct wasvestigatecconcerning the

interrelationship betweemotivation and autonomyithin a framework of



Wgotskian sociocultural theoiJshioda, 2007)and,anL2 motivational self
systemin whichforeign language learning motivati@reconceptualizeds a
learnerOs paut self systemthat perceives learning procéssolves the learnesO
identity transformatiofD3rnyei, 2005, 2009; D&rnyei, CsizZr & NZmeth, 200%)
utilizing the idea othe ideal self and ought s€Higgins, 1987)whichis related to
possible selve@Markus & Nurius, 1986)These developments in the field of
motivational research asynthesizedn thefour challenges of motivational
researct{Dsrnyei and Ushioda, 2011 cognition vs. affedime, context,and
reduction vs. comprehensives®(pp. 410), which providean indication of the
complexand multidimensional naturef motivation. Because of this complexity
and multidimensionalityo existing motivation theory to date has man&bed
even attemptdd to offera comprehensive and integrative account of all the main
types of possiblenotive(ibid, p.4) InsteadyesearcherBavefocused on one or
several of thesdimensions when conduiey) studies of the complex construct
known as motivatin. However it iscon@ptualizel, the idea thamotivation isa
centraldeterminant othe degree of achievement in foreign language leaihasg
been ughangedandinvestigatingmotivationremainsanimportant and interesting
researclarea that must be investigdteirther if we are tainderstand foreign
language learners and their learning.

My interest in motivatiorand motivation researdfas developed gradually
as | haveaccumulateanoreexperencelearning Englishstudying in the field of

TESOL, andeachingEnglish. The onset of intereshight goback to an



unsuccessful Englslearningexperience when | was an adolescé&mglishwas
notspecial or importartb me, | did not studyEnglish seriouslyandl lived
comfortablywithout usingEnglish for the next 1§earsAfter a 10yearbreak |
resumed studying English my early 38Cand tied whatever | thought effective to
improve.English becae important to meand | engaged withctivities involving
English learningl was interested imy ownorientationalattitudinal and
behavioral changgtoward the samecavity, learningEnglish andassumedhat
such changes coulthppen to anybodWhen Iencounteredeaching and
Researching Motivatio(Dsrnyei, 2001)andlearnedaboutlearning motivation as a
psychological construéh one ofmy masterQmursein 2002 it intriguedme, as |
felt that itmightexplainthe changsthatoccur in foreign language learne&nce
2004 | have taughEnglish atseveral Japanesmiversities angnetmanyJapanese
university studerstwho appearedo be relativelyunmotivated 6 becomeproficient
in English | imagined that the majority dhe students were likely to terminate
their English studyvhen graduatig from the universities befoedtaining high
levels of proficiency.These experiences |éd theideathat sistainednotivation
might bean important determinaid succeshl foreign languagé&earning When
choosinga topic formy dissertdon study, motivational change foreign language
learning wasmost appealingp investigate furtheifo shedlight on a part of the

construchl even it isonly a tiny bif\l was the thindor meto do.



Statement of the Problem

Two problemsareaddressedh this studyThe first problemconcerndoreign
language learningn nonEnglish speakingounties.Unlike the situation in
Englishspeaking countriegoreign languages@not an everyday necessity
these countiesomost people live without using them wilittle or no trouble In
spite of its status as the international language of business and sEocgish, is
no exceptiorto this rule Under such circumstances, the majority of Japanese
learners of English fail tachievehigh levels of proficiency in English. One reason
for this lack of successoncerngertain realitie®f foreignlanguageacquisiton:
attaining high levels of foreign languageoficiency takeyearsof effort, and
because of the loAaggrm challengewhichis an inherent part of this process, the
majority of learners lose learning motivatiat some pointvioreover,English
learnerdn Japan need to makaeffort to maintairgains inproficiencybecause
they generally encounter few opportunities to use the langlragddition, darge
proportion of the English learners in Japan experience a common obstacle to
sustaining longermlearning motivation: a university entrance examination. Past
studies have suggested that entrance examinations play a major motivational role in
the study of English for high school students, and a large number of students lose
their primary reason to studnglish after entering a universitgee Berwick &
Ross, 1989; Miura, 2010 for examplasdtwithstanding the & thatEnglish
studieshat occumafter entering and graduating from a university are a crucial part

of bemming a functional English us&gnder thecircumstances described above,



only a small percentage of Japanese learners appear to maintaiartang
motivation and eventually attain high levels of proficiency in English.

Another problentoncerns aesearch gam the field offoreign langage
learning motivationForeign language learning motivatibas increasingly been
investigated with a focus orsitlynamic nature, and the value of longitudinal
research has started to be acknowledged by those interested in understanding how
learner motivation changes over the long processreigo language learning
Neverthelessin-depth and holistic investitjans of individual learnersO
motivational changes, particularly Japanese learnersO cases;draghbeen
conductedMethodologically, the marity of motivation studies havieeen
conducted by researchers using quantitative methods involvingshohe
administration of questionnair@s a reaction to the large number of quantitative
studies, the importance of using a variety of research methods to investigate foreign
language learning motivation has been encouréigedson, 2004; Crookes &
Schmidt, 1991; Spolsky, 20Q0h addition DSrnyei and Ushiodé2011)have
suggestedhata comprehensivand more contexbasedappro&h should be taken
in future foreign language motivation research, rather than conceptualizing and
investigatingmotivationas areducedset ofvariables and seeig a causeeffect
relationship among these variabl&s.increasing number of recemgsearchers,
such as Iri€2005)and Nakat2006) have enployed a mixednethod approach.
These recent movements indicate thatuse of qualitate approachesspecially

in the casef longitudinal investigationgs more widely and frequently



acknowledged to bienportantin orde to understandoreign language learning

motivationin-depth and holistically

Purposesand Significanceof the Study

The primarypurpose of thi®iographical multiple casgtudy is to understand
successfuEnglish languagkearnersO motivational trajectories and their legrni
historiesovera long period ofime. Inspired by Ushioda0k904,1998) qualitative
study, ad utilizing YinO2006, 2009fase study approach, this qualitative case
study isalsodesigned to: (a) focus on the learnersO experience in order to
illuminate ther learning hstories and motivational trajectorigb) provide data
that allows me t@onduct a collective analysis among multiple learraard, (9
reconsider the notion of sustained motivation. The last point led to the development
of a new concept, commitment ta@taing, which emerged while conducting the
exploratory study. This concept provides a novel waéthe key to successful
foreign language learning.

A qualitative approach is employeudarder to investigate the losigrm
motivational pocesses of individual learne®uccessful learnersO learning stories
play a meaningful part in attempts to understand the complex and dynamic process
of long-term learning motivation; this is one area that quantitative approaches have
been unable to shdidght on.Findings in this area can illuminatiee keys to
success in foreign language learnialjhough aparticular emphasis placed on

oneof the fourchallenges listed by DSrnyand Ushioda (2Ql), timeand change



in motivation over timeopther dinensions (i.e.cognition, affectfime, context, and
comprehensivenepgare alsanevitablyinvolvedin thisexploratoryinvestigation
This study is fundamentally theoretically unbound, which is appropgisen that
the purpose here te explore the amplex corstruct, foreign language learning

motivationin an open way

The Audience for the Study

Reflecting my wisltthat reseah inthe field of SLA is presented i
manner that is comprehensilite foreign language learnethis manuscripis
intended to be comprehensible to mé&mglishlanguage learneras this study
provides insights into successful foreign language ledbmestvational change
overlong period of time and their commitment to learnjrige resultsnight prove
beneficial br foreign language learreroreign languagéachers, and researchers

Foreign lamuage learnarcan know aboupossible paths thauccessful
learner§l who appearetb beunexceptional learnerat the onset of their
learnind\ havetaken. All foreign language learneshare botfthe positive and
negative experiencékat the six participants experienced while acquiring English
Reading theengaging learning histories of the six participalesrnerswill be able
to obtain importaninformation concerning becomingyoficient in a foreign
language.

Foreign languagéeachers can benefit frothis studyas it will helpthem

understandheir students and themotivationfrom a longtermlearning



perspectiveln particular, his study is beneficial fdioreign languagéeachersvho
have never seriously attemptedacquirea foreign languagd.he six participantsO
learning histories and their motivationiedjectoriesndicatethatlanguage learnersO
motivation fluctuate andthatteachergrequentlyplay an important role in the
motivational fluctuationThe six case studies provideiesregardinghow teachers
can contribute to thestudents@arning ina classroom today, inanesemester
course, anthroughoutan entirelanguage program

Third, researchexinvestigatingmotivationin EFL contexts can obtafiood
for thoughtfrom the findings of this studyhe learning histories and motivational
trajectories of the six participantfiscussiorof important motivational sourcethe
reconsideration ahe concept ofustained motivation, artleinteraction of
motivation and commitment, most which are novel insights in tHield of SLA,

are potentially helpful to those investigatifayeign language learning motivation.

Organization of the Study
In Chapter 21 reviewtwo types ofliterature relevant to this study. Thest
group of studies concerns longitudinal research on foreign language motivation,
which is subdivided ypthe length ofearning time. Theecond group of studies
concerns learnersO starof foreign language learnirithis sectioris subdivided
into two categories,wobiographies and case studies. After providing a summary
of the iterature, | introduce the purpoaad he research questisthat guidehis

study.



In Chapter 31 describe the methodsnployed irnthis studyFirst, 1 discuss
general issues concerning case study reseatfobndlescribehe approach to case
study research advocated by Y&009) as this vas the approaaditilized in this
study. Third | provide the casstudy protocolthe methodologicahformation
concerninghe participantgheinstrumentationgata collectioncase study
guestions, analysis, atite case study report.

In Chaptes, 4,5, 6, 7, 8, and, 9, | present the case studiethéosix
participants Ead chapter consists of four sectiotise participantgsofile, their
English learning historgheir motivational changg andtheir self-perceived
changs.

Chapter 10 providescollective analysis afhe six case studieBirst,three
fundamental issues concerning the participants amdrttzgivational development
arediscussed. Seconskgven salient motivational sourcae presented hird, the
key to successful foreign langgalearning is dis@sed| first examine the initial
propositionconcerning sustained nidtion in each participant. Nextpfoposea
newconceptcommitmentto learning, which is based on the data gathered in this
study.l thenexplorethe concept of commitmeimt psychology. kally, | discuss
commitmentm foreign language learning by defining the concept, discussing the
reasorfor the emergencef commitmentproposing anodel of the interaction
betweenmotivation and commitmenteexanining the participants datéor

indications oftheir commitment to learning@nd discussing prevailing issues

1C



concerning Japanese studentsO English learning in the lightwdtitaation
commitment interaction model

In Chapter 111 summarizethe indings of this study, discu#ts potential
pedagogical implicationgpresenits limitatiors, and providesuggestions for future

research.
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CHAPTER 2

REVIEW OF THE LITERATURE

In this sectio, two groups of studies areviewed. The firsgroup (12
studies) concerns foreign langudgarning motivational changes over time, which
has direct relevance to the primary resedocis, the dynamic nature of foreign
language learningnotivation. They were mostly conducted in Japan or other
countries wher¢he L2 islearned as a foreign languagéeTparticipantén most of
the studiesvere university studentbut the participants in two studies were junior
high school student$ have divided these studies into two subgroups according to
the length of thearticipantsO learning histories.

The second group of ten studies concerns learnersO stories of language
learning. These studies are also divided into two subgroups, autobiographical
studies and case studies. These studies are retevhiet methodologysed in this

study.

Longitudinal Research on Foreign Language learningvotivation
Studies of Motivational Change after a Specific Course

Six studies that were focused on motivational changes before and after a
specific coursare reviewed in this sectioourse lengths varied from one to three
academic years. The results of these studies generally indicated the ways in which

taking a specific course influenced the participantsO motivation, and patterns of
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motivational change over the course were identiflesbme studies.

The firststudy was conducted by Berwick and R@889)who
investigated the relationship between the changes in 90 Japanese university
studentsO motivation and their English learning before and after the students had
completea their first year university courses (a total of 150 hours of reading,
composition, English conversation, language seminar, and language laboratory
classes). The researchers were concerned with the lack of motivation and positive
attitudes toward learninthat were widly observed among the firgear students.

The researchers used atpstpostest design in which a S@m attitudes
and motivation survey was administered and the students® English proficiency was
assessed at the beginning and end oftheol year. The survey items were entered
as predictors in a series of stepwise regression analyses that were performed in
order to identify the best predictors of change in the test scores on the CELT Form
A and B Listening and Structure subtg#iarris & Palmer, 1986)n the pretst
survey, three items on the motivation survey accounted fiord¥@he variance in
the participantsO performance on the CELT A Structure subtésiy@items
accounted for approximately #of the variance on the CELT A Listening subtest.
The strongest predictor dfie structure test scores wasarning English is not
Interesting(R?= .143), whilel Would Like to Study in a Foreign Country in the
Futurewas the strongegiredictor of the listening score®E .068). In the pogst
suwvey, six items accounted for 438bthe variance on the gain scores from the

CELT A Structure to the CELT B Structure subtests, and six itenmuated for
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28% of the variance on the gain scores of the listening subtest. These results
indicated that 150 hours of classroom instruction resulted in an increthese |

number of predictors, for exampléNould Like to Study in a Foreign Country in

the Future(R?= .187) ad | Think Studying English WWiden my HorizongR?

= .271) for the structure gain scores, ambnOt Think | want to go to an English
Speaking Country as an Exchange Stu@@ht .086) and Would like to Study a
Second Foreign Language Becauseé 8udying Foreign Languagé’®’= .130)

for the listening gain scores. The researchers interpreted the emergence of the larger
number of predictors as an indication that the studentsO initial motivational attitudes
and intensities were only tempoyaOneproblem with the study was that the gain
scores on the listening tests were small aniisgtally nonsignificantt = .68,p

= .494, while the gain scores on the structure tests were relatively large and
statistically significantt = 2.06,p = .042, {f was not reported). The researchers
pointed out that the participantsO listening skills did not improve sufficiently over
the academic year to suggest meaningful motivational predictors.

Overall, Berwick and Ross reported that the motivational inteokitye
participants was low and that there was a weak relationship between the studentsO
motivational changes over time and their performance on the proficiency measures.
Berwick and Ross attributed these results primarily to the university entrance
examiration system in which Japanese studentsO® motivational intensity to learn
English peaks in the last year of high school. After successfully passing the

entrance examination, many university freshmen appear to have little motivation

14



for foreign language leang. The researchers introduced the idea of an L2 learning
motivational surge among Japanese adults, which they named the Omotivational
paradoxO (p. 207): Contrary to Othe motivational wastelandO (ibid.) among
university freshmen, a large numberJapanseadultsidentified a variety of

reasongo study English, such as making foreign friends, acquiring job skills, and
preparing for traveling; these individuals were studying English at a number of
private schools. The researchers interpreted this phemmmasna developmental
characteristic of motivation, and suggested that universities should contribute to
cultivating learnersO potential motivation between high school graduation and the
resurgence of these adult learning needs.

This study was prominent bause the researchers recognized the
methodological limitation of traditional motivational research (i.e., a €ross
sectional survey) nearly two decades ago; even twenty years after this study was
published, it is still relevant to the current English |lgsgrsituation in Japanese
universities where most students fail to maintain L2 learning motivation and in
most Japanese high schools where succeeding on university entrance examinations
is a major practical reason to study English. The results of thig stigdjest that
sustaining motivation after entering a university is important if Japanese learners
are to attain high English proficiency and that longitudinal studies are needed in the
field of L2 learning motivation.

The secondtudy was Koizumi and MaisO$1993)oneyearinvestigation

of Japanesseventhgradejunior high school studentsO motivational and attitudinal
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changs The researcherggardednotivational and attitudinal changes in the
seventhgradersas particularly impdantbecausdéormal English ducation began
in thatgradein the Japanese public educatisystem? and at that timéhe students
experiencgreat environmental changas they transferom elementary school to
junior high schoolThus, the primary purpose thfe study wago investigate
motivational and attitudinal changes during the seventh grade, but the researchers
also investigated the influence of initial levelsEfglishknowledgeandgenderon
motivation attitudes and aclevementA final purpose was to investigate whethe
integrative motivation anshstrumental motivation could bdentifiedin the
studentsThe partigpants were 296 seventrtade Japanese junior high school
studentg150 male students and 146 femstiedents)attendeesf two public

junior high schoolsn western Japain order to investigate the participantsO
motivational and attitudinal changelsetresearchers construceed6-item
guestionnaire, the Scale of Attitudes and Motivation in LearBmgjish (AMLE)

by adapting a previous questionngiveneyama, 1979ndadministeredt four
timesin the first clasgT1), the third monti{T2), the seventh mmh (T3), andthe
11th month(T4) of the school yeaihe participantsO initial knowledge of English
was assessdyy requiring them to writes manyEnglishletters (i.e., the alphabet)
as possibl@andto relatetheir Englishrelated experience. Thmrticipant®

achievement were asses$satests writterby English teachers at each school and

2 This practice washanged. The Ministry of Education, Culture, Sports, Science,
and Technologyletermined to introdwcan English curriculum intoublic
elementary schoslin 2008 and completely implemented in 2011.
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administered four timesne week to a few weeks later than T1, T2, T3, and T4.
Factor analysis of AMLE responses at T1 was performed and five factors
were extrated Interest and Emotio(86), Parental Encouragemen{s’8),
Perceived Utility of English and Familiarity with English Speaking Pe(Qfil®),
Study Hab (.75), andExtroversion(.53). RepeateemeasureAANOVAs were
performed to analyze studentsO AMLE scores and English achievement test scores
with Initial English Ability. Low GroupandHigh Group Gender Male andFemale
and Time T1, T2, T3, and T4s the independent variahldfhie ANOVA results
indicaied a declining tendencip the participantsO motivation and attitudés
meanAMLE scoresby Time were: 3.88 (T1), 3.72 (T2), 3.30 (T3), and 3.28).(T
for Interest and Emotigr8.77 (T1), 3.61 (T2), 3.57 (T3and 3.63 (T4jor
Parental Encouragemend.34 (T1), 4.12 (T2), 3.93 (T3), and 3.93 (Td»
Perceived Utility of English and Familiarity with English Speaking Pedpi&6
(T1), 3.58 (T2), 3.28 (T3), and 3.23 (T) Study Habitsand 3.25 (T1), 3.28
(T2), 3.25 (T3), and 3.20 (T49r Extrovesion These results suggestidta
motivational and attitudinal decline occurred in the participants during the first
three to seven months. koimi and Matsuo attributed tlikeclines thatoccurred in
the beginning ofhe studentsEnglish learnindo increasing difficulties in English
studyin Japanese junior high school cause@ibgmphasis oacquiring explicit
knowledge of Englislgramma, a reliance ornranslationtasks and test. In
addition,the results suggestéiiat the higher proficiencstudets@xperienced a

sharper decline than the lower proficierstydents. For example, the mean scores
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of Interest and Emotiowere 4.10 (T1), 3.38 (T2), 3.39 (T3), and 3.31 (T4hligh
Groupwhile 3.66 (T1), 3.61 (T2), 3.21 (T3), and 3.24 (T4haw Group Koizumi

and Matsuo speculated that thigherproficiencystudents might beore

intrinsically motivated when their English learning betjzanthe lower
proficiencystudents, and their intrinsic motivation were negatively affdayeitie
increasing dificulties andtestoriented style of Japanese junior high school English
education

This studyindicated thayoungJapanestearnersO motivatial decline took
place within the initial half yeaof their English learningThough the reasormgven
for the decling(i.e., increasing difftulties in learning, emphasis on grammatr,
translation, and testsverespeculativethe studysheds light onthe purpose and
methodological problems diis phaseof English education in Japan.

The thirdstudy is Ushiod@$1994)qualitative study, in which she
investigated the characteristics of effective motivational thinking in 20 Omotivated®
Irish college students learning French. She initiallyesl to complement the
largely quantitative L2 motivation research tradition veitualitativestudy While
motivation is conceptualized as a set of measurable affective variables, such as
motivational intensity, desire to learn the language, and atitiodeard learning
the language in the traditional quaative approach, and research laagelybeen
conducted in the socipsychological framework, Ushioda conceptualized
motivation within a cognitive processing framework and qualitatively focused on

the learnersO thinking and the beliefs that underlie those affective variables and
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shape learnersO engagement in their learning. To that end, Ushioda conducted
individual interviews twice with a 236 month interval between the interviews
during the 1991 anii993 academic years. The first interview was epated and
utilized a loosely structured format that allowed her to explore the participantsO
working conceptions of motivation. The follewp interview was more highly
structured in order to elicit the pipantsO specific motivational experiences over
time, including motivational evolution, motivational perspectives on L2
development, factoraffectingthe participantsO motivatinagatively and the
motivational strategies they employed.

In the data aagjred from the first interview, Ushioda identified 63
motivational reasons and only a small number of overlaps among the participants.
Ushioda classified the reasons into eight categdr@sng and enjoying the L2
andHaving a positive learning histomyere the two most common motivational
factors, whileMeeting desired languaglearning goalsandPersonal goalsvere
the next most commonly mentioned motivational factors. The most successful
students perceived their positive learning experiences, sigd#irag in France or a
francophone countryas the main factors for their positive motivation, and the less
successful students tended to perceive their future goals as the main motivating
factors. Ushioda concluded that the participantsO perceived Liddemativation
was shaped in a temporal frame that included both past learning experiences and
future goals. Ushioda proposed that effective motivational thinking by her

participants was related to thewn L2-related sekconcept: he students who
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were dle to sustain their motivation had positive perceptions of their past learning
experiences and performances. Baseblanifindings, Ushiod41998) later

proposed a motivational development model that illustrated the dynamic nature of
L2 learning motivation (Figure 1hn the model, shifts takelace within individual
learners, from goabriented motivation to intrinsic motivation (Learner Adan

vice-versa (Learner B) as learning proceeds.

Motivation deriving from experience

Positive L2-learning experiences
Intrinsic affective rewards
Positive L2-related experience
Other experience

Learner

Motivation directed towards future goals

g

L2 development over time

Learner
B

Personal goals

Short-term goals/incentives
Language-intrinsic goals
Other goals/priorities

Figure 1 Learner conceptions of motivation: A theoretical framewbishioda,
1998, p.82).

Notwithstanding her consistent emphasis on the importance of using
gualitative methodology, Ushioda001, pp. 107109)recently reported additional
guantitative analyses that supplement the conclusions drawn from her original

study(Ushioda, 1994, 1998Yhe participants were the same 20 Irish college

20



students learning French. She calculated Spearman rank correlation coefficients
between the participantsO past learning experiences and their level of proficiency in
order to evaluate to what extent motivatioaiributions to positive learning
experiences were related to a successful learning history and resulting proficiency.
The participantsO past learning experiences were quantified using the data obtained
and coded in the original study, while the particitsO French proficiency level,
which was measured using their ppsimary average grades in French and French
C-test scores, were newly obtained data. The results indicated moderately positive
correlations between a positive learning history and thecjpemts@verage
gradesand Gtest scores (Spearman correlations of p49,001, and .46 = .05,
respectively), but negative correlations between personal goals and the average
grades and test scores (Spearman correlationS5p = .001, and.61,p = .05,
respectively).

The results Ushioda obtained in the quantitative follgpnanalyses
confirmed her original conclusionfiéctive motivational thinking is a selective
thinking pattern in which some participants filter their learning experiences by
focusing on and foregrounding positive experiences and deemphasizing negative
experiences; this strategy appeared to help the more successful learners to sustain
long-term involvement in L2 learning.

UshiodaOs study opened my eyes to the possibilityesf approach to
conducting L2 motivational research because of a number of compelling ideas

embedded in it, which provided a different picture of L2 motivation from the
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conventional research. She perceived motivamitaking placithin an
individual learnerOs cognitive processes andsiedn its dynamic nature.
Viewing motivation as a dynamically changing constrogilied that longitudinal
investigatios would be necessary. In addition, Ushioda used a qualitative approach
to investigate the motivetl learnersO motivatioelated thinking. Specifically, she
individually asked these rebagly successful learnerghat they were thinkingn
terms oftheir own foreign language learning and how they perceived themselves in
relation to the learning pces. Using this approach, steectly obtained and
analyzedhelearnersO thinkinmn the topic

The next longitudinal study was conducted by Gardner, Masgoret, Tennant
and Mihic(2004)in which they investigated 197 Canadian university studentsO
motivational changes in learning French by focusing on the dynamic nature of L2
learning classrooms. They measured five affective variables considered to be
important in the socieducational modd€R. C. Gardner, 1985integrativeness,
attitudes toward the learning situation, motivation, language anxiety, and
instrumental orientation, with the Attitudes/Motivation Test Battery (AMTB) at the
beginning aneknd of a one academic year coude=(91). A singlefactor
repeateeémeasures ANOVA of the gblute change scores on theAMITB
measures was performed in order to identify statistically significant differences
among these variables, and a significarg@ffvas obtained;(10, 900) = 11.26p
<.001. Post hoc tests of the mean absathtnge scores using the Tukey HSD

tests identified three overlapping groups of variables according to the levels of
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changes. The first group consisted of seven variabd¢sttowed relatively low
levels of changédnterest in Foreign Anguageg.399),Attitudes ©ward French
Canadiand.447),Instrumental @entation (.560),Desire to learn French(.564),
French use Axiety(.613),Attitudes Toward earning French.617), ad
Integrative Qientation (.708). The second group consisted of six variables, five of
which were the last five variables from the first group, pliesich Class Axiety
(.820). The third group consisted of five variables, the last three variables #om th
second group plusiotivational Intensity(.975),French Teacher ¥aluation(.992),
andFrench Course f#aluation(1.013). Based on these results, the researchers
reported that there were statistically significant changeBréarch Class Axiety,
Motivational Intensity French Teacher #aluation andFrench Course #aluation
whereas there was very little changelfderest in Foreign BnguagesAttitudes
Toward French Canadiansnstrumental @entation Desire to learn French
French use Axiety, andAttitudes Toward éarning French

Gardner et al. (2004) also assessed whether the participantsO language
achievement affected changes in the affective variables. The studentsO final grades,
which weredetermined by three course examinatiand othercourse assessments,
were used as determinants of their language achievement. Using these grades, the
participants were split into three grade groupaNA (34), B N = 26), and less
than B (N = 21). A tweway MANOVA was performed with these three grade
groups and two times of testing (i.e., fall and spring) as independent variables.

Statistically significant multivariate effects were obtained for Grade G@?2,
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138) = 1.99p < .01; Time of TestingF(11, 68) = 9.57p < .001; and the

interactions othe two:F(22, 138) = 1.66p < .05. The corresponding univariate
effects were examined, and statistically signifidamnatios for the main effects of
Grade Group were found for three variabMstivational IntensityF = 3.67,p

< .05;French Course Ealuation F = 3.48,p < .05; andFrench Class Anxiefy =
5.87,p < .01. Post hoc Turkey HSD tests indicated that the 1eff&ct mean (5.19)

of the group A students was larger than that for the less than B group v@4).
statistically significant vaables for Time of Testing were also obtained:
Motivational IntensityF = 49.59,p < .001;Desire to Learn FrenchH- = 12.20,p

< .001;Attitudes dwards Learning FrenghH = 24.97,p < .001;Integrative
Orientation F = 5.86,p < .05; French Coursd=valuation F = 17.22,p < .001;
andFrench Class Anxietyr = 15.42,p < .001, indicating that the means decreased
from the fall to the spring. These MANOVA results suggested that overall changes
in more general tralike components, such &#terest inForeign Languages
Attitudes ©ward French Canadian®r Desire to Learn Frenchwere very slight,
while classroonspecific variables, such &ench Class Anxietyfleacher

Evaluation andFrenchCourse Evaluationshowed larger changes.

With regard to theelationship between language achievement and affective
changes, the MANOVA indicated different patterns of affective changes in the three
grade groups: The A grade students started the course with relatively high levels of
motivational intensity, posite attitudes, and low levels of anxiety, and tended to

maintain these levels through the year. The B grade group students began the year
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with similar attitudes and levels of motivation as thgradegroup students, but

their level of motivational intensitgnd desire to learn French decreased and they
showed less positive attitudes toward learning French at the end of the year. The
less than B grade group had lower levels of motivational intensity, less positive
attitudes towards the course, and higherliegéFrench class anxiety than the
participants in the other two groups at the beginning of the course, and they became
even more negative by the end of the course. Based on these results, Gardner et al.
concluded that the affective changes were modekagethe ong/ear course and

greatly influenced by the course evaluation and associated with the studentsO
success in the course (This conclusion is weakened because of thid-smalbf

each grade group). The researchers also reported that therelaastantlency for
studentsO attitudes, motivation, and anxiety to decrease from the beginning to the
end of the course.

An important implication from this study was that, even in an ESL context,
motivation decreased from the beginning to the end of thesepand course
achievement, as measured by course grades, can influence changes in studentsO
affective dispositions. This further implied that extrinsic goals, such as earning a
good gradeganbe salient factors influencigarnersO success in both B8t
EFL environments. If this is the case, being in an EFL environment should not be
considered anotivationaldisadvantage for learning a foreign language.

In the last two studies reviewed in this sectibe, researchers employed a

mixed-method approaci.hough the participants in the first study conducted by Irie
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(2005)were junior high school students, not young adults, I included this study
because the length of the metiinvestigated was three years. Thisisch longer
thanthe time frames ithe other studies, and the implicasafrawnfrom the
results are relevant to my study. Irie investigated the motivational dynamics of a
cohort of Japanese junior high school students learning English over threasyaars
part of her doctoral dissertatioN € 84, which later decreased to 76, 40 males and
36 females). The study was primarily framed in the ti@aatl sociepsychological
modelthatwas complemented by a qualitative interpretive medlogy. Irie
combinel the two methods to overcome the shortcomings of both the quantitative
and qualitative methodologies when investigating motivational change over time.
The primary quantitative part of the study showed trends in the participantsO
motivational profile changand their language achievement, and the qualitative part
helped Irie identify detailed reasons for the quantitative trends.

In the quantitative part of the study, Irie administered four achievement tests
and surveys at the beginning of the thyear couse (T1, April 2000), and at the
end of each of the three school years (T2, T3, T4, in March in 2001, 2002, and 2003,
respectively). She developed ailgIm questionnaire, the Japanese Junior High
School Motivation Battery (JJMB), mostly by adapting itdnosn the AMTB. In
the qualitative part of the study, she conducted individual interviews at the end of
each year with 15 students in the cohort and the course instructor and observed the
class at least once each semester of the study. In order to ackteeweashgulation,

Irie also collected the class and students® information from documents, such as the
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end of semester notes written by the students and newsletters in which the teacher
and the studentsO parents wrote comments. In the data arlagyssearcher
coded and categorized dataaim effort toidentify the most common themes that
took placechronologicallyin the cohortOs English learning experierides
purpose waso investigate the dynamic process of L2 motivation in that particular
context
Figure 2 illustrates thehanges in thparticipantsO JJMB meseores over the
three years. One of the main findings was that these Japanese junior high school

students generally maintained their English learning motivation although some

270 - @ R T
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ANX EE ET EX INST INTE SM PE
JIMB

Figure 2 Longitudinal study: changes of JJMB score over f{iime, 2005, p. 202)
Note.ANX= Anxiety; EE = Enjoyment of English; ET = Attitudes Towards English
Teacher; EX = Expected Attainment; INST = Instrumental Orientation; INTE =
Integrative Orientation: SM = Strength of Motivati PE = Parental
Encouragement.
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students experienced deases in motivation from T1 to T2 due to the shift from
the more enjoyable activities in the beginning of the course to the more form
focused instruction later in the course (See[Skength of Motivatiohin Figure 2).

Irie explained that the relativetable degree of motivation displayed by the
participants throughout the thrgear course was largely due to the skill of the
classroom teacher who acted as a good role model of-aatime English user and
whose enthusiasm and commitment to her studeatded a positive classroom
atmosphere over the thrgear period. This interpretation is supported by the trend
lines shown by EEEnjoyment of Englignand ET Attitudes Towards English
Teache) in Figure 2.

IrieOs study illustrated the positive influethatteachersO attitudesn exert
on younger Japanese leas@ motivation to learn English; this influentdght
affect thestudent@subsequent learning as they mature. Tiflaenceis plausible
because the initial impact given from the first Esigkeacher is potentially large for
individuals in their early teens who experience English learning for the first time in
their lives Unfortunately, the results are reasily applied to other young learners
whose first English teacher is less talerdedommitted; this is an undesirable
consequence in terms of the generalizability of the research.

The last study reviewed in this section is another mixed method study
conducted by Nakat@006) whoinvestigated how learning experiences affected
the developmental process of motivation among 288English major Japanese

universityfirst-year studentdNakata perceived motivation as a lifelong
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developmental process and a mditnensiamal construct, involving both cognitive
and affective components as well as social and individual aspects. Reflesting hi
conception of motivation, Nakatemployed a social constructivist framework
(Nakata, 2006, p. 139n which social interaction plays a crucial role in the
learning and developmental processes and a community or a social group develops
as the members of the community or the group grow. He also proposed that there
are two levels of intrinsic motivation: a weaker surface level and a stronger, long
lasting core level. He assumed that when learners achieve the core level of intrinsic
motivation, they internalize threasons folearning and become autonomous
learners; b referred to this as Ocrossing the autonomy threshold.O Figure 3 displays
his model of motivational development.

Nakata hypothesized that attaining a core level of intrinsic motivation is the
key to success and that it involves connecting the indivigaahérs to the
community beyond the classroom. He also suggested that English educatdos need
provide learning experiences by which learners can gain such intrinsic motivation.

NakataOs study had two parts. The first part was-shmesurvey that was

administered to 288 freshmen (193 male and 95 female) in order to assess the
participantsO general patterns of English learning motivation. The purpose of the
survey was to design a teaching project that would promote the studentsO intrinsic
motivation ancautonomy and act as a starting point for the subsequent qualitative
study. For the survey instrument, Nakata developed a questionnaire WemS0

and ten categories: attribution, setfinfidence, anxiety, effort, goal, autonomy,
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Figure 3 An early stge of motivational developme(itiakata, 2006, p. 139)

international orientation, language learning belief, intrinsic motivation, and
extrinsic motivation. These items, which differed from the AMTB, reflected the
researcherQOs focus on the mittiensional nature of motivation and English
education in an EFLantext. He administered the questionnaire in the beginning of
the 2000 academic year, and subsequently, conducted the teaching project through
the academic year. In the first semester (ABuly 2000), the instructor (i.e., the
researcher himself) taughtiting strategies, such as essay organization and
outlining, in order to prepare the students to communicate through English writing
for the subsequent project. In the second semester (SeptembBi&0gfry 2001),

he introduced a computerediated grouproject, in which the students chose a
topic to discuss in a group on a web bulletin board and madectssmoral
presentation. In short, the students experienced a stoeletared, projedbased

course, which was distinctly different from their higiingol English classes. In the
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analyses, five factors were extracted from 44 items, after six skewed items were
eliminated. They wereAutonomy/Intrinsic Motivatiofl4 items)Language
Learning Beliefg4 items),Instrumental Motivatior{5 items),LanguageUse
Anxiety(3 items), andnternational Orientation4 items). The factor loading
threshold was set at .55, and these five factors accounted for 47.58% of the
variancefor a total of 30 items (14 items were eliminated presumably because they
had low facbr loadings). Based on these results, Nakata concluded that his
participants generally enjoyed learning English though they had some anxiety
about doing so. He did not interpret the results as indicating that the participants
had attained the core leveliotrinsic motivation because he suspected that they
were merely selfletermined to succeed on the university entrance examination (i.e.,
internalization of an extrinsic goal) and completed the questionnaire immediately
after successfully passing the test.

The second part of the stuthyvolved longitudinal qualitative case studies
that were conducted after the eyear project had been completed. The primary
purpose of this part of the study was to investigate how thgeareprojectased
learning experieces affected the participantsO motivation and how intrinsic
motivation changed in each learner. This part of the study featured five participants
(three female and two male students) selected from the students who had taken part
in the project. These paripants were members of the two successful groups who
took part in regular message exchanges on the bulletin board, had good group

cohesion, and made a good oral presentation. Although the primary method of data

31



collection was the interviews that were daoted after the project ended, Nakata
collected data in multiple ways and at various times. First, he administrated an
openended questionnaire in April 2000, a closed questionnaire in April 2000, the
same closed questionnawasused again in January @D, and two types of open
ended questionnaires in November 2000 (regarding goals, anxiety, and perception
toward the project before the project began) and January 2001 (regarding sense of
group cohesiveness, achievement, anxiety over oral presentatidayeaiof

confidence in seleéxpression after the project finished). He also vidamrded the

oral presentations in January 2001, and conducted interviews in May and June 2001.
In the case studies, Nakata described each of the five participants wattia sp

focus on the development of intrinsic motivation, applying his motivational
development model (Figure 3) to each of the participants. According to Nakata, all
five learners crossed, Othe autonomy threshold,O after they experienced the learner
centerd group project, because they all developed intrinsic motivation. Among
them, learner M, whom Nakata described as Oadijeated learner,O and learner

A, Oa reflective learner,O further developed their intrinsic motivatiese two

learners changed tlgmaltheyhadin high school, passing the university entrance
examination, to a new goal, developing communicative abilities. In other words,
they came to connect their learning of English with its use in the real world. Nakata
suggested that learners MdA acquired the core level of intrinsic motivation, and
the other three gained only the surface level of intrinsic motivation. He concluded

that language learnersO motivation is strongly influenced by their learning
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experiences and by the way and degoeshich they internalize what they have
experienced.

The significance of this study was that Nakata framed his stsidghis
conceptiornof the multidimensional nature of L2 motivation, rather than relying on
the conventional socipsychological modelnd specifically targeted the English
education of notEnglish majors in a Japanese university. Because of his primary
focus on environmental influences and intrinsic motivation, the survey results
suggested that tHest-yearuniversitystudentgeneraly liked to learn English,
though it was uncertain whether they were intrinsically motivated. Contrasting
these results with the results from Berwick and Ross (1989), it appears that using a
different framework reveals different pictures of L2 motivatioril/Berwick arl
Ross concluded that Japaneseversity students were weakly motivated to learn
English because most studentsO primarily studied English to pass a university
entrance examination, Nakata obtained results suggesting that his participants
enoyed learning English even after successfully passing a university entrance
examination. Based on the results of the qualitative study, Nakata suggested an
important role of learning experiences in university English courses by which the
learners develogkintrinsic motivation and became autonomous learners. If the
researcher had conducted contrast case studies with relatively unsuccessful students
in the project, he could have determined whether leareiered learning

experiences positively influencéldese learners as well.
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Studies ofMotivational Change over an Extended Period of Time

Six studies that were focused on motivational changes over extended periods
of time (from seven@ars to several decades) ereiewed in this sectiorbue to
investigating one variable oveuch a long period of timéye of the six
researchers employed questionnaires and interviews in which data were collected
retrospectively. The resultsom these studiegenerally illustrate that dynamic
changes in L2 leaing motivation occurs at various times in learnersO lives. Overall
tendencies of motivationahange were also identifiefihree studies were
conducted in Hungary, and three studies were conducted in Japan.

The first study was conducted by Nikol(®001) who focused on
demotivation in language learning and demotivated learners. The study was
conducted in Hungary, where the need to acquire foreign languages has been
increasing, and earlgnguage programs in primary schools have became
increasingly common. Notwithstanding these trends, many Hungarian learners have
failed to acquire a sufficient level of foreign language proficiency. The primary
purpose of the study was to investigate #esons underlying those undesirable
outcomes, rather than investigating lelegm learning; however, this study is
relevant to longitudinal motivational research because the researcher asked the
participants about their past foreign langubegegning expeences in primary and
secondary schools in relation to their unsuccessful states after they became adults.
The participants were 94 young Hungarian adults (age&¥1923.4 average) who

perceived themselves as unsuccessful learners in learning foreigadasgsuch
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as Russian, English, or German. The researchers conducted structured interviews
based on 39 questions that were designed to elicit information regarding the
participantsO background and their foreign language learning experiences. The
participats were not told that their unsuccessful learning experiences would be the
primary focus of the study.

The interviews revealed the following points. The participants tetadedve
positive attitudesoward learning the foreign language even though pleegeived
themselves as unsuccessful language learners. Many of the participants believed
that only persons who studied with strong determination and who had motivation,
enthusiasm, and aptitude could succeed, and that they failed because they neither
studed hard nor were they able to sustain their motivation. They also mentioned
that they liked speaking activities, such as conversatioiroleplays. On the
other handthey disliked speaking and writing tests, grammar drills, memorizing
tasks, and transtion, tasks that greatly demotivated many of the participants.

The findings implied the importance of positive learning experiences in early
learning because negative learning experiences that occurred when the learners
were in primary and secondary schaere so powerful that they were not
overcome by their later positive learning experiences. Because some tasks that the
learners disliked are necessary in the foreign language learning process,
consideringhow to connect these tasks with positive learmirgeriences is
important in order to avoid demotivation and failure to achieve reasonably high

levels of proficiecy that commonly occwith many foreign language learners.
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In the second study, Shoaib and DSrn§2€l04)conducted interviews with 25
English learners in order to investigate how foreign language learning motivation
evolves over Oabout two decddép. 22). Like NikolovOs (20Gtudy, the length
of foreign language learning and the number of years since terminating learning
appeared to vary among the participants. The participants were English learners of
mixed nationalities (i.e., European, Asian, and Middle Eastern) aged between 18
and 34 (15 female antD male students), and acquaintances of the recruited
interviewers who were students in the School of English Studies, at the University
of Nottingham. The researchers were inspired by {&Srand Ott—Os proamssiel
of L2 motivation (1998p. 40. Seep. 381 inthe Discussiornchaptey): (a)

Preactional phase (generating motivation), (b) Actional phase (maintaining
motivation), and (c) Postactional phase (retrospective evaluation), but they did not
frame their study within the model. Rather, they peeximotivational change as
occurring over a extended span of time, such as in-ldag learning. Shoaibral

DSrnyei selected 25 out d@f7 interviews that met their criteria. Each participant

had one interview session that lasted from 15 to 20 minutesn@mneew

consisted of two parts. The first part was sstnictured and consisted of

background questions, such as their attitudes towards English and their satisfaction
with their current level of language proficiency. The second part focused on the
learner storiesf motivational changes. The interviews were t{egmoded,

transcribed, and systematically coded using a prepared OtemplateO (p. 28), by which,

| presume, the data collected through the interviews were reduced and organized
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into various motwational factors.

Shoaib and DSrnyei identified the most frequent motivational factors in seven
motivational dimensions. For example, the most frequent factor was a negative
influence, the debilitating affective influence within the SetinceptRelated
Dimension. They also identified five temporal patterns of language learning
motivation in the participantsO extended learning, Omotivational transformation
episodesO in the participantsO stories: O(a) maturation and gradually increasing
interest, (b) standtill period, (c) moving into a new life phase, (d) internalizing
external goals and Oimported visions,O (e) a relationship with a Osignificant other,O
and (f) time spent in the host environmentO (p. 31). The researchers concluded that
these periodic motitenal transformation episodes illustrated the temporal
progression of L2 motivation and that procesgnted and longerm motivational
research were promising future research directions.

The importance of the study was that the researchers perceivedtranal
change as occurring over a long span of time, and they identified frequent
motivational experiences and episodes that occurred during that extended period of
time. Most of the learners experienced frequent motivational changes and different
learrers had similar motivatierelated experiences in their learning histories.

These episodes and motivational factors were identified in an exploratory way that
differed from the conventional survey studies in which researchers predetermine
possible factordn this study, the factors were embedded in the stories told by the

learners and were subsequently extracted by the researchers. In this exploratory
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approach, the motivational factors were not thdmynded, which mighbe
appropriate when investigatitife-long experiences of language learning. A
possible methodological problem of this study wagdfetively short interview
time; 15 to 20minute sessions appdarbetoo short to adequately understand the
life-long learning experiences of a foreigmguage learner.

The next three studiesessimilar in thatJapanese university studentsO past
motivational intensity dynamics were investigated in a similar time frame (junior
high school to university) and retrospective data welleced. Because oféh
similarities of these studigkdiscuss the implications of the three studies together
at the end of the third study. The first study was conducted by Hgga€%) who
investigated patterns of motivational change among 481 Japanese college students
over nine years. He ex@phed how tese patterns emerged using Self
Determination Theor{Deci & Ryan, 1985)The participants responded to
guestionnaire items asking about: (a) their L2 motivational sitiefor a nineyear
period from junior high school through university, (b) the periods when their
motivational intensity was the strongest and the weakest, and (c) the reasons why it
was strong and weak during these periods (i.e., anepaad questionHayashi
used cluster analysis to identfatternsof motivatioral developmenamong the
participants.

He identified four patterns: highigh, low-low, high-low, and lowhigh. The
participants displaying the highigh pattern showed consistently high mational

intensity, while the lowow pattern indicated poor motivational intensity
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throughout the ningear period. The higlow pattern was distinguished by an
initially high level of motivational intensity that dropped by the second year of high
school,while the lowhigh pattern was distinguished by low initial motivational
intensity that increased around the first year of high school. Three out of the four
patterns were identical to the three patterns found by Gardake(2004, pp. 21
26, see pp.&22in this study): the A grade group, B grade group, and less then B
grade group displayed highigh, highlow, and lowlow motivational intensity
patterns, respectively, while the ldwigh pattern, in which thstudentavho
displayed initially weak motation shifted to a more highly motivated state, was
unique to HayashiOs study.

Hayashi tentatively proposed that different levels of internalization of
extrinsic motivation caused the different patterns in the SDT framework. He argued
that initial motivatonal intensity was the result of intrinsic motivation, and that
initial motivational intensity could be sustained if the students internalized extrinsic
reasons for studying English, such as succeeding on an entrance examination. In
other words, the studés who failed to sufficiently internalize extrinsic motivation
experienced decreased levels of motivation. Although Hayashi did not statistically
analyzethe overall pattern of the ningar change in the participantsO motivational
intensity, a line graph that he provided illustrated that these studentsO motivational
intensities declined moderately from junior high school to university; however,

slight increases occurred twice when thalshts were in their final years of junior
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high and high school, and a relatively sharp decline occurred after they entered the

university Figure 4 represents these patterns.

45

w
L
T

371
b 349 3.53 -
\"‘_\L__gg/‘\\\‘\s”

\Eg//z..az

Moivational intensity
w
T

el
L4)]
T

15

JH1 JH2 JH3 SH1 SH2 SH3 U1 Uz u3
Grade

Figure 4 Changes in motivational intensity over tit€ayashi, 2005, p. 5)

Sawyer(2007)reported part of a preliminary nag-method study exploring
motivational fluctuations of Japanese learners over eight years of English
instruction in Japanese schools (i.e., three years in junior high school, three years in
high school, and two yeans a university) with 120 notEnglish major junior
students in a private university westernJapan (104 female and 16 male students).
The participantsO mean score on a pagsed TOEFL was 46@hich wasnot
particularly high, but they were relatively highly motivated students. The primary
purpose of the study was to identify general motivational tendencies and salient or

frequent reasons for the motivational fluctuations antbege students over their
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eightyears of learning. The researcher created an instrument called, OMy English
Motivational HistoryO (ibid. p. 4 and 9), in which the participants were asked to
mark their levels of motivation (i.e., very low, low, average, high, and very high) to
leam English at the beginning and end of each year in one column. These quantified
motivational levels were later statistically analyzed with repeateasures
ANOVAs. The participants also wrote comments concerning their learning or
learning motivation in tb other column of the instrumeAtpreliminary analysis of
these qualitative dataas conductedly the researcher.

Sawyer reported that the ANOVA results supported three previous findings:
(a) motivation is high at the onset ahjor high school but deeases(b)
motivation decreases from the first to second year in high school, but increases in
the third yearand;(c) motivation is high immediately before the university
entrance examatiors but then decreases upon entry into university. In addition,
concerning two hypotheses, (a) motivation is influenced by teachers, and (b)
motivation is influencedyppeers and group dynamics, Sawstated that
hypothesiga) gained a number of supportive comments in the junior high school
period, whilehypothesigb) was more salient in the high school periodeasn his
coding and classificatioof the participantsO written comments. Sawyer concluded
that Japanese learnersO English learning motivation changes a great deal during the
course of their studies, and gegted that learnersO relatively high levels of

motivation in the beginning of their learning in junior high school should be
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maintained by initiating curriculum change and educating teachers concerning
motivational strategies.

The finalof the three studis(Miura, 2010)was an investigation of the
motivational changes that 196 freshmen-&mglish majors attending a private
Japanese university experienced over seven years as they moved through secondary
school into their first year of univaty. This study was conducted with a
population of students similar to that in Sawy€2087)study The researcher
tested five a priahypotheses: (a) The participantsO motivational intensities have
frequently changed since they started learning English; (b) The participantsO
motivational intensities were affected by two entrance examinations in their final
years of junior high schoohd high school; (c) The patterns of motivational
change between high and low proficiency university students differ; high
proficiency students have maintained a generally higher level of motivational
intensity in secondary school than low proficiency stiisi®@ave; (d) The rank
order of motivational reasons has changed over time, and; (e) The rank order of
motivational reasons between high and low proficiency students differ. The
researcher selected the six reasons based on past research and her omec@xperie
as a teacher and learner of English. Hypotheses (a), (b), and (c) concerned
motivational intensity level changes (motivational level, hereafter), and hypotheses
(d) and (e) concerned the rank orders of motivational reasons at different times in
school(motivational rank order, hereafter). Data were collected with a

guestionnaire in January 2005. The first part of the questionnaire concerned the

42



studentsO motivational level: the students drew their perceived motivational levels
over the seven years bydicating their level of motivation on a fidevel scale.
The last part of the questionnaire concdrtiee motivational rank orderh&
students ranked six motivational reasons: two intrinsic motivational reasons (i.e.,
liking English and liking studying glish), three extrinsic motivational reasons,
(i.e., a shorterm goal, a miderm, specific goal, and a lofigrm goal), and one
social motivational reason (i.e., the influence of significant others). Hypotheses (a),
(b), and (c) were tested by a seésepeatedneasures ANOVAs. Hypotheses (d)
and (e) were tested using nparametric tests, i.e., FriedmanOs test and-Mann
WhitneyU test, because the rank data were-imberval. The studentsO April 2004
paperbased TOEFL scores were used as a proficignayping variable for
hypotheses (c) and (e). The mean score was 436.01; the scores in the higher
proficiency groupl = 111) ranged from 437 to 532 and those in the lower
proficiency group Nl = 83) ranged from 330 to 433.

The repeatetheasures ANOVAesults supported hypotheses (a), (b), and
(c), related to motivational level, and the rfmarametric test results supported
hypothesis (d) and partially supported hypothesis (e). These results suggested the
following four conclusions. First, the studenit@dearning motivation greatly
fluctuated during the seven years of English learning. Second, there was a general
tendency for the participantsO motivation to increase over the seven years, with a
tendency for motivatio to increase relatively stronghbgfore high schol and

university entrance examinatioasd decrease relatively sharply aftersthe
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examnatiors. Figure 5 displays these tendencidsrd, the students current
proficiency and their past motivation levels were positively correlated andofnost
them were goabriented, rather than intrinsically motivated. The higher proficiency
students had a generally strong future goantation, such as studying abroad or
getting a good job; in contrast, the lower proficiency students had a generadly mor
proximal goalorientation, such as succeeding on entrance examinations. Finally,
the influence of significant others was generally small. This might be related to the
facts that the participants were mostly younger than 20, thegdeadall or most

of their livesin the Japanese school systemdthey hadnot metpeople who had

influenced them strongly yet
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Hayashi, Sawyer, and Miura found that their participants generally perceived
that their English learning motivation fluctuatieedquently and dynamicallyvhile
they were moving from junidnigh school to university. Perceived motivational
patterns and the factors that appeared to cause these patterns showed both
differences and similarities. With regard to the differences, Hayashi identified a
declining motivational pattern over the nineayg (Figure 4), while Miura founah
increasing motivational tendency over seven years (Figure 5) (an overall tendency
was not presented in SawyerOdygtiHayashi, who used the S&&termination
Theory framework, claimed that the degreéntérnalization of extrinsic goals
differentiated the students® motivational patterns. He stated that sufficient
internalization was the key to losigrm motivation, which sustained learning after
the initial intrinsic motivation had diminished. Sawyer fwoned that the influence
of teachers and peers were salient motivational factors among his participants,
while Miura found minimal influence of significant others in her students; rather,
they were by and large geatiented.

Regarding similarities, alhtee researchers found that the studentsO
motivation levels tended to increase when they were high school seniors and
decrease after they becafiret-yearuniversitystudentsThis pattern confirmed
the major impact of university entrance examinationdapanese studentsO degree
of English learning motivation. The results suggested that the ways in which
students can overcome the huge impact of entrance examinations in order to sustain

their learning motivation and eventually become proficient Englists ueenains
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an important area of inquiry for both learners and teachers.

The finalstudy in this sectiowasconducted bypsrnyei, CsizZr, and
NZmeth(2006) who investigated the change Hiingarian studentsO dispositions
toward foreign dnguagdearning over time. As Hungary was experiencing ongoing
drastic political, cultural, and economic reconstructions after the communist regime
collapsed in 1989 and the counbgcame a member tife EU in 2004, the
primary purpose of the study wasinvestigatdhe influence of the transformation
of the learning environment daenage studentsO attitudes and motivation toward
foreign language learnindlationwide surveys were administered three times in
1993, 1999, and 20(4 13,391primaryschoolchildren concerningif’e target
foreign language$nglish, German, French, Italian, and Russidre researchers
usedthe Language Disposition Questionnaiee3#item questionnairadapted
from theAMT B. The questionnair&rascomprisedf four parts:10 items
concerning the five target languades., EnglishGerman, French, Italian, and
Russian)11 items concerning the six target language commuiiteesthe United
States the UnitedKingdom German, France Italy, and Russia)eightitemswere
not specific to a particular L2, and eighperrendedquestionsoncening the
participantsO backgrounéFactor analysewere conducted fogachdata set
obtained withthe questionnaire@ndthe researchers extractde sameeven latent
motivationalvariablesfor each data sefive variablesAttitude Towards the L2
Speakers/Community, Instrumentality, Vitality of L2 Community, Cultural Interest,

andIntegrativenesswere extracted from the 21 items concerning five target
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languages and six target (arage communite and two variableMilieu and
Linguistic SeHConfidencewere extracted frorthe eightitemsconcerning not
specific to a particular LZI'he rank ordeof preferred language to leamall the
three surveys was consistent: Engligsmost preferredfollowed byGerman,
French, Itdan, and RussianThe pattern of thehanges of thé&atent variables
concerninghefive target languages and six target language commudiipiyed
in the three surveys waglaclining tendency over timehile Milieu and
Linguistic SeHConfidencavere almost unchangeerom these result®Srnyei et
al. summarizedhatyoungHungarianstudentgperceive the five primary feign
languages in a stable wdynglishwas the most important foreign languaged
their attitudes/motivation toward the foreign languages, including Englesh
declining over timeThe researchers attributed the declining trend to theyr#asit
learning Englisthadbecamecommon and sekvidentfor the studentsas English
wasincreasingly recognized as a global languagdungaryand that contact with
foreigners possibly declined duritige periodas thenumber of tourists declined
after passig the initial period opolitical, cultural, and economtcansformation.
Dsrnyei d al. applied d@heoretical frameworkamed thd.2 Motivation
Self Systen{DSrnyei, 2005)to the three data sets emjprically evaluate the
framework.Their goal was to illstrate the directional relationship among the seven
latent motivational variables obtained from the factor analysis and the two criterion
measured,anguage Choicandintended Effortusing structural equation

modeling (SEM) First, the researchers dréfwee measurement models based on
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the results from the factor analysis that provittextorrelation between the latent
variables and questioaite items: (a) a model concernitige nonlanguage

specific variables and two latent variableBlieu andLinguistic Selfconfidence

(b) a model concerningountryBspecific variablesAttitude Towards the L2
Speakers/Community, Vitality of L2 Community, Cultural Integexd (c) a mode
concerningwo latent variabledntegrativenessndinstrumentalityand seven
languagespecific variables. Next, the researchers combined these three models and
testedthe full structural models in which languagecific, countryspecific, and
nonlanguagespecific variables with each of the éiv\anguage choices were

included Based on the SEM results, DSrnyei etpabposed a hypothetical model

of the interrelationship of the motivational variables (Figure 6) in which directional
relationships wererpsented among akven latent variableShe researchers
emphasizethe importancef Integrativenesé the modelas itmediates other
variables and criterion measurements, #me/ proposed thdntegrativenessould

be seen as ldeal LRelf in the L2self framework because, OIf oneOs ideal self is
associated with the astery of an L2, that is, the person that we would like to
become is proficient in the L2, we can be described as having an integrative
proposition,D3rnyei, 2005, p. 102)With this rationale, they proposed titfad L2
Motivation Self Systema comprehensive theoretical framework of foreign
language learning motivatidhat includes the idea of Integrativeness and is

applicable to both ESL and EFL context
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Figure 6.The interrelationship of the motivational variables and the criterion
measureg¢Dsrnyei et al., 2006, p. 90)
LearnersO Stories dforeign Language Learning

In this section, two types of studies, autobaes andase studies are
reviewed in order to explore those twgearch methodologies. Because foreign
languagdearning motivation has been infrequently investigated by researchers
using autobiographies or case studies, the scope of the review in this section is
expanded to include other topics, primarily concerning learnersO foreign language

developmentrather than being limited to foreidanguagdearning motivation.
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Autobiographies

An autobiography is a life story of a single individual, retrospectively
written by the first person (i.e., author) about his/her own life experiences. In the
case of language learnersO autobiographies, the learners write about their own
learningafter the learning took place.

Prominent autobiographies concerning languaggiisition exist; examples
for English acquisitions includdunger of MemoryRodriguez, 1982)he story of
a man born to the second generation i&x immigrant pards in the United
StatesandLost in Translatior(Hoffman, 1989)an autobiography of a Pdiis
woman who immigrated to the United Sat@sth authors described the details of
changes in their lives in relation to the proces&mmlish acquisition and edudan.
Examples foAmerican authorgearning a foreign languageeFrench Lessons: A
Memoir (Kaplan, 1993)a life-long French learning stogf a womarof the third
generationn aYiddish family in the United Stateand became a French professor
of an Americaruniversity andThe PhilosopherOs Demise: Learning to Speak
French(Watson, 1995)aoneyear larning storyof 55-year old American
Cartesian professowhohad alr@ady been a skillfuteader of Frencpracticed
speaking FrenctWhile both authors are academiaadKaplan succeeded whil
Watson did not in their French learnir@rtega(2009)comparedhe two cases in
order to introducéssues concerning learner individual differensesh asptitude
and motivationThese autobiographiese alloutstandindooklengthpieces of

literature that were read by a widenging aidience.
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In this section, review two autobiographies concerning foreign language
learning that were written primarily for research purposes. The first autobiography
is The Multilingual Self: Adnquiry into Language Learninfl-vovich, 1997)
Natashalvovich, the author, was born insowelleducated and relatively wealthy
Jewish family in the former Soviet Union in the late 1950s, immigratdueto t
United Statesin the late 1980s, and became an English teacher in an American
university. This autobiography is a story about her life and the identities she
developed, which were told through her experiences learning Russian, French,
Italian, and EngBh. This 14chapter autobiography written in English was
originally created as her doctoral dissertatiod985. She had two rationales for
writing this autobiographical dissertation. The first reason concerned her
professional life. As an English teactard doctoral studenths perceived that her
experiences as an immigrant and foreign language learner would be helpful to her
fellow ESL students whom she was dealing with in her classroom everyday. As she
was aware of the gap that existed between tlearels/theories and
learners/classrooms realities, she aimed to bridge the gap by revealing her own
experiences as a foreign language learner to other SLA researchers and teachers.
Another reason concerned her personal achievesiat person who had fldgbr
native country and immigrated to a new country, America, writing her own history
in the new countryOs official language meant acquiring a sense of liberty in the new

land. She expressed this in the Preface:
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Finding couragll or even the nery8l to write creatively in a foreign
language ... is challenging. This is the choice of those who want to be heard
and read, and it is also a desire to be free. Learning and using language is a
way toward freedom(p. xv)
The story is not organized in a purely chrimgical way; rather, it is
organized so that readers can shift their attention from one langelated identity
to another as they move back and forth on a chronological axis. For example, the
story started when Lvovich left the Soviet Union and arrimd@aris in 1988, then
she flashed back to episodes in her childhood and young adulthood when she was
in the Soviet Union with her family, friends, and teachers. Another example is that
she introduced Frank, who was an American visitor to Moscow whom shasna
teenager, in Chapter 12, close to the end of book. In that chapter, she
retrospectively wrote about several interactions with Frank: their initial meeting in
Moscow, their second meeting in which he directly visited LvovichOs family in
Moscow a fewyears after his first visit, and a later reunion in Brooklyn, New York
soon after she immigrated to thaitéd States This part of her story vividly
illustrated her transformation from French self to English self, using Frank as a
medium. Recollecting thtime when her whole family (Lvovich, her husband, and
their a fiveyear daughter) was invited to FrankOs house, she wrote:
| was the main interpreter, the only real speaker in the family during the
conversations with Frank, his wife, and other peoplengeat their house.
This role overwhelmed me because | did not feel that it was okay amymore
to have such a poor command of English in the Englsaking country as
opposed to my performance back in Moscow. | suppose that is how the

difference betweenfareign and a second language feels like. | am always
hard on myself as far as language performance is concerned. Is it because |
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considered myself a linguist in all the aspects of this wordOs semantics? (p.

86)

This backandforth chronological organizian is related to the most unique
and striking feature of LvovichOs autobiography: the transformation of self in
relation to her new language development, such as, OMy French SelfO (Chapter 1)
and OMy ltalian SelfO (Chapter 7). With regard to her Frelich eas a sort of
fantasyself, a tool for her to psychologically escape from the difficult realities she
faced while she was living in the Soviet Union. She was fascinated by everything
related to France, particularly the language and culture. She:wrot

The story of my fluency in French is the story of building a language

identity. It was generated by my love of French culture, traditional historical

ties between the two countries, but most of all by my personal way of

dealing with political regime anithe sociocultural bias it creatgg. 2)

As Stalin purged Jewish peoptethe 1950s, she grew up confused in her
childhood, realizing that being Jewish was considered a shameful thing by some
people, and wishing to become Russian, just like everybsdy Ehe anti
Semitism, however, caused her to develop-&atiiet feelings, and learning French,
which she started at the age of five, helped her to establish h&ussian identity.

Her American self, which dewgbed after immigrating to the Unit&tates
involved the most significant transformation of her life. Chapter 8 consisted of a
number of her diary entries, in which Heelingsof disappointment, stress, and
frustrationthat occurred after she started her new life in Brooklyn, were exgdresse

She did not know much English and failed to find work that she wanted using her
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French skills. The contrast between her French self and American self was clearly
represented: while her French self was a device that she had used to escape from
her unpleaant Soviet life, and by which she could be Othe Me | likedO (p. 9), her
American self was based in the reality that she faced innitedStatesin which
she was struggling to survive. In order to achieve her American dream, she
recognized the key, rastic role that English could play in her life.

Another important message from LvovickOs story involves her unique and
fascinating linguistic talent. She aggred to be born linguisticallyifted because
her grandmother and her sister learned French béfereommunist revolution and
theymaintained their linguistic knowledge for almost their entire lives. LvovichOs
language learning aptitude might have been reinforced as she moved from one
country to another and was constantly provided opportunitiesiio &new
language. One example of her unique way of learning foreign words was
associating a word with a colog phenomenon that no SLA researchers have ever
investigated)for example OMondalj got orangered; Tuesdalyl almost black,
dark navyWednesdal watery silver; Thursddy grayish airy transparent; and
FridayN dark purpleO (p. 12). She analyzed thesewolat associations after she
became fluent in Englistshe also learned Italian in only six months while she was
waiting to fly to the Wited States She called her learning strategy Oa fascinating
gameO (p. 47) in which she tried to systematically understand the syntactic, lexical,
and phonological rules of the Italian language through reading, listening, and using

her Latin, French, and lited English knowledge as references.
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Finally, and related to the previous point, this autobiography was written in
the authorOs third foreign language. Like Eva HoffmanOs Endliss$t in
Translation,LvovichOs cleaentences, sophisticated word chpared creative
sense of humor expressed in the bda@en though some paxtf her story
concerned her gloomy experienleare inspiring for everyone seriously involved
in foreign language learning.

The second autobiography was written by Danling195)in the
introduction of her book concerning her case studies involving four Laotian refugee
siblingsO learning experiences in a secondary school imiteel Btates That
studywas conducted for her doctoral dissertation. | initially selected this book for
the following case study review, but the authorGsab@ intoduction provided her
fascinatinglanguage learning related autobiography. Fu wrote this autobiographical
introdudion to provide the rationale for conducting her case studies. In the
introduction, she revealed her own problematic experiences she had had as a
student in a masterOs program in thigeld States The challenges she faced were
relevant to the problems ththe Laotian and other immigrant students were facing
in an American secondary schoolpkce where they were marginalized in many
ways. The purpose of her study was to help these students who were literate in their
own culture but who appeared illiteeah America.

FuOs autobiography illustrated a native Chinese authorOs transformation
concerning her perception of English literature, American people, and the use of

English. For example, she had wonderful memories of reading English books when
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she was irChina, even during the Cultural Revolution when Western cultures,
including English books, were considered Oideologically poisonousO (p. 1).
However, she had an unexpectedly disappointing experience in her masterOs
program in an American University wheske was majoring in English literature.
Eventually, she regained her love and passion for English by taking part in a novel,
uplifting curriculum in her doctoral program at the University of New Hampshire
where she shifted her major from English literatior&ducation and learned about
reading and writing instruction.

The contrast between her masterOs program and doctoral program illustrated
a number of important educational issues. In her masterOs reading courses, the
professors and students rarely disadstheir interpretations of the literature; rather,
they always discussed the art of composition. It was disappointing for Fu because
she was eager to know how American studentsO interpreted the meaning of the texts
and the ways in which those interpregas might differ from her own. Even when
discussing their interpretations of literature, they were focused on issues that were
largely different from her expectations. For example, when the class disdimesed
Adventures of Huckleberry Finn

| wanted tdearn in what way the character Finn represented American

youngsters at the time, what American values Mark Twain conveyed through

the characterization of Finn, how American people identified themselves

with Finn and other characters in the story, and blagk Americans

interpreted Mark TwainOs characterization of Jim. But when we studied this

book in class, the discussion was either on the possible homosexual

relationship between Huck and Jim, or on the black dialect used in the
writing. (p. 6)
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And whatwas worse, from her point of view, the teachers and students did
not care how she interpreted American literature from her different cultural
viewpoint. Being surround by others who did not appreciate her differences, she
felt isolated and kept silent ihe reading class. She suffered in the writing class as
well. She had to write her assignments by relying heavily on OCliffOs NotesO and
other reference books that taught her the Oright wayO to write and the proper tone to
adapt for American literature mago With these miserable and stressful
experiences, she felt almost illiterate in English even though she had been an
excellent student in her undergraduate English courses in her Chinese university.

In stark contrast to her overall frustratiamgd humiliating experience in her
English literature masterOs program, her doctoral program in Education was a
positive experience. The studentsO own experiences were given center stage. In the
reading class, the professors tried to connect the readings with taets@dwn
experiences, and discussions were focused on how the students felt about what they
read. Furthermore, her classmates showed great interest in FuOs culturally different
experiences and Chinese point of view. Because she was constantly being asked
guestions by her classmates, she could never remairagdisblatedin the
reading classin the writing class that she took in the doctoral program, Fu wrote
poems and stories as well as academic papers in her own style. This allowed her to
abandon theustom of relying on reference books and imitating the way of writing
English literature she had practiced in the masterOs writing courses for two years.

She explained why she did so:
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The essential thing was te lyourself. Instead of nghg heavily on atside
references, | had to go deep inside myself, to find what | knew and who |
was. Instead of sounding like someone else, | had to sound likg n®3

In the doctoral program, Fu read and wrote all the time. By doing so, she
felt as if she had retued to her childhood in China when she used to love reading
English books and freely expressing herself.

FuOs autobiography conveys important messages to Japanese English
learners and educators. Language learning should be an interesting and challenging
experience, rather than one in which learners have to feel humiliated or as if they
are illiterate in the language. It should also be a tool by which learners are helped to
understand and respect people from different cultures and cultural diversities.

In addition to genuine autobiographies, autobiographical studies in which
researchers used a learnerOs autobiography as a research tool can be found. Two
examples of such studies asviewed below. The first was a collaborative study in
the field of L2 teaclr educatior{Bailey et al., 1996)in which seven teachens-
training (i.e., ceauthors) wrote and analyzed their own language learning
autobiographies. The purpose of the autobiographical writing was to uncover
potential influences of each personOs leamipgriences on his or her teaching
philosophy and practice, based on the idea that people teach as they have been
taught. Those autobiographies revealed what language learning experiences these
teacher trainees had received and how successful they hadssteidents.

Another study involving learnersO autobiographies was conducted by Tse

(2000) who investigated the influence of language courses and teaching methods
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that the learners had received in the past on their perceptions of their foreign
language learning. The researcher asked 5Ztsity undergraduate and graduate
students (14 male and 37 female) with an average age in their early 20s, to write
responses to ten op@mded questions concerning their foreign language learning
experiences, including their desired level of proficiemattyjbutions of success and
failure, and affectig/motivational issues. Over twbirds of the participants had
studied Spanish and ten had studied more than one foreign language. After coding
and categorizing their responses, the researcher reporté¢dethedrners had low
estimations of their proficiency level and they tended to attribute their failures to
their own lack of effort. Both Bailey et al. and Tse acknowledged that the writing
process as well as the outcome of producing the autobiographysef and

effective tools for introspecting into oneQOs learning experiences.

Case Studies

Sevencase studiesanging from classic studies telatively new studies are
reviewed in this section.ddr are multiple case studies, aheeare single case
studies. The first study is Schuman(®8)prominent study, in which he
investigated the nemstructed English acquisition of six native speakers of
Spanish living irthe Uhited States It was a termonth longitudinal study, in which
he met the participants eyeweek in order to examine tlieevelopment of three
linguistic forms: negatives, WAguestions, and auxiliaries, primarily in their natural

speaking. Schumann fod that Alberto, a 33 yeald Costa Rican male, showed
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little development of these linguistic forms compared with the other participants.
Alberto remained in the initial stages of development and used reduced forms and
smple sentences when he spdkeglish. Schumann characterized AlbertoOs
language as similar to a pidgin language, and discussed why pidginiztion occurred
in his English development. Schumann discounted the participantOs age and
intelligence ashecauses of pidginiztion after consideringattoOs test results,
and hypothesized that the learnerOs social and psychological distance caused the
pidginization of the target language. Because Alberto belonged to a group of lower
class Latin American immigrants, he was not close to the center wfdinstream
social group and was affectively distant from the target language group, spending
his time with native Spanish friends and having little contact with English speaking
people and English language culture, such as English TV, magazines, and
news@pers.

This case study with Alberto was the source of SchumannOs later
developnent of the pidginization hypothesis or acculturation m@@ehumann,
1978) in which he proposed that thegree of a foreign language development is
attributable to the degree of interaction with the target language group, including
the people, culture, and values associated with that group. The idea of social and
psychological distance is related to learfestitudes toward a target language
group and motivation to learn the L2.

A few years afte6chumann (1978Jevelopedhe acculturation model

SchmidH€1983)conducted anothdongitudinalcase studwith an adult
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immigran nonrinstructed English acquisition order to examine the
acculturation model when a personOs social and psychological distance from target
language group was relatively clo3ée participant was Wes, a-$8ar old
Japanese succegkértist in Tokyowho later immigrated to the United States
Schmidt observed and analyzbe development VesOs Englisspeakingability
over five years from his first visit to Honolulu i®77 and to his immigratinpere

in 1981 .According to the eculturation malel, Wes would likelysucceedn his
English acquisitiorbecauséne exhibited very low sociaistance from the English
communityin Honoluluandlow psychologicatlistanceas he was an extravert
with highself-confidence and low anxiety, and had immediate and regular
access to the target communBghmidt analyzethe development divesOs
Englishspeakingability in terms ofa grammaticatompetencesociolinguistic
competence (i.e., appropriatenessnafaning and form)iscoursecompetence (i.e.,
appropriately carrying on conversatgrandstrategic competendee., strategy

use tocompesatefor linguistic weaknessesuch as using formulaic phrageghe
analysis revealed théYes hachcquired litle grammatical competence as his ake
grammatical features fossilized to a certain extent while he developed great deal of
sociolinguistic, discourse, and strategic competefcough Wes was a great
conversationalist imany aspects, he could raretprrectly use progressive forms
of verbs(e.g., ®o yesterday | didnOt painti®gp. 147and auxiliaryeO(e.g.,
OI1Om cry,O p. 148¥ring the period studie@ecause \&s, whom Schmidt

perceived as a person walstrongJapanese identityegarded English as
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somethingo use rather than something to learn, his focus was alwatywon
messages he conveyed rather thvaguistic forms he usedNeshad aperfectionist
dispositionas an artist but not as an English uBased on the finding§chmidt
concludedhat learnersO social and psychological distance to the target language
group was not the primary determinantflareignlanguage acquisition anbe
acculturatiormodel could only partially explaisuccesfailure in foreign language
acquisiton.

In this studySchmidtused case studyethodology in an explanator
fashion hetested a priohypothesigi.e., the acculturation modebat had
emerged from a previous casedy in anewcase SchmidtOsarefully conducted
case studwlsoillustratedthe complex interaction of a nureb of factors that
affected Wesforeign language acquisition.

The rext two studies are smalled good language learrsgtudies. Theifst
study was conducted by Naiman, Frshlich, Stern, & Tedg€s@n8)in Canada. The
purpose of the study was to gain detailed information about the characteristics and
strategies o$uccesful andunsuccessfuioreign language leaens. This study had
two parts: e first part was the adult interview studpnd thesecond part wathe
main classroom study. In the first part,eé case studies were conductdae T
researchers conducted twens-structured interviews from February to May in
1974 with 34 adult learners. The majority of the interviewees were English native
speakers, who perceived themselves as successful foreign language learners: 59%

were male and 41% were female, 68% weré@2635 age group, 15% were
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between 19 and 25, and the rest were in thBB&nd 5165 groups. The
researchers also attempted to investigate a large number of unsuccessful learners,
but only twofemale learnerg/ho perceived themselves as unsuccessfrg we
willing to participateAs a resultthe purpose of the interviews primarily developed
into a detailed investigation of good learners. The first set of interview questions
elicited the participantsO foreign language learning experiences, and thessecond
of questions elicited their reactions in a hypothetical language learning situation.
(Because of the purposéthis studyl donot mentim the interview results. See
pages9-39 of the original studyor the results). Examining the interview results,
Naiman et al. selected three participants for the subsequent case studies. These
participants had learned a large number of foreign languages and had interesting
learning experiences that illuminated some of the interview results. The specific
interview mehods were not specified. | will briefly introduce two of the three case
studies involving Ms. B and Mr. COs foreign language learning experiences.

Ms. B was a doctoral student majoring in Special Education (aged between
26 and 35), whose native languagasviEnglish though she was brought up in an
EnglishYiddish bilingual family and was fluent in Yiddish until she was seven
years old, a language that she did not remember as an adult. She had learned
Hebrew, French, Latin, German, and Italian. Ms. B leathedirst four languages
in a classroom setting in her homeland, mabylyeading andgtudyinggrammar,
both of which she perceived as lifeless acadetudies, while she learned Italian

during her ongyear stayn Italy in order to become a Ma#soriteacher. These

63



different kinds of learning experiences leddifferent learning outcomes: e
she acquired knowledge of Hebrew, French, Latin, and German but rarely used
those languages, she became fluent in listening and speaking Italian within one yea
even though she started with absolutely no knowledge of the language. Ms. B
attributed her quick initial progress in Italian to Signora, the pessthrwhom Ms.
B stayed Ms. B stated:

| found Signorawas a very fine language teacher.... she was tenoherthe

way you would teach a younger child to speak the language. SheOd be giving

me words when 1Od stumble. Shg@d say them for me, | would try and repeat
it; it wouldnOt be quite right, sheOd say it again. She had tremendous.patience

(p. 46)

There wee two other important contributions to Ms. BOs Italian proficiency
after the initial learning stage passed. The first concerned a formal language course
she took. She was aware of her limited knowledge of Italian expressions and
structures before takingetcourse. The formal classroom instruction that followed
her use of Italian outside the classroom facilitated her progress. The other important
experience, which Ms. B called a Olinguistic breakthroughO (p. 47), occurred when
she was traveling with her ltan and American friends during a vacation. During
the trip, she acted as an interpreter between her Italian friend and American friend,
which forced her to overcome her inhibitions and anxiety using the foreign
language. After returning from the trip,estealized that an unfamiliar personOs talk
could be understandable, an understanding that she did not have before the trip. For
success in foreign language learning, Ms. B emphasized the importance of self

imposed immersion in the target language comrguantd motivation to learn to
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speak, as well as having formal instruction in the language. Regarding language
learning aptitude, she perceived heraslhavinghe ability toremember aural
input, and she liked looking at language as a system.

Mr. C was gprofessor of Anthropology (aged between 26 and 35), who had
learned an astonishing number of foreign languages: German, French, Rumanian,
Icelandic, Italian, Spanish, Adimian, classic and modern Gre8lussian, Polish,
SerbeCroatian, Latin, Mohawk, SwahiGaelic, Hungarian, Hittite, Japanesad
Lithuanian. The first four languages became his main languages even though his
childhood enviroment was predominantly Englispeaking. His rich history of
foreign language learning started with f@ammstrudion in Latin in the ninth grade,
and continuedhformally with Greek. AtHarvard, he learned both Russian
grammar and conversation. He was personally obsessed with the grammar of
languages although he did not learn grammar in class. After failing toeslicce
the subject related to his major, math and science, he decided to take two more
language courses: Rumanian and Hittite. Because he used a Hittite textbook written
in German and a Hittite/German dictionary, he concurrently learned German. He
became tghly proficient in French dtlarvard because he had a Frespkaking
girlfriend. He also learned Icelandic with his first baby daugthteing his first
marriage Mr. C appeared to learn foreign languages in a fairly short period of time.
Through all higelativdy effective language learning experiences, he commented
on a number of important aspects underlying his learning: rote memorization of

texts that helped him to acquire a Ominimum corpusO (p. 51), being immediately
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corrected when he made mistakasjays using a dictionary, selecting different
strategies and materials depending on the language, and having good teachers.
Among them, he emphasized the importance of teachers that positively affected his
motivation. He stated:

The methods have changedrh time to time, but when the motivation

changes the amount of what I learn changes. This is an important thing and |
think it is much more important than pedagogical methods in the long run

(p- 53)

He perceived himself to be not especially gifteteims of language
learning, but he recognized that he was highly motivated, stating:

Motivation means a lot, whether it is dedication to people you know, or to

even an abstract idsdike my Indian ancestoksor whether it is to a

teacher you like(p. 57)

After conducting the three case studies, Naiman et al. concluded that there
were several common factors observed in thestgood language learners. The
fir st factor involved an Oemotional bondO (p. 58) to the target language, stating that
after the learers developed an interest in a language, they figteragaged in
learning. Secondhe good language learners used common strategies, such as
having a systematic view to a language and actively using it as a communication
tool. Finally, all three partipants felt affective demands, such as inhibition or
shyness, when using a new language, but they overcame them at some point in their
learninghistory In other words, their success could not be attributed only to their
language learning aptitude; theiterest in the language, effort, and involvement

played crucial roles.
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Another good language learrtudywasconducted by Stevickl989)
This studywasdesigned to investigate what worked for successful foreign
language learners amalidentify common elemnts found in successful learners.
He presented the study primarily for other language learners so that they could
learn from the participantsO experiences. He initially conductedreooniong
interview with seven adults who had achieved high profigiémone or several
foreign languages, and who became his primary case study participants.
Subsequently, Stevick interviewed a number of other learners whose data were
included in the case studies in order to compare or contrast them with the main
participantsO learning behaviors. Stevick valued theaatirt method and believed
in his participantsO honesty though he stated cautioushetiadi readers need to
keep in mind that what the interviewees said was what they perceived they ha
done,andwhatthey actually had donmight differ from their perceptions to some
degree

The first seven chapters were made up of seven case studies: Ann learning
Norwegian, Bert learning Chinese, Carla learning Portuguese, Derek learning
German, Russian, and Finnish, Edrning Korean, Rumanian, and Swabhili, Frieda
learning Arabic and Hebrew, and Gwen learning Japanese. Each chapter opened
with a brief discussion of SLA theories, hypotheses, or assumed good practices that
were underpinned by research, relevant to theviing dialogues between the
participant and the researcher that had taken place during the interview. Following

this, Stevick commented on what the participants had said in relation to the theories
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and hypotheses, or sometimes to other intervieweeOseatsniFinally, he posed
several questions to readers, inviting them to reflect on their own language learning
in terms of the ideas introduced in the chapter. | will introduce one of the seven
main participants, Gwen, Oa salffare learner,O learning Jagsain order to

introduce StevickOsamer friendly and pedagogicallgcused presentation of the

case study.

Gwen was a professional linguist, who was responsible for Japanese
instruction in her work place and who was also learning Japanese herself. In th
beginning, Stevick presented three good practices or theories in the SLA research
community: OConsciously introducing specific points of grammar into real
conversations, exchanging practice sessions with speakers of another language, and
the primacy oftie social relationshipO (p. 127). In the following section, Gwen
talked about how she was practicing Japanese. She was spending half a day every
weekend speaking half in Japanese and half in English with her friends, a Japanese
couple. During her conversans with them, she consciously used ondipalar
grammar form, such as presgmogressivethat she wanted to learn on that
particular day. Although her fluency dropped when she was paying attention to the
specific language feature that she was attempb use, which she expressed as
Opushing the edges of your linguisticusiggO (p. 128), she couddll feel secure
whenuttering the target form, even though she became disfluent or made a number
of mistakes, because her relationship with the Japarmgle was good, and they

were very patient with her Japanese. In his follgmwcommentary, Stevick pointed
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out the importance of the strong relationship between Gwen and her Japanese
friends and that her trust in them allowed her to try out new graigahédrms in

the conversations without hesitation or inhibition, to concentrate on communicative
language use, and to develop her productive knowledge.

Next, Stevick referred to Othe value of a birdOs eye viewO (p. 129)
specifying a charactistic of GwerOs learning. In the subsequent dialogue, Gwen
stated her preference for knowing the wHolguistic systemat once because
being taught @iece here and there on separate occasions was a very frustrating
practice for her. For example, she believed thati effective to see the overall
tense system in the language before using one particular form in the weekend
conversations with her friends. In one sense, her conversations with her friends
were a drill, but not a mechanical one; rather, they includés of a language
feature that she had chosen for the dayOs lesson embedded in a real communicative
context. Stevick commented that her preferred approach, understanding the whole
picture first and consciously using specific forms in real, meaningfuegtmt
emerged in interviews with other participants, such as Derek, Ed, and Frieda, who
also tended to rely on their intellectistitengthin their language learning. This
approach was in stark contrast to the naturalistic acquisitional ability of twio othe
participants, Ann and Carla. Stevick presumed that this intellestreaigthwas
probably a special talent that Gwen and the other learners had, and for these people,
being taught through only one method, for example, only a communicative

approach in wich form-focused instruction and drills are omitted, might mean,
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Othrowing the baby out with the bath waterO (p. 131).

After conducting the case studies, Stevick emphasized learner diversity,
stating:

As a group, these interviewees differ from many olfueguage learners. |

think, however, that the most significant lesson to benéghfrom them is

their diversity. | assume that comparable contrasts in special abilities and

individual preferences would be found among any group of language

learners, nonatter what their ages or occupatiofgs xii)

He, therefore, suggested that no single method, strategy, or insight would
work with every learnedespite his initial hope to identi§uch a secret.
Nevertheless, heescribecemerging overall patternsahthe seven participants
shared using three key words, Oimage,O Ononverbal,O and OverbalO (p. 139). Stevick
implied that successful language learning involves cognitive connections between
nonverbal and verbal images. Finally, he concluded by providsigléas
concerning the best approach to learn a new language after conducting the case
studies. StevickOs proposal incluttedlideas that learners should recenassive
exposure to the lamgge before speaking, express what they want to say in real
contexts, makereal sentences in families (i.e., sentences that Etedesach other),
understandhe linguistic connections of these f&yrsentences, try out what they
think they understood by using it, use drills to automatize what they understand,
speak at loud, talkto native speakers of the languaged obtainmmediate
feedback from the native speakers.

The valueof this case studig that itallows learnersto think about how they

cansucceed in their foreign language learning by comparing and stomra
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themselves with the seven successful learnersO cases. Also, StevickOs conclusion
that successful learners are diverse and that one single path to success in foreign
language learning does not existids simple but profound implications for foreign
language learners and teachers.

Kanno(2003)describedher study as narrative research, but | have included
this study in this section because it involves fowecstudies and has relevance to
my study as it concerns Japanese learnersO L2 learningretitgl idanno
investigated foukikokushijo (returnee) studentsO identity changes over
approximately three years for her doctoral dissertation. Because oftuttresstO
relatively long stay overseas in their childhood, they received influences from both
Japan and overseas countries, including their native and second languages, and
attended local schools both in the foreign country and Japadditioa, they ofta
attended doshukgan overseas branch of a Japanese school, on the weekends
while they were living overseas in order to catch up academically with Japanese
students living in Japan. In short, they grew up in two counties using two languages
and receivig influences from two cultures. The purpose of the study was to
examine the longerm process in which Japanese adolescents transform and
develop their bilingual and bicultural identities. The participants were four
Japanese students, Sawako (female), iKergle), Kikuko (female), and Rui
(male), aged between 115, who Kanno met atl@oshukan Toronto, where she
was working as an instructor. The study was conducted from March 1992 to

December 1995. The primary data collection method was interviews agith e
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student. Several opaanded interviews were conducted in Heshukan Toronto
while the students were in Canada, and then four more interviews were conducted
over the next two years after the participants had returned to Japan. Kanno
collected otheinformation through journals, letters, telephone conversatiens, e
mail exchanges, and the participantsO acquaintances. Kanno analyzed the interview
data by forming narratives.

Kanno partially used the perspectivecommunities of practic€COP)
(Wenger, 1998)which emphasizes Othe role of the community and negotiability of
participation in the community®énro, 2003 ,p. 12), as her theoretical framework.
From the COP perspective, stunceptualized the foreign and Japanese schools as
communities in which the Japanese students participated and developed their
identities. Their positions in these communities were likely peripheral in the initial
stages, and the students moved themseébvesrd the center of the community
through their interaction with other members. This process involved the negotiation
of their identity within the community. She also assumed that the students
developed their agency to choose their own way, degree dfipation, and their
identities in the community through negotiations with members of the communities.
Using this theorical framework, Kanno concludédatthereturneesO bilingual
and bicultural identities were multifaceted and subject to dynamic clzembghat
the participantsO narratives would reveal the process by which their identity
transformations took place.

Kanno presented each participantOs narratives from Chapter 2 through
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Chapter 5 in which each studentOs experiences, feelings, and theuEbits a

learners overseas and as returnees in Japan were elaborated. She analyzed the
participantsO identity transformations in the following chapters, which provided a
good summary of her case studies. Kanno divided the participantsO experiences into
threephases: the sojourn to North America, reentry to Japan, and later adaptation.
In the sojourn period, English learning was the major task facing the Japanese
students. Except for Rui, who was already bilingual at the time of his arrival in
Canada, English &s a major challenge for Sawako, Keniji, and Kikuko, and a large
part of their identity was determined by the degree to which they had acquired
English. For instance, Sawako and Kikuko experienced relative failure and
isolation in the main English communitipie to their limited English abilities.
Consequently, they became closer to other ESL students and Japanese students at
thehoshukoKanno pointed out that this situation highlights an ironic reality that
sojourn studenttace: They need English skills & they do not have at their arrival

in order to become members of the target language community. Kenji also
experienced difficulty in English, biie became a popular student among his
Canadian peers because of his superior athletic ability. His lirgdestelopment
stopped as a resudf being accepted without higavel English proficiency.

Though Rui encountered few difficulties with his English in the Canadian school,
he was deeply concerned about losing his Japanese identity. He was academically
talented and did not enjoy hanging aroundnashukdriends and doing activities,

such as spending all night at karaoke,imghukaepresented Japan for Rui. Being
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accepted by his Japanese peers irhtdshukovas extremely meaningful to him as
it helpedhim to maintain his Japanese identity.

All four participants returned to Japan at the age of 18 in order to enter
prestigious Japanese universities. Concerning reentry to Japan and their identity
shift, Kanno identified two patterns that the students éspesd. Kenji and
Kikuko pretendedhatthey were not different from other students by playing down
their returnee identity while Sawako and Rk the opposite approach by playing
up their returnee identity. As an extreme case, Kenji decided to faiikakali
baseball teama university baseball team where a militake rigid hierarchical
system and strict rules and punishments were applied. He believed that joining the
traditional Japanese community would help him to assimilate back into Japanese
scciety quickly. Kikuko imitated her Japanese friends by adopting their attitudes,
clothing, and hair styles, as well as their topics of conversations so that she did not
appear to be a returnee. In contrast to Kenji and Kikuko, Sawako, and especially
Rui, anphasized his returnee status after reentering Japan. When in Canada, Rui
wished to maintain his Japanese identity and Japanese language skills, but he
shifted his desire to maintain his returnee identity and English language skills after
entering the Japeese university. This occurred because he had so many
disappointing experiences in his new university. These included meeting apathetic
Japanese students and unenthusiastic teachers and living in what he felt was a
disgusting dormitory room. One common @sijpthat all four students were proud

of was their English proficiency. Though they were ESL students and their English
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was considered nonnatiige in Canada, the value they placed on their English
skills suddenly increased after returning to Japan. Wesg amazed by the change,
but did not perceive it negatively.

Finally, Kanno discussed the adaptation phase that took place within the one
and a half year period following the four studentsO reentry to Japan. All four started
to socialize with a differ@rgroup of students from their initial group. For example,
Kenji left thetaiikukai baseball club and meet with other returnees more frequently,
and Rui started to attend a church and later became Christian. Kanno explained that
these students expandedittmvn social networks and found communities in
which they could participate more comfortably and perceive their returnee identity
more positively. Although Japanese culture is frequently stereotyped as being
homogeneous and collective, it consists ofrgdanumber of small communities,
each of which has slightly or largely different OordinaryO practices from one
another. The researcher concluded that each of the returnees developed flexible
ways to negotiate their returnee, bilingual, and bicultural idests they were
searching for communities where they could feel comfortable while engaged in the
process of growing up from adolescents to young adults.

KannoOs study highlights two issues that are relevant to my own study. First,
her study suggestedatlearnersO identity shiftéght be inevitable in the process
of foreign language learning. In a returneesO case, it occurs because the students
experienceadical environmental changeshdy physically leave Japan and are

immersed in a L2 community wreethey have to use the foreign language in
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school, and years later they return to Japan and reenter the Japanese community
where they need to catch up academically with other Japanese students. Through
that process, the students have ample opportunitescmunter identityelated

guestions, such as who they are and which country they identify with. In contrast to
the returneesO cases, Japanese learners who have developed high levels of English
proficiency without experiencingydamic environmental changieanexperience

identity shifts that are more mild, gradual, or even unconscious.

Second, the learnersO languane culturakrelated identity changewere
explained in the COP framework. Kanno conceptualized a school in sojourn,
hoshukg and the Japanesiniversity after the sojourn as different communities, in
which the students participated while continually negotiating their identities. The
notion of COP has been used in other studies concerning ESL students identity
change and their language learnfegy., Morita, 2004)This suggests the
passibility that the notion of COP can be applied as a theoretical framework to the
pseudeEnglish communities found in EFL contexts in order to explain EFL
learnersO identity change. Because a real L2 community does not exist outside of
the EFL classroommamaginary community, such as an Englegeaking country
that the learner would like to visit some day, can be substituted for the real L2
community.

The next tvo single case studies concern foreign language learning
motivation. Squires and KawagugBi004)examined one learr®s narrative dier

own foreign languag learning experiences in order to understand how learners
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make sense of their own learning experiences and their motivation to learn over
time. Using a postmodern perspective, the researchers questioned the epistemology
and methodology that have convenadly been used by motivational researchers,
and perceived motivation as a subjective, socially constructed individual account,
rather than a numerically replaceable objective construct. They also emphasized the
essence of langualyegossessing multiple meiags, which conventional survey
instruments have largely ignored. To this end, Squires and Kawaguchi chose one
learnerOs own narrative (i.e., language) as a research instrument, and positioned
themselves as OreadersO of the learnerOs narrative indtgsadioé observers.
The patrticipant was Ayumi, a female Japanese foreign language university student,
who was majoring in comparative culture and who had studied Vietnamese for two
years. The researchers provided a worksheet to the participant in which she
reflected on her motivational changes and wrote other notes prior to telling her
learning story. Several weeks later, the researchers met Ayumi and asked her to talk
in herfirst languagel(1) (Japanese) about her foreign language learning
experiences ani@arning motivation in as much detail as possible. The length of her
narration was less than 30 minutes. The data were transcribed and salient discourse
features were added.

Squires and Kawaguchi discussed three dimensions of AyumiOs story: the
contextualdimension, retrospective dimension, and transformational dimension. In
the contextual dimension, the researchers identified several important points about

AyumiOs relationship to the university. For example, she said, Oit was a system in
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which their majodanguage was chosen automatically by the school,O which
indicated that Ayumi recognized that the way that the school chose the studentsO
language of study was Othe way things areO (p. 190). Another example for
contextual dimension was her passivity in timéversity, which was expressed in

her narratives by using passive constians. The researchers stathdt the passive
constructions allowed her to imply that the primary decision maker was the
university and to position herself as a subordinate acterms of the power
relationship. In the retrospective dimension, the researchers pointed out that
narratives were subjectively created stoergressethrough the act of narration.
Therefore, there is no way to evaluate the OrealityO or Otruth@tivesain

AyumiOs story, she first constructed herself as separated from the other students who
had chosen to study Vietnamese autonomously, but after she gained learning
motivation, she stated that Owhen | had the motivation, that feeling of beirig out o
place disappeared,O and, Ol felt that the class became a little bit mekaitdoge.

192). These were subjective accounts that Ayumi createaspectivelyFinally,

the researchers argued that the participant narratives illustrated transformational
elements. Ayumi narrated two transformational experiences. The first one was that
the meaning of learning Vietnamese changed for her after visiting Vietham during a
school break. She stated, Ountil that point it was something that | just had to do or it
was like something | was forcibly made to do, just simply, it was only like a school
subjectO (p. 193). The second transformation occurred as a result of her strong

desire to impress her professor. She once failed to make a good speech in front of
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him, whidh later motivated hestrongly She stated, Odefinitely, definitely | thought

| wanted him to approve [of my speech]O and, Ol started to study seriously.O (p. 193).
These lines indicated AyumiOs motivational transformation, from instrumental
motivation tointrinsic motivation.

Squires and Kawaguchi concluded that AyumiOs narrative illuminated her
developing awareness that her learning goals needed to develop into socially
important goals, such as communicating with native speakers of the target language
andunderstanding languagelated aspects of culture. Supported by this conclusion,
the researchers proposed that documenting learnersO narratives is an important
research tool for understanding foreign language leammogyvation.

The last study is my owintrospective case studiiura, 2007a)a
combination of autobiography and case study, in which | reflected on my ewn 30
year long English learning history. | was an unsuccessful foreign language learner
in my tees and strongly believed that English was not relevant to my life, but |
restarted learning English in my 30s and eventually became a relatively successful
learner. Through this succesafierfailure experience, | become coneed that
motivation is importat to success and traced my own learning process in relation
to my motivational trajectory. The purpose of the study is, therefore, to illustrate
one learnerOs motivational change and learning history and to suggest that every
learner possessé®e potential to achieve high levels of English proficiericy.
divided myentire learning process into three peridélgure 7 illustrates these

three periods: (a) the six year early learning period (I98) that started with
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formal Englishstudy in juniorhigh school and a relatively high level of motivation
and continued with learning in high school, a time when | experienced a sharp
decrease of motivation; (b) the no/little motivation period (:12823), which
lastedfor about ten years, and; (c) a lage-year learning period (1992003)

during which time | regained motivation and stud@@nsivelyuntil becoming a

relatively successful learner.

Level of motivation
o R N W M O

S A A O MY L C s SO S RN RN RN
PP I FFFFFFFFFTFTI I I I
Year

Figure 7. Changes in motivational intensity over 29 ygdsura, 2007a, p. 32

| assume that the episodes that are likely to draw readersO interest are the
reasons why | lost learning motivation in my teens and regained motivation in my
30s, and the contrast between my early and late learning attitudes that clearly
illustrated how tk same person could behave differently depending on the level of
motivation. | discussed two factors as the reasons of these occurrences: whether |
had interest in learning, and whether | had access to a good mediator. Recollecting
my English learning inigh school, | did not clearly understand why | was studying
English though it might have been in order to get good grades and pass university

entrance examinations. My memories of high school English classesfiieee
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great difficulties | faced and mydéng thateverydaywas aOsurvival gameO (p.
33). The reading classes (four days a week), in which translating English passages
into Japanese were the dominant tasks, were especially problematic to me. The
entire class proceeded as the teacher callexherstudent after anothi standup,
read one or two paragraphs of the English text, and read the translation that the
student had prepared as homewd spent hours at nighpgeparingfor the next
dayOs class, and frequently felt hopeless when | notilchderstand the meaning
of the texts for the next day even though | studied all the unknown words. |
remember sitting in class feeling anxious and praying that the teacher would not call
my name. My wish was to be free from this daily tiocmsuming, aproductive
homework as well as from the anxiety associated with the class. This wish came
true in a negative way because of a single teastated event:
On that day, the teacher, Y, asked me to translate part of text that | was not
able to understandVhen she found that | had not sufficiently prepared for
the class, she told me with an emotionless voice that | would not have a
second chance. Her comment sounded like OYou are just hopelessO to me ...
as she had promised, the second chance by whichd @@eem my
previous failure and demonstrate my effort to improve did not come for a
long time ... | was disappointed day after day as the second chance never
arrived. She made me feel as if | did not exist in her class... after a while, a
question arosa my mindN why am | studying English? | stopped studying
hard, and instantaneously, my test scores ancgrstdrted to drop. (p. B4
My English learning motivation was terminated in this way. It was easy for
me, as a sixteen yeald high school studenivho perceived English as one school

subject, to determine that | was not good at English and English was not important

to me.
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In contrast, after | resumed learning in my adulthood, | studied English with
my own volition, and used a number of learningtstgies that | thought would
effectively improve my English skills. At the time | started, | staiyeithe United
Statedor a few months. Though it was not completely clear to me why | made up
my mind to study in the klted States the determination to deo was very strong:

... a number of intertwining reasons accounted for my decision, my

determination was rather diete. | couldnOt help thinkin@! have to go; |

donOt know what to do otherwise.O Recollecting my feelings and thoughts

around the time,found motives for my action stemmed from a serious of

personal problems that | had been dealing with for more than ten years since
my late teens... The resolution of these problems took many years to reach
and had put me under a certain amount of stogsslong period of time.

However, | believe that the prolonged pressure that | experienced during this

period gave me a strong impetus to move forward mi lée if a rubber

ball under a strong stress reacts also strongly when it is released. | wished to

make my life better... (pp. 336)

While | was in the Wited States | lived with a person, J, whose positive
words and attitudes influenced meeatly Though my linguistic skills might not
have improved a great deal because of a short length of myishalyer, a number
of important lessons that J embodied in her own life, such as, Oit is never too late to
learn; enjoy every day of life; do what interests you; and take reggdapgor your
own lifeO (p. 3Bexerted a striking impact on me that | heVer received ithe
environment | had dwelled bapan. Her ideas had the power to change my values
and perceptions of my life. Because of this experience, | was strongly determined to
become a good user of English.

This introspective study indicatedetimportance of selfand social

motivational factors thatamradically change one learnerOs learning attitudes
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regardless of the age and timing that the learning takes plaeetudy also
providedevidenceconcerning the potential value of autobiographical studies and

case studies to understand foreign language learning motivation.

Summary of the Literature Review and Gaps in the Literature

In the first hdf of the literature review, 18tudies focused ochanges in
foreign languagéearning motivation were examined. A variety of theoretical
frameworks (i.e., the conventional so@ducational model, cognitive psychgy,
social constructivismmixtures of theseand L2 motivation self systgm
representeche researarsO different conceptions of foreign language learning
motivation by which different pictures of this complex construct were illustrated. In
this section, | summarize what has been understood through the use of particular
researchmethods coneaing longterm foreign language learnimgotivational
change.

With regard to study findingshree patterns of foreign language learning
motivational level change ovéme can be identified: (a) foreign language learning
motivation was relatively stabte declined moderately from the beginning to the
end of the cours@sardner et al., 2004, Irie, 2005; Koizumi & Matsuo, 199B) It
changed frequently and dynamically over extended periods of ledkhaygshi,

2005; Miura, 2010; Sawyer, Q@); and, (c) A clear increase in motivation occurred
before entering a university and a decline occurred after entering a university in the

case of Japanese university students (Berwick & Ross, 1989; Hayashi; Miura,
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Sawyer). In addition to these thngatterns, some researchers confirmed that
motivated learners further increased their motivation (Miilnid.; Nakata, 2006;
Ushioda 1994, 1998 Researchers proposed possible reasons concerning what
differentiated the students whose motivation incre&sed those whose

motivation decreaseéor examplesuccessful learners were foundacus on

positive learning experiences and gefceptios (Ushiodaibid.), strongly
internalizeextrinsic goals (Hayashibid.), achievea core level of intrinsic

motivation by experiencing autonomolgearning (Nakataibid.), and focuson
immediate goals, such as earning a good grade, in order to achievetéwnger
goals, such as obtaining a good job (Mjubed.). The general picture of EFL
students is that theynd to be initially motivated to learn a foreign language
because of the excitement of meeting the new language, but the initial intrinsic
motivation does not last long and the students become increasinglyrgpodaéd as
learning proceeds. The most imgort goal for most English learners in Japan
appears to be passing university entrance examinations (Berwick &iBdss

Miura, ibid.; Sawyer ibid.). Declining motivation is likely to occur soon after
achieving this goal. Successful students might beetlwho can focus on their
positive learning experiences and perceive themselves as competent, sufficiently
internalize external goals after their initial interest wanes, gain intrinsic motivation
through autonomous learning experiences, or perceiventnatdiate goals are a

means of achieving future goals.
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With regard to research methods, the primary methodology was quantitative.
Different from the traditional onrshot cross sectional survey, Berwick and Ross
(1989),Koizumi and Matsuo (1993%ardneret al. (2004),andlrie (2005)
administered questionnaireso or moretimes and assessed how the learnersO
motivation changed over time in relation to their proficiency developrb&nhyei
et al. (2006) alsadministerednultiple surveysn order to investate the learnersO
dispogtional changes over time whildungarians werexperiencing a natiewide
transformationin additionto the use of multiple surveysurveys designed to
collect retrospective dataare used by Hayashi (200Dawyer (2007), andMiura
(2010 to investigate studentsO perceived motivational levels since their learning
started. Qualitative methodgreused by Irie (2005), Nakata (2006), and Sawyer
(2007) as a followup or complement to the primary quantitative analyses.
Completdy qualitative studies wereonductedyy Ushioda (1994, 1998), Nikolov
(2001), and Shoaib and DSrny@i004)

In the second half of the literature review, four autobiographical studies and
sevencase studies concerning foreign language learning development wer
examined primarily for methodological exploration. With regard to autobiographies,
genuine autobiographies and studies that used an autobiography as a research tool
were reviewed. Lvovicli1997)and FuQ4995)autobiographies provide details
about two ndividual learnersO foreign language development process and profound
reflections on their language learning. Though they wrote the documents for

research purposes, their réif¢ stories are engaging both to general language
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learners and SLA researcher$ie high quality of their writing is a testimonial to
their high levels of language learning achievement, which is an encouraging fact
for all language learneras the authors acquired English as adults.

With regard to the studies in which autobiographiere used as a research
tool, Bailey et al(1996)and Tse(@2000)studies were introduced. In these studies,
the participants wrote about their learning experiences using an autobiographical
format that was later analyzed as a data source by the researchers. Both Bailey et al.
and Tse acknowledged that writing the autobiographies effectively facilitated the
learnersO reflection on their own L2 learning. These four studies suggest that
autobiographies can provide an engaging and effective means to investigate
individual learnerst@arning histories.

Case studies report on learnersO experiences in depth and over time. A
reviewed above, Schumafi97§ investigated a Costa Rican immigrant to the
United Statesand identified reasons for his difficulty in learning English. Based on
this case study, Schumann formulated the pidginizationthggis or acculturation
model In the same line of research, Schmidt (1983) conducted a case study with a
Japanese immigrant to the United States in order to examine the acculturation
model and foundhat acculturation was the only oakthe factorsletermining
foreign language acquisitioihese two case studies indicHtat a single, carefully
conducted case studwpnprovide a substantial amount of higjuality information
that allows for thelevelopnentof and test substantiveaheory. Naiman et al.

(1978)and Stevicl(1989)had similar purposes in their investigations of good
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language learnersO learning experiences and strategies. Both case studies provide
ample practical information for Ignage learners ardghlightthe fundamental
importanceof learner diversity to SLA researchers. Karfg003)analyzed four
returneesO identity transformations in the process of their development and
negotiation practices in foreign and Japanese comnmsietngploying the notion of
COP as her research framework. Her study suggested the usefulappbyioig
COP to EFL context® investigate EFL learnersO identity changes that occur as
they develop foreign language proficiency. Squires and Kawa¢2@d4d)used a
learnerOs narrative in order to examine a Japanese studentOs Vietnamese learning
and her learning motivation over a year. They criticized quantitative research
methods in L2 motivational research, and proposed that learnersO narratives could
presentearnerOs perception of their learning and motivation most appropriately.
Miura (2007a)used a combination of autobiography and case study and
introspectively illustrated her own motivational andyish learning history.
Conducting this study, | have been convinced that motivation is the key element to
success in L2 learning and that letegm investigation is necessary. At the same
time, this study proded the idea of investigating foreign langedgarning
motivation using learnersO biographical case studies.

Based on the first half of theditature review, it appears that foreign
languagdearning motivation has increasingly been investigated with a focus on its
dynamic nature, and the valuelofgitudinal research has started to be

acknowledged by those interested in understanding how learner motivation changes
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over the long process of foreign language learning. The literature review revealed
patterns of motivational changes and possible reafewrihese patterns; however,
in-depth holistic investigdons of individual learnersO foreign language learning
motivational changes, particularly Japanese learnersO cases, have not yet been
carried out. Moreover, the majority of studies have been conducted by researchers
using quantitative methods involving a esteot administration of questionnaires.
Although a mimber of researchers, such as Crookes and ScfiBiit) Spolsky

(2000) and Benso2004) have encouraged the use of a variety of research
methods, the use of qualitative approaches in L2 motivational research has still
been limited, especially in the case of londital investigations.

The second half of the literature review demonstrated the educational and
research value of learnersO stories, such as autobiographies, in tandem with the
effective use of case studies. A combination of biographical studies anduzhes s
canallow researchers to ap@ch foreign languge learning motivation from a
methodologically novel angle, illustrating the whole motivational picture, rather
than presenting only a few scattered pieces, and highlighting individual learner
differences. This combinatiomight prove effective, especially for longdunal
foreign language learningotivational research, because it alloasifi-depth
investigations oMmotivational change over the lotgrm learning process, based on
the learnersO vogm their own learning contexts. However, thisrbination has
not been used y&tith the exception of my preliminary introspectiase study

(see Miura, 2007a)
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Despite the strengths of thapproach, there are two researelated
concerns. The first concern is that this type of study relies on retrospective data
collection. Retrospectively collected data are often criticized as being not entirely
reliable and consistenthough this criticisn is plausible to some extent, such
methods appear to be appropriate for investigating-ienyg learning motivational
change because motivation is widely acknowledged to be an important aspect of
learning that is extremely complex, somewhat unstableyaoldservable. As a
matter of fact, most research examined in the literature review to a greater or lesser
extent involves participantsO retrospective accounts concerning their foreign
language learninthat tookplace in the past. In other words, withoeirospective
data collectionpne type otongitudinal motivational research difficult to
conduct.

The second concern is that the findings of a study with a small number of
participants are not generalizable to a larger population. This claim, hodesgsr,
not decrease the value of case study research; rather, it is an aprapproach
to investigating foreign languadearning where learner diversity is a key part of
the very nature of language acquisition. As Ste{d&89)has stated, each leaner
who attains high levels of proficiency takes a unique path. Although one learnerOs
learning story cannot be generalizable to everyone, successful |€exprdgences
are meaningful resources that other learners can learn a great deal from. This is
especially true when the learnerOmieg history is presented holisticgllys

readers can select information relevant to their own learning and refleaion th
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own learning by comparing and contrasting their approaches and attitudes with
those of successful learners. Furthermore, when employing a systematic approach
(Yin, 2006, 2009)n which a researcher preseitgial propositions and conducts a
case study in order to support the propositions, analytic generallgatitimer than
statistical generalizatidhcan be achievedonsideration for reliability, validity,

and practicality irthis study are further discuesbin Chapter 3.

In recent yearsgdvocacy othe use of qualitative approadhasbeen
expressedh the foreign language learning motivation literatun@re frequently
than beforeUshioda(2008, 2009has suggestedpersoncentered perspective and
persortin-context perspective akesirable directionfor future foreign language
learningmotivationresearch. The following quoté&®m two recent essays by
Ushioda concern (apotivation and good language learners, @)anotivation and
L2-self:

E perhapsthe most promising line of inquiry lies in enabling language

learnersO own voices and stories to take centre stage, either infperson

instance, Lim, 20029pr minimally mediated by the researclfer instance,

Lamb, 2005) Good language learners have much to teach us about
motivation(Ushioda, 2008, p. 29)

Let me summarise then what | mean by a pemsarontext relational view

of motivation. | mean a focus on real persons, rather thdeaoners as
theoretical abstractions; a focus on the agency of the individual person as a
thinking, feeling human being, with an identity, a personality, a unique
history and background, E My argumeiig that we need to take a relational
(rather than liear) view of these multiple contextual elements, and view
motivation as an organic process that emerges through the complex system
of interrelationgUshioda, 2009, p. 220)
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FurthermoreDSrnyeiand Ushiodg€2011)have proposednecessarghift
in foreign language motivation researfilom a traditionatreductionistic andinear
causeeffect viewto morecomprehensivejynamic,andsituationalview. They
havesuggestdthatmotivation, cognition, and affeshould banvestigate
integrativey, andthatqualitative approachesanproduce data that faithfully
represent the breadéimd depth othetopic. The following quotes convey some of
thar keyideas

In the present state bR motivation research, characterized by searches for

a new understanding ftine intricate and multilevel construct of motivation,

the increased adopti@f qualitative research methods seems highly

beneficial and timely (p. 237).

The task then, is to find the level of analysis that captures the right

combination of these three ingredients in a given situatittrétiggests that

gualitative exploratory invaigations of language learnersO-ssgdbrts

might contain sufficient clues about the right angle to motivation and

motivated behaviors to adopt. The dynamic systems approach predicts that

no behavioural phenomenon has a single explanationk all thesmany

other potential motives might have contributed to producing the final

outcome, but only a carefully executed deep interview study would have the

chance to get to the bottom of this. Thus, all we need to do is ask the right

guestions! (pp. 989)

Thes quotescleally indicatethe needfor qualitative investigationghat are
conductedhot as a supplemental butthe primaryresearctapproachThis

approach can greatly increase anderstandingf foreign language learning

motivation.
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Purpose of theStudy

The purpose of this study is to investigate successful learnersO motivational
changes and their learning histories from the commencement of their English
learning tathe present| explore aspects of the participantsO motivational
trajectories and Brning histories in ways that are inaccessible to other
methodologies.

In this study, | defindoreign language learning motivatiasingthe
characteristics agreegbon bymost researcherdotivation isthe direction and
magnitude of the foreign langualgarningand concerna personOs choice,
persistence, and effafdSrnyei & Ushioda, 2011, p. 4fFurther, taking account of
the multidimensional nature of motivation, DSrnyand Ushioda have suggested
four challenges of motivational research: Ocognition vs. affie@et, context, and
reduction vs. comprehensivenessO (gl0)4! place a particutaenphasis on the
time dimension: foreign language learnimgtivation is subject to dynamic change.
However, because motivatial change is investigatémblistically, other
dimensions, cognition, affedtme, context, and comprehensivenessadse
inevitably involvedin thisinvestigation In thisstudy | do not rely on a particular
theoretical framework so that successful learnersO motivational and learning
histories are exploreasing an exploratory and theoretically unbounded approach

using case stydmethodology.
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Preliminary Study

Prior to the mairstudy, | conducted a closaiglatedstudy concerning
advanced learnersO lexical development and their motivational ¢Nanige
2007Db)(called the preliminary study hereafter). The purpose of the preliminary
study was to investiga high proficiency learnersO foreign langu@&gelish)
lexical development in relation to their learning motivation over time. Because |
had alreadyormulated the idea for current sty@ynother important purpose of the
preliminary study was to examine research methods that involve collecting
retrospective da, administering the research instruments, angzingl learnersO
learning historiesl also determined the degree to which I, as an interviewer, could
create a relationship with each participant that would encourage them to be willing
to tell their leaning histories, an act that frequently required them to talk about
personal life events. The study provided me with confidence in the methodology, as
well as a number of lessons useful for the current study, such as the criteria for the
selection of partipants, opportunities to practice interviewing, especiatking
effective questions with appropriate timjngiting the participantsO learning
histories andproducinga list of possible research questions. Furthermore, |
established favorable relatidngs with six participants who provided a substantial
body of data concerning their Igiterm learning histories. It seemezhsonable to
ask these peoplalsoto participate in the dissertation study and to utilize the

previous data that | gathered asaadforthe mainstudy. For this reason, the
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participants, instrumentation, and procedures | describe in the next chapter include

and overlap those | utilized in the preliminary study.

Research Questions

The central research question of the stigdya)Whatmotivational
trajectories and learning historids highly proficient learnerslisplay?and(b)
How havethese learners sustathlearning motivation from the onset of their
English study and the point they terminated their sandlyeventuallyachieved
high levels of English proficiency while studying in an EFL envirent@This
central questioguides the overall study. More specific subquestions associated
with the central question emerged after conducting the preliminary study. The
subquestins concern the following issues: the period(s) when the most intensive
learning took place, the learning strategies they employed, the reasons why
intensive learning took plaaiuring thosearticular period(s), and other reletvan
interesting issues thanight have influenced their learning, such as their family
environment, meeting influential persoasdthar interests other than English.
Although this study iprimarily exploratory, | have twanderlying propositios
concerning successful learnefs@ign languagéearning motivation that |
examine thoughthe multiple case studies so that analytical generalizations are also
achievedDetails oftheinitial propositions are describéad the case study protocol

presentedn Chapter 3.
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CHAPTER 3

METHODS

General Issues Concerning Case Study Research

Case study research is conceptualized differently by different researchers.
Yin (2006, 2009nas argued that it is a comprehensive resesdrategy, while
Stake(2007)has claimed that it does not refer to a methodological choice but
rather a researcherOs choice regarding what to study. Both reseaawhegreed
that case studies can be employed both in quantitative and qualitative approaches
and used for botbaxploratoryandexplanatorystudies. Creswe(R007)has stated
that case studies are one of five frequently used qualitative approaches, (i.e.,
narrative research, phenomenology, grounded theory, ethnography, and case study).
This assertion is supported by the fact that case studies are conducteden a wi
variety of fields, such as psychology, medicine, law, and political sEilrtase
refers to aunit of study, which can vamnyidely, examples includendividualk,
decisons,aprogram, omanorganization.

Case study research possesboth advantages and disadvantagés.
advantage of the case study is that itvatloesearchers to investiga@ntemporary
phenomena wdepth within a realife context(Yin, 2009)where muliple variables
are complexlyembeddedMerriam, 1998) Reports from case study research often
posss a high degree of readéty (Duff, 2008) Because of thesstrengtls, cese

study researchontributes to knowledge in a fieldandsometimes researchers

95



generateompletelynewinsightsfrom case studiesndings which possibly
guestion, challenge, and redirect conventional thou@hitf, ibid.) andmight

move the entire fielfiorward Formulating and examining the acculturation model
based on case studialsout a CostRican adultOs acquiring English (Schumann,
1978) and about a Japanese adultOs acquiring English (Schmidt, 1983) are well
known examples the field of SLA(See Chapter 2 fatetailsof these two studies)
However, hese advantages can also be regaadesbme of the drawbacks of case
studies Beause of the basic objective of investigating and understaadnggll
number ofcasesembeddedn particular contextghefindings fromcase studieare
not alwaysobustin terms of theiigeneralizabiliy andpplicability toa larger
population and areotfree from researchers®d participantSsubjectivity (Duff,
ibid.). Increasinghe robustness @fcas studyis important; this, iis discussed
below.

Case study researcancontributeto foreign languagéearningand
motivationresearchOnelearner is generally regarded a cas(Naiman et al.,
1978) The learnenlways existsn a reallife contextandher learningalways
occursin areatlife contextwhere multiplevariablesareembeddedn a complex
way. Thesemultiple variablesand th& interactiors inevitably affect the learnemd
her learningand carparticularlyaffectpsychological factorsuchas foreign
languagdearning motivationForeign language learning and foreign language
learning motivation are inseparalftem the learning context, and case study

researcltanshed a great deal of light éme learnerher learningand her learning
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motivationin the particular contexteing investigatedt is especially

advantageoufr the investigatiomf alearnerOsng-term foreign language

learning, where the learndine type oflearning, andhe contextitself are changing

over time.Researbers frequentlgonductcase study research when investigatin

how and whycertainresultsoccurred after administerirsyirveysor after

conductingexperimental studigs.e., a mixeemethod researclfg.qg., Irie, 2005;

Nakata, 200p In such research, a small number of participants are selected from a

larger groupnvho participatedn the quantitative study conducted previously.
Autobiographies can begardedascase studies because they involve one

learnerOs idepth description of phenomenon occurring withareatlife context

(e.q., Fu, 195; Lvovich, 1997; Miura, 2007aA general difference between

autobiographies and case studies concerns who conducts the research: either the

learner herself (autobiographies) or a differemspe acting as a researcher (case

studies).

Robustness ofCase $udy Research
Notwithstanding itdrequent application in various fields and its advantage
of allowing thein-depth investigationfacontextualized phenomena, case study
researchers haveot completely establishedsearch conventisnand there is a
generaperceptiorthatcase studies armaerely asupplemental research method. In

order to improve this perceptioihjs necessary to conduct case studeshaits
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robustnesss amplified by enhancing itedliability®, validity (Duff, 2008) and

practicality. Duff (ibid.)stated thafa) the eliabiity of acase study cabe

strengthenedyy achieving consistency in all the procedures, such as selecting
participants, interviewing, and data analysis, Ocoder checkO (p. 163), and Omember
checkO (p. 171), and (Ryternal validity can be enhanced by carefully selecting

cases and conducting niple case studies, rather thasingle case studgnd by
investigating heterogeneous cagasthermore, using systematic approacas

introduced belowis one way to improvpracticality

YinOs Approach to Case Study Research

Yin (2006, 2009has developed systematic approh tocase study design
and methodologyFigure 8presents his classification of basic case study designs
(ibid, p. 46) which is based otine number of cases studiedsingle case design
and a multiple case design, and the number of unit(s) of analyisis & casei(e.,
a holistic type and an embedded [focusiable). Figure 8is divided into single case
designs versus multiple case designs by the vertical line, and the holistic types and
focused typeare dividedby the horizontal line. While a singbase design is
appropriate when investigating an extreme or a typical case, a multiple case design
is generally desirable over the single case design because it provides researcher
with analytic advantages by allowitigemto compare and contrast sevarases

and examine the initial propositions in greater detail. Researchers use the holistic

® There issome disagreement about applying the concepts of reliability and validity
to qualitative research (Duff, 2008, pp.1¥B3).
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type whenQhere is no specific subunit to investigate, while a focused type is

chosen when specific subunits are investigated.

single-case designs multiple-case designs
holistic
(single-unit
of analysis)
Case
iEmbedded Unit of Embedded Unit of}
Analysis 1 Analysis 1§
{Embedded Unit of {Embedded Unit of
embedded Embedded Unit of | et e iotd
(multiple Analysis 1 :
units of
analysis)
i {Embedded Unit of Embedded Unit of
Embedded Unit of Analysis 1 Analysis 1
Analysis 2 ;
{Embedded Unit
Analysis 2 ] Analysis 2

Figure 8 Basic types of desigrfer case studiefyin, 2009, p. 46)

Yin (2009)also suggestpresenting a detailed and atecase study protocol.
A case study protocalllowsthe researcheto prepare and focus the cabkelps
the audience tanderstand the case study, aafldatesthe case study findings.
Theprotocolalsoallows the case studg bereplicableln a casestudy protocol,

researchexr generally present
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- an overview of the case study project (project objectives and auspices,
case study issues, and relevant readings about the topic being investigated,
- field procedure (presentation of credentials, access tcaestudy Osites,O
language pertaining to the protection of human subjects, sources of data,
and procedural remainders),
- case study questions (the specific questions that the case study investigator
must keep in mind in collecting data, Otable shellsspémific arrays of
data, and the potential sources of information for answering each question,
and,
- a guide for the case study report (outline, format for the data, use and
presentation of other documentation, and bibliographical information)
(Yin, 2009, p. 81)
In this study] employed thesystemati@pproach Yin(2009)suggested, as
it assistednein conducing an extendedjualitativestudyandallowedthe
procedure ad process afheresearch project to l@stransparenas possibléo
readersTo this endpresentinga comprehensivease study protocol ucial In
the following sectiond, present a&ase study protocalescribingthe process
followed throughouthe studythisincludesaspects of the study that weréded
and altered as the study proceedguecifically, information concerning tloase
study design, participants, instrunt&ion, interviewsfollow-up email messages

case study questions, &ms, and case study repoarepresented in the protocol.

Robustness of This Study

The overall obustness of this study washancedby considemg the
reliability, validity, and practicality of the study. These consideratinnlude(a)
conductinga preliminary study(b) selecting the participantdong withthe criteria

for choosing them(c) having the participants complete the motivational charts
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twice after a long interval of timégl) interviewingeach participantnultiple times
(e) asking the participants teview their English leaing history (f) having emalil
communication with the participants,) @eatinga detailed case studyqgtocol and
usingthe protocokonsistentlyand () examining initial propositions over six

casesThese points are ddarated in theelatedsections of thease study protocol.

Case Study Protocol

Case StudyDesign

In this study | used a multiple case desigith six casesFigure 9
schematizethe design adaptdtbm YinOg2009)basic types of case study design.
In Figure 9 each of the six participants was counted as one case, given that each
one was in a unique English learning context. The study invdde#dholistic and
focused analyses: The participantsO overall English learning stories were explored
holistically, while their English learning motivational trajector@@sichanges of
perceived seliveretwo focused subunit€Concerning the second foculsanit of
analysis, hough | collected that part of the data from the participants in the
interviewsand present the ressilh eachindividual case study, | decided not to
analyze that aspect of the data collectivmgause focusing on motivational
change appeared more appropriate than investigating two major topics in a single

study.
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Context

Learner AOs learning history

Focused unit of analysis 1:
Motivational change

Focused unit of analysis 2:
Change of perceived self

Context

Learner BDs learning history

Focused unit of analysis 1:
Motivational change

Focused unit of analysis 2:
Change of perceived self

Context

Learner ©s learning history

Focused unit of analysis 1:
Motivational change

Focused unit of analysis 2:
Change of perceived self

Context

Learner s learning history

Focused unit of analysis 1:
Motivational change

Focused unit of analysis 2:
Change of perceived self

Context

Learner s learning history

Focused unit of analysis 1:
Motivational change

Focused unit of analysis 2:
Change of perceived self

Context

Learner IOs learning history

Focused unit of analysis 1:
Motivational change

Focused unit of analysis 2:
Change of perceived self

Figure 9. The schematizedhultiple case study design.




In accordance with the holistiocused combination design, this study
possesses both explorat@nyd evaluative characteristics. The study was primarily
exploratory as the participantsO learning stories were revealed through a series of
interviews and presented in the form of biographical stories. Meanwhile, the six
cases were collectively examinfmt the initial propositionin this way, both in
depth descriptions of each participantOs learning history and analytical
generalization over all the participantsO motivational charactewstiesachieved.

Regardinghe two focused units of analysis that had originally been
consideredtwo initial propositions were formed for both focused units of analysis
(a) successful learners have experienced one or more motivational declines but
haveovercome such experiencestieir learning processes, and ¢hangeof
perceived selbccurred for successful foreign langudgarnersAs noted above,
both initial propositions were examined in each case study while only the former
(called initial proposition 1, hereaftesasexamined in the collective analysis

In addition to examiningnitial propositionl overthe six participantsO cases
collectively,the participantsO learning stosie=re also examined fealient

motivational sources as a collective analysis.

Participants
The participants we the following sixpersongfive of the names are
pseudonymsind one isa real namgwhich was used based on tipatrticipan®s

requeskt Taeko, Sakiko, Haka, Shin, Chie, and Takayukirhe orderof the cases
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wasorganizedaccording to the length dteirlearning periods, from the shortest to

the longestTable 1presents the backgroundkthe six participants.

Selectioncriteria.

Through the experience of conducting the preliminary study, | established
the followingthree criteria for the selection of the case study participants: (a) they
have achieved a high degree of English proficiency as indicated primarily by their

scores on a standardized English test, such as the TOEFL and TOEIC, their

Table 1.ParticipantsO &kgrounds 1

Age of Total
starting to time Highest Highest Estimated
learn studying TOEFL TOEIC <ore written receptive
Gender English English  score (Year) (Year) vocabulary e

Taeko Female 13 13years NA 920 (2007) 11,500

Sakiko Female 10 19years 283 (CBT) 980 (2006) 10,000
(2005)

Haruka Female 12 26years 630 (PBT) NA 12,700
(1996)

Shin Male 12 33years NA 950 (2004) 12,700

Chie Female 13 39years 270 (CBT) 990 (2005) 13,200
(2002)

Takayuki  Male 13 40years NA NA 13,200

Note.NA = No standardized test scores were available.
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Table 2.ParticipantsO Backgrounds 2

Length in Other
Undergraduate Entrance English foreign
and graduate examination Past and current  speaking language
schoolmajor(s) results employment countries learning
Taeko Commerce, Success University English 3 years Chinese,
International instructor, Korean
Communication worker at a foreign
traveler center
Sakiko English Literature Success English instructor at 3.5 years  Chinese,
& Linguistics, language school French
TESOL anduniversities
Haruka  Embassyworker, Not success  Embassy worker, 7 years Spanish
English instructor, for high English Instructor,
gospel singer school gospel singer
Shin Aesthetics, Success Telex operator, 3 years Garman,
English Literature document French,
digitization project, Middle
university lecturer English
Chie Japanese Notsuccess  Public worker, 6 months  French
Literature, for university  interpreter,
Translation textbook writer,
Studies English school
owner, English
instructor
Takayuki English Not success Interpreter, None German,
Education, for high translator, textbook Spanish
Linguistics school and writer, English
university instructor,

university professor

estimated written receptive vocabulary size using the Vocabulary SizgNatisin,

2007) and their use of English in their professions. Addiily, the participantsO

oral proficiency in English was informally assessed by a colleague, who is a native

speaker of English. He stated that they have a good command of &pyuish;

(b) they have longerm English learning experience, but they did not live in an

Englishspeaking country in childhood; (c) they have an interest in English learning
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and education; and, (d) they are willing to discuss their learning experiénces.
decided tancludesix participantsn the studybecause it alloed me toinvestigate
avariety of perspectives, and that amountlafawas manageable fahe collective

analysis.

Selectngthe participants.

All the participants | selected arative speakers of Japanese who were
English instructors working in the sarBaglish faculty ina privateuniversity
located in vestern Japan. Some of them tmeured professewor lectures, and
others are patime universityinstructors irmore than ne educational ingution.
The following is an explanatioof how and why | selected these six participants.

| metthe participants$or the first timein 2006at afaculty meeting in the
university Although English education used to be provided by theda language
education department, the universaatyministratorslecidedo organize a new
faculty specializing in English educationtire departmenh 2006to enhance the
students@cquisition ofEnglish. The department hired more than 30 new Japanese
parttime instructorsthatyear and | was one of them. | attended the opening
meeting in February 2006, arndnetthefull-time and partime facultyfor the first
time then In the meeting, everyone introduced him/herself. Hearing their self
introductians, | recognized that this was a grougtcessful English learners with
a variety of interesting background$iroughout 2006, | was considering my

research questions and the methodologyHisrstudyN a qualitative investigation
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of how Japanese learreeof Englishmotivation has changed over tifhand |
started to consider asking my Japanese coworkers to become my research
participantsBecause | was establishing good relationships with some of them, |
was confident that they would participate in my gtadd that thy were desirable
participantsin the next annudhculty meeting held in February 2007asked 11
of my colleaguegsix male and five female teachers, whose ages ranged from their
late 20s to late 50%p participate in a preliminary studiiura, 2007b)and
received pasive replies from siof them. From 2007 to 2009¢brducted the first
interviews with three male and three female participdrits data gathered at this
time wereconsideregbart ofthe preliminary study. asked fiveof the six
colleaguesvho participated in the preliminary studg well aone new collegue
to participate irthis study, and all of theragreedwith my requestl obtairedtheir
written consentSee AppendiA for a Japanese versiandAppendixB for an
English versiohto participate in the studyhen we met for thaextinterviews

In order to achieve similar degree of rapport witall the garticipants, |
avoided askingny friends to beomeparticipants irthe studyVis-a-vis, |
maintained an appropriate distaNceeither very close nor vedistaniN with the
participantswhile conducting the study.

Although all the participants took part in the study primaniyavoluntary
bass, | expressedny gratitude fotheir participatiorby giving small gifts, such as
vouchers angre-paidbook cardgapproximately 5,000 yen eac¢lndby paying

for theirfood and drinkst the interviews.



Characteristics ofthe six participants.

A salientcharacteristic of the six participants was their advanced English
speaking ability. Some Japanese university English instructors are unable to speak
English well even though they are able to teach En¢dish, grammar and
reading) but this was not theasewith the English faculty in thdepartment. This
occurred becasof the head of the departméraid extensive experience teaching
English in a number of language schools before becoming a university lecturer, and
he recruited most of the new insttors utilizing his own personaetwork when
he wasputin charge of creating a new faculty, not through publicly posting the
positions. As a consequence of this unique recruiting processiaculty
members had advanced Englgteaking proficiency. Fthermore, they came from
a variety of backgrounds, which was #rer advantage afhoosing research

participants from this group.

I nstrumentation

Vocabulary Size Test

A form of the Vocabulary Size Test (VST)Nation, 2007Appendix Q was
usedas one of the indicators of the participantsO English proficienciedtie
designed to estimate test takersO written tigedpxicalsize of English up tthe
first 14,000 word familis. The initial validationof the VSTwasconfirmed(Beglar,

2010) An example item is as follows:
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1. adobe: They have an <adobe>.
a type of racing dog
b  house made from stofried bricks
¢ small farm
d low bed that ca ako be used for a seat (p. 4BJAppendicep
The test takers identify the meaning of the target word in a short sentence
with no clue from the context by selecting one of four mukghleice options.
TheVST results presented Fable lindicatethat theparticipantsO breadth of
written receptive lexical knowledge etween 10,000 and 18@word families.
Considering the estimates that Amative doctoral studentsiow about 9,000 word
families,and welleducated native English speakers hawguired20,000 words

families by the time they reach age@tion, 2001, p. 9)the results suggestat

the participanthadacquired exceptionally large written receptive vocabularies

The English Learning History Questionnaire.

The English Learning History Qagonnaire (See Append for the
JapaneseersionandAppendixE for the Englishversior) wasan opererded
guestionnaire designed to assist participantso recall theirlong-term English
learning hstories. The participants wroédout their job experience, standardized
test results, and English learning histories in chronological orderdibéo
interviews were conductedhe questionnaireesponses wengsedas a guiddor

the first interview.



The Motivational Level Chart.

TheMotivational Level Char{See Appendi¥ for the Japaneseersionand
AppendixG for theEnglishversior) was adapted from a similarstrument
designed by Sawy€R007)for use in an earliegntrospective study conducted
(Miura, 2007a)nd further developed forstudy ofretrosgctive motivational
changgMiura, 2010, p. 51)

When administeredhé participantsead the descriptiormovided on the
chartanddrewtheir perceived motivational fluctuationencerning their English
learningon thechart using five plots that indicatew to high motivational levels.
asked the participants estimatethe strength atheir motivationin a relative
mannerby assessinthehighest level omotivationin their learning historasa
benchmarld andlower levet of motivationthan the benchmark ds3, 2, 1, orO.
The participants also wroteteson the chart during the interviewe®ncerning
their English learning and other life events related to their motivational changes
suchas thenames of théeachersheyhadhad names of thénstitutions they had
attendedorthenames of theommunitiesandcountries theyradstayedn while
studying abroadlhese noteprovided important information for forming the
participantsO learning stories in additio the oal information recordeduringthe
interviews.

In order to examine to what degree the participanes@iories concerning
their English learningand motivational changewvere reliableeach participanvas

askedo completethe charttwice (Thetwo charts are presentedeach case study
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in Chapter 4 througRhapter 9)The participantsirewthe first charatthe
beginning ofor duringthe first interview andirewthe second chadt the
beginning of thesecondnterview which was conducted witat least oneyear
interval. The underlying assumption wématthe participants would beble to
duplicatethe task if they remembéner pastmotivational levelsvell. Because the
participantsvere not informedhat they wouldiraw thecharts twice theydid not
expect to draw the same chart again mattedo my request at the second
interview witha little surpriseWhen | explained the purposeadmpleting the
chart a second timéhey understood armbmplied with my requesMost
participants wre curious about how similar or different the two charts vivoest
of the parcipantsdreweither identical ochartsthat werequite similar to thefirst
onesThis indicatedhatthe participantsO memorasout their English learning
historiesand their perceptions of motivational changeserelatively stable, which
partially validated the retrospective approach usedjatherdatain this studyto a

certain extent

Interviews

A series of interviews were the primary meéor gathering dat. Table 3
presents information concerning the dates, length, and location of the interviews
The interviews were conducted primarily during the spring and summer breaks
from 2007 to 2010. Four participants had two interviews and two participants had

three inerviews.Eachinterview took from one to four hours depending on the
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Table 3 The Dates, Length, and Locatiofthe Interviews

Participants Interviews Dates Hours Location
Taeko 1 (preliminary) Apr 7, 2007 2 A restaurant

2 Sep9, 2008 4 My apartment
Sakiko 1 (preliminary) Mar 28, 2007 2 A tea shop

2 Mar 12,2008 3 A tea shop
Haruka 1 May 2, 2009 3 Her apartment

2 Jul26,2010 1 TeacherOs rool
Shin 1 (preliminary) Feb27,2007 1.5 A cafZ

2 Dec17,2008 2 His office

3 Aug 5, 2009 1 A cafZ
Chie 1 (preliminary) Mar 10, 2007 2 Her office

2 Mar 18, 2009 2 Her office

3 Mar 21,2009 1 Her office
Takayuki 1 (preliminary) Mar 17, 2007 2.5 His office

2 Aug 20,2009 2.5 His office

numberof questions | asked and the amount the participants talked. The interview

sites varied depending on the participantsO convenience. The irdgndeaeded

in an operended, flexible, and relaxed manner, frequently over something to eat

and drink. The iterviews were recorded on an Apple iPod Nano IC recorder in the

first interview. Because the quality of the recordings was not particularly good, |

used a Sony ICEUX70 IC recorder and the iPod as a back up in the second

interview.



The language used duritige interviews dependaih theparticipant but
mostof theinterviews were conducted in Japandke participantséhd the
interviewerOsative languageJsing Japanese wafectiveas it allowed me to
gather highegualityinformationanda greateguantityof information.Because
the interviews requikthe participantsandme toconcentrag for several hours at a
time, talking in theirnative language allowetie participantso feel confortable
and torecall and describpast events considerablealetail Using Japanesaso
allowedmeto better recall the course of the conversationtaraskquestionghat
allowed me to gathemportant informationHowever, sme pars of the interviews
wereconducted in Englistrsometimeshe participants codeswitched andat other
times| asked questions in English. Teedeswitching wasnatural and appropriate
consideringhe participan® higlEnglish proficiency.

Becauseeffectiveinterviewing requires practice, yninterview skillshave
gradually improvedince conducting the preliminary stu@onsulting witha
number ofbooks that present interview techniques and slsilish as Olisten more,
talk less, and ask real questig®gidman, 2006, pp. 786), | developedhe
following interview strategieand followed then when appropriatga) Listen
carefully to the participantgb) Let the participants talk about the past events in
chronologicabrder, that is, start thaterview with the oldest event and end with
the latest even(c) Elicit specific examplegd) Keep askingjuestions until |
understandheissue and,(e) Createascomfortableanatmospheras possible for

the participants
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The first i nterview

The primary purpose of thest interviewwasto obtaininformation

concerning each participant@srall motivational trajectorand some of the

memorable events that occurred in their learning histortesinterview typically

began with my explanatioof the purposeof the studyl thenaskedthe participats

to read and sign theonsenf participationin the studyand requdedthat they

completethe Motivational Level Charfhe following isan example transcription

of thebeginning of thdirst interview withSakikoand the English translatid®

refers to the participanand | refers to the interviewer
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(After drawing the chart)

S: UmmE | think my motivation has been like this.

I: Always?

S: Yes.

I: This waswhen you were #hird grader?

S: This waswhen | was difth grader at ECC.

I: 1tOs fronwhen you were §ifth grader. Youhadalreadydevelopedan

interest in English at this point. Why wtmeat?

S: Well, my parents really liked western movies, and Iclvatl western
movies sincehe secondothird graderor since my first memoriesvith
(Japanese) subtitles.

Could you give me some examgie

: Well, The Wizard of Oz, Mary PoppinBhe Sound of Musid. watched

TheSound of Musiprobablydozens otimes.
So you listened to English a lot.

: Yes, and | thought Julie AndrewsOs Engliabvery nice.
You liked it.

: Yeah, yeah
English.

- Yes.(Case 21-2)

n -

N—Twpw—w-—

The excerptprovides some idador how the nterview begarand
proceededIt becanimmediatelyafterthe participantompletecher motivational
chart onwhich she indicatedhat her English learning motivation levedd been
highwhen she was 10 years oldsked heto clarify why this happened, and she
began talkng about her childhood experiencevaditchingwesternmovies. The
excerpt also showthecolloguialandreciprocalcharacteristicef the interview.

Throughout thefirst interviews, The Motivational Level Charguided the
participants to recall and talk about theiglsh learning histories. For the
interviewer The Motivational Level Charf,he EnglishLearning History
Questionnairgand a list of ase study quesins (presentetielow) wereguiding

toolsthat helped mask questions and obtain necessafgrmationwhile listening
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to the partippants Thoughconducting theénterviewsso that the participants told
their stories irchronological order was an imgant strategyor listening tothe
participantsO talk while asking questions at an appropriatéttinges notalways
the case; sometiméise discussiomovedto various points in timevhentalk of
one particulaeventprompted the participant to discuspast eventThe
informationobtained from the first interviews wased to form the firadraft of tre

participants@nglish learning stories

The secondand third interviews.

A secondand thirdseries of interviewsvith each participanvasconducted
subsequenb the first interviewAs mentionedbove the participants were asked
to draw another motivational chatthe bginning of the second intervieso that |
could better determinge validity of this approach teetrospective data gathering.
In the secondhterview | askedfollow-up questions specifically focused on the
evens that Ihadlimited information about. These questions arose as | was
transcribingthe first interviewsandwriting the participantsO learning storiEise
following excerptis anexampleof askingfor moreinformationabouta certain
eventin the second interviewith Taeko(l refers to the interviewer, and T refers to
the participant
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And at the leadership camp.

. Yes.
. 1 didnOt get what activé$ the students actually did in the camp as the

students came to learn about leadership. One thatgs clear ishat
they were cooperative and solved the problem in the field athletics by
using you well after they learned that you couldnOt speak I migist?

. Yes, yes. .
. That 10ve written in the story, but itOd be helpful itpold give me

some more specific examples for what they did, like the field athletics.

: Well, the field athletics were outdoor activitibsit we had also indoor

actiities.
| see,you had two kinds of activitieeutdoos and indoos.

: Yes,whendoingindoor activities, we formda circle with chairs.

With how many people? Twentyrve?

: More. About 15 or 20 people. Yes.

200 people were divided.

: Theneach counci(i.e., group)had 20 people, plus a leader and sub

leader, and the leadgave (each grougppicsto each councili.e.,
group) to talk about.
What topics?

: Well, what | rememberedE | understood almost nothing. What were they

talking about. Even the topics. 1tOs like an eanrying what | should
do if I was askedo talk.(Case 127)



In the excerpts, | askedbe participanto provide more specific examples
aboutthe activitiesm the leadership cangihe hadattended in théJnites States by
referring to the field thletic activitiesshe hadnentioned in the first interview.
Becauseshe statethatattending the leadership campmvided asignificantimpact
on herlearningmotivation andonly briefly mentioned the field athlietactivites in
the first interview] imaginedthatthere mushave been other activitishie had
participatedn with theAmerican high school studen®esponding to my questipn
shestatedthat there were both indoor and outdoor activities,thag radhada
seriesof group discussions during tive@loor activitiesShe also stated that
engaging irthe discussiowasdifficult becauseshe did notinderstand the
discussiortopics.Askingfollow-up questiors in the second interviewrompted the
participant to providenoredetails concerningvhy attending the camsgtrongly
affected her English learning motivation

In addition to the followup questions concerning the participantsO
motivational changd,alsoasked questions concerning rerticipantsO change of

perceivedself after intensivelystudyingEnglishin the second and third interviews

E-mail follow-up and feedback

When additional questions emerged after the interview sessions were
completed, | asked these questigizse-mail. The participants responded to these
guestions by-mail. New questions were added to the ¢éiftase study questioas

the interviewsgroceeded. For example, a question concerning the influence of
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learningother foreign languagen some otthe participantsO English learning and
English learning motivation emerged after the second interviews were completed
To ask these questiorisyrote them in an MS Word document and attached the
document to an-enail message. e participants respondenl¢ach of the questions
by directly typingtheir responseis the documenBecause @me of the
participants changether residence after the final intervieesrmail correspondence
wasindispensabléor collecing necessary information

Whena draft ofeach participantOearning historyvasready, laskedeach
participantto read the dratind to inform me if any facts or interpretations were
inaccuratel sentthe drafteither asahard copyor as an email attachmento eat
participant for revision. fie participants edited theard copy by writingon it
directly and edited thmail attachment using the comment functioMicrosoft
Word. This process was repeat@dsome casesgntil the participants agreddat the
manuscript was accurate.

Regarding tk accurag of the datathe participants had multiple
opportunities to refleatetrospectivelyon their learning historiedhey responded
to The English Learning History Questionnaire and The Motivational Level Chart,
talked about their learning storiesing these questionnaires asogsi during the
interviews,andtheyread their own learningistorieswhen the manuscriptgere
ready. These facilitated the participantsO retrospection and codttibtite

accuracy of the data.



Case Study Questions

The following questions andtatements functioned as a chiestkfor the
interviews,they were used when writing thearninghistories As noted above,
new questions were added ad ones wereevised as the data gathering and
writing thelearninghistoriesproceeded.
1. Issues investigated in the individual case studies

A. Motivational changes of each pariant inchronological order

B. A learninghistory of each patipant inchronological order

- How andwhen they started learning English

- Eventsthatpositively/negativelyaffected learning motivation

- How and whee they studied English

- Influential persaswho affectedtheir learning motivation

- Family environment in childhood

- The influence ofearning aonther foreign language (L3)

- The influence of highahoolluniversity entrance examinations

- Current state of English study

- Future goals

- Other interests

C. Motivational chaacteristics of each participant

D. Change of perceived selbccurredwith English study

- Whether such changes took place

- What specific evets triggered selperceivedchangs
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- What changes emerged
- Whether these sefferceivedchanges could have occurred even if the
paricipants had not studied abroad
2. Issues investigated in tkhellective analysis.
A. The nitial propositionl: Successful learners have experienced one or
more motivational declines bavercomehose declines
- Self-perceivedchang occurs in successful learners
B. Salient motivational sources
- Positivemotivational sources
- Negativemotivational sources

- The keys to sustained motivation

Analyses

Two types of analyses were conduct€lde firsttypewasan individualcase
study analysis thatas used to investigaach participantOs learnhigtory and
motivational changes. This was ddmetranscribingheinterview recodingsand
writing the learning histories of each participarithis documentonstituted a&ase
study of each participanthe secondlypewas a collective analysis of the six case
studies. After the individualase studies were completadtial propositionl
concerningsustained motivatiomwasexaminedand salient motivational factors

were analyzefor all the case studies.
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Transcribing the interviews.

The recordings gathered in the interviews were transcribezh$er study
analysisl playedthe MP3 filesandtranscribedhe recordingsnto Microsoft Word
files. The transcriptions for each case study were compBatzhe file, and the page
numbers of these files were used for direct citatiBogh the questionsaskedand
the participant® responsegere transcribedsituational descripbns were added in
parentheses to the documewtsen necessaryhese descriptions clarifigtie
meaning of pauses and the reasons for the topic chthadappearedn the

transcription (Seereexample in the interview section above).

Writing the learning histories.

| beganeachcase studypy descrbing each participans®aclground.| then
readthe transgptions of the first interview andighlightedthe important events in
each participantOs learning history theterelatedto their motivational changes.
also highlightegarts of the transcription thaebuld be used as excerptsthe
participants@arninghistory. These excerptustratedandhighlighted important
eventsand experienceis the participantsO livesext | madepre-writing notes in
whichthese events wederedchronologicallypbecause@mnetimes the order of
eventsn the transcriptiomoved back ad forthin time After the ntes were ready,
| staredto write each participantOs learnhigtory guided by the preriting notes,

transcriptims, and the motivational chart.



Comprehensible and readable xcerpts.

Information obtainedtrom multiple sourcesthat is,the first, second, and
third interviews, thdollow-up e-mail communicationand feedback from the
patticipants wasintegratedvhen writing the excerpts that appear in the manuscript
In the process of creating thase studynanuscriptsl took libertywith the
transcriptionsn order tomake the case studiesorecomprehensible and readable
The rationat underying this decisiorwas thatheoriginal transcriptionsvere
made up otolloquiallinguistic formsembodiedn questionresporse interactions
between the participant amterviewer for this reasontheywere not entirely
comprehensibland readabl€See thdranscriptionexample on pp. 106107 and
pp. 108109). In the same light, when translatitige excerptento English direct
translatiors werenot entirely comprehensibland the order of the ideas was
sometimes changed to better reflect the organizatammhrammaticgbatterns of
English. The followingexceptis a paragraph frorthe final version of a case study
that shovg how theinformation obtained in theriginal transcriptiorof the first
interview (showron pages 11213 of this chapterwas transformedntegrated
with more specific and detailedformationobtained in the second and third
interviews and enail correspondencandwritten to represent @ypart ofthe

participantOlearninghistory.
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Her interest in English was nurtured by her parentsO entertainment choices
when she was a child. They were big fans of American movies and regularly
enjoyed watching a variety afiovies at home. Because of the family
environment, 8kiko started watching Englislanguage films with Japanese
subtitles from around the age of five or six. Her favorite movies WMeee
Wonderful Wizard of Oz, Mary Poppins, Grergli@oonies, Never Endin

Story, Willowand,The Sound of Musi&lthough she also enjoyed

animated films, such as those by Walt Disney and Hayao Miyazaki, her
favorites were the classic movies, suclsasnd of Music

>t1°2¢TA~10~04a" ¢«xtseoG-Vp{ de”"~2i
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| especially likedSound of MusicThe beautiful scenes and Julie AndrewsOs
beautiful English voice were attractive. As | saw the same film dozens of
times, | remembered some scenes from the film and could recite sorhe exac

phrases from the films. (Case122)
(Chapters, p. 161)

In this excerpt, | stated the reason why the participacamanteresédin
English inher childhoodll she watcheavestern movies as child because of her
parents@®fluence. Idescribed her parentsO affection for American mdigesja
number of movieshatshe liked, and used her owonecment about her favorite
moviesin order toconveyher enthusiasm abowatchingmovies An English
translation of the comment was addidormation from two interviews and
follow-up email correspondence webéendedo create the excermolloquial
utterances were transformelamorereadable formandthe interviewerOs
guestionsvere eliminatedThe outcomés acomprehensibland readable excerpt,

which effectively conveytheparticipan©sneaning.
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While writing the participantsO learnihigtories sketchyor unclear
informationwassometimesdentified In these case$took notes on the
manuscripso that | could asfollow-up questionsin the second interview, | used
the first draftand asked th®llow-up questionso elicit further information.

After transcribing the second and third interview recorditigsfirst draft
was revisedy reorganizinghe order of evats, addinghew informationobtained
during those interviewsorrecting anynisunderstandirgy and ugig more
appropriate expressionsftter each learnindpistory was completed, the sectson
focusing on each pécipantOs motivational changed their change gferceived

self werewritten. All the manuscripts were proofread by a native speaker of English.

Collective analysis ofthe six case tudies.

Initial propositionl concerningsustained motivatiowas examined over ¢h
six case studies.identified the points in the participantsO learning histories when
their motivation clearly dropped and resurged and discussdetlying reasons for
these motiational fluctuationsThese rasons were further discussedcasnmon
reasonamongall the participants.

Next, salient motivational sourcesgere idenfied for the six case studies
order to identifythe ke to sustained motivatioDSalient@eremeant that the
motivationalsource appeardgd) in four or moreof the sixcase studie®r (b) in
fewerthan fourcase studiedutin this case, the issue wiasportant to those

participants
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The analysis was carried ausingthefollowing labelingprocess. First, |
read each of the six case studies, pmdabelsn the margirof manuscriptsvhen
identifying motivational source Examples of the labels aéparent® influenc®
Owatching westemoviesQompeting withfriendsOQiking English OOliking
teacheQOeading paperback3Gtudy abroad)Oindepende@Oentrancexams,O
andOQinterest in speakii@Puring thisprocess, hotical that somdabelswere
repeated over several case studies example, Opare@isfluenceO
Ocommunication experienc@€iudy BroadOandOentrance examaPpeared
repaatedly Whena labé appearedn severabf thecase studies, thatotivational
source wasonsideredalient Furthermore, some labelgere groupedinder a
umbrella label thaboundthe subordinate labelEor instance, OparentsO support,O
OparentsO attitug@endOrole modelsO wapkacedin a moreinclusivecategory
Oinfluence of people;Oedsinderstanding,O Oindependent,O and, OoptimesicO w
grouped under Opersonalityit& erire labelingprocess proceeded in axtended
backandforth manner in which theames ofabelsand groupsvere revised
repeatedly. Consequentigven motivationaources, each of whickas made up
of several subordinaieems wereidentified.

The collective analysisf the six case studigesulted in anew conclusion

concerning sustained motivation aiheé emergence ofreewconstruct
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Case Study Report

The sixcase studies, which constitudapters 4 through Chapteréie
composed ofhree sections. The first sectigmovides background information
about each participant, including a description of how | met the participant, my
impressions ofhe participantand general information concerning the pipaa(3
English learning achievemeriach participantOs background information is
summarized angdresented in a tabl&he secondection is each participantOs
English learnindnistory, which constitutes the primary section of the case study.
The participantsO learnihigtories weravritten based ol he EnglishLearning
History Questionnaire,ie Motvation Level Chartthe transcriptions ahe
interviews,interview notese-mail correspondence, and the participantsO feedback
Propernouns were changed preserveanonymity.The participantsO Japanese
guotes precede the translations wherever Japamnesepts are presented in the
case studies. Even considerthgt the audience for this studypismarily English
readers, this order is appropriate; the original quotes should be placed first followed
by the translationd he third section conceriise focused analysis each
participantOs motivational chasgad seHperceived changeBor the motivational
changes,ite Motivational Level Chastobtainedn the firstand seconthterviews
and duplicated using Microsoft Excel amesented in the sgon, andthe
differences and similarities of the two chartand he salientcharacteristics of each

particpantOs motivational changes diseussed



Thecollective analys of the six case studiespgsesentedubsequenglin
Chapter 10, whiclis composed of three sections: (a) Fundamental issues
concerning the participants and their learning motivation, (b) Salient motivational
sourceghatappeared in the participants, and (c) Key to success in foreign language

learning.The analysis carerninginitial propositionl is included in the ldssection.
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CHAPTER 4
CASE STUDY 1: TAEKO

A considerate communicator good at adapting herself

Profile

Taekq who was 25 years old when | met her in 2006, was probably one of
the youngest members in the grougezfchers whom | met in the openiiagulty
meeting. In her selhtroduction, she said that she had just finished her masterOs
degree. | started to talk with her because we taught on the same day of the week.
She was a little worried about meeting sitedents on the first day of the first
semester, but her nervousness was understandable because that day was the start of
her teaching career. After finishing the first class, she told me that a male student
said that she was younger than he had expeottti@asked her about her salary
immediately after she entered the classroom. | supposestblads sweet and
friendly attitude probably allowed him to ask such a rude and inappropriate
guestion to her in the first class. She appeared to gradually becocostomed to
teaching at the university over the next two years. It was about one year since my
first meeting with her that | asked her to talk about her English learning.

Table 4presents a summary of TaekoOs profile sireed studying English
at agel3 after beginning mandatory English classes in junior high school. Before
that, she attended English lessons for small children conducted by her motherOs

Japanese friendnce a week for approximately two yewisen she was a



kindergarteneiShe remembemsnjoying the lessons because, unlike okhesons,
such as the piano lesson that she was taking, she did not have to practice English at

home and the other students in the class were her kindergarten friends. Going to the

Table 4. Summary of TaekoOs Bgound

Gender Female

Age of starting learning English Age 13

Total years studyingnglish 13 years

Undergraduate Majc Commerce

Graduate School Major (MA) International Communication

Past EmploymentJniversity English instructor,
worker at &oreign traveler center

Length in English speaking countries 3 years
Highest CBT TOEFL score (Year) NA
Highest TOEIC score (Year) 920 (2007)

Estimated written receptive vocabulary si: 11,500 word families

Other foreign language learning experient Chinese (2 years)
Korean (1.5 years)

class primarily meant visiting her friendOs house and playing games with her
friends. However, considering the small amount of English used in the lessons, she
believes that she has been studying English for onjye&8s, starting with junior

high school. After finishing junior high school, she chose an English major course

in high school, but she majored in nBnglish subjects, commerce and
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international communication, both as an undergraduate and in graduate Sbleoo
has a large written receptive English vocabulary of approximately 11,500 word
families considering the relatively short length of her total learning history.

The first interview, which lasted about two hours, was conducted in the
evening of April 7,2007 at a relatively busy restaurant in Osaka. The second
interview was conducted in the afternoon on September 9, 2008 at my apartment
and at a quiet restaurant near the apartment. This interview lasted about four hours.

Both interviews were conductedropletely in Japanese.

English Learning History

TaekdDs memoriesf junior high school English classes were by and large
unremarkable. English was a relatively easy subject for her, so she was able to
obtain good grades without studying very hard. The teacher conducted the class
primarily using a grammearanslation apprach. The textbook featured one
grammar rule in the beginning of each unit, and the teacher described that rule in
detail in Japanese. The students read the text aloud. The featured grammar point
was embedded in conversations between Ted, an English lbdylikay, a Japanese
girl. Relatively young Japanese teachers taught her cohort throughout the three
years of junior high school, and their instruction was mostly in Japanese. About
once a semester, a native English instructor was sent by the city bodtotatien
to teach the class. However, the teacherOs visits were so infrequent that she did not

remember his or her face. Her feelings toward English in junior high school were
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not notably different from other school subjestsen she started studyiNgt was

not yet a favorite subject, but one that she just liked. Her enthusiasm toward
English grew gradually during the thrgear period, and this led her to choose to
attend a public high school that place a greater emphasis on English than ordinary
public high schools.

Although Taekoentered a high school that offered a special English
program, she was not particularly enthusiastic about learning English in her first
year at the high school. Her Japanese teachers conducted the reading course
primarily using he grammatranslation method, and a teaftwo assistant native
Englishspeaking teachers and one or two Japanese teachers taught the
communication practice course. The students varied considerably in terms of their
English proficieng levels and likingpf English:

fwWMxOoegqpV"'Os <<j—eMt hZrzfe,rpcs
M <Mt h{®6 OM{ gxIV“tO «<Mi h zbVYt
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Some top students were, of course, really good, but others were average.

There were evesome students who said, Ol donOt like English,O and there

were some students who soon quit the program. Although only the students

who were good at English had enrolled, some students developed a dislike
for English because they couldnOt keep up withdhesework after

enrolling in the program(Case 1: 6, 223)

Taekds performance was not outstanding in her high school English classes,

but she did not fall behind even though the levels of English courses became

4| present the participantd@panese quote prior to the English translation in
excerpts throughout the chapters 4, 5, 6, 7, 8, and 9 as described in Chapter 3.
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increasingly challenging. Obtainingittle confidence, she enjoyed learning
English more as a high school student compared with whemnvas in junior high
school.

Taekochanged her attitude toward English in the summer of her sophomore
year. One day, she found a notice on the bulletin bodndr high school about a
two-week study abroad program in Seattle hosted by the prefectural board of
education. She was interested in the program and asked her parents if she could
apply for it. After gaining her parents® approval, she applied forafyepr and
was selected as one of the ten participants. Applying for the program was unusual
behavior for her, as she neither had a strong intention to go abroad nor had she been
looking for a study abroad program. Moreover, she usually preferred to bleewith
friends, for example, when eating lunch, walking from one class to the next, and
even going to the bathroom; however, it veasirely her decision to apply for the
program. The other participants in the program were all unknown to her, as they
were séected from other high schools in the same prefecture.

This twoweek homestay experience in Seattle exerted an extremely strong
impact on her attitude toward English and resulted in changes in her behavior. She
talked about the importance of the experieindeer first interview:
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It was one of the most influential events in my life. My personality even
changed after that. My ntiwer acknowledged the change too. | used to be
relatively quiet and occasionally said negative things, such as, Ol may not be
able to do it.O | became more active and positive, and 10ve tried many things
since then(Case 1: 47, 23,30)

Taelo described her two weeks in Seattle by sayi@g/ w °? zKq
tewe? { OThe first week was like heaven, and the second week was

like hellQ(Case 1: 5)Although she said it jokinglyt ivas not a joke in some sense.

In the first week, the program participantsystd with their host family,
which was enjoyable foraeka Communicating with her host family was not
problematic as her host mother spoke some Japarssaéven had to ask her to
speak English so that she could practice English more.

In the followingweek, however, the Japanese students had to join a
leadership camp for about 200 local high school students, who were board
members of a studentsO committee in their respective high schools. These American
students were divided into groups of 20, eachlutivhad one Japanese student as
a group member. Each group was given a series of discussion topiatoas in
activities and a series of problems to solve as outdoor activities. Neither the
Japanese nor the local students were informed that they wodddapend the
week together. It was almost the first experience for the Japanese students to use
English with American teenagers in a truly communicative context, and for most of
the American students, it was the first time to deal withmative, norproficient

English users. All the Japanese students gathered together and everybody cried at
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the end of the first day because they did not feel that they would be able to survive
the rest of the weeka€kowas no exception. She was unable to comprehend the
American studentsO English on the first day, and she was able to speak only a very
short sentence even though she had been studying English for about five years in
junior and senior high school. She expressed her struggles on that first day in the
following excerpt:

AYpge3aiwrJU,qoergrpVsXo{iT'Kt“®Qo

MsMopbZer E° fpp°jGVsxfzgqMOWUK*“1 h{
Xt Oinjury@{MoK”wUjSh z eesU®c¢cfO{ qtl
ohcepsceqsX"Tlhepb{xiuwjUsloVhqVzfw?2

we°l w°? +t38;,Di-bP"¢cpbDZu>%ZoMhwpz\

+<twOjTsqg¥lozOhe+>!1"QsU’z Ol got pierce holes E

in America.Qjtlhcepb{feUcO"° p h{

I diant understand most of the discussion topics, so | donOt remember so

muchE One topic | remember was OThe\bigges}t injury in life.O | vaguely

understood the topic as | read the word OinjuryO on the board and heard
other students saying somethlitge, OSounds painful!lO When my turn

came, | thought about getting my ears pierced in a mall during the previous

Oheaven week.O | thought that it was a kind of injury, so | said, Ol got pierce

holes E in America,O with pointing out my earlobe with my firgdhatOs

the only thing | could sayCase 1: 28)

Although joining the discussion was a miserable experience for her, at the
same time, she was impressed by the American studentsO patient amthdpdn
attitudes after they understood her insufficiénglish abilities. They repeated what
they had said when she did not seem to understand and always reacted in a friendly
manner when she expressed her opinion. Furthermore, they always treated her as a

part of the team. For example, when they had a protaesulve in field athletics,

they discussed how to usaekoeffectively.® « QyzK"GV *w a&ew~“0Otz
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1»0"qT £ h{ ~ @For example, when all the members hadtémd ora
certain size of wooden stymbecause | was the smallest, | was told, O¥og@v
to get on someoneOs banlgrder to get everyone onO (Case 1: 28).
In addition to their friendly attitudes, their behavior at the closing party on
the last day of the camp also impressadkb
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They dressed formally and behaved as if they were already adults. They
were very good at dancing, too. They looked relaxed and appeared to enjoy
the party. We have a typical image of Japanese good students, who are
student committee mewers, very seriougind donOt hg out with friends,

but these elite American students were able to shift their attitudes from work
mode to recreation mode. The Japanese students, including myself, looked
immature even though all of us were the same age. They gave us agtandi
ovation when we presentedanodori (a traditional Japanese dance) even
though we hadnOt practiced much. | didnOt expect such a reaction, and |
thought that they were very matu(€ase 18-9, 28)

Meeting these mature, sophisticated studedts,wotx b]M hjuU
M”sg¥MEt h{t'w'Ots“hMgE-+f h{<lgé OfXs
l0z<O°St'qé 0o "hMgq¥M3$ h{~ Ol learned that there were
much greater people in the world. | wished to grow up and be like them and

communicate with them again using better EnglishO (Cas&9).
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These strondeelings that emerged inside dé@koaffected her behavior
after coming back to Japan. She was determined to study harder, and especially to
study English more seriously. One example of her determination to improve herself
was that she immediately toldri®oyfriend that she had to leave him because she
thought that being with a person like him, who did not appear serious about
studying and who often stayed out at night, was not good for her.

Because of her experience in SeattieKkOs motivation to studEnglish
primarily concerned communicating with others. She wanted to communicate more
effectively with her host family and the American students whom she had met in
Seattle if she had the opportunity to meet them again. In order to become a more
skilled English communicator, she started doing her homework carefully everyday.
She explained her rationale as follows:

E'sMo °m°mUzxuANeUae”«32Acw\hjtql

ot'wt ppuEIlo”"«<wiT'zMmTt'qfhébqVtz

Apz®\exMMT-0{ ®\e<«MmMT-0{ g¥lot h{

iT'fwOwOjtZoVhE’'sMo xzfwift 'sMpzZc

U{pP,oMf h{

Every unknown English word was a constituent of the language of my host

family and the students in Seattle, so | would need to know it some day

when | spoke to them again. | thought, OThis will be needed someday,O and,

OThat will be needed someday, td&o0 didnOt leave any unknown words

that | encountered each day without looking them up in a dictionary (Case

1:8).

Using the same rationale, she reread the English materials that she was

given in the leadership camp. She wanted to understand whasatikdegven

though they had been largely incomprehensible when she was actually at the camp.



She gradually developed the habit of studying English vocabulary regularly; thus,
her newfound ability to make a little progress in her English studies everyday
stated around the time she returned from Seattle.

Even though her main goal was to become a good English communicator,
she needed to focus on preparing for the university entrance examinations around
the spring semester of her sophomore year of high s@dwehe started attending a
cram school once a week where she studied three subjects tested on the entrance
examinations, English, history, and Japanese.

Despite the intensity with which she was studying English after returning
from the United States, shaldot choose an English related university major, such
as English literature or linguistics, based on the advice that she received from her
high school and cram school teachers. They suggested that choosing a more general
major would be preferable becaubkes would allow her to have more options in
the future compared with majoring in some aspect of English. Howeak's
hope was to study English communication, and she wanted to have time to do so at
the university. As a result, she selected commasdeer undergraduate major. She
considered commerce to be a sienhnical major; therefore, she thought that she
would have time to study English, and that included studying abroad in the
exchange prgram offered by the university.

Taekostudied hard forte next one and a half years in order to pass the
entrance examination of the ptigious private universitghe hoped to enter.

Because university entrance examinations in Japan involve multiple subject areas,
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she needed to study classical Japanese atuhhin addition to English. Though
she was not particularly interested in those two subjects, she studied hard because
she understood that studying them would allow her to pass the examination. She

thought that once she was in the university she woulibkeeto fully and freely

focus on studying English.

1g)&x°0O d 1 x)8 01 h{O¥%"rQ4~eyz O™
sy/>)8 0M”"] >T@d6 whSt-Q "zfwhStxz
tcxGTItO’'sMqiSig¥lot h

| studied eight to nine hours a day for one and a half years in order to pass
the university entrance examinatiddter finishing the examination, |

thought | could use all the time that | was using for studying history and
classical Japanese for studying English. | thought | had to enter the
university in order to do sgCase 110)

After about 18 monthof intensve study, Bekopassed the entrance
examination of the prestigious private university; however, she did not study
English very much in the first two years in the university in part because the
commerce department only provided English as a general sudnjeobne that was
not considered to be particularly important in the departmaekddescribed one
of her English courses as follows:

0 eiWw«apU?EpK“t h{E\xOS pz U ifs
ip h{E\WUz®xMz?' {_qpooszo’-h Ujoe
p bzfw “& p h{E\qT\w t?w U&C-"3ai

¢sX{° '6 oMhwp > “f° hZerz$Ax@o6pac
p h {



There was an English reading course offered twice a week that was taught
by a Japanese teacher. It was@iQute reading by translation. The teacher
called on one student after another, and the appointed student read the text
and transdted the sentences one after another. ThatOs all. No communication
took place between the teacher and students. | studied for the class and got
an A, but it was a boring and even painful class for(@ase 1: 10)
A second reason thadé&kofailed to study English to the degree that she
had planned was that she felt that it was appropriate to enjoy the newly acquired
freedom that she had in the university; thus, she spent a considerable amount of
time with her new friends and doing club sities. For example, she enjoyed
going skiing and snowboarding in the winter, and playing tennis and camping in the
summer with the club members. She also enjoyed staying overnight with her
friends from time to time. It seemed thaekowanted to enjoy heelf in ways that
had not been possible during the one and half years that she devoted to studying for
the entrance examination. It was ironic that even thoagkdhad been inspired
by the students in Seattle and she had tried to become like themmgloearily
forgot about her initial inspiration after finally achieving her goal of entering the

prestigious university.

lgpb]M|*s00z<wb]M)8 h°aUKIh™Mwzx bW
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| was very tired after studying very hard for the whole year for the entrance
exams, and afterward, | wastally free for a year. | had a pantne job for

the first time, made new friends came from other areas, and visited these
friends to eat meals together at their apartments. 1tOs a totally new world. |
joined a club, went skiing and snowboarding withfngnds in winter, and
played volleyball in the gym. ItOs very free and very different from high
school, and | thought this might be interesting compared with the last
yearE as | entered the department in the university | aimed, | thought itOs
OK to have aest for a while (Case 1: 111)

In addition to the above two reasons, her personality, which she
acknowledged was strongly influenced by her environment, contributed to this
outcome. She explained this in the following way:

,S$t ¥tvreebMpb{ T’ <Xt etb{> tzol

qGTwsSw xfOilhg¥Mtb{7Upcziatelh’a
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Basically, IOm easily influenced by my environment. People often tell me

that, too. This was especially true around the time wheaslin high school

and when | started going to the university. Even recently, | felt that Europe
was great when | visited Paris, or | started to want to learn Korean when |

watched a Korean television series. My parents often say that | donOt listen
whenlOm not interested in something but that | canOt stop once something

strongly captures my attentiofCase 1: 334)

This facet of her personality was relatively clearly illustrated in her reactions after
stayingin Seattle when she met the elite studeati®r entering the university

when she spent two years without studying English, and after the event described
below. In each situation, she was placed in a completely new environment that she

liked a great deal.
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Another opportunity in which she experosd a new environment that
influenced her motivation to learn English occurred unintentionadlgk®and her
mother visited her motherOs friend in Melbourne, Australia during spring break at
the end of her sophomore year in the university. It had bees timan three years
since her memorable visit to Seattle. By visiting another Engpglaking country,
she had an opportunity to use English again. This trip provided a second chance for
her to revive her English learning motivati@2xMIhM?> ohoei-0
g¥Mt h{ <“hTlh\qUKIhwtzé UjEoeqpV"'Ots
“hMqg¥loMhwtlo{~ Ol regretted what | had been doing. | remembered
what | wanted to do: study English and become a good English communicatorO
(Case 1: 1112) During the trip, she thought that she would like to return to
AustraliaN she wanted to be able to order food at a cafZ perfectly when she failed
to smoothly order at a restaurant and to make a telephone call in good English
when she saw a Japanese student who was studying in Melbourne talking to
someone on a cell phone. Althdulger overall reactidy she hoped to become
proficient in English and return to Austrdilavas similar to the one that she had
after her experiences in Seattle in which she had hoped to become proficient in
English and return to Seattihe felt moraleternined to achieve her goaisan
three years previously

After returning from her trip tédwustralig Taekostarted her junior year at
the university. This is a time when the majority of Japanese students start to search

for a job; however, unlike the othdudents, she decided to study in Australia after



graduating rather than finding a job in Japan. She chose Australia rather than
Seattle or another American city because she learned that the city was relatively
safe and had a low cost of living when shétedthere. Her parents also preferred
Australia because it had a gun control law; this was one of the conditions that the
country must meet if8ekowas going to be able to stay there for a long period of
time. Initially, she thought that studying at adaage school would be fine, but her
parents, older brother, and other people around her suggested that she should go to
graduate school because she would have already finisheddengraduate studies

in Japan.

Once her goal of going to graduate schad\ustralia was set, she
concentrated on realizing that goal. In order to prepare for the English language
demands that she would face, she began taking private lésqusthe IELTS, a
commonly used English proficiency test that foreign students vemb i@ enroll in
academic institutions in England and Australia need to pass. She studied
appoximately four hours a week farther develop her essay writing and speed
reading skills. She also attended an English course once a week at a different
universty, which was introduced to her by her private English tutor.
Simultaneously with all of her other activities, she worked-fpae in order to
savemoneyfor thetrip, found an agent that arranged her statyoad plan, and
attended seminars concerningdsting abroad that helped her prepare for studying

at a graduate school in a foreign country.
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Taekoflew into Australia soon after graduating from the Japanese university
in March at the age of 22. She studied English in an ESL program in a language
schoolaffiliated with a university in southeast Australia. She attended the general
English courses four hours a day, five days a week, for over 25 weeks. After the six
months of intensive English study, she enrolled in the School of International
Communicatiorin the university. She chose that major because she could study
with individuals from many different countries. She primarily studied
communication concerning cultural differences, such as, international public
relations, media, and cressltural commurgation. In the international public
relations course, for example, she discussed how to reinvigorate the deteriorating
tourism industry in Thailand, which had been seriously damaged by a terrorist
attack in 2004. She clearly remembered some of her expesi@mthe media
course:

>BGA>°m{Vi h{2x6 w abbreviaton tm Mo {V f  h{
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Each student wrote a feature article. | wrote about English abbreviations. |
was interested in the young peopleOs abbreviations, such as OcO or OuO and
more and more new words were appearing. | started using them, too. |
thought that the older generation didnOt understand these new words and
that a similar phenomenon may be happening in Japan. | asked one of my

native Engliskspeaking friends to write a paragraph full of those
abbreviations, and used it as the introductibmy article (Case 1: 3&89)
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Studying subjects that she had never studied in Japanese, and doing it all in
English, was challenging fora€ka As a matter of fact, she went home crying after
the first several sessions of the program. She explaindddrsrasp «loM Z”
wTsloMO Ats| gzxuxtitiswtz\cesq\-tRo 1
hgMOy !Ts { ~ OThey would be tears of anxious feelings if | could
survive in this programand tears of bitter feelings that | am still not able to catch
up with the class though | joined this programO €Chas39). She also felt that the
other foreign students® English skills were better than hers, though her perception
of the situation probably differed from the reality.

For the next two years, she always fetitthhe needed more tirte
comprehend the dtures, prepare for the discussions, and complete the assignments.
However, she never wanted to quit the program, however hard the every day work
was. This was because she knew that she was finally doing what she had wished to
do for a long time: study Efigh in an Engliskspeaking country. She talked about
that time as follows:

lgwgVg%aX'M)8 £ hv{feUfaed p{ crMz

rzd[Z hM,rOts”"\gxsXo{!g)8§qx8MiI hv({
,S$t-VgMOTzAA hTlh\gi'loMOwp{6 >0
Mtslh\gx°S<sM wpz rOslobPAYO”3&1>I[”
gTRQh\gsMoeepb{

| studied there (Australia) asuth as | had studied for the university
entrance examinations, but this time it was all in English. It was very hard,
but I never wanted to quit. It was different from studying for the entrance
exams. Because basically | lkk&, or itOs what | wantedhéve never

disliked English. | have never thought about how to increase my motivation
to learn English(Case 1: 16)
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During the tweyear stay in Australia,aekolived with the same host family.
One reason for this long homestay was that it allowedoh@iaintain an
environment in which she had to use English out of class everyday. The other, and
more important reason was because of her extraordinary host nikatbenvho
educated dekofor the two yearshe spent in Australi®ose a single mother whit
two children, was Singaporean and bilingual in Singaporean and Chinese. She
taught Chinese in a local high school. BecdRssewas a foreign language
teaching specialist, she treateaeKolike her own studeniyery strictly. For
example Rosefrequently correctedakdds errors, such as the difference between
/n/ and /ng/, and hadca&korepeat the same word over and over until she could
pronounce it correctlyRosewas also very concerned about the people to whom
Taekowas talking everyday. $tbelieved that spending time only with Japanese
friends was harmful todekds progress in learning English and taak®should
always be with at least one foreign or local student so that she would be
communicating in English. In order to make sure Tlaeekoalways used English,
Rosepressured her to do what was necessary to improve her Emyli€hx m q
r\teXw{ gMm<« Tet h{®0S iZqZTZjEiS{ q
TzOS w ag?é’oh’z®<0~“s "M{ qTt +s0f h{
O OWhere are you going, with whom?0 | was frequently askestbpDonOt go
outwith only Japanese friends,O and, OHang up soon,0 when | was talking on a

phone with my Japanese friendO (Case 1: 17, 18).
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Rosealso encourageda€koto use English as much as possible, for example,
by letting her answer the house phone, taking her ty miffierent phces, such as
local events, churgtand family friendsO parties, and doing-paré work in order
to communicatevith a wide variety of people.

® t Vs*"M{ 1otOeepb{hgQyzp”i"p " BRUw-
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OAsk people Rosesaid, for example, when | donOt know where the jam

section is at a supermarket, OItOs a chance to practice. Ask people before

trying to find the section by yourself. Ask even when you know wherét is

(Case 1: 17)

Some of BikoOs friends felt th&osewas too strict and they openly
wondered why dekostayed with her for such a long time. HowevagKo
understood whyRoseeducated her so sttiy; Ros€s approach matched TaskoO
purpose for coming to Australia, sadkodid ot mindRose)s extreme strictness.
Moreover, Bekds tendency to be easily influenced by her environment worked
positively in the time that she spent wRbsebecause she adapted herself and
behaved in the ways thRbsepreferred. Consequentlya@kd)s ability to
communicate in English developed a great deal during the two years that she lived
with Rose Also, Rosepointed out that dekds degree of improvement was much
greater than her friends who shared a room with other Japanese fresgids. T
recagynized thaRosewas right.

Rosewas not only a strict educator; she also played the role of a powerful

motivator:
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Initially, | could only say, OYes,O to everything Ragesaid even though |

wanted to disagree with her. But, | could say at the end of the homestay, Ol
need to meet her today because she has some problems to talk about,0 when
Rosetried to stop me from meeting my Japanese friend. It motivated me to
communicatéetter withRoseand understand one another more through
communication. ThougRosehas a Singaporean accent, she is a native

English speaker, so | wanted to speak like her. | also admired her because
she speaks several dialects of Chinese and workedibardingle mother.

Thanks to her, my motivation to learn English can never decr@@asel.:

36, 37)

Taekobelieves that iRosehad been an ordinary, more businkes person,

she would have probably not continued her homestay for over two yeatsaand t

her communication skills would not have developed to the same degree.

Besides English,dekoalso had an opportunity to study Korean for about a

half year while she was in Australia. She had a number of Korean friends and

wanted to communicate with timein Korean. During her stay, she worked as a

waitress at a Japanese restaurant managed by a Korean owner. While mastering

English was her primary goal, she was motivated and enjoyed learning Katean

was arefreshingOhobby@t a time when she was immiagsherself in English. She

also liked Korean pronunciation, which differed completely from English. Because

of these reasons, her Korean developed beyond a survival level; she was able to
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communicate with her Korean friends on a variety of tofdibgs oucome was
clearly different from when she had studied Chirtesee a weelas a required
foreign languagén her freshman and sophomore years as an undergraduate. At that
time, she learned little Chinese and stopped learning so quickly that she failed to
achieve even rudimentary speaking skills. Although her ability to dpedan
was extremely limited whecompared with her advanced level of proficiency in
English, this experience further enhanced her English learning motivation, because
it made her realize that she had truly learned a great deal of English.
Taekoreturned to Japan when she completed heter@s program at the
age of 23. Just before finishing the program, she received an unexpected offer from
a Japanese university to teach English. The professor from whom she had taken
courses in a different university before going to Australia was looking humber
of new paritime instructors to teach in his department (whexekdand | met),
which was undergoing curriculum renewal. Although it was an abrupt decision,
Taekoaccepted the offer to become an English teacher because she felt that it was a
very unusual opportunity for her. It has now been three years since she started to
teach at the university. In addition to her university teaching posita@koRlso
works at an information center for foreign tourists in Kyoto, one of the most
popular touist destinations in Japan. These two jobs requaekdto use English
on a daily basis.
Even after becoming confident in her ability to communicate in English,

Taekohas continued to make an effort to improve her English. For instance, she has



been builthg her vocabulary using an electronic dictionary. She randomly reads

the words and example sentences in the dictionary and adds a word to the

electronic word list when she does not know its meaning. When she has a free

moment, such as when riding a trambefore going to sleep, she frequently studies

the list of words in the dictionary. If she can recall the meaning, she deletes the

word from the list. When she finds the same word again and finds that she does not

recall its meaning, she adds it to tle &gain. She enjoys learning new words in

this way because of the convenigNche can study anytime danywhere. This

method of studying English vocabulary, which she developed based on her Olittle

by littleO learning habit after returning from Seattlsp provides her with a

rewarding feeling when she eliminates a word from the list. Her large receptive

vocabulary size indicates the effectiveness of her lexical learning strategies.
Recently, Bekoadmitted that her learning motivation has slightlylided:

®6 U-Vswx!"loMsMpbZerz2,ro < _sXsloVo
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g¥loMo{~ OAlthough I still like English, | donOt look Epglish words and

read English texts as frequently as before. IOm thinking about my teaching job and

wheter itOs OK todep doing itO @e 1: 43). One of the reasons for her

dissatisfaction concerns her career choice. Because her career in English education

started suddenly and unexpectedly when she was contacted by her previous teacher,

and because she had not taken tiongeriously consider another career, such as

working at a trading company or some other business where English use is required
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more regularly and seriously, she has doubts about her current path. Though she
thinks that teaching English is not a bad prei@s, and she is accustomed to it, she
appears to be confused about whether continuing teaching is what she should do.
Teaching English in the university does not require advanced speaking skills
because the speaking courses are taught primarily by fatglesh-speaking
instructors. She also has few opportunities to use what she learrexchiasterOs
program at the graduate school

Taekobegan to feel this way after meeting a group of students in a-lower
level class who appeared unmotivated to learrigimgBecause of their lack of
desire to learn,d8ekosometimes feels that she is wasting her time and not helping
them. As a result, she is considering changing her career path from education to
another business in which she can use English in a wagttbdéels can truly help
people. For this reason, her motivation toward English learning is subtly fluctuating

as she is deciding her future career.

Motivational Change
Figures 10and 11 show TaekoOs gmfceived motivational levels that she
drewat the firstand second interviews with a-bonths intervalThecharts
displaya similar pattern, which indicates that her perceived motivational trajectory
in her learning history is relatively coherent. However, one noticeable difference
appears itheadditional year in Figure 11: Her motivational lesdsdppedslightly

at the age of 26nformation thatwvas added at the second interview.
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Motivational level
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Figure 1Q Taekds selperceived motivational levehtoughout her learning
history (April 7, 2007).

Motivational level
P N W b~ O

1 23456 7 8 91011121314151617 1819 2021 2223242526

Age
Figure 11. Taekds selperceived motivational level throughout her learning
history 2 (September 9, 2008).
The Use ofCommunicative English Abroad

TaekoOEnglish learning motivation has risen and fallen even though she
hasnever disliked English. Theharpest increaseccurred when she faced
situations involving the use of communicative English abroad. Because of her
tendency to be influenced easily by her environment and her powerful ability to
concentrate on achieving a goal once she is motivatdd 0, living in English
speaking countries and/or having opportunities to use English for communication
appear to b the most powerful sources of heng-lasting English learning

motivation.



TaekoOmotivation was moderate during the first four yearsnethough

she stated that she liked English and English classes and her choice to enter a high

schoolthat placedh greateemphasis on Englisthan ordinary Japanese high
schools. However, her learning motivation suddenly surged because of the two
week $ay in Seattle in her second year of high school. It was her first trip to an
Englishspeaking country, and she used English communicatively for the first time.
Furthermore, the American high school students whom she met in the leadership
camp provided hewith a great source of learning motivation. This experience was
shocking to &ekoas it was at that time that she discovered how limited her ability
to communicate in English was. At the same time, the experience was uplifting
because she was touched by kindness and maturity the elite American students
had demonstrated. As a result of that experience, she strongly wished to become
like them and to improve her English skills, and her goal to become a proficient
user of English, and to focus particulaoly developing her oral communication
skills became salient in her mind.

Taekd)s motivation might have diminished if her mother had not taken her
to Melbourne at the end of her sophomore year in the university. That trip

reawakened indekothe realizatiorthat she wanted to become a proficient

communicator in English. At the same time, she regretted how little she had learned

the previous two years, and she reassured herself that she would achieve her
primary goal. Her motivation resurged after the trigd &his led to her decision to

study in graduate school in Australia after finishing her undergraduate studies. She

152



successfully completed the masterOs degree in International Communication after

devoting herself fully to the two years of hard work thanitailed.

NegativeWashback of the Uhiversity Entrance Examinations

An obvious motivational decrease occuriedaekobetween the two visits
to Englishspeaking countries, and was in part due to negative washback of the
university entance examination§hehad to study intensively for the university
entrance examinations, and this meant that she had to focus primarily on passing
readng and writing tests. Although sbelieved that she would be able to focus on
studying communicative English after pagsthe entrance examination, her
motivational level dropped sharply immediately after successfully enrolling in the
prestigious private university she had worked so hard to enter. Her low level of
motivation, which continued for the next two years, ocalfoe a number of
reasons: she majored in Commerce, a subject in which English was not highly
valued, she found the university English courses boring, and she felt that it was
reasonable to take a break from intensive study after achieving her primaof goal
enteringthe prestigious university. Hexperience in the first two years in the
university is observedll toofrequentlyamong university students inpin: They
study intensively to pass the university entrance examination and then their
motivationto continue studying after enrolling in the university decreases

dramatically or is lost altogether.
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The Influence of TaekoO#lost Mother

One of the most powerful factors contributing to her sustiaigh
motivation throughout Taeko@®ssterOs progneend beyond that period was her
host motherRose Rosehad an attractive and strong personality, she enforced a
strict educational philosophy omd@kq she was multilingual, and she evinced an
independent attitude toward life. After living and communicatuittp Rosefor two
years, Biekdds communicative abilities in English flourished and her learning
motivation never faltered during that period of her life. MeeRongewas a

remarkably powerful motivator in her learning history.

Changeof Perceived Selin English Learning

Taekocommunicated with a number of foreign students who came to
Australia from various countries in her MA in the international communication
program. These experiences have been the most influential determinamtseadf he
perceptionEven though she was interested in English communication and studied
Englishintensivelywhile in Japan, she had not had opportunities to perceive what
she learned and experienced through English learning fromautissal or
international points of view. One of the changes that occurred concerned her
patriotism. In her masterOs prograre, rslet a number of students from other Asian
countries, such as China and South Korea, and had opportunities to discuss
controversial historical and social issues, such as the Japanese invasion and

occupation of those counties during WWII and Japanesemnghatactices. When
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the discussion topic involved WWII, for example, these Asian students openly
expressed their anger toward what the Japanese army did to their countries and
people. In these discussiongagekolistened to the voices of the other Asian

students, and she played a role in which she represented Japan and Japanese people,
which gave rise to various thoughts in Taeko
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| learned that Chinese and South Korean students did not have positive
emotions toward Japan. | felt offended hearing their criticisms of Japan. |
didnOt clearly understand why | felt offended by their criticisms. It was a
new experience fane. | knew that the Japanese army did harmful things in
the past, but | wished that these Asian students would look forward rather
than persisting in talking about what had happened in the past. | also
thought that the Chinese government provided trespfe restricted
information. | was ashamed that | was not able to defend my country by
referring to certain historical facts. | could only suggest that they should
look toward the future instead of sticking to the past events. Later, | became
good friendswith a Chinese student, who said, Ol slightly changed my view
to Japan (after knowing me).O | was pleased to hear that. At the same time,
(1tOs regrettable that) | didnOt have so much to say about my own country
even after becoming proficient in Englisadause | had beeso concerned
about the Englisispeaking worldThis is commonly said (about English
learners in Japan), and | experienced it myself. | thought | should instead
learn more about my own coun{Zase 1: 45)
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Taekoalso felt a sense of appration toward Japan as her home country
after staying in Australia for two years. She s&dd)M ,ZtMozOSxMM
sq¥0‘0Ots“t hv{OS >-0\qc«u+*'X0at h{OSt
H Moz a<Moz<"g\-UK”qMO\qg>. " X¥Mz$ h{~ ol
started feeling that | like Japan after staying overseas for a long em@yed
speaking Japanese, too. | was glad that my family was there, my friends were there,
and Japan was a place to go horf@43e 1: 46)These newly emerged patriotic
feelings might have influenced her to choose afrae job at the information
certer for foreign tourists in the traditional Japanei$g of Kyoto. She wants to
help foreign visitors to visit many interesting places in the city, which the majority
of guidebooks ignore. She believes that the visitors whom she is helping will tell
their acquaintances what they experienced in Japan after returning home. If they
have good experiences in Japan, their family and friends might have good
impressions about Japan and visit the country some day.

Another change that emerged imekoafter staying in Australia concerned
her perceptions of the universality of people. She had had a good image about
people in foreign countries, in contrast to her negative feelings toward some
stereotypicallapanese characteristics, such as collectivigirspiteful behavior,
which, in some instancémsled to bullying in various contexts in Japanese society.
Although she had never been bullied, she did not like sterkotypesin Australia,
however, Bekowitnessed similar behaviors among both AusaraAnd foreign

students.®clgq2\Ow x*1z“"oMo«”"cig¥M cepMhep



bZerziMtxOSq% a‘Ot¥ xcesrK“t h{AAz x

r\pc<%oasoceisq¥Mit h{™ Ol had believed that Australians were

frank and cool, but they also excluded persons from the group just like some

Japanese do. | realized tip@ople behave the same wherever they goO (Case 1: 47).
These two changes, which concerned her Japanese identity, happened to

Taekoas a result of looking at Japan from the outside. Before this experience, she

was a typical university student in Japan: @yed her black hair to a brighter

brown color and used an expensive European bnante handbag when going to

school. Even though she did not question that behavior at the time, she now sees it

as inappropriateral even embarrassing. | askexkkq whose hair has returned to

its natural color of black since returningm Australia, if these sefferceived

changes could occur without a leteym stay overseas. She replied that it is

probably possible. She thinks so because when a learner becosuembdafluent

in English, she will seek the opportunity to use it even if she stays in Japan. If she

can find a place or job where she regularly interacts with foreigners, she has

opportunities to think about Japan from the outsiderOs point ofShevalded,

®2wOuzf\wizfOMOOUOStK"gx¥MmTsTIh“Zpb

Z+r{~ Ol had never imagined that thereOre such occasions (where she regularly

interacts with foreigners) inside Japan when | was ag®itudent thoughO (Case

1: 48)
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CHAPTER 5
CASE STUDY 2: SAKIKO

A sensible, aosistent, and independent learner

Profile

Sakikois a 29 yeaold female English instructor at two universities and a
foreign language school in western Japan. | saw her once a week in thim@art
teachersO room in the university where both nativeamdative English teachers
spert their breaks. She was not particuladikative, but she engaged in
conversations on a variety of topics wittany of the teacherShe talks iraclear,
low-pitched voice, and the wane speaks both Japanese Bndlishgives the
impression that she is confident and independent. The way she dresses is neat and
chic, and her long straight black hair and shiny, slightly tanned skin emphasize her
natural beauty. When she smiles, a hidden cuteness appears out of the obolness
her demeanor. Overall, she conveys the atmosphere of a person who has grown up
in a good family and has developed a high degree of independence.

Table Spresents a summary of Sakikb@skgroundShe had been studying
English for 19 years at the tintleat this study was conducted, and her English test
scores as measured by the CBT TOEFL (2005) and TOEIC (2006) were
exceptionally high.

The first interview with &kiko was conducted on March 28, 200nge year

after | had first met her, and the seconéiwview was held on March 12, 2008, five
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Table5. Summary of &ikoddBackground

Gender

Age of starting learning English
Total years studying English
Undergraduate Major
Graduate school (MAVajor

Graduate SchodMA) (PhDin progress)
Major

Female

Age 10

19 years

English Literature & Linguistics

TESOL
Applied Linguistics

Past Employment: English instructor at a language school and universities

Length in an English speaking country

CBT TOEFL score (Year)
Highest TOEIC score (Year)

Estimated receptive vocabulary size

Other foreign language learning
experience

3.5 years

283 (2005)
980 (2006)

10,000 word families

Chinese (1lyear)
French (2 years)

months before she left for the United States to study in a PhD program. The

interview site was &elatively quiet tearoom located her hometownThe first

interview lasted about two hours, and the second interview lasted about three hours.

Both interviews were conducted mostly in Japanese; a small percentage of the

interviews took place in English.

English Learning History

®2wOuzbAYO"34aixclqdMpb{~

OlIn my case, my

learning motivation has always been highO (Case 2: 1). The first interview with
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Sakiko started with this comment. She began studying English when she was 10
years old, a fifth grader in eteentary school. This is three years earlier than most
Japanese students, as formal English education in Japan begins in the first year of
junior high school, when students are 12 or 13 yearsStid attended a private
English course for children once aekewhere she practiced simple conversations
taught by a Japanese housewife, who was also -diparEnglish teacher. Her
mother found the English class after the family moved to their current home and
asked &kiko if she wanted to attend ith8thought hat it sounded interesting, so
she began taking classes and continued doing so for two years.

SakikoOmterest in English was nurtured by her parentsO entertainment
choices when she was a child. They were big fans of American movies and
regularly enjoyedvatching a variety of movies at home. Because of the family
environment, 8kiko started watching Englislanguage films with Japanese
subtitles from around the age of five or six. Her favorite movies eee
Wonderful Wizard of Oz, Mary Poppins, Gremli@oonies, Never Ending Story,
Willow, and, The Sound of Musi@&lthough she also enjoyed animated films, such
as those by Walt Disney and Hayadoy®raki, her favorites wergassic movies,
such asSound of Music

>t1°2¢TA~10~04a" ¢«xtseoG-Vp{ de”"~2i
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| especially likedViary Poppins The beautiful scenes and Julie AndrewsOs

beautiful English voice were attractive. As | saw the same film dozens of

times, | remembered some scenes from the film and ceciigd some exac
phrases from the films. (Case122)
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Her mother also liked American musicians, such as Elvis Presley. Although
her mother was not good at speaking Engligtkjk® commented that her mother
preferred western music and films because the culture associated with them
reminded her of when she was teenagakif@Os mother was 61 at the time of the
first interview). Thus, 8&kiko became familiar with the sound of the Esjl|
language when she was a child.

Her faher often listened to classical music at home. Because of her fatherOs
influence, @kiko started to take electric organ lessons when she was a
kindergartner. Snilar to the English classhe attended as an elemewptschool
student, her father did not forcak®ko to take the organ lessons; from her point of
view, taking the organ lessons was natural because she liked them. She shifted from
the organ to the piano when she was a first grader and continued takimg pian
lessons for more than 10 years until she completely stopped when she became a
university sphomore. In the 1Qears she studied the piano, her ability to play
reached an advanced level, so she was able to play pieces by major classical
composers, such &eethoven, Mozart, and Rachmaninoff.

SakikoOs parentsO frequently encouraged her and her younger brother to
become skilled in one area:
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My parentshawe frequently told me to become a specialist in a particular

field since | was a small child. Wlyounger brother was interested in sports,
and | was interested in English and music. They didnOt ask us to do anything
but encouraged us to do what weOre istiedidn. (Case 2: 5, 21)

Furthermore, 8kikoOs father sometimes told her and her brother that he did
not have a chance to study at college. Although he did notatidké&and her
younger brother to go to college, he did encourage them to pursue whattieey
interested in and he was willing to support their efforts to do so. As a result of the
encouragement she received from her pareatgk&s brother worked hard at
swimming, playing handball, and practicing rugby when he was a middle school
and univesity student; he eventually became an elementary school teacher and a
referee at rugby gamesal8ko responded to her parentsO encouragement by
continuing to study English and play the piano, until the time came when she
needed to choose only ookthosepursuits

Having taken the private English class for children in the neighborhood,
Sakiko wanted to learn more English when she became a junior high school student
when the mandatory English classes begakiks always wanted to be the top
student in English in her school, and although she did well, she did not always earn
a 5 (the Japanese equivalent of an A). In order to improve her English skills further,
Sakiko stopped attending aftschool English classesoin the small neighborhood
branch school and began attending classes at the headquarters of the language
school. The curriculum in the language school for junior high school students was

focused on the four skills of English and the support skills of gr@mnamd

16

1)



vocabulary. Speech contests were also held occasionally. The class, which met
twice a week, was taught by Japanese instructaksk&remembers meeting two
exceptional teachers in the program.
b]XMME\hjpzC;«b]X'X0o{gé<« OcaepCi-c«
IT“elo<c’M$ h{ qo<-Vp'h {afIEW & z
I9ipKwE\hjtZqgQoMsTlh’z\w“t cepsTlh
q¥O X' Mphb{
They were very good teachers with good English pronunciation, and they
taught me a great deal of conversation, grammar, and listening. | liked them
a lot. I would probably not have chosen this profassvithout meeting
these language school teachers when | was in junior high school. (Case 2: 4,
36)
In contrast to these tal@u language school teachers, Sakikd a teacher
who she thought was very unqualified to teach when she was in her finaf year o
junior high schoolShe said® fwE\wC;UK*“"sM,r{rXo{ -
OThe teacherOs English pronunciation was unbelievably bad® @4)s&akiko
was determined not to become like that teacher, as she considered her an extremely
undesirable model of an English spealPerhaps in part because of practicing the
piano since the age of sixal8ko is sensitive abouEnglish pronunciation and
considers nativéike pronunciation an important quality of good English teachers.
After graduating from junior high schoolalko enrolled in a high school
that had a specialized English program. Because the new English course was begun
in the same year that she entered the school, the curriculum was being implemented

for the first time with her cohort. A team of instructors wasied from the

conventional English teachers of the school. There were seven or eight English
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classes per week, aB@inute class or sometimes two classes everyday. Although
English received greater emphasis in the specialized program than in the regular
programs, it was not an intensive program in which the students studied only
English.

SakikoOsnrollment in the English program meant that she abandoned the
possibility of a pianerelated careeShe explained her rationale as follows:

DZEp°jts”Wxb]XE Mpb{<wb]XSUUTT“%b
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1tOs extremely difficult to become one of the top piano players in the world.

It takes lots of money and lots of competitions. ENédrgraduated from the

top music university in Japan, | might end up as a piano teacher and rarely

play in front of large audiences as an artist. Choosing English as a future
career might have more potential to make a pretty good accomplishment

(Case 23, 42).

The decision she made at age 15 was realistic. Even though she liked
playing the piano, she understood the limitagiohtrying to become arofessional
musician and selected a future career related to English.

In order to furthermprove her Eglish, Sakikoenrolled in extra English
courses in addition to the regular school course while in the high school. For
example, she took an English conversation course in a language aslaokist
yearstudentshe hired a private tutor the secongear, and she attended a cram

school inher finalyear. These extra courses require#iko to study English for

long periods of time, but she did not mind because being good at English was an
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important goal for her. Her parents supported her efforts toowegner Englishby
paying for the after school courses.

OLet me talk about an important occasion that | tried to think of improving
my English skills seriouslyO (Case 2: BkiRo said when she was talking about
learning English in high school. She toaktpin a threaveek home stay program
in San Diego, which was a requirement of the high school program, when she was a
sophomore in high school. During the homestay, although she experienced some
difficulty comprehending what the host family members szhd, generally
managed to communicate with theoccessfullyHowever, one day, she was
invited to a dinner with her host family and their friends; she was the ordy non
native English speaker and the only teenage guest. Unlike the sslocedelt when
enga@ed in everyday communication with her host family, she suddenly became
aware of her limitations in comprehending English that evening at the dinner table:
Ol didnOt understand their English at all. TheyOre talking really quick. | was sort of
shockedO (Cag: 7). At that moment, she realized that her host family adjusted
their speech rate and decreased the range of the lexis they usespealengo
her. Part of her surpriseight have been due to the fact that her English
communication skills and her cse grades, which were always among the top 10
in the class of 3B8 students, were bettelathmost of her classmates who went to
San Diego at the same time. However, the slightly negative event at the dinner table
did not suppress her learning motivaticather, it fueled her willingness to

improve. After coming back to Japan, she studied even harder than before.
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When Skiko recently had the opportunity to talk about the homestay
experience with a high school friend who went to San Diego with her,i&ed fr
mentioned the difficulty she experienced communicating with the members of her
host family. The familyOs conversations moved so quickly that she did not even try
to understand what they were saying. However, she mentionedatiadSs
attitude was dferent from hers. In contrast to her friend, who was mentally
blocked from making an effort to understandki®o was always trying to
understand even when the conversation went extremely fast. This episode is one
indication of ikikoOs enthusiasm to ledEnglish and the effortshe made to
improve her English skills even in the face of a difficult situation.

Another impact of the homestay experiencecawned the host family that
shelived with. Sakiko thought that the whole family, especially the pasént
educational attitudes toward their three children, was impressive. The parents
believed that providing a good education and allowing the children to find their
own interests by trying many kinds of activities were extremely important;
therefore, even thugh theywere a middle class family, hparents were willing to
spend money for the childrenOs educational activities, such as karate, swimming,
track andield, the pano, chorus, figure skating, abdsketball. Understanding the
parentsO idea, the children studied hard and put a great deal of effort into other
activities, such as sports. These attitudes toward the childrenOs education were

similar to the ones thatRiko had experienced with her oyarents.



Sakiko alsostudied Chineseaas her high school required students to study
second foreign language in theophomore year. She could have chosen Spanish,
in which she hd more interest than Chinesefshe chose Chinese because her
father beleved that Chinese might be useful for her in the future, and he strongly
recommended thahe should study the language. Because her wish was to study
Spanishher interest in the Chinese language and culture was not very high from
the beginning of her stiies. In addition, writing everything in Chinese characters
and trying to acquiréhe complex Chinese pronunciation further decrase
learning motivation. Unlike her experienstidying Englishshewas not successful.

SakikoOs paper and pencil TOERo=e, which was 400 before the
homestay, increased to 485 by the time she finished high school. In her case,
studying for the university entrance examination accounted for only a small part of
the improvement. Because she was able to receive her high pohoipalOs
recommendation, she was able to enroll in a university specializing in foreign
language education without taking a regular entrance examination. Instead, she
studied English in order to achieve her ldagn goals: majoring in English
literature and linguistics and engaging in an Englislated career.

Despite her strong motivation to learn Englisaki&o spent a disappointing
freshman year before experiencing intensive, challenging, and interesting English
learning the following year. Thgear was the only period in her learning history in
which her motivation to learn Englighghtly decreased. Becauser TOEFL score

was 483, a littldelowthe required 500, she had to enroll in the ragreéquired
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English courses for firgtear studerst and even though the school specialized in

foreign languages, most of the other students in the courses seemed to have much

lower English proficiency ahmuch lesenthusiasm for learning than shad

expected:
Really, | was shocked. | studied Englishrwbard for three years in high
school. Now I got into the university, and | expected the level of the
univer~sity must be higher, of course, than the Ieyel of the high scho~ol. It
wasnOt. Also, the level of my classmates wasnOt good. They didnOt
understandfor example, the meaning of Oit depends on.Olkgkrschool
students know that. (Case 2: 8)

In theclas®s eventhosetaught by a native Englisspeaking instructothe

students rarely spoke in English amtenthusiasticallparticipated in group wér

The teachers also appeared unenthusiastic about the classes and their attitudes

contributed to the demotivating class atmosphere. For exanaii&oSs partner

did not or could not speak during paiork tasks, s&akikobecame reluctant to

continue tryng to talk to her unresponsive partner. Working hard in the course did

not seem appropriate, as it seemedakil® that neither her teachers nor her

classmatesvere doing so, but even worse, $ékk embarrassed to perform well

because she would have stood out in a way that would have made everyone feel

uncomfortable. The teachers did not seem to try to change the reluctant studentsO

attitudes because they appeared to hold low expectationssitithents. &kiko

thought that the teachers believed that the students would not work hard even if

they encouraged them. Because of these discouraging circumstances, she thinks that



she might have lost her English learning motivation to a great extéret Ifesl
stayed in the same progrdor the rest of her time in the university.

Somewhat surprisingly,a&ikoOs TOEFL score increased from 483 to 543
after studying in the discouraging fugtar courses. Even though she was strongly
disappointed with the ewse, she did not stop learning. This was because she was
aware of a number of possibilities that would allow her to move to a better learning
environment if she kept studying. For example, she could apply to the Intensive
English Studies (IES) program, ette 100 students studied linguistics and English
literature in small classes (25 students per class), or study abroad @ddram
TOEFL score increased to 500. Thesssibilitieslikely led toherimproved
TOEFL score.

Fortunately, 8kiko was able t@nroll in the IES program in her sophomore
year. She was satisfied because the IES program was the desirable learning
environment she had ped to find at the universityt had an effective and
interesting curriculum, the studentsO English giesfcy lewels were high, andll
the teachers had TESOL qualificationakiBo remembered some of the positive
aspects of the program as follov@s: aw «apugxTX8loz«apyY A
Xb]Xe">WK” yT“p h z$A"\gxecT XsM z%

—zolwfs_ ‘o _'+"'Os{” Oln stark contrast to the figgtar
classesall of the students were highly motivated, and anybody who was hard
working received praise from the teachers and other classmates, rathHezitigan

humiliatedd (Casg: 32).
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The course work was demanding; the teachers assigned a large amount of
readirg, for example, by authors, suchvagliam Faulkner, Shakespeare, Flannery
OOConnor, and Arthur Miller in the literature courses, and linguistic textbooks
written in English were usedafsiko studied intensively in order to succeed in the
program where # competition among the students was intense.

In herfirst andsecondyears, 8kiko studied French in a required second
foreign language course. She chose French beshedead a positive image thie
French language and culture and thought that leafregch would possibly prove
useful when she traveled in European countries in the future. She initially enjoyed
the course; however, she gradually became demotivated and completely lost
interest in French in her sophomore year. This happened because sbeatjoy
the classes for three reasons. First, she foundrdrechverb conjugations
overwhelming and complicated to learn. Second, she was not convinced that the
primarily noncommunicative class activities were useful for developing
communicative competence in the language. Third, she found the class
unintaesting. Especially, her secogdar teacher, an older man over 60, appeared
to make no effort to motivate the students. He used a thin grammar book that had
no illustrations and conducted the classng a translation approach, whicikiko
found excruciatingly boring. During his French class, she always sat at the very
back of the classroom where she frequently studied English by herself. She did not

study French at home, either. As a consequesheelearned little French during the
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two years; she felt that she had only picked up some Frenabularywhile
watching French movies.

Sakiko had studied two foreign languagessides English: Chinese in high
school and French in thaniversity, and shetopped studying both of them after the
courses finished. In both cases, she didhave a specific goatuch as studying in
a country where people spoke the language and using the language for
communication outside class. The unsuccessful experiemé=srning Chinese
and French worked as another driviogce to master Englishh® foundthat
studying English was reiaely easy comparedith studying Chinese and French,
andshe was convinced thatwould bevery difficult for her toacquire high
proficiency inChinese and Frenchh& confirmecder belief concerninthe
importance of English and further focused on studying English.

Studying abroad had been Sakikiwbgterm dream since deciding to
pursue an Englishelated careegndthe dream aae true whentewas a
university sophomore at the age of 20. She moved to an academic town located in
north Florida and attended regular university courses wattottal studentfor one
year. However, the process of becoming certified as a candiddke fprogram
was not straightforward. Because almost everybody in the IES program hoped to
study abroad, the screening process was demanding and competitive: First, the
students needed to obtain a TOEFL score of 500 and read an assigned book and
write an essay for the preliminary screening. Next, they took an English test, and

only those who passed the test weeemittedto take the interviews. The primary



interviews were conducted in English, and only those who passed the English
interviews were qualifietb take the final interview conducted in Japanese.

Although Sakiko was confident of success and her grades were excellent, she failed
theinitial screening because she could not pass the final Japanese inteakigw. S
talked about the reason for herdae:

yfweswgSU Tlhepbv{t 1%>T|hMgMO\qgx
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In the interview, | didnOt explain my purpose for studying abroad sufficiently
clearly even though | had a clear goal to study linguistiading the
Japanese interview was shocking, as | was confident that | would pass. |
knew that some of my classmates, whose English abilities were obviously
lower than mine, had passd@ase 2: 33, 34)
Sakiko perceived the experience rather positivBlye commented® \w S
TlpzyfweéeS$exix tmMo_Ub\gqgUpVE h{< 2csX
eloMh’'zxti>ad oMhT< «$doe{ ~ (Because this happened, |
had a chance to carefully rethink my purposes for studying abroad and some issues
about myself. If | had been accepted into the study abroad progthat ame, |
might have been too confidentO (Case 2: 33). After the failure, she prepared again,
applied at the next opportunity, and succeeded.
SakikoOs unsuccessful first try in the interview was a blessing in disguise, as
it resulted in her being traresfed to an university ifrlorida,one of the largest,

universities in the state. In contrast mk&oOs case, some of her classmates who

won the certificate thatekiko initially hoped to obtain were transferred to smaller
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universities in Alabama and Tennessee, for example. Furthermore, one of her
classmates was sent to a very small religimsnted university, and another had a
horrible experience when one of her tears was shot to death at school.
Compared to these casesakiko felt lucky. She also thought that she would not
have pursued an MA degree in the United States if she had experienced anything
unpleasant in her first experience studying abroad.
In her oneyear stay in Florida, &kiko took linguistics, anthropology,
sociology, and communication courses. Though it was her first experience studying
abroad, and she was in regular university courses rather than the ESL courses that
she had taken in Japargkiko did not experience much difficulty in the program.
SJESJEaN"hloMOG1xsMpb z Ux0x38JsX4
Q' *"i—-OsloMOx6<«?2qsXKIlhg¥Mtb{e[xOe
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| donOt think itOs very hard for me. | was kind of confident to probably finish

the program withoua problem. | understood the lectures and mostly got As.

It is often said that the first semester is difficult for foreign students. | read

some students cry because itOs so hard, but it didnOt happen to me (Case 2:

35).

SakikoOs success the university in Florida indicated that her English
proficiency was sufficient to handle challenging academic tasks in English. Her
TOEFL scoe was approximately 550 whehefirst applied for the program
(which increased to 570 on the ta$te took bfore leaving Japan), which was

probably higher than the scores of the students who were selected. In addition, her

experiences studying in the IES, including taking the linguistics course, and the
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preparation course for studying abroad, where she studiedter foreign

students, prepared her to take regular courses with American students. Although she
did not remember meeting particularly impressive teachers at the university in
Florida, she made some good friends and enjoyed becoming somewhat
Americankzed while in Florida. With her first study abroad experience completed

with a high degree of satisfactiorak¥ko felt motivated to take the next step:

earning a Mast& degree in TESOL in the United States.

After finishing her undergraduate studies a& 28, Sikiko immediately
began studying in a masterOgypamn in TESOL at a university dhe west coast of
the United States. Studying in a graduate school, rather than working in a company,
was what she was determined ta &bhe selected that universiigcause one of her
favorite teachers in the IES program had earned her masters degree from there and
recommended thataRiko go there. During the two and half years thaitiko spent
in California, she maximized her opportunities, and she developed lienaca
knowledge of the field of second language teaching and learning, her English skills,
and her ability to make and sustain positive human relationships.

Sakiko worked hard to achieve success in the masters program during this
period of her life. The mgram had previously requiredhesr passing
comprehensivexaminations or conducting research for a masterOs thesis as
graduation requirements; however, the assessment policy had been altered when
she was in the program to a more holistic apgrpattminating the comprehensive

examinations from the graduation requirements. Instead, the students need to
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construct a portfolio in order to exhibit their achievements. In addition to
constructing her portfolio, &kiko conducted research for her masterQOs tfdsis.
research topic that she chose was the relationship between improvements in
language proficiency, the effects of preparation prior to studying abroad, and the
actual number of years spent studying abroad. Although it was not a program
requirement, shthought that a masterOs thesis would be necessary in order to apply
for a teaching position at a Japanese university, which was her career goal at that
time.

Sakiko met a number of mentors in graduate school. She recalled three of
them in particular® 2z E\x-cep lof h{op« SzPzBw w@E
\txb]Xeél>!Zh SHéts“t hv{~ A was picky about which
courses | took, and | especially wanted to take courses taught by Professor S,
Professor P, and Professor B. | received a large impact from these three and
admired them a lot@ase 2: 14, 380)

Although Professor S, who taught Psycholinguistics, was her primary thesis
advisor, he was not just a teacher in schobbljperson whom she respected and
admired great deal. He shared his extremely difficult life experiences iracldss
invited Sakiko to his house for dinner on special occasions, such as Christmas and
Thanksgiving. &kiko felt both profound dignity and kindness from himatigh
these experiences

Sakiko reported that Professor P, her practicum supervisor, alwayisi@dov

elaborate and precise feedback akiBoOs assignments. She toddkigo that she
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should find a good marriage partner and spend her life the way she (Professor P)
does: working hard during the semesters and enjoying long vacations traveling to
many diferent places during the breaks. When Professor P attended a conference
held in Kyoto, Japan in 2006akko provided a tour ofhecity, where she grew up
and wadiving.

Professor B was Sakiko§&xmdary thesis advisor on herasterOs thesis
committee She asked him to becenan advisor even though she was not taking
any courses with him at that time. He listened to herygdlath and agreed to be the
secondadvisor. In reality, however, heqvided a great deal of help to hgiying
detailed advice anéncouragement. For instance, although she needed to use
guantitative methodology, she knew nothing about statistical analysis, and there
were few teachers who were good at statistics in the program. Professoe® help
herconduct stastical analysegventhough it was not his specialty. Receiving his
encouragement throughout the thesis writing process, she was able to finish her
masterQOs thesis successfully.

Sakiko also developed a number of important relationships while i
California. She met people frodifferent countries both on egpus andutside the
school as she wawing in an interational, ethnically diverse citphe had friends
of different nationalities: Chinese American, Korean, Thai, American, Japanese, as
well as American. &iko and her émale friends, mostly in their early 30s, became
close, so they had a regular get together after the ezmchfsemester and toak

trip together. 8kiko and arAmerican studenbecame especially clodgecause



the friendwas born and grew up near the bay in the city, sleevkhe area well.
Staying with her, &kiko was able to explor#ne city. Their friendship continued
even after finishing the program and liviadongdistancerom one another: fey
have kepin touchwith and visiteach othefrom time to time

After graduating with her masterOs degrakiks returned to Japan and
took the first step in her academic caléehe became an English instructor in a
language school and two universities. When talking abeuttosen career, she
stated, Ol love teachinggXt sMZerz Ol like teaching very muchdd
xtQibv{»>tT\qZgqQ"wU, Mphb{ Ol donOt say, Ol love
teachingO, but | can say, Ol like teaching very much.O | especially enjoy meeting
with studentsO (Case 2: 22).

After teaching for three and half years in universities arldnguage
school in Japan, Sakikdecided to returrotthe United States in August
2008 in order to begin her doctoral studies in applied linguistics at a
university inthe southwestynited States. She deéed to focus on language
testing in her doctoral studies as she felt that the quality of both regular term
tests and the hightakes entrance examinations used in Japanese universities
should be improvedshesaid ® 2t TpVsM\g>e“hMpbv{
“Aezt”"%s>eapqtéY hMgM O>Ej<K” zxiw
\<,""hM{ ~ Ol want to do something unique: something that other
people canOt do but only | can do in order to make social contributions

through my waok and research and enjoy rifgO (Case 2: 51).

17¢€



Regarding her own English learninggkiko expressed a desire to
further improve her English skills durirger doctoral studies, which will
likely take four or five years. She feels that a number of aspects of her
speaking skills, such as fluency and accuracy, decreased in the past three and
half yeas of teaching in Japan, so she wants to regain her previous level and
improve further.

After finishing her Ph.D., Sakikplans to return to Japan and
become an English professor in a Japanese university, but if she has an
opportunity to work in the Unite8tates, she might do so. Whichever path
she chooses, it is certain that she will pursue her goals steadily with her

parentsO firm support, as she has been doing since she was a little girl.

Motivational Change
Figures 12 and 13howSakikd)self-perceived motivational levels
that shedrew in the first and second intervieaenductedvith aoneyear
interval. They are identical: Siperceived her own English learning
motivation as being at a constantly high level since she started studying
Endish at the age of 1T his indicates that her perceptions of her English

learning motivation over the past 19 years are consistent.
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Figure 12 SakikoOs selperceived motivational levéhroughout her learning
history(March 28, 2007).
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Figure 13 SakikoOs selperceived motivational level throughout her learning
history (March 12, 2008).
Interest in English Nurtured by the Environment

A notable factor for 8kikoOs sustaindghglish learning motivation is the
environment; especially, héamily and home environment have influendest
motivation to study English.a&ikoOs parentsO enjoyed watching American movies
at home, so &iko had numerous opportunities to watch those movies with her
parents; as a result of these experiences, sheesa® naturally develop a liking
for American movies. In addition to her exposure to the movies, her father listened
to classical music at home, anak#ko started organ and piano lessons at the age of

six. This helped her to develop a sengyito sours, which mighhave
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contributed to her above average ability to perceive and produce the phonemes that
make yp native English pronunciation.

SakikoOs parentséntributed to her English learning motivatiora
number of waysHer parents consistentlyguided a nurturing and supportive
climate in which &kiko and her brother felt free to pursue their interestddh t
environment, shdiscovered her love of English and playing the piano, while her
younger brother immersed himself in the world of rug@akiko autonomously
chose her future course, and at the same time, she receivadnt encouragement
to become a speciatiin a particular ared’hey were never reluctant to pay for her
education. As a result of receiving the constant support gidrents, she
developed feelings of gratitude toward them. This family environment strongly
contributed to her English learning motivation.

Outside her family, meeting a number of talented and dedicated teachers
throughout her learning @y was anothereason that Sakikevas able to sustain
her motivation. For example, she had skilled teachehsegirivate language school
she attended when she was in junior high school, in the intensive English courses in
her college, and she was fortunate to work wegpected and distinguished
professors in the field of TESOL at a university in California. They were role
models when she was young and mentors when she grew up. These teachers
provided her with a number of positive, challenging, and motivating expesiasce
she pursued her path of English learning and teaching. These experiences created

and maintained her perception that learning English is interesting.
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Future Goal and SelfUnderstanding

Another importanteason foiSakikoOs sustainddgh-level motivaton
concerns the fact that she decided on her futoaé aj a relatively young age. She
was determined to have an Engligtated profession when she was in junior high
school. Although it is common for many children to have a dream for the future,
such adecoming a pilot, athlete, or musician, they also frequently abandon their
dreams as theyrgw up. This did not happen to Sakjlate felt compelled to
choose one of two future courses: English or the piano, both of which she had been
studying since sheas a child. Furthermore, she was able to make her choice
relatively easily because she knew that starting the piano at age six was too late to
become a togevel pianist; pursuingn Englishrelated career was the more
practical and achievable choice. Ditog on her future goal relatively early in life
permitted &kiko to be almost alwayslear about what she needed to do. For
example, studying abroad as an exchange student and earning a MA in TESOL and
a PhD in Applied Linguistics in the United States eattions that moved her
closer to realizing that goal. The ability t@ke choices relatively easily might
have also stemmed in part from her personality. She described herself as a person

who usually knows what she likes and quickly decides what to do.

Demotivating Class Environment
SakikoOkarning motivation decreased slightly when she was a freshman in

the university because of her disappointment with the required English courses in



which the other students and teachers were unenthusiastic abouige@he
discouraging classroom atmosphere was something she had never experienced in
high school. Because of the decrease in her motivation that year, staying in the
same environment the following year might have had negative consequences for
her abilityto achieve her future goals. However, she did not completely stop
learning during that year as the gain in her TOEFL score clearly indicates. Even
though she was discouraged to study by her classmates and teachers, she
understood that it was possible take positive changes to her situation in the next
year if she kept studying. She enrolled in the Intensive English Studies in her
sophomore year, and her learning motivation increased to an extremely high level
once again. This episode suggests that har@fanastering English was not easily

jeopardized by a temporary, undesirable change ieimaronment.

Changeof Perceived Self in English Learning

Whenasked if she had experienced any-pelfceivedchangsin her
English learning history, &kiko mentioned two periods in her learning history, both
of which occurred while she wasaying in the United Stateshd first took place
in Florida and the second in California. She was willing to be Americanized and
enjoyed immersing herself in Americantawe during the time that she stayed in
Florida, while she was strongly aware of her Japanese identity and emphasized her
Japanese ethnicity while living in California. These differences might have been

partly caused by the cultural differences betweento cities: few Asians were

18

1)



living Florida, while California was a cultural melting pot with a large Asian
population.

Another possible reason for the differences concerns heritgaand the
experienceshe had had before living in Florida and CalifarrSince she was a
child, Sakiko had held idealized images of America as she watched American
movies with her parents. She dreamed of marrying an American and having a half
American and halfapanese childdzause she felt that a raciathyxed child was
cuter than a Japanese child. Even after discarding that girlish dream, America still
represented a dream for her, as she had long nurtured positive images of the country
that was most closely associated with her English learning. These feelings
compelled r to assimilate herself into the new culture when she first encountered
it in Florida. A simple example wake music she listenetb. She came to enjoy
some popular western pop music, such as OSurvivorO and OLove DonOt Cost A
Thing,O in Florida while shead preferred classical music when living in Japan.
Another example was her choice of clothing while living in Florida. People in the
university area mostly wore casual clothing, such as tank tops, shorts, and
sunglasses. Though she had never preferregaovery casual clothing when
living in Japan, she thougtitatthe student®oked fashionabland thatlapanese
clothing styles werénappropriate. OYou look like a Chinese Americaakike
was told by her friends wheshereturned from Florida to Jap.

In contrast, while studgg in California for her MA, Sakikgenerally wore

Japanese style clothing, partly out of a desire to distinguish herself from the other
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ethnic groups in the city. Although her closest friend was American and she also
had manyfriends from different countries, she did not like to be classified in one
Asian group, even with Japane&mericans. This was because she had leaaned
great deal about America, both good and bladngher the previous stay in
Florida, so she no longeeld the fantasy that America was paradise. As a matter of
fact, she has developed mixed feelings toward America. For instance, although she
considers the American educational system to be superior to the one in Japan and
has chosen to pursue her doctoratthe Unites States, she disagrees with the
American governmentOs political interventions in other nationsO hffatlition,
shehappened to be living in the United States twice when presidential elections
took place. She watched the nation becooigigally divided when she was in
Florida in 2000 and in California in 2004. These experiences provialakoiwith
firsthand opportunities to learn more about the country. Learning about American
culture increased her awareness of the value of her oiivmecand intensified her
sense of heown ethnic identity.

SakikoOs selperceivedchanges took place when she studied abroad. Stated
differently, even though her English proficiency had redcén advanced level
before studying abroad and experiencamumber of interactions with native
English speaking instructors at a university in Florida, she didxpsrience self
perceivedchanges while living in Japan. Thus, in her case, the environmental
change that occurred when she moved from Japan to thed Bt#ites was a

powerful factor affecting hgverception of her owidentity. Staying in a foreign
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country where the target language is usaa stronglyinfluencea personOs identity
(Kanno, 2003; Lvovich, 197; Morita, 2004). However, Lvovich (ibidnurtured

her Frenckself even when she was learning the French language without leaving
Russia. | wondered whetheal8ko would have had similar experiences even if she
had not studied abroad. When | asked heardestion, shenmediately replied

that that OifO was impossible for her to imagine because she was so strongly

determined to study abroad when she chose her future career.
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CHAPTER 6
CASE STUDY 3: HARUKA

A tireless goal seeker using English as a tool

Profile

In the openindaculty meetingheld in February 2006, Haruka was one of
the persons whordrew my attention because of the air of confidence she projected.
In her selfintroduction, she said in her clear voice that she hoped to t@ashh
6 — Oliving English@ her students. Hearing thaimagined hat she had lived
in an Englishspeaking country until relatively recently. Because she and | taught
on the same day, | saw her regularly at lunchtime in thetipagtinstructors room
in our first year of teaching in the university. She frextly spoke in English to
both native English teachers and some Japanese teachers. Her English sounded
very natural and she looked comfortable when speaking English. One day, |
happened to learn that she was a gospel singer when | saw a billboard on the
campus advertising her arampus talk and live performand¢er photograph
showed her in ong, elegandress, which convinced me that she was a
professional entertainer. One day, she brought flyers advertising her concert to the
instructorsO roomthought it would be interesting to go to her performance, but
my long commute from Nagoya did not allow me to do so. During 2007 and 2008,
| did not see her in the teachersO room very frequently because she was spending

her lunchtime in a small library lated in the same building. One day in the



summer of 2008, however, | had an opportunity to listen to her sing. It happened
when a foreign teacher brought his guitar to the teachersO room and played some
songs. One of the teachers told him that Haruka veasger. She told him, Ol can

sing OGeorgia.O Can you play that?0 and started to sing the song with the guitar
accompaniment; her voice, which was obviously professional quality, echoed
throughout the room. About 10 teachers sitting in the room listensel tsing and
clapped after she finished the song.

Because | thought that HarukaOs English learning history might be
intriguing, considering her unique English career as a gospel singer and university
lecturer, | had been thinking about asking her to @agte in my study for over
two years. However, | did not ask her to do so wpiing 2009. | had hesitated
because | imagined that she was very busy because of her two jobs. In February
and March 2009, when | was reconsidering who to select as mytéistgant, |
still wished to knowabouther learning history, so | decided to contact her-by e
mail. Becausé did not receive aesponse for two monthsbégan to believe that
she ould not participatén the studyWhen | saw her next in April 2@ atthe
university, she tolane that she found thereail in a junk maifile and apologized
for nat replying. She promised to participate in my study embave an interview
during the Golden Week holidays, even though she was quite busy. The first
interviewwith her took place on May 2, 2009.

Table 6 asummary of HarukaOs backgrouidstrates her active work

situation. Although heprimary job is singing, she hasvariety of other work, such
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as running her own music production company, promoting heicrand herself,

teaching English in a university, providing lectures concerning human rights, taking
care of foreign musicians during their concert tours in Japan, translating,
interpreting, and producing a radio program. She lived in the United States for

seven years, the longest overseas experience among all the participants. Her variety
of English related activities and extended stay in an Engpsglaking country, as

well as her 630 TOEFL score in 1995 and estimated written receptive vocabulary

size, 12700 word families, indicate her advanced English proficiency.

Table 6 Summary of HarukaOs Background

Gender Female

Age of starting learning English Age 12

Total years studying English 26 years
Undergraduate Major Journalism
Graduate School (MA) major Political Science

Past employment: teaching English conversation, assistant in the Pakistan
Embasgy, think tank researcher, legaffice staff

Current jobs: musician, manager of her own music productampanyuniversity
English lecturer, Ddnterpreter, translator

Length in an Englistspeaking country 7 years

Highest TOEFL (paper version) (Year) 630 (paper version)
Highest TOEIC (Year) NA

Estimated written receptive vocabulary size 12,700 word families
Other foreign language studies Spanish (2 years)




The first interview, which was conducted May 2, 2009, lasted
approximately three hours. The interview took place in the living room in her
apartment, a part of which she uses as her office. In the afternoon, Measika
waiting for myarrival while making some cinnamon lIThe interview began in
English. Her English, especially her clear articulation, quick responses, and natural
rhythm were impressive, and her slightly husky voice was attractive. As the
interview proceeded, she cedwitched to Japanestterefore, the interview was

conducted in half English and half Japanese.

English Learning History

Although Haruka started learning English formally at age 12, which is one
year earlier than most Japanese students, she also had contact with English when
she was an elementary school student. Her earliest Emglatled experience
occurred at approximdteage six with an English picture book. The story was
about a bunny traveling around the countryside. The bunny found various
interesting things, such as a strawberry field, where it picked some strawberries.
Scratching the picture diie strawberries othat page, Haruka could smell
strawberry. She liked that book even though she sensed that the smell differed from
that of Japanese strawberries. The picture book was her first foreign cultural
experience in which she experienced things that she had nehlpreviously,
such as gingerbread, pickles, and the somewhat odd smelling strawlbemtiest
contact with English occurred when she met foreign students in her cousinOs

parentsO house located in a neighboring prefecture. Her aunt and uncle regularly
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hosted foreign students in their home, and Haruka had opportunities to meet these
students and traveled with them in western Japan several times. Because she
believes that she can learn a foreign language more effectively through people than
from books, thisarly exposure to English speaking people was meaningful for her.
Even though this early exposuesulted inlittle English learning, it was avent
that triggered her English learning motivation at a later time.

®6 Ucwb]X-Vig¥lh\gx°Sc<sMoeeZryv {~ OlOve
never thowght that | really like English(Tase 3: 55)This commenby Haruka
clearlyexpresses her instrumental orientation toward English even though English
has played an important role in her life.

HarukaOs attitude toward English was influencecebfamily when she
was a child. Her parents provided her with the opportunitieagage irvarious
new activities, and English was one of these choices:

‘x¢‘ TMt£’?’T\-'>‘s"MIoMOoepxonz;,z’rzu

U"Az6 qi‘s|O2a1>)QozfweT’-Vscw>ay

d”qMO+“Milh{

My parents didnOt foras (Harukaher young sisteand brother) to do a

certain thing, but gave us many options, such as music, art, sports, and

English, and let us chose what we liked among them (Case 3: 56).

In particular, her mother has been one of the most influentisbpgiin
HarukaOs life, as she has frequently provided advice on a number of important

occasionslt was her mother who introduced Harukan English class:
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My mom was a flight attendant and could speak just a little bit (of English).
She was very eag@y get us (i.e., Hruka andher younger sister) to be able

to speak English. She put me in an English class when | was age 12 at a
YMCA. So | started studying English a year earlier than other kids, and |
liked that (Case 3: 4).

Haruka took an English cearsation class with about 20 other students in
the YMCA class. The instructor was a middiged Japanese woman who used
English all the time in the class. Though Haruka does not remember her name,
Haruka loved her and her class:

| liked the teacher. Sheas very nice and treated us very nicely. She was

Japanese, but she used English all the time. So for example, she brings an

apple and oranges, and then, weOre supposed to say, OThereOs an apple

between two oranges,O or something like that. So we couletisalyasic

things. Even without grammar, weOre still able to say that. | enjoyed the

class a lot. (Case 3: 4)

However, the joy of using English disappeared soon after Haruka entered a
public junior high school and her formal @ish education in th@apaese
secondary schoalystemstarted at age 13. Her Englishdkar was a Japanese man
who spole almost only Japanese when he conducted the class. Although she liked
reading the English in the textbook because it allowed her to feel the language, she
had dfficulty adjusting to the Japanese style of studying English found in the junior
high school classroom.

ItOs so boring because they forced us memorization. There was one

competition, and weOre supposed to memorize whole one paragraph (from

the textbook) ath recite it to other people. That scared me off. | had a hard
time. For instance, in our class (in the university where she teaches), there is

a Japanese phrase something liReg O x « aOUK*“z<"wU —Xs

“+ h{"  and we make the students translate it into Englight2iHow
am | supposed to answer that because | could not do that (laughter). If you



say, OOK, this is present tense, and change it to past tense,O it would be easy

to process that. But when it comes to a conversational phrase like that, |

always had a hdrtime to understand what | am asked to ans{@ase3: 4-

5)

Her early English experiences were communicative, direct, and natural; she
learned by communicating with foreign students in her cousinOs house and by
speaking in the YMCA class. In contrasthe was required to translate Japanese
into English and vice versa in her junior high school English class, an approach that
devalued meaning and entirely eliminated fe®éace communication. This
radically different approach confused and demotivated her

At the same time that her junior high school English class started, the
YMCA class changed into a typical Japanese cram school type of class, which
Haruka found boring. The net@acher was a Japanese mdno had his students
memorize a lot of gramma#l constructions and sentenaastead of helping them
to develop their ability to spkd&nglish. This was not the kiraf class that she
liked and wanted. For this reason, Haruka told her mother in the surha#83
when she was 13 years old that she wowltitake the class anymore.

Interestingly, Haruka instead started to take a real cram school class after
quitting the YMCA Englis class. She decided to do sdef own volition in order
to succeed on the upcoming high school entrance examination. Shibele
studying English as a game:

The game changed. | was looking for a game to be able to speak at first, and

that changed, so | lost interest. But now, the game has changed to get into

high school. The style of game changed, and my play, how | péay, al
changed(Cases: 6)
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Haruka studied hard in tleeam schootlass everyday after her junior high
school classesnladdition to English, sheok other classeat the cram schopl
such as Japanese, mathematics, social studies, and science. Shealé tmt
encourage herself to study hard because there was a system by which the students
were supposed to study hard, and she just followed the system. Because the quality
of the students and the atmosphere in her public junior high school started
deterioating, many of her classmates who hoped to go to a good high school were
taking the same cram school classes. Under those circumstances, the meaning of
studying English changed for her. English was a tool that could be used to win a
gamé\ the high school @érance examination Ogarfieibwas no longer a way to
communicate with people from other countries.

6 wM™M U!I"Ih{d x t‘C!E,"hSt—O<wpxsX02
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The meaning of English changed. ItOs no longer for spdakifior passing

(the test). | studied it for passing the test. But | liked studying languages, so

itOs not so hard for me to study tii@ase 3: 7)

As a consequence of playing the game well, she passed the entrance
examination of one of the top rankedypa high schools in western Japan.

In addition to her desire to win the game, Haruka was strongly motivated to
study hard to enter a good public high school for another reason: she wanted to

study abroad as an exchange student. The idea of studying abresged from a

talk she had with some older students living near her house who had previously
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studied abroad. After hearing about their experiences overseas, Haruka dreamed
about doing the same thing after becoming a high school student. Her hopes were
strengthened because her mother promised her that she could study in America
after she entered a good public high school.

After arriving at the high school, Haruka found that most of her classmates
were serious about studying in order to go to a good uitiersey worked hard
studying for a quiz every morning, for example, an English quiz today and a math
quiz tomorrow. However, in the aftermath of her intensive study to pass the high
school entrance examination and the daily grind of taking quizzexystheterest
in studying hard in her high school clas3#$en | asked her if she studied hard at
high school, her response was as follows:

No, | diant. | was bad. So they tried to continue, right? Exactly the same

thing whatOs happening here (i.e., @thiversity where Brukateaches).

We donOt want them to lose motivation to study, right? So we give the tests,

right? But eventually, we wear them off (laughter). If you force them too

much study, just wear their motivation off badly. I didnOt wantitty st

anyway, so | didnOt. But | wanted to go to study abroad. So that started

around here, but I didnOt study at all. IsnOt that crazy? | wanted to study

abroad but then | hated to study Engli€base 3: 7)

Instead, Haruka turned her attention to a neal,ggudying abroad as an
exchange student. She took the test administered by Youth for Understanding
(YFU), an organization that ran study abroad programs for Japanese students. After
passing the writing test, she took an English interview test with ftue Y

administrators. At the interview, she was asked some basic questions, such as,

Orell me about your family.O When the interviewer asked, OWhat made you think
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of studying abroad?0 HarukaOs humorous answer was, Ol want to eat a big
hamburger!O Even thdughe was not able to speak English well, she was able to
express herself in English well enough to pass the interview. She could thoose
go to Australia, Canada, or the United States. Though she was indifferent to what
was going on in the world and dmbt have any particular bias against ahyhe

three counties, hgreference wat go toAmerica. She thought that America was
the leading country in the world, and she wanted to learn what she thought was
standard English. In this way, she got a tidkestudy inMinnesotathe United

States at age 15 in the summer of her freshman year in high school. She took a year
off from her Japanese high school and studied in a public high school in Wadena,
Minnesota for the next year.

Until she begastudying inthe United States, Haruka described herself as
being a relatively passive, quiet girl. When she was in elementary school, every one
in her family and school was worried about her because she was $¢ shaet
went to school and often came back withoutite)ko anybody. She preferred
staying home, making something, drawing pictures, and singing, rather than
playing outside with her friendShe especially enjoyed music and painting. Her
love of music was a result of her fatherOs influence. He was a moisgspr in a
Christian university in western Japan, and she started to play the piano and violin
with him at age two. Sheadalso liked singing since she was a child. She also took
oil painting lessons when she wasedlementary school studeitaruka wa most

comfortable when doing something by herself, such as singing and drawing, and
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she always felt uncomfortable dealing with other students in her junior high school.
She particularly did not like the way that other girls formed cliques and how they
always stayedn their groups. Although she joined the chorus in elementary school
and junior high school because of her love of music, she was never interested in
joining any of the other clubs. She was primarily interested in what was going on in
her mind ather than the outside world in her childhood and early teenage years.
This aspect of her personality largely changed when studying in the United States
Shesaid:
In high school, everybody would have social skills to be able to become
friends, and | think became really good at that after | studied in America. |
had to be very active to talk to other people in the US; otherwise, they never
talk to me seeing me just as a stranger. If I hadnOt gone to America | might
have been still timid and quiétMaybe na (laughter) (Case 3: 940)
She also stated:
They (i.e., the people whomaruikamet in the United States) gave me kind
of skills, how to start off conversation wiNth someone you donOt know: what
they like, what kind of social group youOre in, or making complements on
their clothes or hair, you know, some tips to start off the contiens&o, |
think my motivation, it was more of survival skillise. ItOs not like, Ol
wanted to study Enigh.O (Case 3: 10)
HarukaOs host family Minnesotahad three girls: fie oldest one was one
year older than Bruka, the middle sister wHse same age as Haruka, and the
youngest sister was three or four year younger than Ha8hkahought that she
needed to learn survival skilis order to deal with thenshe also needed to deal

with both male and female classmates in heeawcationahigh school. Her home

stay began with an unforgettable crasdtural experience. Haruka attended an



endof-summer party in the community with her host sisters a few days after her
arrival in the United States.

They said that they donOt have any problerause | was not the first

foreign student in that town. So, we went to the dance party, and | was

asked to dance (by a boy whose name was Steve), a slow dance! | didnOt
know arything about it, so | said OKBut, it was the very first experience,

and it freaked me out so badly! | felt so embarrassed and so shocked! |
couldnOt say anything about it. When we got home, my sister told mom,
OHaruka danced with Steve!O 1tOs so embarrassing! Then the next day, while
| was still shocked, the phone rang, and my maid, ©Steve is calling you!O

| shouted, ONo! No! No!O | couldnOt speak anything and | shut it up right in
front of my momOs face. Then, she got mad, saying, OIf you donOt want to
talk to him, you can say you donOt want to talk to him. People are not
supposd to hang up like that as a matter of manner!O | couldnOt process that
very well, neither, so | stated to cry, and ran out the door! | was running
thinking, OThis is the only the third day and | have this problem with my
family. What am | going to do? Hoam | going to overcome this?0 | was
running and running a mile or so. And of course thereOs nothing but

cornfield out there (laughterjCase 3: 141)

After experiencing culture shock in the very beginning of her new life in
America, Haruka was deternaid to overcome the cultural differences and improve
her communication skills in English. She stat@&But | overcame\w £ £ px M
ZsMg¥lozseqgT sZeyz\wtiSlo<« «OUsM {\w
"TehY pxiiUsceqTh” TsM { ~@But | overcame because |
thought that | couldnOt be helpless like tHigve to work out myself in this
present situatio®(Case 3: 11)

In the local high school, Haruka studied hard, and she soon found that the
people around her were supportive and cooperative. For example, the teachers took
her developing English abilitiesto consideration and assigned her classes that did

not require a great deal of English proficiency, such as art, music, crafts, typing,
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and a computer course. In addition, some subjects, such as math and science, were
very easy for her because she hiaglaaly learned what the American high school
students were studying in her Japanese junior high school and cram school classes.
She suffered the most in her American History class. The teacher provided her with
a one hour extra lesson at 7:30 in the maytuafore the regular class started. He
acknowledged her efforts and let her pass the class at the end of the semester.

HarukaOs host family also constantly supported her while she was in
Minnesota. The family had hosted another foreign student before &aukhey
were accustomed to supporting overseas students. Her host mother, in particular,
who had been a nurse and was teaching the piano to children in the neighborhood at
the time Haruka was staying with her, was a supportive person who exerted an
eduational influence on Haruka. For example, she was patient with HarukaOs
attempts to speak English even when she only used single words and short phrases
to express herself in the first few months. However, she progressively asked
Haruka to speak in compesentences using an appropriate subject and verb and to
increase the pace of her utterances little by little. In this way, Haruka could practice
speaking English without feeling overwhelmed in the beginning and gradually built
up her ability and confideecto speak English.

Furthermore, the family members and Haruka had a common interest in
music, and this helped them forge stronger bonds with one another. Her host
mother played the piano, and her three host sisters playeatmetisaxophone,

and trunpetin the high school brass band. As Haruka had played the flute in her



Japanese high school orchestra, she joined the same brass band and enjoyed
practicing with her host sisters.

HarukaOs art talent helped her first stay in America, where the teachers
acknowledged each studentOs individual talent.

2tt53X=0UK”"q"Tlhgheez Op»"~1"i9 loMO

Z’AWE\Uz® HarukaxtUIl iT'{ qtlozN¢s;A@" ¢

Srp/&E "hz® ?2wpu»"p%a”AiA"ws3ad”-"pute”

Ant>UdoXeo{fepz°® Etslh®MIhMmU3Mo

"ei{ lotlo¢ £{fOloz)8iZa®EsX0zZR"”

\qp>%VZ oX+'0Oqgb”zb]X MMYislhg¥O{

As soonas the teacher understood that | had a talent for drawing pictures,

my art teacher Mr. Burns told me, OHaruka is good at drawing,O and gave

me a chance to draw studentsO portraits for OThe star student of this week.O

Some students did a great job, fgaeple, in a soccer competitidhat the

school displayed in a showcase. The drawings helped the other students

know about me, as they wondered, OWho drew that?O | think that

acknowledging the studentsO good points other than their academic

performance waswaonderful thing about the high scho@Case 3: 15)

After spending one year in the United States, Haruka returned to Japan in
the summer of 1986 when she was 16 and became a sophomore in her high school.
Having been impressed with the American educatystesnOs emphasis on
individual studentOs strengths, she had to face a sort of reverse culture shock in her
Japanese high school. One example was Japanese¢astd education and its
effect on the studentsO attitudes. Because the primary goal forf imerst o
classmates was to get into a good university, they studied hard to earn high scores
on the examinations, and English was one of the most important subjects for

passing the university entrance examination. The school administrators posted the

top 100studentsO names after every term test for the five important subjects,
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English, Japanese, math, history, and science, so the students knew who ranked
where on each test every time it was administered. Haruka was in the top 10 on the
English tests, and sonoé the academically aggressive students, who also had high
English test scores but who had never studied abroad, openly challenged her and
strove to be better than her on the English tests (She was the second student who
had studied abroad in the high sol).
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After coming back, the students who were good at English challenget

wasnOt thinking about competing with anyone, so | just studied at my own

pace and took the tests, but they challenged me, saying, OIOm better than you

this time.O The school posted the studentsO names, and I didnOt want to hear

them saying, OShe isigOod at English even though she studied abroad.O

So | kind of studied like other students di@ase 3: 16)

In addition, Haruka frequently had difficulty answering the questions that
appeared on the tests administered in her Japanese high schodk tehedbe did
not understand what the questions were asking. This prevented her from quickly
answering when taking a test. After hearing about this problem, her father told her
that she should not think about the meaning of the questions but just &mswer

guestions. Thesepisodes suggest that she failed to adaihtedesicentered

orientation in Japanese academic system to some extent.
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Another form of reverse culture shock that Haruka felt after returning to her
Japanese high school concerned thehtesO attitudes and their inflexible ideas
toward the concepts of education and intelligence.
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| wondered why they didnOt praise anyone, and why they force us to do
what we donOt like. TheyOre creating the worst educational sitBagon.
when children helped her mother and said, Ol did this, mom,O the mother
would usually replies with positive words, OThank you, good job, or good
girl!O then we think weOll do it again. But if she replies, OOh, will you do
that again?0 then we takaégatively, like, ODo | have to do that again?0

This may be repeated in the Japaneseotéstted education. Especially, |
didnOt like that they didnOt value art, music, and sports in most.schools

(Case 3: 16)

Because Haruka felt disappointed with fagpaese high school education
she received after returning from the United States, she did not study as seriously as
her high school classmates. Still, she decided to enter a Japanese university in her
senior year, and in order to pass the universityaaner examination, she studied at
a cram school everyday after her high school classes finished. Through January and
February 1988, she took the entrance examinations of the 10 most prestigious
universities in western Japan. She was not able to concestdrapgetely on
studying for the examinationss a result, she found that she had not passed even

one of the tests one month later at age 18.
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When HarukaOs parents learned that she had failed all of the entrance
examinations, they suggested that she remalapan and go to a cram school
from April (the beginning of the Japanese academic yeander to take the
Japanese universigntrance examit@nsagain the followingyear, or go to the
United Statesnd enroll in a university there in September. thaice was clear
and immediate: ¥ was going to America. She thougBtfw“UKIhT{™
Ol never imagined such a (good) way existed!O (Case 3: 18). She had had a number
of good experiences in her previous stay as an exchange high school student in
Minnesota, ad she could not imagine studying another year for the Japanese
university entrance examinations. Even though she had never thought about going
to an American university, she liked the idesnediatelyand was glad that her
parents had provided her with tiggotion.

Haruka was interested in majoring in journalism for a number of reasons.
First, she liked reading and writing, so majoring in journalism neatblr interests.
She had written about her American life and sent the articles to the YMCA bulletin
while she was studying in the high school in Minnesota. Second, she was familiar
with working for communities because of her experience in church since she was a
child (Her parents were Christian and worked for the church, and she was baptized
Protestant wheshe was a child). Third, becoming a journalist was an ideal job for
her because it would allow her to discuss social issues and was a profession in
which men and women were able to work equally. Also, journalism was useful

because writing skills could [applied in different jobs in the future. Finally, she
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liked the exciting image of the massdiree which had been emphasized during the
Japanese bubble economy at the end of the 1980s. Haruka asked her host mother in
Minnesota to look for a university close her house where Haruka could study
journalism. Her host mother suggested one state university, where the mass media
communication department had a television broadcasting facility at which the
students produced actual television broadcasts. Thereawrnm@mber of
specializations in the department, such as television and radio broadcasting,
photography, advasing, and newspaper. Haruka was most interested in majoring
in public relations because she could study the broad field of mass communjcations
including issues concerning public relations and its relationships with the United
Nations and the governmentswairiouscountries.

HarukaOs new gdaktudying journalism in Ameriddwas set, and her
determination to go to the state university in Minnesota weaty strong. She
obtained information about the application procedures. First, she needed to take a
standardized academic test (ACT), and second, she needed to earn over 500 points
on the TOEFL. Because the application deadline was in June, she otiyded
months to study for both tests. She maximized her efforts by studying several
textbooks and taking practice tests everyday until she achieved perfect scores for
all of the practice tests. Her strategy for taking the ACT was to choose questions
that $1e had a high probability of answering correctly. She knew that she should
avoid using time answering some questions, such as ones concerning American

history, on which foreign students had a disadvantage. With regard to the TOEFL,
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she was relatively goaat the listening section because of her previous experience
studying in America, so she focused on improving her performance on the reading
section.
xtip—-O TOEFLW)&8 oh{<Oz\WAUA~Q!TeyMMoe
elo\qeT'{~Ot°s¥%ug ozfw wOxzpVsTIha
JYeerMoMX{fe-: «"fpelh{"T'ceo Ta&b,o0
E e2xIV “‘0z8 >floh’'zfOMOwxpVevaez?{
| studied for the TOEFL everyday by myself. | knew that | could go if | pass
this test. | took a test in every three days, and studied the items | missed on
other days looking at all the words | didnOt know. | continued ltHisvas
able to get a full score in each test. | can do that when there is a clear goal
a limited time. (Case 3: 19)
As a consequence of studying intensively for three mdhtteruka
recalled that she studied harder than E\&te increaseler score bynore than
100 points and earned 550 on the TOEFL by the application deadline. This allowed
her to study journalism in the state university for the next four years from the
summer of 1989 when she was 19 to the summer of 1993 when she was 23.
Studying in @ American university with native Engligpeaking students
was very challenging for Haruka in the beginning, but she overcame various
difficulties with a great deal of courage and determination. Because her TOEFL
score of 550 was considered sufficientigh) she was able to take the regular
undergraduate courses and did not need to take the ESL classes to improve her
English. Still, she found it difficult to understand lectures that were delivered for

students whose native language was English. Pol8icience was one of the most

challenging courses for her in the first year. The English terminology in the field
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was new to her. For example, when she heard the professor say Ohierarchy, O it
sounded like Ohigher rockyO to her, and she thought that itolably about
something related to a mountain. After receiving an F on the first test, she went to
meet the professor because she thought that she might not be able to pass the course.
E\U®RUT'sMg\-UKIh" VtRs"M{ qgMloXe+0z
~O0$Aw™MgMtaelh{Kt“tadtqMteXT ' z® x<O
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slhloMOwUz wWE)?> _h’*X~T"{ qt~eozb
1X. TIh{
The teacher said, OYou can come and see me an®tand | went to see 3
him everyday after class. As | went to see him so often, he said, OYou donOt
need to come anymore, because you already understand quite well. | have to
teach other students!O (laughter). He also told me that he had never met
such a digent student, and, OSeeing how hardworking you are, IOve
understood why Japanese car makers developed cars that are superior to the
ones produced by American car makers in the high growth period after
World War 11.0 | was very glad to hear tH{&@ase 320-21)
Haruka studied so hard in her first year that she sometimes had health
problens. For example, she developed eatiigprderlike symptomsn the first
year. Because of the pressurestfdying inthe challenging learning environment
andliving in a completely new environment, in which she was living in a school
dormitory and eating American meals in the school cafeteria everyday, her
cholesterol level surged, and she repeatedly gained and lost large amounts of

weight. She had to see a schdottorand list everythinghe ate every day under

the supervision of the school nutritionist. This episode indicates that her stress level
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was high anguggests howntensivelyshe was studyingp the beginning of her
American college life.

Because of her hamlork, Haruka gradually understood how to study
effectively in the American university, and her grades were improving. In her
sophomore year, she was on the DeanOs List; this distinction indicated how good
her academic performance was among her Engpgl&king schoolmates. Although
she had not known what would happen if a student appeared on the DeanOs List,
she soon found out thdtese students received an award of reduced tuition.
Because Haruka was an aftstate student, she had to pay double thetudtf
her instate counterparts. Now that her name was on taa®e List, she only had
to pay onehalf of her previous tuition. She was greatly encouraged by this award
and strove to be on the DeanOs List for the rest of her time at the universiya It wa
new goal and a new game for her to play and win. The consequence was that she
won the gami her name appeared on the DeanOs List every semester until she
graduated.
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| didnOt want to lose the game to the American studefien®t want to

resort to the excuse that IOm not a native English speaker. If | can make it by
studying hard, | studied desperatelyE | thought that American students
didnOt study as much as some people said. For example, when | wanted to
improve my pronuaiation and took a speech practice course, we learned
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the phonetic alphabet in OVoice in Diction.O | studied it and got an A for the

course, but some American students got a C because they didnOt study. Of

course, | canOt pronounce some of the Englisidsamampletely correctly,

but | simply thought that | could overcomeost challenges by hard work

especially when hardiork isthe only thing that matter§Case 3: 2@7)

While studying journalism, Harakappeared to regard Englisbtasa
subject to stdy in its own right, but as a survivedol she needed to use to win the
game in the American university, and as a result of the intensive effort she made to
win the game, her English improved.

Because of her major, she constantly had a large numbeitiogwr
assignments. For exanaplevery student was assigned taberiter for the campus
newspaper andasresponsible for writindeatured articles and news after
conducting interviewd.ike all journalism students, she learned how to write and
edit in tre way used by the Associated Press. For four years, a writerOs reference
book was her important writing parti\eshe constantly used and depended on it
while in her university. She learned appropriate ways of writing in different genres,
such as expositorgssays, journalism, and creative writing. Though it was not easy
to write in English, she enjoyed writing and learning to write. This was probably
because of one of her psychological traitsesisite was a childl hernatural
interestin solitary work ancher love of reading and writing. In addition to the
writing course assignments, she regularly contributed essays about her college life

from a Japanese studentOs perspective to the college newspaper, and her essays

were frequently accepted and publisheth paper. By working hard on the
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writing assignments and other writing activities, she improved her reading and
writing skills to a great extent during the four years.

Despite her successesla¢ state universifyHaruka often encountered

difficulties gudying in English.
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| told my (native Engsh speaking) friend heOd already decided to study
political science in the graduate schiédhat | donOt understand English so |
met lots of unknown words when 10m reading. Then, he said, OWe also have
lots of unknown words in reading, but we just skipstherords and keep
going.O When | heard this, | was kind of relieved. | had looked up all the
unknown words in my dictionary and couldnOt see the forest for the trees.
After that, | came to see the forest by reading the words | knew and read a
lot more tharbefore (Case 3: 245)
Haruka also studied a secbforeign language, Spanish, in her fingb in
the university. She took a Spanish reading and speaking course once a week taught
by two Spanistspeaking teachers, one Spanish and the other Mexicafk&he
the courses, and after two years, she became reasonably good at speaking Spanish
by the end of the course. She was also able to read Spanish newspapers after taking
the course. She thought that learning Spanish was easier than learning English
becase she had already developed @ftee strategies for studyirfgreign

languagse. After finishing the class, she forgot a large part of her Spanish because

she did not have any opportunities to use it though she believes that she could get it



back if she &rted using it again. She believes that practicing music since she was a
child helped helearnforeign languageas she can comprehend and reproduce the
sounds of a new language relatively easily.

Haruka was very active while she was in her universitaddition to her
primary major, she minored in International Relations and participated in various
extracurricular activities. For instance, she took a seminar led by a former
ambassador to the United Nations in which the students traveled to the former
Soviet Union. They visited Leningrad with the group at the end of her freshman
year in 1990, one year before the collapse of the communist regime and the rise of
democracy. During the trip, she studied international studentsO life in the USSR,
primarily, hov the country accepted and treated foreign students. She also
participated in a study tour to the United Nations in New York, where she learned
about the basics of diplomacy and international negotiations. Furthermore, she
attended the Model United Natioas a representative of Egypt and proposed an
agenda concerning the conflict betwdtalestine and Israel

Not only was Haruka active in her studies but she was also enthusiastic
about volunteer work while she was at the staieersity. Thevolunteerwork
started as a school requirement when sheajpasior. The state law was amended
in that year, and students had to panew taxas part otheir tuition; however, the
new law was not applied to foreign students; instead, they were required to work as
volunteers in the community for 30 hours per semester. There were several

programs thathe foreign students could joinoFexamplejn one program, the
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students helpetb build houses for lovincome people. Brukaworked with a

refugee resettlement programthelocal mmmunity, in which the volunteers

helped refugees to settle in the United States by obtaining and furnishing houses for
them, delivering food from food drives, and raising funds.
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In the beginning, | said that | di®t want to make a phone call for fund
raising because | canOt speak (English) like other people, but they said,
OThatOs wrong. Your aoative English works perfectly. People hear your
English and they think that they have to help.O So | did that (fishag)a

work for a while. Some students didnOt do it (the community work) though.
| did it because | have guts (laughter), and | worked more than 30 hours per
semester. Later, | asked them if | could have a job in which | directly met
refugees. They said geand | did work in which | took refugees from

Bosnia Herzegovina to get immunization shots. | felt sympathy for them
because they were separated from their families and had nothing but what
they were wearing. As | was also a foreigner, | thought tHaauld work

for them. | got an award because of my wdfkase 3: 22)

The awardshe receivefrom her university, OOutstanding service,
contributions and leadership in the Fatgdoorhead CommunityO acknowledged
HarukaOs commitment to the volunteer workdithith the refugees. She was
proud of herself when she received the award. It was uplifting for her to help

people who desperately needed help by doing a type of work that she had never

done before. This handas experience had a powerful impact on Bée
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understood the serious problems and injusticat exist in the world, and her
passion to help people in a difficult situation was awakened. This understanding
later developed into her future work amer studiesin the field ofinternational
affairs.

Haruka completed her undergraduate studies in four years and returned to
Japan in 1993 when she was 23 years old. Because her father was diagnoaed with
serious illnessshe had to return to Japan. She looked for a job in which she could
use the knowledge and experience shedtadired in the United States whike
was taking care of her father in the hospital. One day, she found an advertisement
for a full-time positon in the press section ihe Pakistani Embassy in Tokyo in an
Englishlanguage newspaper. She had an interview and she was selected out of 80
applicants. She worked as an administrative assistant and secretary at the embassy.
One of her jobs was to repdo the Pakistargovernment how news about Pakistan,
such as the nuclear missile race against India, was reported by the Japanese mass
media A high level d English proficiency was cruciab carryng outthese jobs;
howeverbecausehe did not has'toimprove her English skills to do the wotker
English learning motivatiodecreasedndremainedow while she was working
there for two years until she became 24 years old in 1996.

While working atthe Pakistani Embassy, Haruka begahiok about
studying in the United States once again.
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| think a personOs degree of (three vectors:) professionality, language ability,
and knowledge about certain areas can determine her job and what she can
do. | wanted to develop my professionality more. | already had journalism
as my professionalrea, but | wanted to improve it (my professional
qualifications) further, because I thought that only having good English
ability wasnOt enough to allow me to develop my career. | wanted to study
international affairs and | was interested in military éssmost, so |
decided to go to America agaiCase3: 29)
After making up her mind to go to the United States @wyzen, Haruka
started savin0,000 yen (approximately $500) every month from her salary in
order to go to graduate school. Because shesaxdag a large portion of her salary
from her job at the embassy, she did not have enowgieyrfor her daily expenses,
soshe got a patime job teaching TOEIC and TOEFL classes at a language school
for a year.
Haruka chose thechool of internationalffairs at a university in
Washington D.C. for her masterOs studies. Working for the refugees from Bosnia
Herzegovina as an undergraduate had provided her with opportunities to think
about victims of war and human rights issues. Also, while working atatkistBni
Embassy, she became interested in the nusteadoffbetween India and Pakistan
as well agensions irother parts of the world. She had visited the school before she

appliedto the progranand had seen with her own eyes that it was in the rcehte

American politics adjacent to the White House and ety ofthe professorkad
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held positions in the federgbvernment, the Pentagon, and NASA. The school was
an ideal place for her graduate studies.

In order to apply for the program, Haruka hadjet the required scores on
the TOEFL and GRE. Just like she had studied for the TOEFL and the ACT when
she had applied for her undergraduate studies, she studied intensively for the tests
again. English became the main jgahbto study once again. As Hikawas a full
time embassy employee, she studied everyday after coming hongrathate
schooDsadmissiorrequiremert stated that nonative speakers of English needed
a minimumTOEFL scoreof 600, and she achievedscoreof 630 in a short time
The GRE was more challenging test, and Haruka fobed/bcabulary that
appeared on the GRE extremely difficiBhe encountered a large number of
unknown words, such abhorin the very first section of the GRE word list, even
though she had studied in amAiican university for four years.

Haruka was able to overcome these difficuliad was accepted into the
masterOs progra@he left the Pakistani Embassy after working there for two years
and flew to Washington D.C. to enroll in the MA program in 199@nvshe was 25
years old. The program was intensive, and even though the length of the graduate
program was only half that of the undergraduate program, she felt that the level and
amount of study was five or six times maftallenging. In order to succegdthe
program, she studigdtensively again, and inevitably, her learning motivation was
at anall time high level forhe two years. The courses were offeaédight and she

took four courses per semester. In order to pass a course, she had tcaread g
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of approximately10 books, at least five books as a course requirement and an
additional five books for writing the course paper. Therefore, she was always
reading books when she had a little time, and she took several books and a second
hand laptp computer, which she bought from a classmate, wherever she went.
Courses concerning her major, such as statistics, were challenging, but she also
took some general courses, such as economics, which she found relatively easy.
Sometimes she even taught hative Engliskspeaking classmates.
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Some American students asked me, OLetOs study togethegtOsROt it? |

thought, OYou guys had no problem with English so itOs easy to get As. IOm

studying very hard in order to get As. IOm busy. No time left for you!O

(laughter). It seems that hardworking is always important, whenever and

wherever youOre siidg and whichever language youOre ugigse3:

32)

As a result ostudyingextremely hard, Haruka received sgtetiAs for the
courses she took in her fingtarin the program

In addition to taking graduate courses, Haruka joined an internshigaprogr
in the second year of her studies. She worked at a local publisher specializing in
military affairs. Although foreign students were not allowed to work directly for the
national government, she could work at this publisher because it was a subsidiary

of the government. She worked as a research assistant for the market research

section and collected data about biochemical weapons, defense technology
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development, and the defense budget of thiskedrstates. She worked from 9:00
am in the morning to 5:00 pm the evening three days a week, and after finishing
work, she attended classes at night.
Becauseshe devote@d considerable amount of time ttoe internship work
Haruka received some Bs in lsacond yeain the programstill, she kept
producing high quality research. She conducted research on the Korean War, and
her masterOs thesis wiled OMilitary and Japanese Society.O In this psiper,
examined the purposef the Japanese Sddefense Force and the possibildly
JapanOs remilitarization. She also joined a group graduation project titled
OResolution for the War in Bosttierzegovina.O While conducting the group
research project and writing a paper with the group, she learned to teegatia
other members, wbh isan indispensable skill in the field of international affairs.
Haruka wanted to continue to live Washington D.C. after completing her
studies at age 27. She was ready to do so as she was allowed to work another year
with her student visa; howevehe had to return to Japan because of a health
problem.Her health was seriously compromisaddshesuffered from various
symptoms. Returning to Japan wamexpected and unwantdalut she had no
choice. Sheeturnedto Japan in May 1998 with a stronglfeg of disappointment.
For six months after returning from America, Haruka stayed home and
spent her timdiving at a much slower pace than she had been doing for a number
of years. Initially, she became fatigued so quickly that it was difficult forcher t

walk for 15 minutes to get to the nearest train station. Her doctor ordered her to
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stop studying and working until she recovenalty. Determined to regain her
health, she stopped applying tinedicinethat she had used frequently in the
United Statesn order to suppress tldermatitis symptomthat exploded all over
her skin; instead, she took Chinese herbal medicine, maintained a healthy diet,
exercisé regularly and receive@ great deal of emotional support from her family.
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I should get backo a normal life, shiftingo a lower geardike a normal

person. | never spenty time as othetollege students do. | didnOh¢paut

with friends. (Gse 3: 35)

Haruka gradually recovered her health over a period of about half a year and
resumed working. During the next six years fribrageof 28 to 33, she changed
jobs several times, utilizing her knowledge that she had learned from her previous
job to find the next job. Her first job after returning to Japan was aipaat
position in the legal section of a retail company. She made drafts of and translated
English contracts and other documents for the one and half years that she worked
there. Shedarned about contracts aradail businestaw through the work. Next,
she worked fultime in the legal section of a computer software company for about
one year. Because the company had both domestic and overseas customers, the
working environment was bilingual, and her English skills lamolvledge othe

law were useful. She learned about computer services while working in that

company. A year later, she found anotherfiufie position at an Internet server



service company and worked there for two and half years. She talked to people in
the United Stes in order to obtain permission to sell Internet domains because the
Department of Commerce the United Statewas the control center of Internet
servers worldwide. In sum, during this period of her life, she gained a great deal of
useful knowledge ahcontinuously had opportunities to use agvancednglish
skills while working at the different conapies. After intensively studying the
magerOs prograand taking part ithe internship at the publisher, her English
skills were so well developetat she could carry oterwork in the Japanese
companies relatively easily; as a result, slas not motivated to learn more
English during this period.

Another important development in HarukaOs life took place during this
period She started to sing.
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| tried to do what | wanted to do. | had had challenging and stressful jobs,

but I wanted to do something that my soul enjoygamted to do something

that would make me feel happy. IOve already done all the hardworking

things. | thought | wanted to sinfCase 3: 37)

Harukaexplained why she chose gospel music
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Because my family is Christian. And when | was feeling down after coming
lgack from Washington, | told my parents, Ol want to sing.O They said,
OGospel is popular now in Japan.O Whenrtitkat, | thought, wait a

minute, itOs English, itOs Christianity, and itOs music! | thought who could do

this other than me! (laughte(Case 3: 38)

Singing gospemusic providedHarukawith a new goal and a new game to
play. It was a different type ajame; it wasiot a game to win an academic
competition, but a dream to please her soul. In order to make her dream come true,
Haruka searched the Internet and found a group ofgeafessional gospel singers.
When she visited the group, they welcomeddsea new member in part because
they had invited an American singing teacher from New York. None of them were
good at communicating in English, so HarukaOs English skills were very helpful.
Initially, she enjoyed singing with the group. She discoveretstimliked singing
gospel, and from time to time, she performed at events, such as wedding receptions,
with some of the group members. Singing became hetipaatjoh as shalready
had a fulitime joh Later, she became a solo singer and left the gamiphe
gradually gained popularity and her own network of supporters developed.

Two years later at age 32, Haruka established her own music company
while continuing to sing pattme. She decided to release her first CD and learned
that she needed a corate body when making a contract with the Japanese Society
for Rights of Authors, Composers and Publishers (JASRAC). Because she had

some knowledge of the law and contracts, she decided not to join an established

music prodation company. Instead, she foedher own company and wrote her



own contract. She produced music, both songs and CD recordings, coordinated
with foreign gospel and other kinds of musicians when they toured Japan, and acted
as an interpreter at the concerts. When she produced h&Dirshe maximized
her use of the skills and knowledge that she had lddram her previous
experiences. She playéte piangan instrumenshehadpracticed in her
childhood she usedEnglishwhenwriting lyrics and liner notes and singirghe
used thalesktop publishing techniques that she &eguiredn her jourralism
courses for designing CD jackets and flystse used her knowledge of tlasvl
whenmaking a contract with a sales company and JASRAC ,shadusedher
knowledge ofcomputes and the Internet whemeating the company homepage.
Her multiple talent$lourishedin her career as a singer.

Haruka became a professional singer when she had a tourtee@avid in
the winter of 2004. The tour came about wheBwiss person heareéthsing at one
of her live performances in Japan; hedmae dan of her music and introduced her
to John Black, &wiss gospel country singer. Jadiso liked her music very much
and invited her to be part of his concert tour the following winter. Asfthayd a
sponsor for the tour, she quit her job and made her professional debut in
Switzerland. The tour was successful and she has released two CDs since then.
Singing gospel is about music, Christianity, and English, all of which are related to
her pasgins. She hopes to extend the areas where she conducts tours both in Japan

and overseas and to further develop her talent as a gospel singer.
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Besides her hope to flourish as a gospel singer, Haruka appears to be
constantly seeking new, interesting goals #ilaw her to develop her talents
further. One othese goals concernéshching English at a university. After
finishing the Swiss tour successfully, Haruka heard from one of her old cram
school teachersvhom she had met when she was a high schoolrsémab the
department of thaniversity where he taught was recruiting a number of new part
time teachers. Athe opportunity to teach English at a university was unexpected,
Harukaconsulted her mothédrefore deciding what to délarukaOs mother told her
that it was not the kind of opportunity that Haruka should turn down, so Haruka
applied for the job in 2005. She was hired in 2006 and has been teaching in the
same university for the pasiur years (This is where | met heBhe has enjoyed
interactingwith the students, and sheges that her experiencsgmulatethe
studentdo have an interest in studying Englistowever, shéelieveshat
teaching English well requires dkilthat are distinct from higBnglishproficiency
Because she acquired Hisp largely naturally and implicitly while working to
achieve a number of academic goals in her undergraduate and graduate studies in
the United States, she has had limited experience stublyiglish in classrooms in
JapanAs mostJapanesstudentgprimarily studyusingthe grammastranslation
approachtheir experiencediffer from her own greatly. In order to teach more
effectively, she has been reviewing English grammar in a more explicit way.
TeachingEnglish at the university importantto herin terms of social status and

financial stability
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Another recent development in HarukaOs life is hengagement with
human rights activities. This activity is an integration of her interests: gospel music,
English, journalism, and world peace. She lbeasn providing lectures on human
rights to local community groups and junior high school and high school students.
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The histoy and transformation of gospel music was associated with human
rights, so | talk about them. Because local communities have a duty to
provide their people with human rights education, they often invite me to
speak. If itOs only study, the audience willefsleep, but | sing, and they
listen to my songs. 1tOs interesting for them to listen to gospel. ifCzse
3:42)
Harukafeels that her level dfpeakingluency and accuracy peaked when
she was in graduate school dravedeclined graduallgince the, in part because
of theinfluenceshe receivedrom the Japanestanguageafter returning to Japan.
For example, sometimes she realizes that she speaks English with unnatural word
order, her control of some grammatical elements, such as the singuddr/plur
distinction and the third person singularhas weakened, she uses passive voice
more often than before, and her pronunciation has become less accurate. In order to
maintain her oral English skills, she has tried to actively use Emngligharly by
speaking in English in her university classes, in the teacherOs room in the university,
and when talking on the phone with her American friends. On the other hand, she

believes that her overall communication ability has improved because she has

become morekilled at analyzing and understanding new situations and solving



problems as shieas matured; these skills seem to compensatetyeasgin
English proficiency.
Motivational Change
Figures 14and 15 showHarukaOs sefferceived motivational levethat
she drew at the firgtnd seconthterviews conductedvith a 13month interval.
Theyshowsimilar motivational fluctuations thauggests that she remembers the

past events relatively well.

Motivational level
P N W > O

1 3 5 7 9 11 13 15 17 19 21 23 25 27 29 31 33 35 37
Age

Figure 14. HarukaOs sefferceived motivational levehtoughout her learning
history (May 2, 2009).

Motivational level
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Figure 15. HarukaOs seflerceived motivational level throughowdrearning
history (July 26, 2010).

Instrumental Orientation
As Harukastated that she had never particuldikgd English, her

fundamentamotivation to study English throughogrentire learning history has
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been instrumental, @s aOsurvival tooD Te only exceptioto this occurreavhen

she was interested in communiaatin Englishin the beginning of her learning
history when she waaking an English class #iteageof 12. Her initial intrinsic
motivationwastrangormed into instrumental motivatipas she perceived English

as a tookhe could use as shiyeda series of Ogames & 8/as motivated to

pass the high schoehtrance examination when she waginior high school, and
nextshestudied English intensively in order to survive as an exchange student in
the public high schooh the United Stateg\fter returning to Japan, she studied to
pass a university entranegamination and after failing all ten examinations that

she took, she turned her attention to studying the TOEFL in order to be accepted in
an undergraduate program at a state universiymarica After entering the

university, $ie immersed herself imer undergraduate studiasid competegith
American studentg\fter returning to Japan, she used English as a tool in her job at
the Pakistani Embassghestudiedintensively to pasthe TOEFL and GRE when

she decided to go to a gratei@rogram in the Utes StatesShe studied at the
graduate school in order to become a professional in the field of international
affairs.Most recently, Be has reviewed English gramnaworderto teachher

university English courses more effectivalyall of the abovghases of her life,

she has studied English in order to achieve a specific purpose.
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Goal-Oriented and SeltDetermined

Even though Haruka studied English for instrumental reasons, she achieved
highly advanced proficiency. Although research has suggestedrthnstrumental
orientation is weaker than an intrinsic orientation when sedkiaghieveifficult
goals it is not truein her case. A possible reason why she achieved such high
English proficieng was because of her determingdaloriented attitude; shigas
worked extremely hard tachieve challenging goails her life in a limitedperiod
of time. She consciously chose her goals and consistently displayed a strong
determinatiorand concentratioto achieve them, and if she weel to improve her
English skills in order to achieve those goals, she focused intensively on studying
English. For example, she chose to go to a cram school to prepare for the high
school entrance examination even though she was disappointed with the non
communicative approach used in the junior high school and cram school classes.
She also focused on improving her standardized test scores and achieved the
required scores after a short period of time when she was applying to her
undergraduate and gradugtegrams. Thesepisodes suggesiat even though she
did not enjoy studying for the tests, she understood what was important for her and
shifted her focus onto studying Englishitawasone of theskills necessary for

achieving her longerm goals.
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Supportive Parents

Her parent€influence and support were important factors for Haruka
throughout her English learning history, especially in her childhood. They provided
herwith manyopportunitiedo try a variety of new activities, such as playing the
piano and violin, singing, and oil painting in her early agégwas able to
develop interesh these activitiesas her parents did not force her to do any of
them.In particular, her mother played an important role farikaOs English
development inhe sense that she first introduced EnglisitHeruka and provided
her with theadvice to study in the United States. In addition, her f@ther
involvement with a Christian church resultecherexperiences at church since
childhood and these experiencesntributed to the development of her interests in

gospel music and human rights activity.

Frequent Fluctuations

In contrast to hegoal seekingprientation, HarukaOs English learning
motivation declined quickly and sharply when she lost sight of heés,gaad this is
why her motivational trajectory fluctuated repeatedly. For instance, after entering
junior high school and high school and after finishing her undergraduate studies
and graduate studies, her motivation dropped and remained low until e dri
herself to a new goal. Her motivation resurged over and over &sshepeatedly
found a new goal throughout her learning history, which, consequiedthegrto

achieve higHevel English proficiency.

22¢



Changeof Perceived Self in English Learning

In HarukaOs English learning history, she identified three experiences that
affected heselfperceptionand all of them took place when she was in the United
States. The first experience occurred when she went to the United States as an
exchange studemthen she was 15 years old. Stwes exposed to American culture
through her interactionsith herthree host sisters arldelocal students during her
home stay. The culture shock that she had at the dance party in thegarmning
of her stayclearly illustrates her confusion. She had been a quiet, private girl
through her childhood and adolescence, and always preferred to be by herself rather
than interacting with other stuadis. In order to survive iAmerican culture, she
encountered considerable pragstointeract with othersshe understood that she
had to transform herself by overcoming her shyness and becoming more social.

The second experience took place when Haruka participated in the
community program for helping refugees during her secondrstag United
States for her undergraduate studies. Meeting the refugees from-Bosnia
Herzegovina, she inevitably compared their difficult situations with her own, and
realized how different they were even though both they and/stesforeigners in
America. Therefugeesadfled toAmericabecauseheirvery lives had been
threatened, while Haruka hadnae to theUnited Stateso pursue a good education.
This handson experience with the refugees had a significant impact on her; she
realized that many people suffer because of injustice in the world and that she

should do something for those people.



In addition to being an eygening experience, helping the refugees was a
personally satisfying and rewarding experience for Haruka. She receiesda
by the organization where she worked acknowledging her work for the refugees.
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This avard meant that my hard work had been valuable for other people.

ItOs different from receivingp@award because yocalligraphy was good.

This avard was like a Nobel Peace Prize to me. | believe that (working for

other people) is the most important. | work for human rights and sing gospel,

and everything | do is because of that. | look for thinds best and what |

can enjoy most that helps people. I think this is the meaning of my life. This

award waslte starting point(Case 3: 48)

Another identityrelated experience occurred when Haruka had a serious
health problem in the last phase of herdgiate studies. She called it a Onervous
breakdownO th&tademerged as a consequence of her enormously intensive work
and study for two years. Though extremely painful, it aisidispensable
experiencdor her because of the doors that opened as a;rmtlexperience
made hechange the paa# her lifeand thinkabout who she was and what she
wanted to doEventuallysheencounterethe world of gospemusic.Singing
gospel music differed from what she used toashmsherealizedthat her soul
might have been looking for something more peaceful and rewardingaftsting

and working sontensively in the Unite&tates.fishe had not suffered frohealth

problens, she would have had a very different life in America. Even if she had
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been working tdhelp oher people, she might have dahby negotiating, arguing,
and fighting with the world that allows injustice to exist. Instead, she is helping
people by conveying thlaoughts representinghevoices, and expressirtige
feelings of other peopié she calls this work Oa soul messer@e does this by

engaging irher favorite activity, singing.



CHAPTER 7
CASE STUDY 4:SHIN

An English learner pursuing his interest

Profile

Shinis a fulktime English teacher ithe universityHe appears to have
good knowledge about computer systems and other classroom technology, and
provides help to the patime instructorsvhen necessary. | came to know Shin
when | asked him how to use an iPod in class as a source of English input in the
first year ofmy work at the school. In addition to helping with the iFoelfaught
me the basics of using the CALL system installed in some of the classrooms in the
following year. His responses to my questions were quick and clear, and he always
exhibited a cooperative attitude when explaining how to use the system. After
getting to know him better, he gave me an offprint of an article that he published in
Japanese, whichag an analysis of Romantic literary theories. Even though | did
not have any previous knowledge of the field, | thought that the article was
interesting; the organization and logic of the essay were clear and that helped me
comprehend the article. The akd provided me with evidence of his profound
knowledge of the topic and his translation ability.

Like other fulitime teachers in the department, Syipeared to possess his
own style that he expressed, for instance, through his choice of clothing. He

sametimes came to work in casual clothes, such as jeans and a polo shirt; this stood
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in contrast to the other teachers, who were wearing suits or casual business clothing.
In addition to his smewhat unusual mode of dress, Sbéroffice seemed more
spacioughan the other teachersO offices even though thielteachersO offices
are all exactly the same size. This effect was created because he had fewer
furnishings in his office and what he had was well organized; the majority of the
other offices were aktered with huge piles of papers that imparted a chaotic
impression. One of the most distinctive objects in his office was his mug collection,
which was placed neatly on a small sideboard. All the mugs were from a series
manufactured by a European tablesvaompany. Each mug was distinguished by
its own unigie color scheme and patterkie told visitors to choose their favorite
cup while he was brewing coffee to serve them. The atmosphere of his office,
which was created by his furnishings and the wayhbairganized them,
suggested that his world was not limited only to English teaching and learning. |
was interested in how he had learned English and asked him to participate in my
study in spring 2007.

Table 7shows that Shihas been learning Englishrfover 30 years and that
he has a great deal of experience in academia, earning dual undergraduatesdiploma
an MA, and finishing a thregear Ph.D. course, as well as working as a research
fellow and English lecturer in his university. Although he had keleral different
jobs, he appeared to be consistently interested in English literature throughout his

academic history.
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Table 7 Summary of Shibs Background

Gender

Age of starting to learn English

Total years studying English

Majors

Work experience

Undergraduate

Graduate school (MA, PhD)

Male
Age 12
33 years

Aesthetics,
English Literature

English Literature

Past: Telex operator, publication production, university
research fellow, document digitization project in England

Current: Universityecturer

Length in English speaking countries

English test scores CBT TOEFL (Year)

TOEIC (Year)

Estimated written receptive vocabulary size

Other foreign language learning experience

3 years

NA

990(2010)°

12,700 word families
German (5 years)

French (2 years)
Middle English (1 year)

The first interview with Shinwhich lasted about 1.5 hours, was conducted

on February 27, 2007 at a busy cafZ in Osaka. The second interview, which lasted

two hours, was conducted on December 17, 2008 iaffice in the university. The

third interview, which lasted about one hour, was conducted on August 5, 2009, at

the same cafZ uséor the first interview. The interviews were conducted entirely in

Japanese.

®> ThoughShinOs highest TOEIC score was 950 in 2004 intleeof the last
interview, itincreasedo 990 in 2010.



English Learning History

In the begnning of thefirst interview, Shimarticulated what he saw as the
key to succeeding in English learning, which he appeared to have embodied
throughout his English learning history.
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Try not to work too hard. IOve kept my interest in English, but IOve never

worked too hard. Just like a diet, too much effort canOt last long. | canOt

make the kind of effort necessary temmorize a whole vocabulary book

(Case 41).

Shinbegan studying English at age 12 in a public junior high school.
Because he was born in January, he became a junior high school student one year
earlier than the students who were born between April and December. The English
classes that he tookete were conducted in the style that was typical in Japan in
the 19700s, in which the focus was on reading and grammar and all of the English
classes were taught by Japanese teachers. He was motivated when he started to
study, but he gradually lost intetés English as the number of words that he was
supposed to memorize and the difficulty of grammar that he was required to learn
increased. Despite thilecreasén motivation, he was able to summon the energy
to study a little harder before taking therante examination at a prestigious high
school. Because his brother, who was one year older, had passed the examination at

a private high school, his parents allowed him to take the examination for a private

high school. In order to prepare for the exartiamg he attended a cram school for
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about a year. Consequently, he passed the very competitive examination and
enrolled in a private high school that was affiliated with one of the top universities
in Tokyo. Almost all the stughts were guaranteed entnythe prestigious

university after graduation from the high school.

Shinwas not enthusiastic about the schoolwork that he was assigned to do
in high school, even though the school provided a number of unique classes. For
example, he took an oral communication class taught by a native speaker of
English, and a reading classwmich the students read simplified versions of some
of ShakespeareQOs plays; neither of these were very commomiesaalpigh
schools in the 1970s.

In regards to hitiigh school English studies, Shatated:
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| hardly studied the textbooks in high school, so | can say that | didnOt learn
any more grammar in high school than | had learned in three years of junior
high school. Instad, | translated the lyrics of western music that | liked. |
also liked movies, so | bought a lot of secdrahd paperbacks of the

original stories of the movies that | had watched. TheyOre too difficult for a
high school student to read, so | often realy the first two pages or so

using a dictionary and then | stopped reading. For example, the Japanese
translations oAnne of Green Gableseries were some of my favorite books,
and | wanted to read the original, but | stopped reading when | got to Mrs.
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Rachel LindOs house, which was before reaching Green Gables (laughter). |

also read the first few pages of other books before | wanted to read the

previous books again. In this way, | read a total of 100 or 200 pages in

English without realizing it(Case 41-2, 31:32)

Even though Shimwas not very enthusiastic about studying English in his
middle school years, his interests were relatechigligh. When hevas a junior
high school student, he became a movie fan and was almost obsessed by his desire
to watch movies. He watcliea variety of American and Eygean movies almost
every day on midnight TV programs at home and sometimes went to movie
theaters where the old movies were showing. When he was a high school freshma
he bought a comprehensiBeok, The History of the Academy Awarasd he used
the book as a guide for his movie watching. He learned a lot about movies that had
been produced since the 1920s, including information about the actors, production,
music scores, and scripts; he tried tockadll the movies introduced in the book.
While watching these films, he also came to like the music used in these movies,
and as a result, he began listening to radio programs broadcasting music scores.

In additionto his enthusiasm for movies, Shiavebped an interest in jazz
piano when he was a high school senior. An essay written by Yosuke Yamashita, a
Japanese frestyle jazz pianist, inspired him. He listened to YamashitaOs piano
recordings and nurtured the wish to play music like him. Even thoaigiadh never
taken any music lessons as a child, he was intent on learning to play music that he
liked. Initially, he attempted to play saxophone because becoming a saxophonist

appeared more realistic than becoming a pianist. He thought so because he knew
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that a large number of children started to play the piano at a very young age. In
order to buy a new saxophone,erked partime at a warehouse in the factory

area close to his neighborhood; however, his parents were against his playing the
saxophone ithe house because it was too loud. They instead allowed him to

practice the piano and introduced him to his aunt, who was a classical piano teacher.
He practiced BeyerOs basic books with his aunt for about a year, and after becoming
a university student,ehtook jazz piano lessons for five years.

Besides English, Shistudied German as a second foreign language once a
week in senior year in his high school. His high school required the students to
complete another foreign language course other than Engligth was an
unusual practice at that time in the foreign language education for high school
students. Though French was more popular among his classmates, he enrolled in
the German course. The class wagyht by a Japanese teacher. $anned the
bascs of German grammar, vedleclensions, and pronunciation of German. He
passed the course but did not really think that learning Genragawvery interesting.
Fundamentally, he took the course because he had to take it.

After Shinenrolled in the universityhe did not attend school very
frequently and instead focused on playing the piano. Though he did not particularly
value academic achievement at that time, he majored in aesthéietd ralated to
philosophy. Héhad a clear reason why he selected ningor:
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IOminclined to think rationallyWhen | was digh school student, | didnOt
understand the criteria used in some critiques in which one thing was judged
good while another was considered bad, so | wanted to think about what
beauty and art were. | found out that there was a field called aesthetics in
the university, and | thought that | needed to study it in order to develop my
own criteria for judging things. | liked certain types of music and movies,
which not all people would like. For example, Yoshida Hidekazu, an art
critic, said that BeethovenKxgutzer Sonatavas wonderful because of its
diabolical sound. However, | listenedkeeutzer Sonatand thought, OWhy

is this wonderful?O On the other hand, | was touchédhhg of Green

Gables even though some people say that itOs just womanishdistcHi

really wondered why these differences occurred. | wanted to know the
reasons(Case 435)
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| wanted to understand philosophy books after choosing my major, so |
systematically read the books in connected schools, such as Kant and
Kierkegaard. For example, | read Kar®fisque of Pure Reasomut |

couldnOt comprehend the meaning oftwhead, as | couldnOt visualize it

in my head. | didnOt give up though, as | thought | could understand it some
day.(Case 436)

Because Shiwas absorbed in music but not serious about schoolwork, he

failed his firstyear courses and had to repeat them the following year. However, a



slight change occurred in his second freshman year at age 19 in terms of his attitude
toward studying English. élenrolled in an English reading course where the
Japanese professor asked the students to read three Roald Dahl books, including
Tales of the UnexpectaeshdMore Tales of the Unexpectemler the course of the
academic yeaShin described the class adwss:
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We read one story every week. The teacher asked the students, OHavp you

read the text?0O atfien only said, OLetOs talk about what you thought.O He

also asked, OWhat do you think ofE?O and the students were able to answer

if we read that part of the text. It was a very interesting class, and | liked

that kind of class. The teacher didnOt explemmeanings of the sentences

and vocabulary at all. That was a great class for(@ese 43-4)

This was the first time that Shirad enjoyed an English class in school, so
he worked hard in the class. However, this did not mean that he was strongly
motivated to learn English, as his dream of becoming a jazz pianist took
precedence over studying the subjects that he was majoring in. English appeared to
play the role of a medium that conveyed information about the things that he was
interested iN music, novies, and literature.

Even though Shimas passionate about becoming a professional jazz
pianist, he made no attempt to realize that dream when he graduated from the

university. The difficulties of becoming a professional musician were clear to him,

as heknew that he did not have the musical talent to do so.
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Concerning dter foreign language studies, Skaok once a week German
courses for four years as an undergraduate. He chose the German course because it
was useful for reading texts necessary integgts, and he had already learned the
basics of German when he wakigh school senior. The firgear course was
grammar practice, and the seceyehr course was short text reading; both were
required foreign language courses. In his junior and seaasythe courses
involved reading original German texts, such as KantOs, required for the aesthetics
courses. All these course instructors were Japanese, and the courses were conducted
primarily with the grammatranslation method. Because the instructansdicted
the classes in Japanese, Shas not certain about tliglishproficiency level of
these instructors. As the courses proceeded, he was eveahlaltpread German
texts wth the aid of a dictionary. Haid not think that German was a pauterly
interesting language to learn; he took the courses because of practical reasons: they
were required and or useful for his major. As he stopped studying aesiietits
he graduateche had no intention to continue learning German any further.

After finishing his undergraduate studies, Stemporarily worked paitt
time as a telex operator. He called this4year period hi¢reeterperiod. In
Japanese societyfi@eteris a person who lives in a kind of easygoing way by
occasionally working paitime and who therefore has a great deal of free time to
enjoy oher pursuits. In this case, hab as a telex operator was mostly irrelevant to
what he had studied at the university. Fundamentally, at this point in his life, he had

no desire to work on anytig he was not interested in. For instance, he was



uninterested in workingull time in a company, which was what maniyhis
friends had chosen to do.

The reason why Shibecame a telex operator was pure happenstance. He
happened to purchase an electrappewriter at a halprice sale at his university
co-operative because he thought that he might be able to teach himself how to use it
as he had been practicing the piano for so long. He soon discovered that the quick
movements of his fingers when typingre enjoyable. After developing his atyili
to use the telex, he found a telgxerator job near the campus and became a
competent operator. It was a relatively hjggying job in which he earned 300,000
yen per month, which was enough to sustain hisAifehat time, only a limited
number of people in Japan possessed the ability to operate a telex machine
competently, so he also had a measure of job security. He especially enjoyed the
direct telex operation with persons overseas with whom he commuhicate

After his twoyearfreeterperiod came to an end, Shigturned to the
university at the age of 26. Around this time, one small event convinced him that he
needed to abandon Hreerlifestyle and redirect his life to a more conventional
course, whiclthe majority of the people his age were taking. One day, his friend
gave him a flier published by Aum Shinrikyo, a Japanese religious cult, in which
the cult leader was described@asHD7 ™wrd ~—  OThdast salvation in this
centunO(Case4: 39). Though Shirhad never been interested in the cult, he

suddenly and acutely felt that the end of century was coming in a little more than
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one decad¥ it was 19881 and that he needed to leave fteeterworld and return
to the Oreal® world of a career.
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It was the first time in my life that | intended to get a job as a regular
memler of society. | had never understoghatitOs like to be a member of

society. | mean having a job and doing what IOm not interested in, like doing
business. | had nevbeeninterested irthat (Case 4: 3910)
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When thinking about my possible future jobs in the areas of my interest, |

thought that English was the only possibly occupation that would work for

me and that | might be able to become an English teacher, so | majored in

English liteature this time. | wanted to study English literature from the

viewpoint of aesthetic§Case 44-5)

This was the moment when SHinally became serious about his academic
work and, as a result, he studied intensively. In addition to studying English
literature, he selétudied generativeransformationagrammar in order to better
understand the grammatical structure of English. He felt that this combination
would allow him to discuss English literature deeply and teach English properly to
his future sudents. This intensive push to study, which stood in direct contrast to
his behavior when getting his first undergraduate degree, indicated the strength of

his determination to establish a career. Indeed, the decision to pursue a future career

appeared tpush him to study English intensively.
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After obtaining his second undergraduate degBhirstarted a masterOs
program in English literature when he was 28 and then went on to a Ph.D. program
in English literature when he was 30. It was possible for him to become an English
instructor at his university after acquiring the MA, but he chose tly stuthe
Ph.D. program in order to follow his interest in Coleridge, an English interpreter of
Kant, who claimed that art was an organic unity where every part was united in the
whole.
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Reading Coleridge, one daycdme up with the idea that the organic unity is
based on oneOs conviction. Back in the 19th century, seeing organic unity in
one piece of art meant thatte was seeing God there, and those who were

not able to see it havenOt attained sufficient knowleuthsemsitivity. This

idea remained until the late 20th century, and | had been convinced by that
argument. But | realized that organic unity could only subjectively exist

when one was seeing it; it couldnOt exist objectively. When | understood this,
my phiosophical studies were finished. | had found the answer to my
question, OWhat is art?0 It took approximdi@lyears for me to get that

answer (laughter)Case 437-38)

Through # the intensive studies that Sh¥ad engaged in since returning to
theuniversity, his English abilities, and especially his reading and writing skills,

had developed to an adwzed level. He comprehenddidficult texts and expressed

his thoughts in academic research papers in English.



During his graduate studieShintook a required course, the History of
English, in which the participants read texts in French and German. Though his
major was English literature, the professor had the students familiarize themselves
with other foreign languages in order to better usided the relationship between
English and those languages. Was able to read the German texts because he had
studied German for five years in high school and in his undergraduate studies, but
French was new to him, so he just listet@dther students@ading French.

Although this was not a purely language learning course, it had significance for his
later English learning because it helped him understand the formation of the
English language and loan words from other languages, especially from French,
which were important aspects of English.

Shinalso took a required course in which he read works by Chaucer written
in Middle English in the first year of his maserOs studies. This course was more
interesting for him compared with the reading Englishonysin the French and
German course
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Reading ChaucerOs original texts was difficult, but | sometimes came across

partial forms of modern English here and there in the texts, for instance, 3

OwhenO appeared as OwhanO and OthatO appeared as Othon. | thought itOs

interestingl used modern English translations in order to understand the

original version. When | found a good translation, | thought, OAh ha.O | then
understand how easy modern English was. | thought, O English might be
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relatively easy,O after | read Middle Engliskts, so this was a positive
experience for my English learnin@ase 462-63)
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(I was interested in the course) because | liked the teacher, too. He
conducted the class primarily in Japanese, but he pronounced English
almost perfectly. His Middle English was also marvelous. | even wondered,
OWhat is his nationality?O whenardaehim read ChaucerOs poetry aloud.
While my thesis advisor was a practical person and indifferent to
philosophy and any sentiments, this teacher was fundamentally a
philosopher; he read American and British philosophy and aesthetics in his
class that liked. (Case 463-64)
Finishing his PID. program at the age of 33, Sliecame a research fellow
in his graduate school and was placed in charge of a special project involving
digitizing old printed documents, such as a print of GutenbergOs first Bible, of
which his university library possessed one cdpwas a fiveyear poject. Shin
worked for the projet leader, the professor whom Shiad met at the Roald Dahl
reading class when he was getting his first undergraduate degree and who became
his Ph.D. advisor. As a result of hisszolvement with this project, Shimad sevel
opportunities to visit England to work at other universities. Because of his need to
speak English at this time, his aural and oral English communication skills began to
develop, though they were still slightly behingd heading and writing skills. Sti

did not feel that his speaking ability was particularly good, in part because the

project leader spoke almgserfect British English. When Shand his professor
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had a business trip together to England to promote the project, the professor
genuinely emgyed conversing with his local acquaintances a&ynpubs and
restaurants, but Shimas unable to follow theconversations. As a result, fedt

that his English was not good enough when compared with his teacherQkkeative
competence.

Shinattemptedo learn Latin when he started becoming involved in the
digitization project. He thought that it was more desirable for the project that he
was able to understand Latin because the old documents that he was digitizing were
primarily written in Latin. He prchased a Latin grammar book and dictionary for
self-study; however, approximately six months later, he stopped studying Latin.
One reason for stopping was that his job became too busy to continue studying.
Moreover, stopping studying was not particulgstpblematic for the project
because many of his colleagues, who had majored in middle English literature,
understood Latin. Unlike English speaking ability, understanding Latin was not
immediately necessary, so he did not strive to study it harder.

Five years later, the digitization project was successfully completed, and the
faculty planed to promote this innovative technoltgyther parts of the world.
Shinwas assigned as the head of the British branch office, and he started to prepare
for the upcomig longterm stay in England. However, the plan was suddenly
terminated because of a political problem that emerged at his university. The
election of a new President took place, and the head of the project had been the

vice-President in the previous adnstration. However, when the previous
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President lost the election, many members of his administration were dismissed,
and the newly elected administration enacted severe economic reforms, such as,
ONo more new buildings,0 and, ONo more new projects.QHdsder
circumstances, the digitization project was cancelled.

Shinappeared to be upset when he knew that the project would not continue.
He complained to his project leader and asked what he should do. Wheadie
jokingly responded to Shiny saying,® M|l fe+So""T{ OWhy doft
you quit (your job) once?O Shiplied, ®aEK+Stb{~ OOK, IOl qui
(Case 4: 8)ln this way, he abruptly left the university arie he had spent his late
teensand almost all of his 20s and 30s: five years in the first undergraduate
program, two years in the second undergraduate program, two years in the masterOs
program, five years in the doctoral program, and five years as a research fellow. He
was 39 years old when he quit, and he did not even bothadta new job before
leaving.

Shinfelt that his decision to leave the university so abruptly could be
explained by his personality. On one hand, he could be extremely enthusiastic
about something when he was interested in it. He can name a number of examples
of this in his life: waching movies as a teenager, playing the piano from 18 to 24,
typing for two years in his early 20s, and reading philosophical literature in his late
20s. On the other hand, he could relatively easily abandon a situation or an activity
when he felt that hbead had enough of it. In the past, for example, he had thrown

away a number of music discs or photo albums that he had collected for a number
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of years when he grew tired of it. Another possible reason he could leave the
university was because he was cdefit he could find a new job where he would

be able to use the knowledge he had acquired in the university project. He was the
only person among the project members in the department of English literature who
could competently use computers and work wiibtpgraphers.

Shortlyafter leaving his university, Shinund a digitizatiorconsultingjob
in England and left Japan at the age of 39. He went to a city located a little north of
London, where he spent two and half years until the age of 41. He worked
universities, such as Hétdshire, Oxford, and Londouligitizing old documents
stored in their libraries. Because he did not meet any other Japanese at work or in
his private life, he spent the two and half years using almost only English in his
communication with his colleagues and friends, as well as when reading books and
listening to music. He particularly enjoyed reading novels, such as Dick FrancisOs
hose racing series, David LodgeOs academic comedies, and Conan DoyleOs
Sherlock Holmes serieble became able to read books in English without being
bothered by unknown words.

In contrast, even though Shivas living and working in a fully English
environment for the first time in his life, he recalled that he did not make any
impressive progress ims ability to speak English during the period in England. He
appeared to have already been a proficient English user and did not have difficulty

in terms of living in England using only English.
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| didnOt think that my Englishesgking abilities made any progress at all
while I was staying there. | had already acquired a certain level of speaking
ability, so | didnOt experience any significant improvement in my
pronunciation or new vocabulary knowledge. | had already moved beyond
the stage that I could learn more as | spoke more. | wished to improve my
ability to speak English but it didnOt happen. The only improvement that
took place was in terms of writing businessail and providing telephone
consultation(Case 449-50)
Shin took French less@once a week for two years while he was working
at a university in England. The school provided the lunchtime class for the
employees for a small fee, and as he thought that it was a good opportunity to study
French, he decided to takeHe sometimes visited France in order to meet a friend
who lived in Paris and to do his work. British teachers taught the class using a thin
textbook for beginners that presented useful expressions for traveling and business,
and the participants redlde text and practiced the dialogues. Approximately 10
people were taking the class, and all the participants werdasaddd female
workers except ShirHe was the best student among them as he had already
studied several Ind&uropean languages and vede to understand the
grammatical terminology the teacher usedm@ared with his own progress, Shin

thoughtthat British were poorofreign languagelearnergrobably because they

had received little foreign language education in school. Because hih¢odkss
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as a hobby rather than as a job obligation, he was able to enjoy studying French. As
a result of taking the class, he became able to speak a little French while he was
working in France for a month, thgh his proficiency never progressed beyand
beginnerOs level. He stopped studying French and other languages after leaving
England in 2003, but he still hopes to study French, German, and Italian someday.
Shinreturned to Japan when he was 41 years old. He looked for a position
at a university efter teaching English or working in a document digitization project.
One year later, heecame an English lecturer in tineiversity where he currently
works; he has been engaged in this job for the past four years. Since then, he has
been interested in pdacing pedagogical materials, such as a vocabulary book,
grammar rulebook, and listening materials using motion pictures. He has also
established a study group and published his studies in the group bulletins. Recently,
he has been interested in utilizithge TOEIC as a tool to allow students to expand
their world. Because the university has promoted the use of the TOEIC, increasing
the studentsO scores on the test is regarded an important goal in his degartme
response to this goal, lseught a way teombine the universityOs goal and his own
goal as an English teacher. He found that the TOEIC uses a large number of
expressions that are potentially useful for the students when they enter the work
world and that studying for the test could help therml@dout the world that they

are @ing to enter aftegraduation.®

® As a result of pursuingis work goas andbecause of higterestin English, Shin
hastaken the TOEIC test several times since the last interview; as a result, his
highest score improved from 950 in 2004 to 990 in 2010.
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Notwithstanding his alreadgdvanced English proficiency, Shas started
to take a private pronunciation class recently:
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ZizY MC;> tmZhMqg¥lhoepb{2xz;,sloMh
l<bYa@fUUce0 10 z;’iqt" oMt h{ Mh;
>6qb”wU< scepb{fepz I» E¢ApC;2Y 0X
*” 5870z ? t°Sé¢ui>!IZoMIb({
Concerning pronunciation, for my students, correct phrasing and
distinguishing the different articulation between content wardkfunction
words are enough, but for myself, | wanted to pronounce English sounds
correctly because | teach them. When | played the piano, | was often out of
rhythm and was told that | was kind of tedeaf. IOm not good at
reproducing the exact soundath hear, so | searched for a personal
pronunciation trainer on the Internet, and | am taking a lesson with the
trainer once every two week€ase 456-58)
Shinis positively dealing with the TOEIC and taking pronunciation lessons,
which indicates hignthusiasm for teaching English. At the end of the interview, he
commented that he would probably not change his work situatoally or

suddenlylike he did when he was younger.

Motivational Change
Figures 16 and 17 present Shmelf-perceivedmotivational levelghat he
drew in the first andecond interview conducted with nearly a tweear interval.
The two charts look similar; however, the changes betwesen28)and 25 differ.
In Figure 16 the motivational level decreased at age 24 aryeédtat the same
level at age 25 before surging upwaatiage 26, while in the Figure lfhe

motivational level increased at age 24 and remained at the same level before
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increasing to an all time high at age 26. At the first interview, he stated that his
motivation probably decreased at this particular period because he beftastera

In contrast, in the second interview, he thought more carefully and determined that
he must have maintained a certain degree of motivation duririgeiterperiod,

which led him to major in English literature when he finished beifrgete. This
difference suggests that his perception of his English learning motivation was
somewhat unclear during the period of time between first graduating from his
university in 1985 athwhen he enrolled in the same university to pursue his second

undergraduate degree in 1988.

Motivational level
R N W b~ O

1 3 5 7 9 11 13 15 17 19 21 23 25 27 29 31 33 35 37 39 41 43

Age

Figure 16. ShirDs selperceived motivational level throughout his learning history
(February 27, 2007).

Motivational level
R N Wb~ O

1 3 5 7 9 11 13 15 17 19 21 23 25 27 29 31 33 35 37 39 41 43 45

Age

Figure 17 ShirDs selperceived motivational levéhroughout his leaing history
(December 17, 2008).
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I nterest Related to English

ShinDs learning history illustrates tgarning style and preferencese H
enjoyed studying while working hard to achieve a goal that he was naturally
interested in. For exgnte, he enjoyed reading novels of movies when he was a
secondary school student, practicing jazz piana learning typing by himself
while he was a university student, and reading English literature and philosophy
while he was in graduate school. Impottg his interests were always related to
the English language to a certain degree. This appeared to be the primary reason
why he was motivateatlearn English. Furthermore, del not believe that he had
language learning aptitude. Compared with higolarother, who has learned
several foreign languages, such as French and Portugmeskigh proficiency
level, Shinstated that he kept pursuing his interests, rather than learning the
language itself, and worked hard to achieve his goals. Consegqienditained a

high level of English proficiency.

Future Career Goal and English

During thetwo-yearperiodShin was working as tlex operatoafter
graduating from the university, thgerception of his motivational levelas vague
After that periodhis interest in English finally flourished when he determined to
reenter the university to study Ersfliliterature at age 26. At thiahe, he was
motivated as a result of thinking more seriously about his future. It was the first

time for him to choose eoncrete future career that would lead him to become what



he considered to be a good member of sacdtgr considering possible jslthat

captured his interest, he thought that he couldablybecome an English teacher.

Changeof Perceived Self in lBglish Learning

Shinhas never felt himself to have nemtive English abilityn spite ofhis
advanced proficiency and experiences usingiEngdoth in Japan and Englande H
was able to achieve 80% of what he want to express and he was able to uhderstan
academic lectures in his field of study and participate in question and answer
sessions. Importantly, he has never striven to be seen in that way. In answer to my
guestion regarding whether he lexperienced any sefferceivedchanges in the
procesof becoming an advanced English learner, he staggd,x sMqo6ah

M{ tsMq¥0{~ Ol donOt believe that it happened. | donOt think that IOve

ever had that kind of experienogCase 4: 16)He thinks so because:

¢t6 >-0qVEZcOS >p’oMib{x"$t,waepd p
¥MmMozfeUfwi3iZh* \Qh“beyzfeUE AYO
tUM‘Os 716 lo\gts”ei—-0Zerz{x» BDin-
Ub]X Mwq% 7tz,wepd >OS t< b”wUb]X
Meig¥Mib{oto >OS tb”w<« M{Zcz 0«
0"epb{iT'z¥Rx2cOS sepb{

| always use Japanese (when | use English). If | thirdoofething in my

head automatically in English, and speak or hear it as it is, IOm probably
close to a neamative English learner. However, just like typing very quickly,
I quickly translate English into Japanese and vice versa in my head. |
always transl@ everything. So, | always think as a Japan@ase 416,

59

In addition, Shirhad been studying English consciously since he started

intensively learning relatively late at the agfe&26. For example, he felt that he
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needed to understand the logfcsentence structur hestudiedgenerative
transformationagrammar. He always tried to understand the structure (e.qg.,
SVOC) of English sentences. Furthermore, he is motivated to consciously and
mechanically acquire natiMéke pronunciation, which hdid not acquire in a
naturalistic way in the two and half years while he was in England. Similarly, he
has been in western Japan for four years, but he has never acquired the dialect
peculiarto that region of Japan. He migbarn the regional dialect sendlay when

he decides to learn it in a conscious and mechanical way.

254



CHAPTER 8
CASE STUDY 5: CHIE

A diligentgoal seeker with a love of writing in her heart

Profile

| first came to know BieOs name around 2004, as she was one of the
authors of a boolescribing how to develop and express thoughts in English in
academic essays. That was a helpful book for me at that time, especially when
writing essays, because | was working on my masterOssstudin American
university. Becauskwas a Japanese lisgure major as an undergraduate,
academic discourse in English was new to me, and the only books on that topic
available at that time were written in English. About one year later, | fsaw(2a a
TV meeting at a language schiadhe was delivering a prestation about using
the reading aloud and dictation techniques at the Osaka office, and | was watching
her televised presentation at the Nagoya office. Though | did not know it at the time,
she was working as an advisor for the language school. Becaasdédaching a
TOEIC preparatory course at a university that | was sent to by the language school,
she and | had been coworkers for a short period of time. Her presentation at the
meeting, which was applicable to my class, as well as her essay writinghlabdk
had read the year before, gave me a good impression of her. In February 2006, |
met Chie at an opening meeting at a university where | was starting to teach in the

coming spring semester. It was at that time that | learned theat@d | would
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bemme colleagues in the university. | knew that she had published several more
books concerning learning English, including popular vocabulary and conversation
books, which were components of a series for beginning learners of English. At the
meeting, she loked energetic and cheerful, but she was modest about her
successful career. She looked cute, and her round eyes emitted something bright
and strong that attracted people who talked to her even for the first time. She
appeared to be a desirable candidatetfis study as she constantly used English in
her professional life, she is highly proficient in English, and sh@adied a
cooperative attitude about becomimgesearch participant.

Table 8shows a summary off20s backgroung8he has been studying
English nearly 40 years. During that time, she has visitgligbrspeaking
countries several times for a total of approximately six months. Considering her
relatively limited experience overseas, her accomplishments are outstanding as she
has establishean Englishrelated career in a variety of ways: running her own
English school, acting as professional interpreter, working as an advisor to a
language school, and writing textbooks. She has also achieved perfect scores on the
TOEFL and TOEIC, two commonlysed standardized English proficiency tests.
Furthermore, her estimated written receptive vocabulary size of 13,200 word
families is the largest among the participants of this study. These accomplishments

indicate the tremeralis effort that she has maa@arning English.
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Table 8 Summary of 8ieOs Background

Gender Female

Age of starting learning English Age 13

Total years studying English 39 years
Undergraduate Major Japanese Literature
Graduate School (MA) Major Translation Studies

Pastemployment: public worker at a city hall, English teacher in a cram schoc
Current employment: university lecturer, owner and teacher of a language scl
textbook writer, interpreter

Length in an English speaking country Approximately 6 months
Highest CBT TOEFL score (Year) 270 (2002)

Highest TOEIC score (Year) 990 (2m5)

Estimated written receptive vocabulary size 13,200 word families
Other foreign language learning experience French (two years)

The first interview with Chiewhich wasconducted on March 10, 2007,
lasted about two hours. The second interview, which was conducted on March 18,
2009, lasted about two hours, and the third interview, which was conducted on
March 21, 2009, lasted about one hour. All the interviews were catlatthe
classroom in her English school. Some parts of the interview were conducted in

English.



English Learning History

Chie started studying English in junior high school at age 13. She recalled
that she was not a hardworking junior high school stydeciuding English class.

She joined the chorus and tennis club, but she spent much of her time with her male
and female friends after school in the first year of junior high school. Few Japanese
students went to cram school in the 1960s and 1970s.nfllfeeafriends

frequently got together at a park or went to a swimming pool and often came home
after dark. She remembers her motherOs complainte stZpy T“!cep

M"gQE£iU Xs"T’zhMUMt s"M{~ OYouQd better not stay

outside so lon youQll get too taedO (Case 545). Around the time she became

an eighth grader, her friends were gradually going their own ways, and her interests
moved toward irdoor activities, especially reading and writing.

Chie loved reading and did so constantly as a child; her interestdimgea
appeared to begin when she vepste small. Even before learning Japanese in
elementary school, she was interested in the shapes of letters, buclgasa one
of the Japanese writing systems. She was eager to read the titles of the books on her
fatherOs bookshelves. Because her father was a police officer, issues of special
journals published for the police were some of the first books she was aware of.
Chie recalls asking her faer when she found unknown Japanese characters in the
titles of the purnals. After enrolling in a public elementary school, her parents
bought her a series of books about Japanese myths, and she enjoyed reading them.

She also read many books in her school library. For example, she Japdnese
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version ofThe Secret Gaghone morning when she wasifth or sixth gradeN
she was so fascinated with the story that she could not put it down until she reached
the last page. Although Hermann Hesse and\tivee of Green Gableseries were
her favorite books, she read great defalapanese literature from in her fatherOs
bookshelf, such as Soseki Natsume, Ryunosuke Akutagawa, Ogai Mori, and Osamu
Dazai, while she was in secondary school. Moreover, she bought paperbacks of
Japanese literature using the money that she saved éromdmthly allowance.

Chie loved writing even more than she loved reading. She first showed
signs of her writing talent when she was an elementary studemtJapanese

composition, titled® é w« U+ OA Preventative Sidtwon a title at a major

competition forchildrenOs compositions when she was a first grader. She began
writing a diary when she was a seventh grader, and it soon became an everyday
necessity for her. Immediately after coming home, she sat at her desk, opened her
diary, and spent approximatelp®hour writing in great detail about what had
happened that day, for example, events that occurred in school and how she felt
about the events. She sometimes tried to figure out saubgiroblems she faced
by writing in her diary. Diary writing becanghabit, and she continued it for the
next 20 years until she was in her early 20s when she could not continue it anymore.

Chiehad another writing habit: writing letters.

a~wqV atslh tzA—CA)z—sXq(f d ez Mix

X' M{Mof h{-O0z®xMz Ow "{ qTlp I
oztew “<!1Z lo¢ £{ V'S %o W W}quz-RW\
qgqT{ "\qU -Vilhepb{e~wqVz{M0"qO> t

_mTloz®C!gE)8 ' sMpz?RQo"{ q{rX T’
T h{tegxz6itOlo<y’'X € oMt h{
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| was writing to my friend who | met when | was a senior, three pages at the

shortest and 10 pages at the longest everyday. | gave my lditar gaying,

OHereOs todayOs letter for you,O and | received her letter, too (laughter). We

wrote about something like boys we liked and about our future. | liked

telling her things in the letters. My parents scolded me when they saw that |

was writing léters instead of studying, saying, OYouOre not studying (for the

entrance examination)! What are you thinking about?0O | kept exchanging

letters with her for a while after we went to different high schqGlase 5:

47).

Chierarely consulted her parenthi@n she had a problem with her friends
(she was the oldest child in her family); instead, she found solutions by writing in
her diary and writing letters to her friend about her problems. Presumably, her
intensive writing habit in secondary school reinmder writing ability. She was
always at the top in her Japanese class even though she did not study the textbook
at all; she believes that this was the result of her regular reading and writing
practices.

Unlike ChieO38apanese grades, her other gradésnior high school were
average. English was not an exception. One good memory concerning English in
junior high school was that she was elected as a representative of her school in an
English recitation competition held in her school district. She \edi¢hat she was
elected as a representative because her English pronunciation sounded relatively
good compared to her classmates. In the competition, representatives from different
junior high schools in the same district competed with each other bygecit

OKnock, Knock, Knock,O a severahutelong excerpt from their school textbook.

On the day othecompetition, she was nervous and recited the text that she had
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memorized too quickly, so she did not win. Though she could not win the
competition, heEnglish teacher gave her an Englidpanese dictionary as a
reward, which was a good memory for her. This competition was a relatively clear
memory concerning learning English in junior high school, but the impact of the
event was not particularly strongp her attitude toward English did not change
significantly after that.

In stark contrast to her unenthusiastic attitudes toward studying while she
was in junior high school, lie had a positive attitude after enrolling in high school.
She describes hehange as® U!"Ih Ot{~ Oas if | became a different
person,@Case 551) and believes® wTF¢taSt “E% YNExzO|
wqVt™Mhg¥Mtb{ Ol think the foundation of my current diligent work
ethic wasbuilt when | was in high schod{Case 515, 50).

| was determined toebgood at Japanese in my class. | asked my father to

buy a thick Japanese grammar book, and | had read a large part of the book

in the spring holidays before the high school class started. Soon after the
class started, one of my classmates told me, ODiérymw that weOre

paying this much for a oArour lesson.O | thought, OWow, itOs quite

expensive!O and | should study h#&€@hse 525-26, 51)

The primary reason for her change was that she entered a private womenOs
high school rather than the local pialdligh school that the majority of her friends
attended. She liked the higlshool because it was a highégarded womenOs high
school affiliated with a welestablished womenOs university, and the majority of

the students were serious about their studireaddition, her mother strongly hoped

that Chie could attend the high school because her mother firmly believed that the
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womenOs school was better suited fie @an coedcationalpublic high schools.
This was truBl she enpyedthe atmosphere of thérsschool, and she was able to
concentrate on her studies without thinking about male students.

On the other hand, e wanted her old friends in junior high school to
understand that her high school was good and that she was a good student in her
schod. She felt this way because some of her close friends, who went to public
high schools, viewed her high school as inferior to theirs for no particular reason.
Some people livingn rural areas appeared to believe ¢baventional wisdom that
public schodN whatever the studentsO leMelgere superior to any private high
school. Giie was upset to learn that one of her close male friends believed this idea
when she met him and other friends during the final spring break when she was in
junior high school. Judike Anne inAnne in Green Gablesshom Chie loved
when she was a junior high school student, she was determined to improve her
situation through her own efforts.

ChieOsletermination to study hard was not simply an abstract wish. She
was almost always at the top in her class and ranked in the top 50 students in her
grade on the endf-term tests among the 500 students in her freshman and
sophomore years; by her senioayshe was ranked in the top 5 students in her
grade Her teachers regarded haa serious and outstanding studéter
performance was especially outstanding in Japanese and English classes, which
was a direct consequence of her tremendous effort<#& iexthose subjects. For

example, in her high school English classes, taught by a Japanese teacher who used



a grammadranslation approach,Hie made complete notes and memorized
everything. In her notebook, she copied all the English sentences froextth@ok
on one half of the page and wrote corresponding Japanese translations on the other
half of the page. She did this at home prior to the class. Because making such a
perfect notebook was time consuming, she slept an average of four hours every
nighton weekdays. In her English class, she listened to her teacherOs and her
classmatesO translations and checked her own translations, and corrected any
mistakes that she had made in her notebook. When theemidand final
examinations approached, sheimtitl her notebodk everything she needed was
already there. She memorized all the translations and reproduced the original
English sentences by looking only at the translations in her notebook. As a
consequence of her efforts, she was almost always abfesteer to all the
guestions that appeared on the exper$ectly

When hie was choosing a university in her senior year of high school, she
wanted to try other universities even though she could enter the womenOs university
affiliated with her high schoakithout taking the entrance examination. She
thought that graduating from a more prestigious university would help her find a
better job. Although she took entrance examinations for several prestigious
universities in western Japan, she was only sucdessthe examination for the
Philosophy department in one prestigious university. Her parents strongly opposed
her wish to study at that university because they were concerned about the rumor

circulating at that time that female students who study Phitgsape more likely
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to commit suicide. They tried to convinc@i€not to go to that school by telling
her that she could only become a social studies teacher after graduating from the
Philosophy department, and this was not an attractive career choid@dor
Consequently, she ended up attending the womenOs university that was affiliated
with her high school, as that was her only remaining choice. Although she could
have felt devastated by the thought that she made a useless effort to pass the highly
competitive university entrance examinations, she felt that the womenOs university
would not be bad.

This episode demonsted an important aspect of Chip@sonality: she is
optimistic and positive. She described her personalitpeas? X'M Xj «
0q 0« OEOp]|*" epb‘{°dep<c“MsM{xlov ¢ E£{"
OWhen something unpleasant happens to me, | think, OOh, this is terrible. OK, 10d
be depressed for at least one week!O However, | get tired being down after one or
two days, thinking being depressed wonOt get me anywhere (laDgl@ese 5: 68)

Chie majored in Japanese literature in her university. Though she studied
English intensively for three years in high school, she did not choose English
literature as her major. Her reason was, Ol liked English, but | choose Japanese
becaue | wanted to write stories and | had no idea to write something in English at
that time. English was only one of the school subjects that | wasafo(Case 5:
26).

Chiehad little to do with Englisduring her time in the university. Although

she tookrequired English courses for the first two years, the classes were such an
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insignificant part of her life that she remembers little about them. The instructor,
who was Japanese, used a gramitraarslation approach, sd@ had no
opportunity to use Englisbtommunicatively. She took part in few EnghsHated
activities during the four years. Besides the English course, she studied French as
her second foreign language. She thought that French pronunciation was difficult
and did not develop a great intergsErench. She studied Japanese literature
reasonably hard, and the topic of her graduation thesis was Izumi Shikibu, one of
most famous female authors in classical Japanese literature.

One activity that Gie had enthusiasm for during her university yeaas
her paritime job. A friend introduced her to a job in the liquor section in a
department store when she was freshméie @orked there several days a week.
Doing a partime job was a new experience for her, and she found it interesting, in
part beause selling liquor required a great deal of knowledge. Even though she
was a partime worker, she was enthusiastic about learning about the products,
such as different kinds of wines and whiski@sz ¢l AiT’ Mo«<iT’
SMgMOwpxsXzSI7widottQ’'«"'Ots”"wU, Tlh{
Oldisliked people thinking that | couldnOt answer the customersO questions because
| was a partimer. |liked to answer their questiodgCase 555). Eventually, she
became a popular parme employee on the food floor, and the managers of other
sectiondried to persuade her to work for them. For example, she was asked to help
a French p%eotissier, whom the department invited for a promotion andhalapg

demonstration. It was interesting for her to be asked to help with various,even
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something she dicegularly in the food section. She continued working in the same
department for several years. The pay was relatively high compared to her friendsO
parttime jobs, and she could spend the money she earned in whatever way she
liked. Even though she likediping clothing and dating, she used a large portion of
her earnings buying books by her favorite authors, such as Shusaku Endo, Morio
Kita, Kobo Abe, Rolland Romain, and Herman Hesse.

It was after summer vacation in her senior year whae @ecided to
bemme a public workeShe did not Ave a strong career goéistead, br parents,
who were relatively conservative, suggestedhee@hat she pursue that work
because they believed that it was a stable job that was immune to economic
downturns and one diiie jobs most open to women; she was convinced by their
advice to a certain extei@ecause she had only a few months to prepare for the
national qualificatio test, she studied intensiveBhepassed the examination, and
became a public worker in tlegty hall where her parents lived. After graduation,
she was assigned to a secretary department for the Mayor at the age of 22.

After working at the ity hall for one year or so, Chatarted to feel that the
job was not ideal for her and that she woultlagemntinue working there for long.
The work she was assigned, such as serving tea and making photocopies, was
relatively unimportant. She had asked her boss for more challenging jobs, such as
writing a draft of the MayorOs speech or participating in makmglget for the
next year, but these kinds of jobs were assigned only to highking male

employees. Disappointingly, even if she had carried out these tasks, her boss
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always turned them into his own work. It wascgmon practice in the city office
that female employeeOs work was anonymous and a male enptkeedit for
the work Generally, gender discrimination was common and there was little chance
for promotion for female employeeThis was frustrating for womdike Chie,
who were competerand hardworking. Becausénie lived with the frustration
caused by this unfair situation for a number of years, she developed some troubling
physical and psychological symptoms, such as feeling smothered, difficulty waking
up in the mornings, and a reluctz to drive to work in spite of her fundamentally
optimistic and positive personality. Around this tintes frequency with which she
madeentries in her diary gradually decreased because shiedeit tvas difficult to
write them She eventually stopdevriting in her diary completely, thus ending her
long-term custom that she began when she was 13 years old. Although her doctor
did not find any physical problems and told her that she was perfectly healthy, she
sensed that she might develop some illegssshe continued her work at the city
hall. She recently found thabth the physical symptoms she developed and her
loss of interest in writing, an activity that she used teelgreat entissiasm for, ee
often indications of depressioBhe started ttook for something else to do.
clg ®xis we > 0f h{ |l IpzeE¢2"UK"“K
tloMoz M‘{f-\fM—M—)§‘ic"h{'l',oan” w
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| had been making Oa journey to search for myself.O | was still young and
had lots of energy after working nhte-five. | tried many different things

and looked for another way to make a living. | got married at around this
time, but | didnOt want to be a housewife who was completely dependant on
my husband. | tried to get an instructorOs certificate for tea ceremony, flower
arrangement, aerobics, and personal computer. In particular, | seriously
worked on flower arrangemeand aerobics. | earned an advanced level
certificate as a flower arrangement instructor and seriously thought about
becoming an aerobics instructor. Among the things | was trying, | started
studying English again when | was about 28 years old. | thoughh#ving

a second level Eiken certificate might be useful to get a newGaise 5:

15,57)

English did not emerge as a possible option for a long time for the following

reason.

~é¢»>230zbYpV " *AqQMORQM> 0oMhT iq¥M1
b{SVeoZéla«pw X> ["Wtz,02z0 xz& T«
qTA&"Cin >utsMg“Atxs’'sMpb‘v{¢E>wg
XEF " “T'xzeQtqlo-¢», rMM“AxsMqt~+0z
*S"WXxS0”re0t hT'zfet!"™"“A>s oMhoepb{

| was looking for a job that | could immediately start after quitting. In

contrast to becoming a flower arrangement or aerobics instructor, | needed

training in sanething like interpreting or translating in order to become an

English professional. Because all the people around me (except my

husband) said that being a public worker was the best job for a woman and

they disagreed when | said | was quitting the jdbpked for an alternative

to beinga public worker.(Case 557)

ChieOs parents, who held conservative views concerning womenOs jobs,
influenced @ie to postpone leaving her job. However, her husband and his family
were constantly supportive and respected her choice. In particular, her husband,
whom she had met in the city hall, always told her that she could quit her job any

time and that she could @mything that she liked after quitting. Moreover, her

motherin-law demonstrated her understanding and respectfieds desire to do
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what she really wanted to do. Even thoudheQvas supported and respected by
her husband and his mother, it was stificllt for her to leave hejob.

ChieOsitial goal for studyingenglish was relatively small:n@ wanted to
pass the second level of the Eiken examination, as one possibly useful qualification
for finding a new job. In order to achieve this goal, ssimed studying English at
the age of 28, after a Mear break. She worked hard, as always, and passed the
test less than a year after starting to study. As her initial goal was achieved, she
realized that studying English was interesting and wantedidy store. She
continued studying in order to pass a higher level of the Eiken test, and joined an
English conversation clagdth a British teachenear her house at the age of 29.

A British female teacher in the schowho later became a good friend of
Chie, regularly took her students to England, afnie@ecided to participate in the
program when she was 30 years old. This was her first stay overseas. She had to
pay approximately 700,000 yen and took ada§ paid holiday from her work in
order to partiipate in the program. The extremely high cost and the difficulty of
taking a long holiday did not stop her. The participants in the program studied
English at a language school in England, and had a homestay at a beach town
located in southwest England.
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| think that | was thinking about many things during this stay. | was the
oldest persom the group and the younger participants relied on me. But |



had just started studying English, so my English was still insufficient. For

example, when our group was standing in line at a pizza shop, we had to

wait unreasonably long, and I tried to comipleo the shop clerk that we

were in line for a long time, but they didnOt understand@ase 558)

After returning from England, Chieally quit her job at the city hall; she
had been doing that job for eight long years.
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| felt free after coming back. I thought, OWvas| worried about? 101l just

quit.O | hadnOt decided ongowgls at all, but | thought that | was free from

the idea, Ol should quit after finding a new job.O | was able to think, OItOs
fine to start with what | can do. | donOt have to keep earning the same

amount of income.(Case 558-59)

In this way, GieOsdng journey to search farbetter way to earn a living
came to an end, and she appeared to enjoy learning and teaching English for the
next 10 years. She started to teach English to a few junior high school students in
her home and at a cram school atdge of 31She also met a British female
colleaguen the language school, who became her good friehig Wzas much
happier doing what she liked compared to when she had been working in the city
hall. However, she had not completely devoted herself gfigFnyetN she
imported British goods, such as Teddy bears, mugs, and post cards, from England

and opened a shop to sell them. She alsoipealctool painting. Be started tool

painting class for housewives in her neighborhood, and she practiced lacework and
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embroidery; however, teaching English was gradually becoming her primary work
and assuming a central position in her life.

Three years later at age 34i€stopped teachingt the language school
and focused on teaching at her own English school because the number of students
had ncreased to 50 by word of mou#nd theirages rang#from children to
adults. She rented a larger room near her house to accommodate thengrebter
of students. She prepared for class in the mornings and taught in the evenings.
Because both her English abilities and teaching skills were still not completely
sufficieniN a situation that caused her to feel sorry for her students around this
timeN she had to spend hours for class preparation.

In addition to the classes she taughtietarted taking her students to a
language school in London, England where her British friend was teaching. Her
students studied English in an Englgteaking enviroment for four weeks, and
Chie also attended the advanededel classes with European teach&ise
conducted the tour three times from 1988 to 1999.

Chie was enthusiastic about improving her English abilities in order to
provide good classes to herdgms. She listened toassette tapes in which English
stories were recorded, in order to improve her listening proficiency and expand her
knowledge of English expressions. Even while she was doing other activities, such
as lae work or toobainting,she waslways listening téapes. In addition, she
read two or more English novels per week. She initially read novels for children,

such as th®r. Dolittle series, Puffin Books, afdaddy-LongLegs She moved on

271



to novels for adults and became especially istekin horror stories, such as those
written by Steven King and Clive Barker. Her love of reading (in English this time)
expanded her vocabulary knowledge and reading fluency. Furthermore, she invited
two foreign women to stay in her house during the/dér period, a British woman,
stayed with her for two years and an American woman stayed with her for one year.
Living with them helped her improve her communication skills and her
understanding of other cultures. As a result of teaching English and nediartg
to improve her communicative English skills in a number of ways, she stealg
progress; she passed the-first level of the Eiken at age 31 and her TOEIC score,
which had been about 600 at age 31, increased to 780 at age 35.

Another breakthrogh took place when sheaw 40. She took the test to
become dicensed guideThe license fotour guides administered byhe Japan
National Tourism Orgnizationis a national certificate to become a guide and
interpreter for foreign tourists at famous dggeing places in Japan, such as
temples, shrines, and castlesi€had nevefocused on studying English earn
thelicensed guideertificate; rather, she took the test because of her friendOs
suggestion. Her friend, who had just finished studyingpénUnited Stateandwho
wanted to pass the teasked Qie to take it wih her. The test, which consisif
reading, writing, and interview subsections, has a reputation as one of the most
challenging English tests in Japan, as it assesses both the examineesO knowledge
about various aspects of Japan, such as culture, society, economy, politics, and

geographyas well as thelEnglish proficiency. Few examinepass the test on the



first attempt. She had only one month to prepare for the test, and despite the
extremelyshort period of timeChie passd the reading and writing testhile her

friend who took tk test with hefailed Although it was an unexpected outcome,

Chie studied intensively to pass the interview test, which was administered one
month later. She took a preparatory course specifically designed for the interview
test takers and studied witther students in the course. Furthermore, in the final
week before the test was administered, she cancelled all her teaching work in order
to concentrate on preparing for the test. During the interview test, a native English
speaking professor, a tour geithterpreter, and a travel company employee, asked
her opinions about both domestic and international issues, such as North KoreaOs
launch of a ballistic missile in 1998. She successfully passed the interview test on
her first attempt when she was 40 yeald.

Because of the intensigtudy for thdicensed guidexamination, ChieOs
English abilities had improved, which led to anothgccess in the following year:
She passed the first level of the Eiken teshatige of 41. The intensiwsudy that
shehad engaged ito pass the two challenging Engjligests had boosted her
English abilities.
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| used to take things that happened ingast in Japan for granted and

didnOt think about them so much. (After practicing expressing my opinions

for the test,) | started to think about past events and was able to express my
ideas about them, for example, when watching the news, | can tell my view
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about why the event happened and how we should deal with it in English.
(Case 565)

Studying intensively for the tests also broadenk@@s social network. By
studying with other students, she realized that a large number of good English
learners exied, and she was inspired by meeting them. She had opportunities to
exchange information about learning and teaching with the proficient and
enthusiastic English learners whom she met. One of thesptional learners was
Mr. Uchidg aJapanesenaleEnglish teacher, who had a charismatic reputation
among her study group members. He was running his own English school, and one
of her study group members introduced her to his school.
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His English lexical knowledge seems impossiblesbmate. He said that

my vocabulary knowledge was much too small. He was critical of people
who taught English with the level of knowledge needed to pass only the first
or prefirst level of the Eiken. He says itOs wrong to teach English with such
limited knowledge and with such little study. Because most people donOt
have the guts to learn much, much more, they stay average. | was convinced
by what he said to a certain extent. Also, his learning style of focusing on
one goal, such as passing the firgeleof the Eiken, was stimulating, as it

was different from my learning style (in which I try to learn as many aspects
of English as possible by doing things, such as reading novels and talking to
my foreign friends)(Case 57)

NotwithstandingMr. UchidaO®pinion about GieOs English abilities, he

appeared to recognize her talent because he asked her to teach at his school. At

274



around the time she received a joffer from himto teach at his schqahe was
takinga course aan interpretersO traininghsolto practice simultaneous
interpretation for conferenceifter considering the twechools shestoped
attending the interpretation couraedtook the teaching job at hisngish school
for two reasonsMr. Uchidahad strongly persuaded her to warith him, and she
thought that she could learn more from working with him thatakingan
interpretationcourse She taught preparatory courses for thefpsé and first level
of the Eiken in his school for two years when she was 42 and 43 yeaksoldd
that same time, sheo-authored a textbook witklr. Uchidaabout how to write
English academic essays. This has been a best selling textbook in Japan because of
its quality and niquenesl few Japanese books weseilable in the genre (I first
sawChieOs name by reading this book). Working at his school allowed her to
publish more books as she got to know some of the editors working at publishers
specializing in English education.

Further expanding her English abilities and social network, herdgeared
to become completely devoted to teaching English and writirigdeks. In 2002,
she leftMr. UchidaDschool and restarted her own English school at the age of 44
where she has been teaching preparatory courses for students wishing to pass the
first level of Eiken test. She has published several more textbooks with different
publishers, and also servedaasadvisor for a wekstablished English school,
where she was responsible for planning courses and recruiting and training

instructors. She worked with the company for about six years between the ages of
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43 and 48 (I saw her at the TV meeting during thme). Furthermore, she has

worked as a freelance interpreter for the past nine years. She passed the

interpreterOs test for the Jap#ernational Cooperation Cent@iCE) and atively

worked partime for JICEfor about three years. She served amtanpreter and

trainer for foreign members of the organization who were primarily from

developing countries, such the Philippines, Malaysia, and China, when they came

to Japan. The length of the training sessions varied from one week to a few months.

Shealso worked as a simultaneous interpreter at business meetings.
ChieOterest in learning has appeared to nstep She was interested in

earning a master@sgree while teaching Mr. UchidaDsschool. Knowing about

her interest to earn a graduate &g he recommended that she focus on

translation studies. As it sounded interesting and useful for her, she looked for an

on-line graduate program in translation studies and found a program provided by a

university in England. The school provided a gooagpam and the tuition was

more reasonable than the graduate programs provided by American universities;

therefore, she enrolled in the graduate program in the fall & 208ge 46She

had to complete six required courses, such as translation appycanomar,

sociolinguistics, and discourse analysis. For each course, a reading packet was sent

from the university, and she submitted an essay to pass the course. She could

choose one out of three options for her essay in each course. A tutor was assigned

to each student, with whom the student could consult about the courses and

assignments.
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Because Chie@adergraduate major was Japanese literature, she had never
written academic essays in English. Her first essay, on the topic of approaches to
translationreceived a grade of around 50 points out of 100. She remembers the
professorOs comment, OYou did not need to write this much at this stage.O In her
later courses, her grades for the grammar and discourse analysis papers were over
70 out of 100. After conlpting the six courses, she wrote a masterOs thesis on the
topic of OTranslation as a tool for advanced learners for their further improvement.O
She had nurtured this research idea from the early stages of her graduate studies
and had collected data frorertstudy group wheré¢he paticipants practiced
translation(further described belowHowever, as she was working full time, she
wrote the last part of her thesis in an extraordinary rush. She completed the thesis
in only three weeks, which was an extréyrshort period of time. She spent two
weeks for the literature review and one week for other components. Her friends
who had studied in graduate programs were more worried about her thesis than she
was and encouraged her to finish. The moment she finghtdg the thesis, her
husband dashed to thearest i@port with the document in order to get it on the
last FedEx flight of the day. This was not the first time that she had faced this kind
of extremely intensive study with a tight deadline; they hamiwed twice
previously: when she took the examination for a public workerOs certificate in her
senior year at college and when she took the test fdicresed guideand both

times, she had successful outcomes. Likewise, she adsbetbh passing gia



(57 out 0f100) on her thesis and completed the Masters program in 2006 fall at the
age of 49.
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It was quite challenging, but | was glad | did it. The merit was that | could

understand what academic studies were like, and | learned that | had not

learned a lot yet. Also, | understood my studentsO situation that they were
studying with a limied amount of time. | can make any tight deadlines for

writing books after experiencing that (laughté@ase 542, 67)

After earning her MA, she started teaching at a Japanese university as a
parttime lecturer at the age of 49.

Chie believes that hetesire to learn English will continue because teaching
and writing textbooks require depth and breadth of English knowledge as well as
the ability to use English. She statdluat she has recently felt no distinction
between class preparation and learning because she feels that she learns a great deal
from class preparation. However, her learning opportunities have extended far
beyond class preparation; she has been pariigpat a number of Englishelated
activities besides teaching. One such activity is holding a translation study group.
The participants have been practicing translation and writing English once a month
for the last three years. She invites a journalig¢ad the workshops. The -y@ar
old journalist is very competent in both writing and speaking English and gives

feedback to each participant about their writing. Even though she acknowledges

that she can write better than the other members, she always $emething new
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from his feedback. For example, her writing flows more smoothly when she takes
his advice. Another activity that helps her improve her English is her volunteer
work for the Osaka branch of the Japanese Red Cross. In 2007, sheasénged
group leader of the Japanese youth divisiod acteds his interpreter when the
group went to Malaysiaof a oneweek exchange program.

Furthermore, Gie attended a summer program for tweeks in 2008
provided by a collge of a university in Oxford, igjland. She stated that she
attended the workshop® x it A>O«"hS{~ Oln orer to give a stimulus
to mysel)(Case 539). About 50 English teachers from 25 countries participated
in the program, and the majority diet participants stayed in the-oampus
domitory. She attended a variety of teaching workshaptopics such as
pronunciation, contemporary English, grammar, creative writing, reflective
teaching, and matergtlevelopment. She thought that some of the workshops, such
as the one on reflective tang taught by Professor U, and material development,
led by Professor K, were particularly informative. Participating in the program
motivated her to improve her speaking ability. She participated in the small group
discussions more actively than theatkhree Japanese participants; However, even
if she was ready to talk in front of the entire group of participants (about 50 people),
she did not dare to raise her hand to become a group representative. She is hoping
to break this overly modest behavi@ntmonly observed in many Japanese

learners when attending the program again in summer 2009.



Chiehas another powerfuéason to improve her EnglisheHongterm
dream is to write and publish a story in English. In contrast to her conventional
publicatiors, this book is special considering her love of writing since she was a
child. Writing this book would also be extremely challenging because it would not
concern English learning nor would it be written in Japanese. She has been
developing the idea for thgast several years. At the first interview, she said,
WAsoceepbZerzé pa >{VhMqg¥loMtb{Ea&"U¢»"w
“‘Os{~ Ol have a dream to write a story in English, Hkery PotteiO(Case 5:

13). At the second interview, she said:
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Recently, IOm thinking about writing a book introducing Japanese women to
the world. 10d like to introducesilient, smart, and modest Japanese woman
who have appeared in our history. | came up with this idea because weOve
seen a lot of western women in history, such as Elizabeth | and Il, but there
have also been a number of marvelous woman in Japan, fopkexam

Umeko Tsuda and Shoen Muramatsu. 10d like to introduce them to the world
in the form of a book. This can be a 10 ory2@r project(Case 543-44)

Her goal is to publish this book aclear, accurate, and creative English writing
style. In this rgard, she stated the following:
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| wish to be able to write English at the same level at which | Jdap@nese.
When we write Japanese, we can look at it with critical eyes, right? Doing
the same when we write in English isnOt achieved easily. | want to see my
English without wondering if itOs right or wrong. 10ve always wished to
reduce the gap between apglish and Japanese abilitiéSase 513, 40)
Writing the book presentshi@ with a powerful motive to further improve

her English proficiency,ra she can do it in a way that originated with her love of

writing when she was a little girl.

Motivation al Change

Figures 18 and 19 presebhieOs selperceived motivational levethat she
drew at the firsandsecond interview conducted at a twygear interval The two
charts demonstrate an almost identibadtuation patternThis indicates that she
perceives her motivational level and the motivational changes over harat0
period of English learning in a concrete, stable.way

Closely looking at the two charts, however, two differences can be observed.
One difference concerns her motivational leveéwishe was 15 years old. Figure
18 indicates that it increased from a loava medium level, while Figure Ehows
that it stayed at a low level at age 15 and increased to the medium level at age 16.
This difference emerged because at the first intensbe/thought that her

motivational level increased when she represented herlsohbe recitation
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Figure 18. ChieOs selperceived motivational level throughout her learning history
(March 10, 2007).

Motivational level
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Figure 19. ChieOs selperceived motivational levéhroughout her learning history

(March 18, 2009).
competitionat the age of 15, in the summer of her final yegumior high schoaol
However, at the second interview she thought that participating in the recitation
competition was merely a memorablest/concerning English learning in her
junior high school, but not one that motivated her to study further. She recalled that
she did not change her attitudes toward studying English nor did her English grades
become higher for the rest of the school y8ae confirmed at the second
interview that her learning motivation increased when she entered the private
womenOs high school at age 16.

Another difference observed in her perceived motivational trajectory was

the pace of the increase between ages 284anthe increase occurred within a



year in Figure 7, while it took place gradlist over a few years in Figure 18his
motivational increasebk place in accordance with Chie@seer change, and at

the first interview she thought that her interest talAanglish emerged from zero

and sharply increased when she passed the second level of the Eiken test. At the
second interview, however, she thought more carefully about the situation around
her when she was changing her job and realized that her motalatiorease

gradually occurred over a few years until it reached a plateau at age 31.

From Instrumental Reasongo More Profound Reasondor Studying

In ChieOs learning history, twgpes ofmotivation toward Englislppeared
In her high school periodhe studied harand enjoyed learning Englidbut she
saw English as just one of many school subjects. This is explained by the fact that
she majored in Japanese literature, instead of English in her university. When
comparing Japanese and English, stuglyiapanese and writing Japanese were
more appealing to her. As a result, she had forgotten about English for the next 10
years while she was a university student and a public worker, and she did not mind
forgetting EnglishHer motivation differed wherhe was shifting her career from
being a public worker to an English teacher when she was 30 and has continued to
the present time. In contrast to her level of motivation to study English in high
school, her learning motivation from age 30 was much stromganareenduring.
The difference appeared to concern her unhappy work situation and experiences

that she had during her public worker period. Even though her initial motivation
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was relatively modest and strongly instrumental, the process and the reason for
studying English was much more profound than treewhen she was in high

school: $ie was desperate to overcome her stagnant situation and transform her life.
English helped her do this. Her flourishing English career since then is evidence of

her sustaiad highlevel motivation to learn and use English.

Interest in Reading and Writing

Love ofreading and writing wa€hieOs strong motive throughout her
learninghistory Interest in reading and writing whsrconsistent dispositiosince
she was a childshe spent long hours engaging in these activisiash as reading
books orher father€bookshelfandfrom the libraryand writing diaries and lette
every dayin her childhood and adolescen8he hadalsobeen good at Japanese
since she was in elementary school. Her engagement with reading and writing
shiftedfrom Japanes® English after resuminiger English studyStarting with
childrenOs books, skept reading English novels ahds written a ke number of
English textbooksShe has dream to write an interesgrEnglish story and
publish it.Her engagement witthe literacy activitiess a powerful and consistent

motivator as ihas to do with her internal motives, rather teaternal goals.

Changeof Perceived Self in Eglish Learning

Two self-perceivecchanges can be identified imi@0s learning experience.

First, learning English provided hesith opportunities to think about herself from
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an outsiderOs point of view, which appeared to affect her perceived identity. Soo
after restarting her English study at the age of 28, she became free from the
conventional idea that had bound her for a long time. Specifically, she had been
postponing making the decision to quit her job in the city hall for more than six
years, everhibugh she had known in her heart that she wished to leave. After
studying in England for a month, she finally decided to leave her job.
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| had been bound by conventiormdgas about womanOs work. 1tOs 20 years

ago, and people around me were saying, OBeing a public worker is ideal for

a woman,O and, OWork is supposed to be hard.O My friends who were

around the same age were saying, OYou canOt make living doing what you

like.O When | complained about my job and said that | wanted to quit, it

sounded immature to others at that time. | had also believed that | had to

find another job before quittingCase 517, 57

In addition to the social pressures and expectations congammenOs
work, her parentsO influence was substantial. They were relatively conservative
about womenOs roles and toldeZhat a woman should always prioritize her
husband and family. She remembers that her mother told her that she had to
prioritize adate with her fiancZ even when she had a prior engagement with
someone else on the same day. She could not be free from her parentsO conservative

ideas even though she married a relatively liberal person. She was able to

temporarily separate herself frohetthings that had bound her when she stayed in

28¢<



England for a month. Under those circumstances, she could look at herself more
objectively, and this allowed her to recognize that her problem was relatively small
and that it was fine to leave her OideatChgfore figung out what she should do
next.

Second, Chie@svareness of her Japanese identity was strengthened by
learning English. It occurred in both negative and positive ways. In her first stay in
England at age 30, she and three younger Japandsatst studied with students
from European countries. On one hand, she felt that Japanese were less
sophisticated compared to many of the Caucasian students in terms of English
proficiency and physical appearance. The European studentsO English pyoficienc
was much higher than that of Japanese students, and the Japanese students,
including Chie, could not completely follow the discussions. Moreover, one of the
European female students in her class was exceptionally attractive; her long blond
hair and nicdegs, which she always showed off by wearing short pants that
emphasized her legs, caught the attention of her male teacher, who clearly showed
favoritism toward her. The young Japanese students were outraged with the
teacherOs discriminative behaviorsl, @nie had to complain about the teacherOs
favoritism to the administrative office on behalf of the young Japanese students.
Because the office staff appeared to believe that Asvane quiestudentsvho
rarely complained about their class; thus, th@gtedto Chie with surprise and

helped the teacher stop his unfaiititudes in the class. While shaderstood the
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outrage of the Japanese students and fought against the unfairness for them, she
also recognized the difference of physical appeal betwaeanasians and Asians.
On the other hand, e felt that the Japanese were beautiful in their own
way among the European students.
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Studying with the European students who asserted their opinion in English
fluently, | thought that Japanese was a beautifubnality. Japanese are
modest and care for each other, which, | thought, was a beautiful aspect of
Japanese culture. Trying not to assert ourselves but keeping quiet, a silent
expression of respect for others, even if we have a lot to say, which, |
strongl thought, is an aspect of Japanese culture that | should be proud of.
(Case 569)
In a somewhat contradictory accounhi€had intentionally presented
herself more assertively when communicating in English than when
communicating in Japanese after becoming proficient in English. Her rationale for
this change was based on her understanding that being modest was not
acknowledgd as a positive characteristic and that expressing her opinions as
clearly as possible was necessary when in an Ergpishking culture. In line with
this idea, she tried to express her opinions and logically argue in the group
discussions when she parpiated in the teaching worksh®m the university in

Oxfordin 2008. Furthermore, she plans to express herself more assertively in her

participationin the discussions when shdend the same workshops in 2009.



On one hand, Chiacknowledged the beauty Japanese modesty; on the
other hand, she understands the need to be assertive in English communication. She
appears to be both modest and assertive. This oxymoronic identity has emerged, or
an assertive aspect of her personality has been developegithineuprocess of
learning English. Her hope to introduce prominent Japanese women to the world in
English might also be a reflection of her fundamentally strong Japanese identity.
Chiebelieves that these changes in her identity would have occurred sooner
or later in the process of learning English even if she had not stayed overseas
because she believes that the process of learning English cannot be isolated from
the process of learning different values associated with the language. Staying
outside Japawas a handsn experience that merely facilitated the changes that

happened to her.
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CHAPTER 9
CASE STUDY 6: TAKAYUKI

An independent, intrinsically motivated learner who studied only in Japan

Profile

Takayukiis an associatgrofessor and the leader oetknglish team in the
economics department at a university where | have worked for the last three and
half years. He is also known as being an English textbook friteding his name
on a number of book titles is not a difficult task when people go tEnigésh
textbook section of any bookstore. His books coveroad range of topics, such as
grammar, vocabulary, speaking, writing, listening, and English test preparatory
materials, such as for the TOEIC. | first met him while | was taking an intelPseter
course in Osaka around 1995, 10 years before | began to work in the university.
Although the course was designed to teach simultaneous interpretation for English
Japanese bilingual conferences, one of my classmates was interested in earning a
nationalcertificate as a tour guide for foreign tourists, and after some searching,
she found a study trip to Kyoto. She asked me to join her on the trip. As it sounded
interesting, | decidg&go with her. | learned that Takaywkas the organizer of the
study groupwvhen | saw him on the day of the trip. We visited Daikakuji Temple
and the Sagano area, which are walbwn hstorical sites in Kyoto, and Takayuki
provided cultural explanations about these places in Japanese. His explanations

were detailed and inter@sg, so | understood that he was a competeritfiedtour



guide. On the day we visited the temple, it was raining slightly, unexpected repairs
were being made to the temple, and the small restaurant where we had lunch was
crowded, so we had to wait fob@ut half an hour. Dedp these undesirable events,
Takayukidid not express any annoyance to the other participants. He was calm the
entire time and appeared to enjoy presenting his knowledge about Japanese history
and culture. Ten yearstaf that tripto Kyoto, | met Takayukagain in 2006 at the
job interview when | applied for the panmne position in the university. When |
met him, Iwas sirprised partly because had become a professor in the
economics department, an area that has nothing totddapanese history and
culture, and because he looked as if he had not aged in the 10 years since | had first
met him.

After working in the same English program, | have come to know his
personality to some degree. He is very busy and extremely hard g/dnkiisleeps
over at his office a few days a week, as he is the leader of the English team in the
department and he has continued to publish a number of textbooks every year. |
have also learned that, even though he is busy, he smiles when | see hinpogs. cam
A colleague who has worked closely with him since they established the English
program says that she has never seen him upset or angry in the workplace. At the
annual meeting with all the parime teachers, he gives a short opening meeting
speech athe group leader. He looks like he will keep on talking until other people
stop him, and the meeting participants, most of whom have known him for some

time, appear to understand his talkative nature. One year after joining the English
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program, | asked hirto participate in my study and he agreed to do so. He said that
he liked to help people who were working hard. On the day of the interview,
however, it appeared that he had not gotten enough sleep because of working over
night. Despite any fatigue he wiling, he smiled and was willing to talk about

his English learning experience. Even though he had become a busy professor, his
calmness and talkativeness had not changed since that rainy day in Kyoto 10 years

earlier.

Table 9 Summary of TakayuR#Background

Gender Male

Age of starting learning English Age 13

Total years studying English 40 years
Undergraduate major English Education
Graduate School (MA) Major Linguistics

Past employment: English instructor at an interpretaotmol/cram
school/language school, interpreter
Current employment: university professor, textbook writer

Length in an English speaking country None

Highest CBT TOEFL score (Year) NA

Highest TOEIC (Year) NA

Guide Business test (Year) Passed (1978)
Eiken The first level (1983)
Estimated written receptive vocabulary size 13,200 word families
Other foreign language learning experience German (2 years)

Spanish (less thanykar)
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Takayukistarted learning English at age 13, so he hasyed0English
learning history, the longest among the six participants. He has had several jobs, all
of which were English related and most of which concerned English education. He
studied English in Japahroughout his learning history, as he has never lived in an
English speaking country. His scores for the TOEIC and TOEFL tests were not
available because he had never taken standardized English testsl, Instpassed
the test for certified guidgthe English test evaluating examineesO English
proficiency and knowledge about Japan in order to lead sightseeing tours for
foreign tourists to Japan) and the first level of the Eiken in his 20s. A summary of
his profile (See Tabl8) indicates that he begéuns English related career and that
he achieved an advanced level of English proficiency in his early 20s without
studying abroad.

The first interview with Takayukivas conducted on March 27, 2007, and
the second interview was conducted on August 20, ZBO®. interviews lasted
about two and half hours and were conducted entirely in Jap&fisgalk was
detailed and prolonged. He recalled other issues related towshagrecurrently
talking aboutone after another. It appeared inappropriate to fretyugtolp the
flow of his talk, so | asked feweuestiongo himduring the interviews thawith

anyof theother participants.



English Learning History

In his childhood, Takayukias an introverted child who rarely
communicated with other people. He spent time largely by himself rather than
playing with friends. He liked things that he could do by himself, such as making
crafts, in his early years in elementary school. He rementbat one of his
elementary school teaaisepraised the paper trdiie made using boxes when he
was second grader. In his late elementary school years, he liked looking at a series
of books of Japanese maps and memorized the names of places in Japeamodlis
grades were not impressive, 3 out of 5 on average, but he always received 5s in art
class and 2s in P. E. class. According to him, his lower grades in P. E. were because
he did not cooperate with other students. For example, when playing dodde ball,
did not receive and pass the ball with other students.

Though Takayukwas a quiet boy, he was independent and not timid. When
he was about six years old, his mother took him and his younger brother to the first
largescale supermarket in Osaka whea $tore opened. The store was very
crowded and he got lost while his mother was shopping. He thought that his mother
might have already gone home with his younger brother, so he walked back home
by himself successfully despite it being arBhute walk alag roads that he did
not know. While his mother was frantically looking for him, he arrived at home
safely without crying. He believes that he inherited this independent trait from his

father, who has an independent, critical, and very confident pergonalit
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Takayukistarted studying English at age 13 when he became a junior high
school student. Before the English class started, he had never received any English
input, such as listening to English music or watching English movies. Thus, the
English class igunior high school was his first experience with English. Soon after
the class began, he thought that English was interesting; thisaeagse of Mr. S

his first English teacher.
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He was a very precise and organized tea¢lmerexample, & began the 50
minute class at the exact time the bell rang, of course. He had a regular class
routine: reviewing the last class for 10 minutes, teaching a new grammar
point, having the studentsamtice the grammar, reading the dayOs text,
having the students practice the text, and giving a summary of the dayOs
lesson for 10 minutes. He completed his class in exactly 50 minutes, not
shorter nor longer than that. Everything covered in the classgwitésn on

the blackboard in an organized way when the class ended, and he never
erased what he had written during the class. | was impressed with his class,
and thought that English might be interesting. | liked the English teacherOs
personality, which mibvated me to study EnglisfiCase 631)

Takayuki likedMr. SOs way of teaching, and MrtaBight Englislgrammar
clearly, which helped TakayukinderstandEnglish. This helped him to mainteam
interest in studying English even though he had a diffétaglish teacher in the

following year in junor high school. He studied hard tBading texts aloud quickly,
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memorizing as much English vocabulary as he could, and partigpatEnglish
speech contests.

TakayukOs hardworking style emerged in hisguhigh school days.
Although he had few friends, hedhagoodrival male classmatér. Uedg whom
Takayukicompeted with on thierm tests. For example, when Takaye&rned a
very good score on his Japanese tdstUedatried to dobetter on the next test,
and Takayukalso worked hard to keep aheadvsf Ueda Mr. Uedatold Takayuki
that he studied 18 hours a dalytlae time he was awake, and Takayulds
impressed wittand imitatedhat.

Takayukihad to take the high school earice examination in his third and
final year in junior high school, but studying only for tests was not his style:
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| donOtike studying for tests, so | dort@ink | studiedfor the entrance

examinationsOr, | donOt think | studied fanid-term and finals, either. My

style is tostudy everyday, so | didnOt have to sespecially befor¢ests. |

studied only because it was interesting to seesudying to get a good test

score wasnOt interesting for me at(@lhse 632)

Although Takayukidid not want to study for the higithod entrance
examination, hdoped to emr a prestigious public high school and he was

confident that he would pass the examination. However, he made a mistake on the

mathematics section of the test and unexpectedly failed to enter the high school he
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had hoped to attend. Consequently, he hamhter a less prestigious public high
school, which was a disappointing outcome for him. Hisefattas also

disappointed with TakayukiOs failure, which Takayuki did not want to see. Because
TakayukDs father has a very strong personality, telling hisyfahait he is always
correct and themartest person in the world, Takaydid not want to disappoint

him.

In his new high school, he found that many of his classmates ended up
entering that some high school after they had faile@xaenination for theane
prestigious public high school. Therefore, the majoritthefstudents were
disappointed to be in the school and were unenthusiastic about studying. In this
environment, he also felt disappointed and temporarily lost his enthusiagmdyto s
hard when b was a firsiyear student

TakayukOs low level of learning motivation did not last long for a number
of reasonsFirst, he found thétis grades were much hightéan average in his
high schoolHis Erglish grade on a mock tese tookin the beginning of his first
year was withirthetop 20 inthe high schooHe understood that ife worked hard
in his high school, he could be bettean most othe students in the high school he
wanted to enrolin. He thought
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Because the high school | wanted to go to was close to my house, | had to
walk past the high school everyday in order to go to my safjool. |
glanced at the students in the high school, and they looked happy. I think
that this feeling motivated me. | thought, Ol donOt want to lose to them.O So,
| concentrated on studying what I likg@ase 62)
Another reason waan inteesting Engish reading teachdre metin his
high sciool. He was Takayuki®elatively aged homeroom teacher whaxd
unforgettable large ears contrast to Mr. Sthe organized English teacher in
junior high school, the high school teacher was ¢eganized butdld jokes in
class. For example, the teacher told the students in the beginning ofala8s,
XJ"eZMpP"S" ¢ EECE£>e" {~ QWVe are going to study
relative pronoungwhich he pronounced ia strange and funny way] toda(Case
6: 32). The teacher intentionally pronounced the grammatical telative pronoun
strangelyin order to givehe students a strong impact. Takaythdught that the
teacher was intesting and that that helpettrease his English learning
motivation.
FurthermoreTakayukipossessed an optimistic personality and forgot bad
things quickly.
UIT“ h U"A>+¢ *0Oqz«8puyY AztU °w ail
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My classmatBl he was almost my only frief\dinvited me toa glee club so
that we could change our feelings of disappointment (about the high school).

Even though | had not been interested in singing, singing at the club was
refreshing, and | began studying hard agéiase 63)



Takayukithought that he couldbmpete with the students in the prestigious
high school if he achieved the top academic performance in his high school, so he
studied English hard. One episode that illustrated his hard work was that he put a
vocabulary book on thieandle of his bicyclsothat he could study vocabulary
when he stopped at red lights without wasting any of his commuting time. As a
result, he was one of the top students in his high school for three years.

Although Takayukstudied English hard, English was not his favorite
sibject. He was most interested in science, especially physics. He vaguely thought
that he might become a scholar in the future because he liked to study the subjects
he was interested weeply.Though hehought thaEnglish would probably be
important inthe future he never tbhught that he would becoma English teacher
The reason why he studied English hard was, first of all, it wasesting for him,
and secondhe thought that most science majors were relatively weak at English
and that he couldave an advantage over them by learning English.

When Takayukbecame a high schoolrser, hedecidedo enroll inthe
science department in one of the twatonal universitiesPartly because he liked
physics, ad partly, he thought that he wouldthereasily pass the entrance
examination as, he thoughtost science majomgere as nogood at English as he
was.Because studying for the entrance examination was not his style, he studied
only what he likedFor example, he reathe Theory of Relativityn English
instead of studying tepreparation boks.However this strategy did not work, as

he failed the entrance examinatiohhis first choice universit
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After failing the examinationfakayukistill had another chance to tatke
secondary entran@xaminatios offered at less prestigious national universities.
He decided to take the examination for the Engtrsdjor this time, a€nglish was
his sscondfavorite subject after scienc@hanging oneOs major in the middle of the
examination period was nobmmonfor high school students. When tensulted
with his high schoohomeroonteacherTakayukiinsistedthat he would take the
examination for English major; otherwjdee would not g touniversityat all The
teacher suggestethother optionHe could attend a preparatocgurse at a private
cram schooblnd take the entrance examination agairidhewing year. Takayuki
did not want to go to aramschool for another year becausdinéncial reasoris
his fatherOs snm&lusiness wasotgoingwell when Takayukivas a high school
student, and he did not want his parents to pay the tuition for him to go to school
for an additional yeaEventually, he teacher had to allow Takayuki toemge the
major because he thoughat Takayuki should attenduaiversity.These
examinations were held one month after the primarnaeoé examinations in
JanuaryEven though he had only about one month to preparpassed the
examination of the seadary English education inmational university that
specialized in education. Most students in the program earteaghing certificate
for becoming a junior high school or high school English teacher after finishing
their undergraduate studiddioughthe university was ndtis first choice, it was

not adisappointingputcomefor him.



TakayukiOs reactions to the turtsuccessful experiersewith entrance
examinationsone for high school and the other for universitgljcates his
optimistic tendencyas he stated® Xj "T'qjU"wxaM ,Opb {~ Ol
usuallyrecoverquickly from a shock.O (Case 6: 4).

Enrolling in the university, Takayulilamed to be financially independent
from his parents. Moreover, he wanted to repay the entire cost of his high school
educationncludingthefees for mealsseveal million yen, to his parents, as
understood that his parents hadvork hard topay his high school tuitionn order
to do so, he workelbng hours at parttime job, primarily tutoring secondary
schoolstudents in English, mathematics, and other subjects while he was a
university student. This challenge drove him to work hard.

Because he majored in English educati@akayukiencounterethe need to
speakin Englishin the university coursdsr the firg time, and he was determined
to improve his oral proficiency in the spgisemester of his firstear.He was
enthusiastien partbecause he thought that was whashould do as an English
major,and in part, he washocked by the reality thae coud not speak well even
thoughhe had learned lexical and grammatical knowlddge certain degree in
high schoalAlthough he had liked English and been good at grammar and
vocabulary in junior and senior high school, he had never practiced speaking
English.He thought that he could practice speaking if he made an English
conversation group, so he reestablished the English speaking society (ESS) in the

university, which had been disbanded for a few years because of the lack of
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members, in the fall semesterlo$ freshman year. He put out a call for new
members and about 10 students joined the club. Becoming the leader of time ESS
his freshman yedurther increased his desire to speak English well.
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When we started the clubshould sayeverything in English, shouldnOt I,

say,OBring the conversation texttkoof a radio program next tin@But |

wasnOt able to sayiell. Seven members left the clués they might have
thoughtwhat a bad chigfof the English club) was | kept the club going

with only about three membeir€ase 66)

While seeking more effective ways to improvs $peakingbility, one day,
Takayukifound Bob, a foreign exchange student from the United States and took as
many classes as possible with hifakayukistarted to sit together with him
class, and realized hogood BobOs English was compaséith his own.Takayuki
wanted to become better than Bob dedided to use only English fire next half

ayear.
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When lheard (BobOs) English, it sounded so good to me, | vestutew |
couldspeak better than him. | thought that | should do the same as he did,
so | tried to use only English even when | was in scfaxdhalf a year

Whenl asked questions in Englishh English classafew teachers

responded to my questions, but most teachersssaigthing like OYou

donOt have to do this muchafsotried to ask questions in English in my
other classesafter telling the teachetbat | was practicing speaking in
English and asking their permissiddut most teachers avoided replyitg.
also talked to my classmates in English, so theught that | was strange

In the end, only Bob stayed with me because it just ordinary forlhim.
thought that knowing a lot of wordls the only way to be better than a

native speaker, so | memorized difficult words and asked him, ODo you
know this word?O When he didnOt know the word, | felt that my English was
superior to his. He said, OYouOre funi@aSe 66-7)

By sitting nex to Bob in class frequently, Takayukad numerous
opportunities to speak English, such as explaining the Japanese lectures and
translating what the Japanese lecturer wrote on the blacklbteaptioritized
taking coursa thatallowed him to sitwith Boly as aresult, he failed to takeome
required coumss necessary f@raduation(This was one reason he took an extra
year to complete his undergraduate stujlies

The relationship between Takayuki and Bob was not exadtigradship

even though they satde ly sidein numerous classes:
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| spent timgwith Bob) because | wanted to be better (at speaking English)
in the beginning, but my reason gradually changed. Qatizakhip wasnOt

a real frienghip.l almost felt that he was a guelshould serve and help

the guestFrom his side, | might have been a cenientperson who
translated everythingghen he needed helfCase 639)



In addition to practicing speaking English at his unitgr3iakayukialso
began practicing English outside of the campus to develop his English abilities
further. He attended adal ESS club in the same area where his university was
located in the fall semester of his freshman year. A junior in his university who had
just returned from the UniteStates introduced the club to Takaye suggested
that Takayukshould practice gaking with other proficient student$ie were a
leader of the ESS club in his universf&ynumber of memberns the local ESS
clubwere relatively good at Etish andwereattending several different
universities in western Japarhey gathered oncevaeek and practiced English
conversation.
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When | was taken (by the junior student to the ESS club) for the first time,

the members wereagcticing discussion in a group, and a leader let them

talk. Onestudentspoke English welWhen we talkedvith him later, | )
found that he came from my universitysked him OWhatOs your major?0
and he said matiie was able to speak English well even though he was
majoring in math, and | wasnOt able to speak English at all even though |
was majoring in Ength. | thought itOs ngood, and | was motivated. |

thought I should be better than hi(@ase 635)

Takayukitried to study English whenever he was awakenetimes 18

hours a daywhich was the stitegy used by his hardworkipgnior hgh school
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rival Mr. Ueda In a sense, Takayukacrificed many OnormalQ things in his college
life in order to study English. For instance, he never socialized with other students
in his universityandhe presumed théihe otheistudents might have felt thiag¢
wassomewhat strange, as they often saw him muttering to himself in English.
However, he did not mind not having friendte felt that what other people were
saying about him was unimportant because he was focusing on what he was
interested in and what he wdsing seemed natural to him. By concentrating on
speakingenglish in his freshman year, Takaydéit that his speaking ability

improved; he thought that he could be confident when he spoke English, though he
still did not feel that he could say everytipine wanted.

In his sophomore year, Takayy&ined another local English club, Nara
Student Guide, a volunteer organization made up of local university students who
provided voluntary tour guide services to foreign tourists visiting western Japan.
Unlike the ESS club, the primary activity of the members of the organization was
studying Japanese culture and history and acting as volunteer English tour guides to
foreign visitors in cooperation with Nara City. Because high levels of English
proficiency and coprehensive knowledge about Japanese culture and history were
required, only select members from the local ESS circle could join the organization.
The members took study trips to historical sites several times a year. They also
stayed in the tourist inforation office of the city in order to provide tours when

foreign visitors signed up. The students acted as tour guides several times a week.
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Joining the organizationas meaningful for Takayukiot only because he
gained fluency and confidence in speakingjdlsohe started tbelieve thatvhat
he talkedaboutwas important:
a\wixzogqéUpVh'MMsqg¥lo zESStOlo $Alo
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| wanted to have English conversations when | was a frestsodnoined
the ESS club, worked hard, and became the head. Gradsidlsted to
think that only speaking English fluently was not enough, and | wanted to
talk about something meaningful.n&h | thought about what I should say
to foreign visitors, because Nara is a sightseeing spot, | thought itOd be nice
if I could guide foreign tourists in Nara and | should study Japanese culture.
(Case 636-37)
Takayukiwas enthusiastic about the workiwNara Student Guide. He
went tothe office about three timesnseek. Even when he did not have any
opportunities to guide tourists, he enjoyed the time he spent at the office talking to
foreign visitors and playing English games, such as Scrabblesbistadied
English vocabulary with an Englislapanese dictionary while he was at the office.
For instance, he randomly chose one word from the dictionary and wrote a word
map on a piece of paper, in which all the words were associated one another.
In thenext year, his work at Nara Studésuide became the center of

TakayukDs life; he was elected president of the organization when he was in his

junior year in the university.
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There were only two male junior students in the club, | and a stuNdent from
Kobe University. The president was traditionally a male studentOs role at
that time. | thought that Kobe University was a much more prestig
university than my university, so being elected president, | had to work very
hard. | felt a lot of pressure, and my motivation to improve my English was
at an all time high(Case 636)
While working hard as the mrlent of Nara Student Guide, Eakiki
decided to earn the offa certificatefor being atour guide The test for certified
guides administered by the Japan Natiomalrism Organizatiojone of the
national agencies in Japamas made up of reading and writing sections including
trarslation in a foreign language, a section concerning the geography, history,
economy, politics, and culture of Japan, and a speaking section, part of which
assesses test takersO personal appropriateness as a tour guide. Because of the high
level requiremers, it is regarded as one of the most difficulefgn language tests
in Japan(Takayukitold that only three percent of the examinees passed the test on
the first attemp) Because the test required broad knowledge of Japanese culture
and history as well as a high degree of English proficiency, universitgresi
rarely passed the test. Takayokganized a study group with two university
students and prepared for the td@s$te three membsf the study group took the

test together in 1978 and only he pas3dus happened when he wasenior in

the universityat age 22He gained confidencaes a result othis success.
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After successfully earning thieur guidecertificate hestill knew that he
neededo improve further to become a professional smalght another way to
improve his English® 6 —>6S"hStx-Qtalh’'MMoee«q{ 60
gMO\qg““«v{ fep T7iwé>hhMoz7B< oMsMwt-
QhMqgtlhoepb { ~Othoughtthat | should teach English in order to
improve nore,rather than takingclass. 8 | went to a language school and asked
them to give me a teaching job even though they werenOt recruiting traatdn®
(Case 69). During the interview, thenterviewers figured out that Takayukas
still a university student. Because they usually did not hire university students as
English instructors, the interviewers were initially reluctant to offer any teaching
positions. However, they suddenly changed their atgwdhen he showed them
thetourguidecertificate, and offered him a job teaching conversation courses for
junior high school students. He also taught conversation courses for adults. He
worked parttime at the school for two years, but because teaching English
conversation becamreutine, and he felt satisfied with his success orcéngfied
guidetest, his English learning motivation temporarily declined.

Although Takayukwas clearly immersed in the English language while at
the university, he did not take advantage of unitgigponsored gportunities to
study abroad. Takayukielieves that it is quite common that Japanese students
majoring in English wish to study abroad at some point while atveersitly. As a
matter of fact, Takayukiad a chance to study abroad while lzs & university

student but he decided not to do so.
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Actually, I had a chance to do thhtt | missed the opportunity because |
was working as the president of Nara Student Guide and felt to be
responsible for the work. | might have felt some frustration about not going,
but | wanted to go against the conventional wisdom that people have to go
abroad in order to become proficient in English, so | decided to study
English without studying abroaflCase 659)

In contrast to Takayu&is enthusiasm about his work with Nara Student
Guide, he did not attend his university courses very frequentliykéteinteresting
classes and teachers, but he thought that his university classes and teachers were
less interesting than his high school classes and teachers.
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For example, the phonetics teacher | had when | wasiarjwas too

serious, so it wasnOt a very interesting class for me. | was absent most of the
time and forgot to take the final exam. The teacher gave me a phone call and
said that the course was required and that it was offered only every two
years, so il failed this year, | could take it only in my fifth year. He kindly
offered to give me a maka& exam on a certain day, but | didnOt take his

offer, saying, Ol have a very important obligation on that day.O What is more
important than taking a final exafor a student? Actually, | had to guide

some tourist®n that day. Guide work was saportant for me at that time.

(Case 610, 38)
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Takayukiwas particularly interested in two courses in his undergraduate
studies. One was a linguistics course offerelisrjunior year,n which he studied
generative gpmmar. The teacher had studied English grammar and loved Chomsky.
When the teacher talked about English, even English literature, he analyzed it from
a linguistic point of view. Though ¢hlectures were coplicated, Takayukivas
interested in the teacherOs analyses and generative grammar.

Another course Takayukvas interested in was a German course that he
took to fulfill a second foreign language requirement when he was a freshman and
sophomore. The studts studied German grammar in the beginning and later
practiced reading and speaking German. An enthusiastic Japanese male teacher
conducted interactive classes characterized bysaé®ipaiwork activities.
Takayukithought that he should attend evelgss because his classmates would be
in trouble if he were absent when they were doingwark activities. The teacher
sometimes invited his German friends to the class. The classteasting to
Takayukiand he was fascinated with German grammar.
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Compared with English grammar, | understood that @erhas stricter

rules. | thought itOs an interesting language, with disjunctive verbs, for

example. As a scieng@iented person, | thought that German is an

attractive language that has the most scientific grammar, fewer exceptions
to rules (than Englisgrammay), and a magnificent tradition. | might have



studiedit further, but the guide work was more important to hmeight

have got into German if | hadnOt had the guide WGdse 651)

Although Takayukwas fascinated with German and received &heS,
highest grade possible in the course, he did not continue studyinGafter
finishing the course becaufe tour guide work was more important for him.
However, studying German positively influenced his English learning. For example,
because Engh originated from German, he started to think about the roots of
English words, which facilitated his gaining a clearer understanding of English
vocabulary. Moreover, he understood that English was a dynamic language that was
the result of historically peated influxes from several other languages.
Consequenyl his interest in English increasadther after learning German.

Because TakayuKailed a few required university courses as a result of
pouring a great deal of his energy into ther guide wok, it took him five year
one year longer than usiito finish his undergraduate studies. Unlike most
Japanese university students, spending one extra year in the university was not
problematic for him. This was partly because he already had-trparnteaching
job in the language school and was financially independent. More importantly, he
believed that he should study what he was interested in exhaustively once he started
it. Acting as a volunteer tour guide was meaningful for him; therefore, he regarded

the extra year as an opportunity to study English for another year.
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I never thought thattad to graduate in four years and start work

immediately after graduation. | like thinking differently (from the ordinary

way). | think many people try to avoid new things because theyOre afraid of

them. | donOt like the idea that itOs not safe to trshimeye. | like to try

new things. If | fail, itOs my own responsibility thou@ase 638, 40

After graduatingfom the university at age 23, Takayskarted to teach
certifiedtour guide test preparatory courses-futie at an English language school.
He obtained the job without jelunting because he had become acquainted with
theprincipal of thelanguage school when he had studied for the tour guidandst
was offered a &ching positionWhile the majority of the graduates from his
university became teachers in Japanese jumgbr $thools and high schools,
Takayukiended up not completing the requirements for a teaching certificate.
Though he was interested in English emtion, he wanted to be involved with
higherlevel education, rather than teaching at middle schbi@svanted to
improve himself while helping other peopléhe students enrolled in his course
were more mature, and their proficiency level was much hityaer both
secondary school students and the students in the language school where he had

previously taught paitime while he was a university student. In order to teach

these mature, more proficient students, who had a specific goal of becoming
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certifiedtour guides, he hid his age from his students. He needed to work hard to
prepare for the course, and this pushed him to improve his English even further.

In his second year of teling at the language school, Takaywkis
promotedand becaméhe headmaster of the Osaka branch when the school
established a new branch in Tokyo. It was a major promotion for him, and he was
still 25 years old. However, he stayed in the new position for only a few months
and had to leave the school abruptly. Hd aa argument with the school
administrator, which was very unusual for him. This happened because he made
several suggestions to the school owner from an educatorOs point of view; however,
these suggestions conflicted with the ownerOs view becapeesieedthings
from an administratorOs point of view. For instance, when-adiyevorkweek was
introduced, the administrators decided to reduce the teachersO salaries by 20,000
yen a month in accordance with the reduced number of workdays. Other workers
disliked the pay cut and complained about it.l@half of his subordinates,
Takayukisuggested to the owner that he should keep the original pay even if the
five-day workweek was implemented, so that the workers would work harder and
more efficiently than éfore. This suggestion led to the fight betweerotueer and
Takayuki and resulted in Takayubeing forced to leave the school.

After quitting the teaching job, Takayukbked for a job in a different field
because haanted to leavé either temporarilyor entirelyN the field of English
education. e felt that he had seen part of the dark side of the English education

industry in Japan. He understood that providing ideal education was difficult in



language schools because they had to prioritize finanaakss frequently. He

found a translation job in the international section of a company that manufactured,
installed, and maintained elevators. He was selected for the position out of nearly
200 other candidates when he was 25 years old. He believebddlsahployer \as
impressed by the fact that Takaylled earned th®ur guidecertificateat such a

young age. Although he was not greatly interested in translatiavaimtedthe job
anywayandthought that working as a translator might help him becontengtish
professional. Several multilingual individuals were working in the international
section. He joined the other two people who were responsibleafmiating

English manuals aboetevators into Japanese. The job was not interesting to him
at allbecause he did not completely understand the technical terminology for
mechanicakngineering. He could not completely understand what he was
translating even if he was able to translate it. He even asked his senior translator,
®\wW*“Aw ?U _ "MoepbT {~ OWhatis iteresting about doing thjeb?0

(Case 646). He also started to miss the interaction that he had with students in his
teaching job. One day, when he visited an elevator installation site, he looked
through the window of an English conversation schodlsaw that a teacher and
students were having a class. He thought that they looked happy. On the next day,
he secretly brought an English wordbook under the helmet that he had to wear
when he visited the construction site, and looked at it during hisdrBakause he

was not enjoying the translation work, he felt that he was working almost only to
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earn money. Because of his unwillingness to continue that sort of life, he left the
company after working there for only ten months.

While Takayukiwas workingat the elevator company, he did not
completely stop studying English. Because he had suddenly left the language
school, his former students there wanted to have the opportunity to meet him
sometimes, so he formed a study group for those who wanted tithetoar guide
certificate This study group is still active today (As mentioned above, | met him
for the first time in 1996 during one of the study trips to Kyoto with this study
group)

Soon after TakayuKeft the translation job in the elevator mantdaer, his
apartment was rdded, and he lost approximately thredlion yen, which was
almost all thanoney he had saved for the past few years. He had less than 20,000
yen in his bank account.
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| didnOt have a job, and | had to live on 20,000 yen. | had to pay my rent. |
didnOt know what to do, but | didnOt want to tell anybody because | didnOt
want to rely on ayone. | spent the whole next week in great anguish. The
day that | had to pay the rent was getting closer. | thought | could probably
find a day laborer job but | knew that it wouldnOt be good for me and that |
shouldnOt do it. After suffering for a webWas suddenly free from my
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agony. | looked at myself objectively and thought that itOs meaningless to be

angry because itOs impossible to know who stole my money. | tried to be

calm, like meditatingl felt that whatever would be would Heven though |
had failed the entrance exams twice, | thoughight have been proud of

my successful English career too much, and this was a divine punishment.

[tOs a sort of little enlightenmef@ase 613, 48

Right after Takayukhad calmed down, he received @pdone call from
one of his former students in thertified tour guiddest preparatory course in the
language school. It was a headhuntingitalie former student had become a vice
headmaster of a foreign language school in Osaka and was lookingef@r a n
teacher who could work fdrim. The caller believed that Takaywkas still
working as a headmaster at the language school aad dakayukwhether he
would leave the current job and join his school. It was an amazing experience for
himN when he becamealm and objectively looked at his bad luck, good luck
emergedand helped him. In this way, Takaywkas offered a new teaching job in
what he felt was a desirable working environment, and he was rescued from his
difficult situation. He was 26 years old.

Takayukibecame an English teacher again. The work was busyebut h
enjoyed it much more than translatieigvator manuals. He initially worked as a
parttime instructor, but he was quickly promoted to the leader of sactiion and
became a fultime tezher in the company. He taught many different classes, such
as reading and speaking. The studentsO proficiency level was not as high as in the

previous teaching work at tleertified tour glide test preparatory course, because

the students in the schagére mostly high school graduates who had not attended
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a university. The pay was good and the school provided health insurance, so his life
became stable while he was teaching in $blsool for seven years, when he \2és
to 33years oldHe married whehe was 28Because English more or less had
become his profession, it provided financial supfmrhis family.As the job was
busy, his teaching motivation increased during this time while his learning
motivation decreased after teaching several years.

While he was working at the language school, he tried to study Spanish for
about a year, as his Japanese wife was proficient in Spanish and he was interested
in the language. He thought that Spanish sounded beautiful. He bought a Spanish

textbook and studeeby himself, but he could not continue studying because his

work became too busy.

Takayukiended his stable life at the age of 33, when he decided to go to
graduate school to study linguistics. He made this decision for two reasons.
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(First,) Teaching at the language school wasnOusdbithe job became

sort ofroutine and | felt slightly bored. | thought | wouldnOt change so much
(if 1 keep doing this job). | thought itOspamtant to further improve my

English proficiency, but | wanted to study the English language
academically. | had never thought about earning a MA and getting a full
time position at a university. Rather, | was intrinsically motivated to study
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linguistics.Secondpne ofmy friends, whom | met at my study group and

who became aassistant professor agaidai (a university specialized in

foreign language studies), was in the doctoral program at Tsukuba

University. He was able to speak other foreign langasaguch as Urdu and

Persian, and was a linguist and a scholar of Arabic. He told me about the

advantages of the Tsukuba program, such as the teachersO enthusiasm. | was

inspired by his scholastic attitudes to study his subject deeply. He also

argued thatve should be proficient in other foreign languages besides

English.(Case 650, 55

Takayukiapplied for the masterOs program in linguistics in the same
graduate school that his friend was attending and was accepted when he was 33
years old. He talked about his plan to go back to school with his wife after he had
already made a decision. Whentakked to her, she did not oppose his decision but
asked, OWhat will we do for money?O In addition to the tuition, he had to pay the
transportation from Osaka to Tsukuba and his accommodation every week. Because
Tsukuba was located approximately 600 kiléeng from Osaka, the transportation
costs were quite expensive. Furthermore, his wife was staying home taking care of
their two children, so he was the only breadwinner in the family of four. In order to
attend the masters program and earn enough momay tiois tuition and the
household expenses, he left the language school and started to teach-tma part
instructor in several educational institutions, two cram schools and an interpreterOs
school, before applying for the program. He told his wife ieatould manage all
the costs for his graduate studies and for his family by himself without financially

depending on his family. She told him that he would go even if she said not to go,

which was exactly what he did. His determination was strong; hgevag to



study linguistics however hard he had to work, rather than earning a masterOs

degree in order to obtain a ftiine position at a university.

In his masterOs studies, Takayuéis immediately fascinated once again by
generative grammar, as thest course he took was taught by a professor who

focused primarily on generative grammar.
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| had studied generative grammar in the junior year of my undergraduate
studies, but | didnOt understand it very \iielking the class at the graduate
school, | understood it easily because | think the teacher taught it well. |
understoodvhat my old teacher had said, so | wanted to study it rhore.

went to the graduate school as | wanted to study English academically, but
what | study was open. | choose generative grammar because | remembered
the teacher in the undergraduate couiSaset: 54)

Takayuki thought that his interest in theoretical linguistics and generative
grammar might stem from histerest in science and physiwken he was high

schoolstudent
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| realized that theoretical linguistics is similar to theoretical phykfosind

the way of thinking in generativegmmar wayery scientific. In other

words, it drew my interest because itOs scientific. | think if seimmeated
people get interestad grammartheywould become (theoretical) linguists.
People who like science are not necessarily good at grammar, but they
usually love theories, so if they realize that grammar consists of
fantestically profound theories, | think a lot of themmaybe fooked on
generative grammalrchose (theoretical) linguistics because | took science
major courses in high scho@Case 633-34)

Takayukiwas an active student in his graduate school courses. Other
student8! mostly Japanese students younger thariNhivere quiet and modest;
they rarely asked questions or criticized other peopleOs studies, except for one
Chinese student, who sometimes attacked the teachers.
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| donOt think that | was modest. | radically criticized a famous scholarOs
study from thebeginning. | said, OBecause this theory is insufficient to
explain the whole, | created an alternative,O and submitted the paper to my
teacher. The study | criticized was written by my teacherOs colleague, and
my teacher told me, OYou should write sometlike this after studying

more than 10 years.O He said that | should start with a small, much more
modest suggestion. | responded with something like, OThatOs not true.
Chomsky largely denied conventional theories from the beginning.O | was
not a modesttadent at all(Case 653)



Because of studying at the distant graduate school and working to earn
enough money to papif both his study and family, Takay@es life was extremely
busy for about three years from 33 to 36 years old.

$AUPz+zaw+ilhwpzP50wC°jtGU>ClozPz
+ept'tlozae50w+a laWti"gMO\AEp h{“A
xDzUzTtSMIzM UO+0f h{U50x mwii>»Z
ElozT50xcFp UqT{aeVwydttaepwC wP % >

Ej epj<> oz<“wyd¢cpLOw'<iw$SAwij«> 0

T h{p<z U:U Xoz°m°mw$Ajctl xTZ’'es
Tlhpb{j<s ' p-QsU'RQhqV<«K*“tb{-3%I x
Edilpzoru ft h{Kt“tcerM Y6éUclg M
o0zRaX'Mclgé >{Vlzs ts“t h{

| took classes on Tuesday, Wednesday, and Thursday nights, so | left Osaka
on the first train and stayed in Tsukuba Tuesday and Wednesday nights, and
came back to Osaka after 1:00 a.m. Thursday night. | taught all dagayio
Friday, and Saturday. | taught at three different schools on Friday and eight
classes at one cram school on Saturday. | brought all the materials needed
for my presentation and prepared for it on the shinkansen ride to Tokyo, and
brought all the tedung materials for the classes next morning and prepared
for them on the shinkansen ride back to Osaka. | taught a lot of classes, so |
couldnOt take a long time to prepare each class. | sometimes taught without
preparation. | slept only an average of Btiours each night, which ruined

my health. As | had been tired for a long time, | couldnOt get over a cold |
caught for about half a yedCase 655)

Because of his iense study and work schedule, Taka@sklevel of
learning motivation did not stat an extremely high level during this period, but
he never thought that he wanted to quit the masterOs progeadiess)of the lack
of resthe had for three years. He worked on his masterOs thesis OStyle disjunction

of honestlyO In the study, he focusen why onlyhonestly among a number of

other adverbs, can be followed by a question (e.g., OHonestly, what did you do?0),
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and analyzed the patterns and reasons. He completed the masterOs program in 1994
when he was 36 years old, which was a very satigfgccomplishment for him.
Takayukinever stpped working hard even after finishihg graduate
studies even though he did not have any specific plan afterward. As he finished the
long-term commute to his graduate school, he was able to focus on tedthing
taughtat several English language schools and became an advisor in one language
school. One of his previous colleagues in one of the language schools introduced
him to a parttime English teaching position at a womenOs university, and gradually,
theplaces to teach English shifted from lang@achools to universities he
beganteaching parttime at different universities every year.
In 1997 at the age of 40 he applied for anothertrag position in the
university where he works currently shortigfore the English faculty was
launched in the economics department. The administrative office asked him if he
could introduce several paiime instructors who could possibly work in the new
faculty. He introduced a large number of instructors whom bdekhawn in his
previous jobs. The university appreciated this contribution, and asked him to join
the new faculty as a futime instructor rather than a pdirhe instructor in the
university.
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| never thought that | should teach at universities after finishing my masterOs
degree. | also never attended academic conferences to meet people and

exchanged name cards (in order to get a job at universities). | just worked
hard and everything happened naturallZase 643)
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After becoming a professor, Takayuias had a serious pérsonal issues
that caise him a great deal of conceBecause these issus® inappropriate to
include in thisstudy,his learning history frontheage of 40 taow is not described
in detail. Under tlosecircumstancg Takayukihas poured his enthusiasm largely

into writing and publishing.
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| have my owrtheory that a personOs life is divided into four phases of 20
years each, and if he lives for 80 years, and listening, reading, writing, and
speakingare the key words for each phase. | ldardistening to mypaents

and other people around nmethe frst 20 years and by reading in the next

20 years. | hadnOt read so much during my undergraduate studies but read a
lot in my masterOs studiegwever, listening and reading are all receptive,

so when wanting to produce next, | found what | could do wéasgir

After age 40, | thoughtshould express what | had learned and experienced
for the benefit of other peopland writing waghe way to do tha{Case 6:

57)

In accordance with his theory, he started producing a large number of
publicatiors in his40s. Initially, he published a few English related books privately
at his own expense. He wrote his first English textbook, the TOEFL test
preparatory courskeook in 1998. He has published approximately 100 titles since

then including a number of editeddks. He continues to publish more than three



books and one research paper a year. While he sees learning English as a lifelong
work andbelieves thahe will not stop studying, it is even more important to him
now to contribute to other peopleOs educatsimg the knowledge of English that

he has accumulated over the last 40 years.

Motivational Change
Figures 20and 2 show TakayukiOs s@érceivednotivational levels that
hedrew at thdirst and seconthterviewsconducted with a Xenhonth intervalThe
charts indicate that his English learning motivational trajectory fluctuated

frequently throughout his 4@ear learning history.

N W b~ O

Motivational level

1 3 5 7 9 11 13 15 17 19 21 23 25 27 29 31 33 35 37 39 41 43 45 47 49
Age

Figure 20 TakayukOs selperceived motivational level tbughout his learning
history (February 27, 2007).
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Motivational level

1 3 5 7 9 1113 1517 19 21 23 25 27 29 31 33 35 37 39 41 43 45 47 49 51

Age

Figure 21. TakayukOs selperceived motivational levehtoughout his learning
history (August 20, 2009).

Unlike the other participantsO motigaal charts, the two charts Takayuki
drew differed notably from each other at certain points in hisilieg historyFor
instance, TakayuKkis overall motivatial level is higher in Figure 2@an in Figure
21. This is particularly true in his junior high school and high school periods
between the ages of 13 to 18. His gmdfceived motivation fluctued between 4.5
and2 in Figure 2Gand between 3 and 2 in Figurké I addition, the drops of his
motivational level wereharpe in Figure 20 than Figure 1&om 5 to 1 in Figure
21 and from 4 to 3 in Figure 20hen he changed his job from English teacher to
translator between the ages of 24 aBdand from 4 to 2 in Figure 21 and from 4
to 3 in Figure 2@vhen he had a relatively stable life teaching English at a language
school before deciding to study at gnate school. fiese differences suggest that
Takayukihas some difficulty accurately recalling events concerning h#olifg
motivational trajectory that occurred 20 to 30 years previously. In addition, it
shouldbe noted that Takayukiad the longest andost complicated learning

history among the six participants.
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Despite the above differences in motivational intensity, the overall patterns
in the two charts are similar. For example, his learning motivation was relatively
high when he started studyingdtish in junior high school but decreased when he
was studying for the high school entrance examination. His motivation increased
again when he started studying in high school, but dropped again when studying for
the university entrance examination. Thsetuations took place between the
ages of 13 and 19. Even though the year when his motivational level sharply
decreased gjhtly differed between Figure ZDe., the declines occurredade 16
and 19 after he entered high school and university, regplggtand Figure 2 (i.e.,
the declines occurreat age 15 and 18 when he faced the high school and
university entance examinations, respectivelgpth cases concerned the entrance
examinations. Another similar pattern concerns when his motivatioral lev
increased sharply at several points in his learning history: when he was elected as
the president of the Nara Student Guide at age 21, when he started to teach the
certified guidetest preparatory course at age 24, when he started tottesac
preparatoy course forcertifiedguides at the language school at age 26, and when
he started his graduate studies at age 33. These similarities suggest that he
accurately remembered important events in his learning history that positively

impacted his English leaing motivation.
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Intrinsic Motivation

Even though some extrinsic reasons, such as meeting good English teachers
in junior high school and high school and becoming the leadaedttudent
organization, led Takayuko study English very harthe primarysource of his
motivation has been internal. For example, he studied everyday in junior high
school and senior high school because English was interesting to him; he did not
study for the entrance examinations (consequently, he failed the high school and
university entrance examinations). Also, he was intrigued with guiding foreign
tourists and studying Japanese culture. He was more enthusiastic about the guide
work than his undergraduate studies (consequently, he had to stay in the university
one exta yea&). Moreover, he wertb graduate school at the age of 33 because he
wanted to study the English language academically; he was not strongly motivated
to earn a higher academic degree or to teaahuaiversity. Somewhat unusual
strategies that he toa& improve English, such as putting a vocabulary book on his
bicycle handle and using only English in university, also suggest his enthusiasm for
English and the depth of his intrinsic motivation. His intrinsic motivation was
occasionally fueled by extrinsieasons, and this combination helped his long

lasting English learning motivation.

Cyclical Fluctuations

TakayukDs motivational trajectory shows frequent fluctuations. One

common pattern was that he was highly motivated when facing a new situation, for
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example, starting to study English in junior high school and high school, when he
was elected as the presidentltd student volunteer tour guide organization, and
when he started to teatte certifiedguide test preparatory course. That high level
of motivation did not last for long and dropped slightly, typically in the next year.
These ups and downs were repeateal short cycle; thereforaijs learning
motivationhas been characterized by the occurrence of repeated short cyclical

motivational fluctuations.

Changeof Perceived Self in English Learning
Takayukidescribed hiself-perceived changexperiences thrgh studying

English as follows.

6 >elh\gpzxiux wz ATAYAY>-YpVh'Os>

U tb{6 >b"\qt‘loz'“jEeq hOS ts’'skK
Toeq¥lhzgMO‘Osodapbv{0OS g owx®qMO ™
pwZz ATAYAYp «Ov{fetpxzfOMO\qg>RQtd
ep hT'v{6 Mw qfu80O0OSw =>.q°oM” gs
“hMsg¥MIib{fhfOpsMgMZsMg¥loM”"q\-«K
“tb{

| might be able toa@nfirm my own identity by studying English. 1tOs like |
thought that | had to become a good Japanese. [tOs probably related to my
awareness of my own Japanese identity. | had never thought about that
before. | want to embody Japanese culture; | want sogErson culturally

very different from people in Englistpeaking countries. | also think that |
should do that(Case 659-61)

This awareness of his own Japanese identity emerged after he joined the
student guide volunteer organization whenwasa secondyear university student

Takayukihad wanted to be able to speak Englishelen better than native



English speakelé when he was first-yearuniversitystudent His gal changed
when he began workings a tour guide to foreign tourists.

Z t*ep<Q'\qU, Xslhepb{d >i t"E,
"\gxfljwzZts“t hv{&£¥"ev{6 Ul tpVsK
TeqgMO\g'“<zZ t;Q"\qUpV”" Otslh’fe
PMMeaEsMT(g({

| came to like seeing foreign visitors enjoy the tours | guided. | didnOt care
so much about how well | spoke English any more. ItOs an iigrest
change. | thought that itOs important to communicate well with foreigners,
rather than | should speak welCase 638)

<j—@C;Ua*Ocilh’'fetO h\gxsMpb{o «f
"fPE,*"s'z<0E AYOtUMQQ{EYAYOfwcww

C;w UOS t<S’eftb{ T zfw U?2>;Q"Tphb{
fwWMU«QyOSw =w\gq>Kt“E’'sTlh'zéxwz Y &
§ qTq!"’sM‘Os ts”cepbv{Z T’ h’'zf

es ‘“«z0OS gmVKIoM”s’z +p«<T+~"sMT’z
OSw\qg>M-M--QoX+h“z UB(MMUQQ®jEOT
sq{E AYOq%a‘Osé6 —UK” UbJ]MgqMO>Ejxz
Gf>a\wgVtx«QoMit h{

ItOs good of course if a person speaks English with good pronunciation. If

he speaks fluently, he mé close to a native English speaker. Some
Japanese speak with natiMee pronunciation, but | think that what a

person says is more important. For example, if he doesnOt know much about
Japanese culture, he may be close to an American or other Esygleghing
people. NonJapanese may prefer Japanese who know a lot about Japan
and/or have an interesting personality even if their English isnOt fluent. |
thought this way, and | stopped regarding naliike proficiency as

admirable when | was university sen (Case 638)

As a volunteer tour guide, Takayuktroduced Japanese culture and history
to foreign visitors and realized that what he said was more important that how he

said it in English. This experience helped him become more aware of his own

Jamnese identity.
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CHAPTER 10

DISCUSSION

In this chapter, | discuss three issues that emerged from the collective
analyses of the six case studies of the participantsO English learning histories. First,
| emphasize fundamental issues concerning the chasticteof the participants,
their motivational developmerand their learningSecond, | explore seven
motivational sources salient in the participantsO English learning histories. Third, |
examine the initial propositiohconcerning the participants@tsined motivation

and discuss a new concept, commitment to learning.

Fundamental Issues

The Participants: Originally Six Unexceptional Learners

The six case studies revealed that the participants were not special learners
who were destined to consistlgrpossess high levels of learning motivation and
becomehighly proficient in EnglishRather, at the onset of their English study,
they were indistinguishable from many Japanese students found in English
classrooms across Japan: They were from middle tasilies, their parents were
not proficient in English, and they did not visitlive in an Engliskspeaking
country in their childhood. Most of them began studying English as a school
subject at age 13 in a Japanese junior high school, and they stugass entrance

examinations in their final years in junior high school and high school.



Academically, they were generally not exceptional students who were the top of
their class in elementary and secondary school. English was not their only interest;
they were involved in many other activities, such as playing music and sports,
watching movies, painting, reading, writing, studying science and Japanese, and
spending time with their friends. The participantsO broad irgeréstatethat

English learning represtad just one of their interestSespite the impression that
they were unexceptional in most respects, the participants became exceptional
English learnersivhy was this possible?id this happemartially because of &
paricipantsO innate traits and partiaynethig theylearned from the

environment? Thoughthe issue concerning the rabetween the inherited and the
learnedis hard to speculate and beyond the scope of this sesanch on the
development of expertiggrovides a clue to the answer to tigestion; a number of
researchers have reported that an extended number of years of intensive practice of
an activity is essential to achieve expertise in a {iBldom, 1985; Erricsson,

Krampe, & TesckRSmer, 1993)This wastrue with the parcipants in this study;

they prioritized acquiring English and they studied intensif@an extended

period of time, both of whicHifferentiated them from most other Japanese learners
of English.The participantsferseveancewasa primary reason faheir

exceptional achievement.
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Unique Motivational Pathways

Just as learner diversity in choices and pathways was salient in various good
language learner studies (e.g., Naimashkeh, Stern & Tedesco, 1978; Stevick,
1989), the six case studieslicate that the motivational pathways chosen by the
participants were fundamentally unique. Each participant has had a number of
unique motivational sources and the way in which these motivational sources
emerged, the order of their emergence, the tiroirtgeir emergence, and the ways
in which these sources interacted with one another were unique to each participant.
Judging by the experiences of the six participants, uniqgue motivational pathways
are a fundamental characteristic of foreign languageilgamotivation, and this is
particularly true when considering how learning motivation develops over a long
period of timeThe participantsO unique motivational trajectories suggest that the
motivational theories and models that have been proposedforéign language
motivational literature can only partially explain a learnerOs motivation both for any
particular moment in time and in terms of longitudinal developniéms. supports
D3rnyei and Ushiod@s (2011) contention tt@tmay well be the casthat
devising an integrative Osuper theoryO of motivation will always remain an
unrealistic desireE and it is very doubtful that the complexity of this issue can be
accounted for by a single the@fp. 4), and the L2 Motivation SelBystem

(DSrnyei, 2005 See a revievof thisin Chapter 2Js no exception.
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Learning is Unlikely to End

Initially, the purpose of the study was to understd@dmotivational
trajectories and learning histories displaypgdhe participants from the onset of
their studyto the timethey terminatd their study, but itvas foundhat rone of the
participantshadcompletelyterminated their English learninghen the last
interviews were conducte&ven though they have achieved hig¥els ofEnglish
proficiency, which allowthem to use the languafmr academic and professional
purpaoses, they are unlikely stop studyingall of themplan tocontinueto make
efforts to further improve their English skills, such as speaking, writing,
pronunciationcommunication, vocabularigaching or the performance on a
standardized English proficiency test other words, the participaraésenot
completely satisfieavith what they have achieved yet; they believe that their
English proficiency is nagufficient andhat they neetb developtheir skills
further.

In the following sections, | discuss how and why the learning trajectories of
thesesix odinary peopléhave moved forwardnd havded them to achieve hig
levels of English proficiency, arttibw and why it appears they will continue

movingfurther forward.

Salient Motivational Sources
In this sectionsevensalient motivational sources in the six participantsO

learning histories &rdiscussed. Salient meafe)the motivational source



appeaed in four or more of the six case studiegdrfewer than four but the issue
was important to those participarfsve of these motivational sources, personal
disposition, key people, internally emergent motivation, external goals, and
authenticcommuricative experienceusing Englishplayed generally positive roles.
In contrast, the final two motivational sources, entrance examinations and
classroom experience, influencéake participantgenerallynegatively. Excerpts

from the interviews that illustite these salient motivational sources are presented.

Personal Disposition

Thoughnot a purpose of the studyiginally, the case studies inevitably
illuminated each participantOs personal disposition, including their personalities and
personal tendencies, both explicitly and implicitly. While the six participants have
distinctly different personality charactstics, four personal dispositions common
to all or most of the participants that plausibly facilitated their learning are
identifiable: seKunderstanding, independence, optimism, and an ability to
concentrate intensively. These personality characteretecprobably partly
inherent in the participants, but partly, they developed new personality
characteristics in the process of acquiring English, as two participants, Taeko and
Haruka, in particular, experienced the emergence of new or possibly latent
personality characteristics through their English study.

First, the participants displayed a high degree ofigadierstanding, even at

relatively young ages. In this study, | define agifierstanding as an ability to
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know about the self and to use that kfexge to make decisions and solve
problems in a favorable and satisfying way. This definition overlaps with the
concept ofntrapersonalntelligence one component dultiple Intelligences,
which concerns a personOs ability to understand oneself, especially oneOs own
emotiong(H. Gardner, 2006 Although intrapersonal intelligence primarily focuses
on the ability to understand and utilize oneOs own ensoiin this study, self
understanding concerns the participantsO ability to understand themselves in a more
general sense: what they prefer and choose to do. The participants displayed this
ability when making decisions about the direction they wantedlibhes to take
and when transforming undesirable events and situations into desirable outcomes.
They were able to do these things in part because of theursddfstanding and
their ability to understand areas where they were likely to be successful. F
instance, Sakiko made a decision when she was 15 concerning her future career,
she had to choose between focusing on English or the piano, and she rationalized
that a career using English was a more achievable goal. Her rationale is presented
in the folowing excerpt:

DZEp°jts”Wxb]XE Mpb{<wb]XSUUTT“%b

“ze@<«b]Mpb {>tMM;G>Zo«zPZEWE\rt“pz

i,Hg 0 xpVsMT< esM{p<«6 ilh'zTs“MM

g\—-tpaeZ"T< esMqg¥lhepbyv {

ItOs extremely difficult to become one of the top piano players in the world.

It takes lots of money and lots afropetitions. Even if | graduated from the

top music university in Japan, | might end up as a piano teacher and rarely

play in front of large audiences as an artist. Choosing English as a future

career might have more potentialatccomplish somethingretty good
(Case 2: 3, 42).
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Another example is Haruka. Afté&iling to pass the Japanese university
entrance examinations, she made a nearly instantaneous decision to go to an
American university for her undergraduate studies. She understood her own
preferere for studying in an American university rather than attending a Japanese
university, which was still unclear while studying for the university entrance
examinations. In other words, she was unable to concentrate completely on
studying for the Japaneseiwgrsity entrance examinations because she sensed that
studying to enter a Japanese university was not what she really wanted to do. Also,
after returning to Japan from graduate school in the United States suffering from
serious health problems, Haruka eatered gospel music and immediately knew
that she wanted to sing that type of music. Singing gospel music differed from
previous activities that she had devoted herself to learning while in the American
university in the sense that at the university st always tried to win Oacademic
games.O Gospel music had nothing to do with such games; instead, it helped her to
heal herself as well as her audience. Through her effort, she became a professional
gospel singeiShinmade a quick decision to leave theversity when the
university terminated the digitization project. Even though he had built an
academic career for over 10 years at that institution, he flew to England
immediately to start a new job in which he could use the skills and knowledge he
had oltained in his previous work at the university. He knew that he disliked the
decision that the university made and that he was potentially able to find similar

jobs in otheiinstitutions These three examples indicate the participantsO degree of
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self-undersanding. They had the ability to understand areas where they were likely
to be successful and to quickly make important decisions that led them to achieve
their goals.

Second, the participants were generally independent. Haruka, Chie, and
Takayukidisplayel independence in their childhood by engaging in tasks they liked
by themselves. These included drawing, singing, writing stunlyingmaps. After
growing up, behaving differently from others did not bother these participants a
great deal, an aspect tmany Japanese children do not commonly develop in the
Japanese educational system, where good behavior and the proper attitude are
defined largely as doing what others do or doing what one is told to do. One clear
example of independence occurred wBéimdid not seek futtime work after
graduating from a prestigious university; even while his classmates took the
traditional and expected path and started working in-estiblished companies at
that point in their lives, he choose to work garte as adlex operator, a period he
called his OfreeterO days. Sakiko also displayed independence when she decided to
quit teaching in Japanese universities and start a Ph.D. program in the United
Stated at the age of 29, a time when many Japanese women thingettiogt
married and having children and when in many cases, they are pressured to do so.
TakayukOs independent attitude remained salient throughout his learning history.
He has never been concerned about how he is perceived by others when he decides
to do something that is important to him, even when it differs markedly from

ordinary practice. The following excerpt illustrates this featurBa&fyuki
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| never thought that | had to graduate in four years and start work

immediately after graduian. | like thinking differently (from the ordinary

way). | think many people try to avoid new things because theyOre afraid of
them. 1 donOt like the idea that itOs not safe to try new things. I like to try

new things. If | fail, itOs my own responsililihough.(Case 6: 38, 40)

Takayukiwas also financially independenttaé ageof 18 when he became
a university freshman. This differs from the majority of Japanese university
students, who suspend financial independence untilgtexd) from a universy at
22.

Third, the participants are relatively optimistic individuals, and as a result,
they never remained mired in the physically or psychologically problematic
situations that emerged in their lives for long. For instance, Wakayukiand
Chie did mt pass crucial entrance examinations, they made a decision to move
forward in their lives by concentrating on studying what they liked rather than
focusing on their feeligs of failure. Chie commente® °? X'M Xj « @)

q 0« OEOp|e"@epb‘{ °Jdep<«<“MsM{ =lov ¢ £ {~
OWhe something unpleasant happens to me, | think, OOh, this is terrible. OK, 10d
be depressed for at least one week!O However, | get tired being down after one or
two days, thinking being depressed wonOt get me anywhere (lau(Dése® 68).

WhenTakayukilost almost all his money in the robbentleageof 25 after

quitting the translation job with the elevator manufacturer, he did not become
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depressed fdong; after spending about omeek in agony, he perceived his-no
money and ngob situation objetively, accepted the reality of the situation, and
adopted the belief that what would be, would be. This approach to his disastrous
situation allowed him to deal calmly and effectivelyh a favorable job offehe
received soon after that.

Optimistic trats generally imply a positive mood embracing a hope in the
future. Such traits have been discussed in the positive psychology literature, in
which optimism has been regardeshn important construct; it underlies optimal
functioning, the development of ilibes, and a sense of webeing, and optimistic
individuals are likely to have future hope and are willing to accept hard work
(Gable & Haidt,2005; Seligman & Csikszentmihalyi, 200®esearcher®.g.,
Pajares, 2001)ave alsadentified a close association between optimism and
academic motivation, and it has been suggested that an optimistic personal
disposition is an advantage irataing English. Notwithstanding the
counterargument that optimism can constitute a false rejection of actual difficulties
(Peterson, 2000hone of the participds displayed such a tendencgther, they
understood the reality that they needed to study hard in order to accomplish their
Englishrelated goals.

Finally, the participants displayed the atilio concentrate intensively
when necessary. This contributed to steady improvements in their English
proficiency and differentiated them from many other Japanese learners of English.

For a number of different reasons, such as problems with family, $riand health,
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learners sometimes fail to concentrate sufficiently even if they understand that their
goal is important to them. The participants were able to do this when necessary. For
instance, when preparing for study abroad programs or earning amacad

diploma from an overseas university, Taeko, Sakiko, and Haruka concentrated
intensively on their required studies and overcame a number of demanding
challenges they faced. They did not waste time worrying about their difficulties or
trying to escaperém them. In particular, Haruka best illustrates intense
concentration. She studied intensively after failing the Japanese university entrance
examinations in order to obtain the TOEFL score (500) necessary for enroliment in
the undergraduate program iretbinited States that she wanted to enter. As a result,
she increased her TOEFL score by approximately 100 points in only three months,
which is a remarkable increase in such a short period of 8medisplayed aigh

level of concentratiothroughout Fs learning historyHe tried to acquire
comprehensible knowledge and to become competent in whatever captured his
interest: movies, jazz piano, typing, or philosophy, and worked intensively. Because
what he was interested frequently required English sks, his intensive work on

these activities led him to boost his English proficie(especially reading)Chie

is another good example of intense concentration. She prepared almost perfectly for
every English class in high school, and in order to dohsogskept only four or five

hours at night on weekdays for three years. After deciding to pursue a profession
using English at around age 30, she concentrated on improving her English abilities

by studying intensively. She successfully passed challengiglisBriests in a short



period of time by studyingrimarily by herself and by developing her own personal
network that helped her improve her English abilities.

Because personality is widely considered to be the most salient individual
difference among learners, a number of researchers have investigated the
relationships between personality variables, such as extrowémsioversion, and
foreign language achiereent. Some of these researchers utilized the personality
taxonomical frameworks developed by psychologists, such as the Big Five model
(e.g., Verhoeven & Vermeer, 200&)d the Myerdriggs Type Indicatofe.g.,

Dewaele & Furnham, 1999; Ehrman, 1994; Lawrence, 1983Wever, the results

of these studies fail to identifyear relationships between certain personality
characteristics and foreign language achievement. This appears plausible because
the same personaligharacteristic can functiogither positively or negatively
depending on what specific aspects of langfagg, reading or speaking) are

learned in what learning contex¥hat constitutes personalitharacteristics

largely depends on the learning situation and what aspects of the language they
learn (DSrnyei, 2005).

As with the case of the relationship betm personal dispositions and
foreign language learning achievement, a direct relationship between personal
dispositions and foreign language learning motivation might not be plausible, as all
persons have the capacity for motivation. However, persor@isii®ons are
inseparable from motivational behaviors, such as deem@king, taking action,

and intention to learn a foreign language, because they are fundamental aspects of
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cognitive and emotional functioning that affect a personOs thoughts angsfeelin

and it is these thoughts and feelings that underlie motivational behaviors. In
particular, when considering the development of motivation over time, the impact
of personal tendencies cannot be overlooked because all learners must deal with a
series oftognitive and emotional challenges and make a large number of decisions.
Thus, it is plausible that personal dispositions influence foreign language learning
motivation. In this study, the participantsO-setlerstanding was an important

factor underlyingheir ability to produce satisfying personal outcomes, and their
independent tendencies aatallity to concentrate helped them focus and pursue

their personal goals in practical and effective ways. In addition, their tendency
toward optimism produced pdisie perceptions of the challenges they faced, a
willingness to work hartb meetthose challenges, and a belief that they would
achieve their goals. In sum, all of these characteristics served as sources of

subsequent motivation.

Key People

Key persons &d a strong impact on each of the six participantsO learning
motivation. For the most part, they received positive influences from these key
people, who can be divided into two categories: family members anfhnmaly
members.

The participantsO famignvironment was a primary source of support and

encouragemensakiko and HarukaOs cases were the most salient examples of a
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supportive family environment. They grew up in similar family environments in the
sense that both emgnments laid the foundatidor their future English
developmentBoth sets of parents exposed their children to music since they were
small and introduced them to English before their formal English education began
in junior high school. Both sets of parents encouraged their anildngursue their
interests and generously provided financial support for their childrenOs educational
pursuits. In both families, the parents and children maintained a good relationship
in which they communicated with one another frequently, and thetpameavided
useful suggestions that were attuned to the childrenOs interests when they faced
problems. For example, HarukaOs mother suggested that she apply to an American
university when she failed the Japanese university entrance examination, an idea
tha Haruka immediately embracetihe parents supported their children financially,
too. As noted earlier, all the participants are from middlesd@milies, and despite
the factthat all the parentsO incomas limited they nevefailed to supportheir
childrenwhen theystarted to pursue something new because of financial reasons.
A second salient feature of the participantsO family environment was the
liberal attitudes of the parents. None of the participants were told what particular
activities to do onot to do by their parents; rather, their parents introduced
activities, such as taking English or piano lessons, and let their children pursue
what they liked. For example, although SakikoOs parents consistently encouraged
her to become a specialistarparticular field, they never specified the field.

HarukaOs parents adopted a similar approach, as shown in the following excerpt:



‘x¢‘ TMt£’?’T\-'>‘s"MIoMOoepxonz;,z’rzu
U"Az6 qi‘s|O02a1>)QozfweT’-Vscw>ray
d”qMOs“Milh{
My parents didnOt force us (Haruka and bany sister and brother) to do a
certain thing, but gave us many options, such as music, art, sports, and
English, and let us chose what we liked among them (Case 3: 56).
Shinrecollects that his parents always let him do what he wanted to do. For
example when he talkedbout his dream to become a professiored jausician
when he was 18, his paremsver discouraged him, even though they could have
easily made the point that his chances of achieving such a goal with his late start
was extremely unlikgl if not impossible. Instead, they arranged for him to take
piano lessons with his aunt, who was a piano teacher.
The supportive and liberal family environment was not a feature found only
in the participantsO birth families; it was also present in théameailies they
gained after marriage. ChieOs husband and his mothEakayaikOs wife
respected their decisions concerning changing jobs and studying at graduate school
after marriage. They rarely discouraged their partnersO decisions and they provided
both mental and emotional support. The spouseOs attitudes were particularly
important when the participants resumed studying English after marriage. Chie is
the prime gample of this. She commente®, ExMm«®-Vs‘Ot h’'M
M{ gMloXe: h{¢“A>£+ShTlh’«Sh’MM z«*h
M\gU K”s'fe> h’MMq{ ~ My husband always said, ODo what
you like to do. ItOs fine to quit (ygob) and dssomething elsé you have

somethingyou want to doQCase 5: 59 Her husband was consistently supportive
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while she was searching for a new career optibite working at the city office,

and after she resumed and pursued her English career. His unwavering support and
liberal attitude toward her and her career change was certainly a motivational
source underlying her subsequent achievement.

In addition to he more obvious benefits of the familiesO supportive and
liberal attitudes, they also influenced the participantsO personal dispositions, such as
their degree of seffinderstanding and independence. This occurred because the
participants were provided tifieeedom to think about what they liked and the
reasons they liked it when considering choices in life. Consequently, they grew
confident about the choices they made and became comfortable following their
own interests, which helped them develop internaivation and pursue self
selected goals. However, this was not true for all the participants. In ChieOs case,
her parents held conservative ideas about womenOs jobs. Though they did not
compel her to follow their ideas, she was strongly influenced by thednit took
her a number of years to develop the independence to finally leave her job in the
city office and began pursuing her real interests.

The participantsO famignvironmentanbesummarized athe place where
their autonomy was nurturet@ihe hea of learner atonomy isthe ability to be
responsible for one@wn learning. Even though thelvea of autonomy might vary
from culture to alture, (e.g.western culture oksian culture[Benson, 200§, its
importancen education has been widelycognized by researcheasitonomyas

well as competence and relatednessne of the three basic human netds
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peopleneed to satisfy for fulfillmeniDeci & Flaste, 1996)the development of
learner autonomy and the developmeianguage proficiety are integrated

(Little, 2007) andautonomous leaing nurturesintrinsic motivatiorand sel
regulation(Ushioda, 2007)Benson(ibid.) states thaautonomyis primarily an
attribute oflearners, rather thadearning situationsand if this is the case, learnersO
family environmentre plausiblythe primary source fdhe development of their
autonomous disposition.

Outside of the family environment, the participants interacted with key
people who exposed them to new and valuable ideas. For insStakaguki
encountered a number of skilled English teachers in his jurgbrdahool and high
school whose instruction captured his interest and stimulated his motivation to
learn and teach English. He decided to study linguistics at the age of 33 because he
was inspired by one of his friends who spoke several foreign languadjesha
had a clear vision of his academic career. Yet another example of this cdstueyns
who enjoyed English class for the first time and engaged in reading authentic
English novels when he was a university freshman because he likedttireOs
teading styleand the way he spoke EngliS$hinrecalled his experience with that
teacher in the following excerpt:

?2ty$>°mieepzE\UN\tz®ijeepVhT{ q voz

®aEKz™ »tlo™*OT{ qtOiZsepb{®?‘tmM

OXrO¥0{ gq TezijepKeytQ'«"{b]XT(MS$A

pz{xfOMO$AU -Vscepb{é6 wr qT ®tmMoxt
IhX+'sTlhpb {fexEV' "M$Ap h{
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We read one story every week. The teacher asked the students, OHave you
read the text?O and then only said, OLetOs talk about what you thought.O He
also asked, OWhat do you think ofE?O and the students were able to answer
if they had readhat part of the text. It was a very interesting class, and |
liked that kind of class. The teacher didnOt explain the meanings of the
sentences and vocabulary at @lhat was a great class for me. (Case-4) 3
These key people also frequently servedade models for the participants.
Taeko is the best example: She regarded the American high school students whom
she encountered in Seattle as powerful role models and strongly wished to emulate
them. She felt that they had many desirable personal ¢baséics, such as a sense
of responsibility, maturity, intelligencend caring attitudes, statin@H w o t x
b]M hjUM”sq¥Mt h{t'w'Ots“hM E-f h{c«lq
6 OfXsloz<O°St'gé 0o "hMq¥Mi% h {~ QO learned that
there were much greater people in the world. | wished to grow up and be like them
and communicate with them again using better EnglishO (Case 1: 4, 29). TaekoOs
hostmother in AustraliaRose whom Taeko lived with for two years while
studyng for her MasterOs degree, was also a role model because of her enthusiasm
as an ESL teacher, her multilingual abilities, and her strength of character as a
single mother with two childreMaeko wished to become strong liReseand to
communicate with &r in English as an equal. Taeko commented aRosk
€"9 x3i"U”¢st“w6 p hZerzE AYOp 'h'z
Kesétédh ' MMsqg«<¥Mf h{e «: "édh z3
imcU2"q 0 IT“«loM”\g<zb]M isq¥loM

T h{tegM”\qpzPAYO"34ixXj'OUK"“fdep
hoo
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ThoughRosehas a Singaporean accent, she is a native Engkstker, so |
wanted to speak like her. | also admired her because she speaks several
dialects of Chinese and worked hard as a single mother. Thanks to her, my
motivation to learn English can never decrease (Case 1: 37).

Sakiko is another example of a peigant who was positively influenced by
her teachers. She had a number of good teachers whom she perceived as role
models for her future career, such as her English teacher in the language school
when she was a secondary school student and the profglssdrecame acquainted
with in the graduate school she attended.

Even when the participants encountered English teachers who were not
desirable role models, they were generally able to use the negative experience with
those people in a way that pushed tHerward. For instance, when Sakiko met
teachers whom she perceived as unqualified, such as her junior high school English
teacher whose pronunciation sounded extremelymadive and the unenthusiastic
English instructors in hdirst year in theuniversiy, she considered them
undesirable models for her future career and worked hard to avoid becoming like
them.

These key people in the participantsO lives were important motivational
sources who strongly influenced the participants through their interaetitins
them. The family environment was indispensably involved in laying the foundation
for foreign language learning for each participéittle research into the impact of
significant others has been conducted in the field of foreign language learding an

foreign language learning motivation; howeubesefew reportsindicate a



relatively insignificant impact of the people around the learners. For example,
parentsO proficiency in foreign language was not important for their childrenOs
motivation to leam a foreign languag@@srnyei et al., 2006)which was true in the
case of the participants this studyas none of their parents meehighly proficient

in English. Ithas also beereported thathe relationship between Japanese English
learners and the milieu (i.e., the attitudes of the people around the ldamans
foreign language learnifgs weaker than that ¢fungarian studesiRyan, 2009)

In stark contrasto these findingghe impact of key people, especially the role of
parents, has been considered crucial in other fields. For example, research on the
acquisition of expert performance (Bloom, 1985; Ericssonmige& Tesch

Romer, 1993) has shown that the parents of most expert performers provided their
child with favorable and supportive learning conditions, and the parentsO own
interest in the activity, their work ethic, and their motivation to engage in the
acivity helped lay the foundation for their childOs extraordinary achievements, and
their ability to sustain intensive practice for a long period of time. Another
explanation for why parental influence is important is provided by hope theory
(Snyder, 200Q)which postulates parentsO (or caregiversO) essential contribution to
the development of godlirected and hopeful thinking in children. Hope theory
suggests that children who are raisedjbgd caregivers who provide a supportive
environment are likely to develop the capacity to identify multiple ways to achieve
goals (pathway thought), energetically pursue those goals (agency thought), and

alter the pathway or goal when facing obstaclespintrast, children who
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experience psychological hardships, such as abuse and parentsO divorce, frequently
do not develop such important life skills. The participants in this study were raised

in a supportive environment in their childhood and appeardéwelop the life

skills indispensable for achievirggh-level accomplishments. These research

insights support the contention that the participantsO parents made a considerable
contribution to the participantsO English achievement. In addition to tiksgare
contribution, other people in the participantsO lives, such as teachers, friends, and
home stay family members were also important, as they provided new ideas and
served as both positive and negative models for tiéese individualshe

participantamet in different learning situations influenced thearning motivation

directly and immediately.

Internally Emerged Motivation

All six participants possessed an internally emergent motivational source
that took a number of forms, including feelingdiking and interest in English,
using English as a communication tool, and learning English as a school subject.
Internal motivation emerged both in their childhood (for Taeko, Sakiko, and
Haruka) and after they became junior high school studentSifioy Chie, and
Takayuk). Sometimes the internal motivation directly concerned English study (for
Taeko and Sakiko), while at the other times, English was connected to the

motivation to learn other skills and subjects (for Haruka$imd).



Some participantaurturedtheir internalmotivation when they were
children by engaging in enjoyable Enghsated activities, such as watching
English movies, reading English picture books, listening to English songs, and
communicating in English with nedapanese arttieir English teachers. Sakiko
was the most salient case of those who developed a form of internal motivation in
childhood that influenced their future course. She mentioned how the English
movies she watched in her childhoodpired her interest in Engh.She naturally
became interested in Engliglnile watching EnglisHanguage films with her
parentsand sustained high level learning motivation throughout her English
learning history.

As noted above, the role of parents was important in the developithiet
participantsO internal motivation. Through the English experiences they had in their
childhood, the participants generally developed internal motivea®they enjoyed
working onEnglishrelated activities rather than obtaining external reinfsyce
such as praise or good gradeésperiencing aense of joy in the initial phases of
practicinghas also beeidentified as being common among people who became
expert performers. The credit for this partly goes to the parents, as they introduced
the chidren to the activity in a favorable way (Bloom, 1953).

Internal motivation also developed after the participants passed from
childhood to adulthood. A salient example is Chie, who resumed studying English
in her 30s. She quickly improved and overcamealp@roximatelyl0-year non

English period by reading and writing large quantities of Englidhlé/éhe
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adopted this strategg order to improve quickly, she clearly enjoyed these English
literacy activities, in part because of her love of reading anthgin Japanese she

had developed as a little giflakayukiis the most salient exampkes hisprimary
motivational source was almost always based on his interest, which is illustrated in
the fdlowing short comment he mad®,)8§U-VvgMO‘“zhi@(MT’

sloM”iZsoe pb {~ O studied only lkcause it was interesting to meO

(Case 6: 3R Although his primary interest was science, English eventually

captured his attention because of his junior high school English teacher. He disliked
studying only for external reasons, Buas getting good grades on term tests; rather,
he studied everyday in junior high school and high school (e.g., he memorized new
English vocabulary while commuting by bicycle) primarily because of his interest

in the language. He also practiced speakinglish and worked as a volunteer

guide and interpreter with tremendous enthusiasm while a university student
because he wastenselyinterested irthoseactivities.

In some cases the internally emerged motivation that drove the parépant
learning didnot directly concern English; however, it fed the participantsO
subsequent motivation to study English because the English language was a
necessary tool for other interests or goals. The most striking case involved Haruka,
who never particularlyliked Endish. She stated@ 6 U<«wb]X-Viqg¥l
h\gx°S<sMas+Zrv {~ @Dve never thught that | really like EnglishO

(Case 3: 55); rather, English was always a tool to achieve other goals, such as

studying abroad, singing gospel music, and taking part in human rightsiestivi
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all of these activities were based on her internal interest. Another example in which
the English language was in a secondary position can be foun8huttwho was

not particularly enthusiastic about studying English in school; however, he mas bee
interested in western music and movies since he was in junior high school and he
autonomously chose to read a number of original stories in English that were the
basis of western movies.

The internally emerged motivation that the participants displaged h
relevance to constructs from two psychological frameworks. The first construct is
intrinsic motivation, which refers to motivation based on internal factors, such as
enjoyment and satisfaction, and which constitutes a dichotomy with extrinsic
motivationin Selfdetermination theory (Deci & Ryan, 1985). Intrinsic motivation
has been further classified into three-sabegories: Intrinsic knowledge, Intrinsic
accomplishment, and intrinsgtimulation, accordingp the degree of self
determinatior(Noels et al., 200Q)and the relationship between the motivational
components postulated in Robert GardnerOs-edaitational model and the sub
categories of intrinsic/extrinsic motivations have been exan{iMesdls, 2001)
Although intrinsic motivation has long been regarded as important for language
learning, researchers whose primary concern is-tenmg motivational
development have recently investigated intrinsic motivation from a developmental
point of view. This view concerns the interactions between initial intrinsic
motivation and subsequently developed-gelfermined extrinsic motivation

(Hayashi, 2005), and ¢hdevelopment of a deeper level of intrinsic motivation,



which can be contrasted with the initial, shallow level of intrinsic motivation, for
autonomous development (Nakata, 2006).

Another construct relevant to internally emerged motivation is interest.
Interest has been recognized as a crucial motivational source in educational
psychology(e.g., Dewey, 1913; Thorndike, 193and more recent resear(@hg.,
Hidi, Renninger, & Krapp, 2004uggests that interest is a key concept in the
interaction among motivation, learning, and emotions, based odghéhat these
three constructareinseparable and interrelated. Though interest has been
conceptualized in a variety of ways, it has recently been conceptualized as a
dynamic construct situated specific contexts. Somesearchers have viewed
interes as being made up of developmental stages, which include the initial
emergent form of interest and a more developed stable form of interest (Hidi,
Renninger, & Krapp, 2004). Despite the close association with motivation, the
relationship between interemtd foreign language learning motivation has not been
explored yet.

In line with the research findings on intrinsic motivation and interest,
internally emerged motivation was a powerful motivational source for the
participants in this study. It both dirgcinfluenced the participantsO immediate
interest, and that possibly affected their future interest, and it constituted an
underlying motivational source for subsequent English learning by providing the
participants with a positive affective orientationvard English. Because internal

motivation represented the participantsO inner voice from their heart, it was
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primarily unintentional and uncontrollable. However, it was nurtured by the
learning environments they were exposed to, especially those theieagpd in

their childhad.

External Goals

As motivation and goals frequently go hand in hand, all six participants
were by and large goakiented. They consciously or unconsciously set different
kinds of goals throughout their English learning histories example, when they
began studying English in junior high school, their goals frequently concerned
academic performance. When they faced the entrance examinations, passing the
tests became the primary goal. When they studied abroad, acquiring coatnaanic
skills became the paramount goal. When they finished school, using English
effectively in their jobs became the primary goal. The participantsO perception of
any particular goal determined the povef that goal as a motivator.

First, external goalmvolving a vision of the future, and especially those
related to the participantsO future careers were the most salient motivational source.
These goals always involved a letegm perspective. For example, because Sakiko
selected a career goal relativelgrly in her life, she was able to maintain a high
level of motivation throughout her English learning history. In contrast, other
participants made decisions about their future careers much later in life than Sakiko,
and their English learning motivatidluctuated a great deal until they selected an

Englishrelated career goal. TaekoOs case clearly illustrated the difference in the
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sustainability of a goal with and without a vision of a future career. When she was a
high school student, her goal of bedngia skilled English communicator was not
related to her future career, and she temporarily forgot about the goal after focusing
on the shorterm external goal of passing the university entrance examination. In
contrast, the decision to improve her commmative English skills she made after
visiting Australia at the age of 21 was based on a vision of a future career; this led
to her sustained motivation. The same motivational effect can be seen with Chie
andShin their English learning motivation becammeich more consistent after

they made a decisido pursueEnglish related careers.

Second, the participantsO motivation was intense when they autonomously
identified goals important for them. In these cases, they focused on studying
whatever was necessdaryachieve the goals by regulating their behaviors. Haruka
is perhaps the best example of a person who internalized initially external goals.
She dislikedosing the academic Oganst® was participating in and recognized
that English was an important sival tool she needed to use to achieve other
important goals. In order to Owin the game,O she studied English intensively and
strategically when necessary. As she repeated this learning process when she
studied in the United States in her high schooleomm@duate, and postgraduate
studies, she achieved an advanced level of English proficiency with-fieéive
English pronunciation. Though she attained nalike fluency and pronunciation
as a consequence of the internalization of what were origindaéyret goals and

she outwardly appears to be enamored with the English language, in fact, her true
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passion has always been pursuing academic goals and career goals. Though she has
never particularly liked English, she needed a good command of the lamguage
order to achieve her primary goals.

How the patrticipants perceived their goals was an important determinant of
motivational sustainability and goal attainability becaihsayoalsthey perceived
as external to themselves motivated the participantstemigorarily. In contrast,
when the participants viewed the external goals as being associated with their
future career othey becaménternalized goals, the external goals became powerful
motivational sourceshis is best explained by thel&determinabn theory (Deci
& Ryan, 1985) introduced in the previous section. The degree edetelfmination,

or internalization of external goals, largely differentiates motivational sustainability.

Authentic Communicative Experiences Using English

The participatsO handsn experience with authentic English
communication was a salient motivational source. Communicative interactions in
English, which typically took place while they were studying abroad, provided a
strong positive impact on the participants® mimdiwvaThough relatively rare, the
participants communicated in English in English classes in Japan, which also
provided them with a positive motivational influence.

Studying abroad allowed the participants to communicate with native
English speakers in natl contexts, an experience that undoubtedly constituted a

powerful motivational source. Using English in this context improved the
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participantsO English communicative abilities, an opportunity that Japanese English
learners do not regularly have in tfewdnese EFL environment. In addition, the
use of English in natural contexts influenced the participants emotionally. TaekoOs
experience studying abroad for the first time best illustrated this influence. She
commented on the influence of studying in Sedtr two weeks as follows:
«<Wb]XeéH!ZhZRAp hv{fwKgpQ ' !"lhcepb
‘“Y<t<«fOt"et h{fetpxrj’TqMOQqSqgs Xoz
E"AYOs\q<«tlh“ hepbZrz®AgT«{ qT{«l
qQUAStM—oces\g>xUT '«"*Ots“3 hv {
It was one of the most influential events in my life. My personality even
changed after that. Mmother acknowledged the change too. | used to be

relatively quiet and occasionally said negative things, such as, Ol may not be
able to do it.O | became more active and positive, and IOve tried many things

since then (Case 1; 4, 23, 30).

Interactingwith American high school students was a significant experience
for her, and it provided an impact that changed her life, including part of her
personality, by making her more independent and proactive.

The positive impact of studying abroad does not ntleainthe participants
had only positive communicative experiences while overseas; rather, they all faced
communicative challenges they had never experienced before. For example, Taeko
was shocked about what she perceived as the immaturity of Japanesehloigih
students, including herself, in comparison with her American counterparts and
about her limited ability to speak English during her first stay in a foreign country.
Sakiko learned that, despite studying intensively for 10 years, her communicative

ahlities were insufficient to carry on conversatiomsgh native English speakers in



authentic contextsShe was unable to understand conversations produced at a
natural speed by native English speakers during her home stay in the United States
when she waa university junior. Because of this experience, she realized that she
needed to improve much more in order to communicate effectively with native
English speakers. Haruka also experienced culture shock with her host family and
American friends that occred because of a lack of communicative abilities at the
beginning of her first home stay at age 18. In order to succeed academically and
compete gccessfully with native Englisepeaking students in high school and in
her undergraduate and postgraduatdisf) she made a tremendous effort and
developed her personality in more sb@nd independent directions.

7Y 8§ tUZhXsTlh{o xHEt iT'qgMO\qt€]

hXsTlh{)8 0seqTs”"s’'z)§ h"MMg¥lozz
®telh’ E ZY®§ x™Zt)8§ sMsq¥lh{«Qyz«l

qC;>'X " hMqg¥loub"%w«apu> lhiz Voice in
Diction ¢ M O S p phonetic alphabet 6 lheiZrz® Qh’'MM\q
iT'z2x)8 0 A> |lhZrzzYe§ watx C lo”

«<Mh{)8 ' sMT'{C;xrO o<«<tysMqg\-<«<KlhZrz
)8 opV'\gqs'zeeyMMiZiT'¢"w zqg¥loh({

| didnOt want to lose the game to the American students. | didnOt want to
resort to the excuse that IOm not a nathgdih speaker. If | can make it by
studying hard, | studied desperatelyE | thought that American students
didnOt study as much as some people said. For example, when | wanted to
improve my pronunciation and took a speech practice course, we learned
the plonetic alphabet in OVoice in Diction.O | studied it and got an A for the
course, but some American students got a C because they didnOt study. Of
course, | canOt pronounce some of the English sounds completely correctly,
but | simply thought that | couldvercomemost challenges by hard work
especially when hardiork isthe only thing that matter§Case 3: 2@7)

Chie, as the most mature student in the study abroad program to England,

became the group leader, but her English was insufficient to comrteunica
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effectively with native English speakers. Importantly, these negative experiences
fueled the participantsO learning motivation remarkably, and they studied English
intensively afterward; this burst of energy boosted their English proficiency
noticeably.

When in Japan, the participantsO opportunities to communicate in English
occurred primarily in formal English classes. Even though most of the
communication did not involve native English speakers, communicative English
activities in the classroom affedt¢heir learning motivation positively. For
instance, Haruka enjoyed speaking English in the YMCA English class she
attended when she was 12. Her Japanese female teacher, who spoke English
fluently, encouraged the students to practice speaking. Harukishiédtgeacher and
her way of speaking English very much and thought that speaking English was
interesting Takayukispoke English for the first time in his university class and
quickly became fascinated with speaking the foreign language. This love of
spe&ing English was the basis of his subsequent Engited activities:
establishing an ESS club in the university in his sophomore year, becoming the
leader of the club, and joining the student volunteer organization for guiding
foreign touristsan actvity involving frequent interactions with foreign visitors in
English. In particular, his involvement in the guide work helped him not only
improve his communicative English abilities but also provided him with the insight

that speaking English fluently wanot sufficient; acquiring knowledge about



Japanese cultuand traditions and the abilitp describe them in an
understandable way to the foreign visitors was crucial.

Using English communicatively was an important motivational source for
the participats because it satisfied a fundamental need of English fedgarch
has confirmed the advantagef study abroaéxperiencesnd the importance of
high exposure to a target languaga sontentbased curriculunfyashima &
ZenukNishide, 2008)Because that fundamental need is not usually fulfilled when
studying in an EFL environment, studying abroad served as an essential
opportunity to use English in authentic contértsmost of the participantsiow
the participants perceived the communisaithallenges they faced when studying
abroad determined their subsequent motivation and learning. Some learners feel
overwhelmed by the challenge of communicating in a foreign language in an
authentic context. This is likely to occur because what thestsidhave
experienced as Ocommunicative practiceO in EFL classrooms differs significantly
from authentic communication in terms of, for example, lexical choice,
pronunciation, the rate of utterances, and the required speed and length of the
interactions. Al of these must be adjusted appropriately for real communicative
contexts. Feelings of being overwhelmed can lead to dinadisiotivation;
however, this did not happen to the participants; they were motivated further when

faced with communication diffidties.
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The Entrance Examinations

The participantsO motivatiovasstronglyinfluenced by university entrance
examinatios. Taeko, Haruka, Chie, affdikayukOsnotivation increased before the
testbecause passing the test of thieaol where they wished &itendserved as a
strong motivator for themn contrast, Her finishing the tests, their motivation
decreasetioth when they passed and failed the tE&3&kiko andShinwere
exceptions as they did not have to take the public examinatemrad in heir
universities). For instanc&aeko passed the test of the prestigious university that
she desired to attendndher motivation almost disappeared for the next two years
because of the intensity and length of study; she described the feelings at that
moment as follows:

lgpb]M|*s00z<wb]M)8 h°aUKIh™Mwzx bW
" 8aEsMpbT{sSol A< 0zS aqTczeiiZp

XxXsXM-cesqg\tpVoz® ;" "0” awg\—-p~oesp
]gi,h“gqTz GTX80OH,tOloz+"«¢c<Olo E Yx
MO"qQTUE@"qT " eesp'oz.- “0lé”"@"¢ 0"

h“loMOoap{x bWozKf“téoiwig§MbWozKz
se@T\OMO~0Os\&E<hw MT< esMg¥lo flheep
bz aw 4 >BQ”g E S "ohGYzfaetOehwpzije
lgs "o<MMTsgMO/{

| was very tired after studying very hard for the whole year for the entrance
exams, and afterward, | was totally free for a year. | had dipsetjob for

the first time, made new friends came from otlreras, and visited these
friends to eat meals together at their apartments. 1tOs a totally new world. |
joined a club, went skiing and snowboarding with my friends in winter, and
played volleyball in the gym. ItOs very free and very different from high
sclhool, and | thought this might be interesting compared with the last
yearE as | entered the department in the university | aimed, | thought itOs
OK to have a rest for a while (Case 1:111)
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Chie failed all the examinations she took except the one famikersity
affiliated with her high school. As she majored in a-BEmglish subject inhe
university, shdostthemotivation to study Englismtensively even thouglshehad
studiedEnglishvery hard for three years in high school andasstill a reqiired
subject for the first te years in the universitidaruka, who always understood the
importance of English and internalized her motivation to study English, failed her
Japanese university entrance examinationsTakdyuki who always studied
English based on internally emerged motivation, failed his high school and
university entrance examinations. They too were notffoee thenegative
washback as Takayukkperienced motivational decreases afterward because of the
emotional shock that accompadhithese failuresThe participants this studyall
of whom achieved higHevel English proficiencywerenot free from the influence
of the entrance examinatian

Washback istte influence andefjree of the influence of teBtsis well as
the influence oturriculum, teaching practice, teachers, sinients8! on teaching
and learningwhichhas been a frequent topicthe field of foreign language
learning(e.g., Brown, 2005)The use of higtstakes screening examinations with
university candidates has been an ideological and prevailing practicaly in
Japan but alsother Asian counties such as Korea and China for rdacgdes.

Both positive and negative effects have been discussed concerning this practice.
While the entrance examinations served as a signifiesternal goal and powerful

motivator,they sometimes resuih serious motivational decreasBgcause



succes®n theexaminatbns largely determines studenfistire career success (i.e.,
passing the examination of a prestigious school is the traditional path to entering a
prestigious company), passing the examination is the ultimatagdnal goal for
manyJamnesenhigh school student¥heyexperience amcrease in motivation and
study intensively beforéne testpy which theidearningis increasedThe problem

is thatthis positiveeffectcan be temporary armbme at a high pridé¢ decreased
motivation to stdy or in some cases a virtual refusal to study further once the
examination is completedlVhen considering a lorgrm process of foreign

language learning, especially whidae learning goal is to achieve hidével

proficiency, the negative impact of thests cannot be underscored.

Why does theegativewashback occurfh general, the constant external
and internal psychological pressure that Japanese students receive for a minimum
of one year, while studying intensively for the examination, is an oamihg
challenge for most. Studying for the examinations primarily involves a large
amount of rote memorization over several different subjects, including those the
students do not particularly like or have an interest in. Very little communicative
English if any, is presented ithe examinations. As a result, many students force
themselves to engage in a mindmbing routine of memorizing large amounts of
information thais of dubious future use and that entails sacrificing engaging in
more meaningful dwities. Despite the effort involved in this endeavor, only a
limited number of students successfully pass the entrance examination for their

first-choice university. Many students, including those who are ultimately
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successful, have to live with constéintstration or anxiety while theyr@ studying

for the examinatiotecause the quantity and quality of study is not even close to
what they originally planed or imagined. Consequently, by the time students take
the examinations, and regardless of whethey are successful or unsuccessful,

they are likely to feel burned out and desperate to be free from studying. They wish
to do something enjoyable, and that rarely involves new academic goals. In a sense,
negative washback is an inevitable aftermath efaihtrance examinations.

Even though studying for the entrance examination involves achieving a
goal, the goal is not necessarily sedlected and in many cases, the goal simply
evaporates when the examination is finished. Moreover, the initial goalesadjg
not replaced with a subsequent goal. Although the participants eventually found
subsequent goals before English was completely forgdktemegative effects of
the current practice of administering highly competitive entrance examinations
the English learning motivation of many teenage Japanese stuagg@ar more
serious than the positiveffectsof them, as the studentsove through the

secondary and tertiary English education system.

Classroom Experience
Although the participants enjoyedotivating eyeriences in their secondary
schoolEnglish classroomseglines intheir motivation to learn Englishlsotook

place inthe same English classroorf®r instanceSakikoOs motivation decreased
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slightly once in her English learning history wihghe became a university
freshman. She stated:
Really, | was shocked. | studied English very hard for three years in high
school. Now I got into the university, and | expected that the level of the
univer~sity must be higher, of course, than the Ieyelhefrligh school. It
wasnOt. Also, the level of my classmates wasnOt good. They didnOt
understand, for example, the meaning of Oit depends on.O Even high school
students know that (Case 2: 8).
Contrary to her expectations, she had to attend a class wikhywea
motivated classmates whose English proficiencies were lower than her high school
friends. The classes were also taught by what she felt were unenthusiastic
instructors. Even though she had a clear goal concerning her future English career,
she could nbmaintain the same level of learning motivation in that environment.
Haruka andshinOs motivation decreased after their formal English education began
at age 13. They felt that their junior high school English classes were uninteresting
because they digéd memorizing vocabulary and grammar. Tho8gimOs
motivation decreased gradually, HarukaOs motivation dropped immediately because
she had enjoyed the communicative English class she attended the previous year in
which she had opportunities to speak Estgivith the other students. She liked the
female instructor, her approach to teaching, and her ability to speak English
skillfully. Compared with that class and teacher, the English class in junior high
school was boring. HarukaOs motivation also dectémsmuse she experienced

reverse culture shock upon returning to her Japanese high school class from her

oneyear study abroad experience in an American high school at age 16. After
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knowing the bright side of an American high school, in which the teachers
respected the individual differences of each student and strove to develop each
studentOs strengths, she was disappointed with tiegieeged Japanese high
school curriculum.

The participantsO motivational declines that occurred in the Japanese
Englishclassroom illustrates a number of motivational challenges faced by
Japanese students in Japanese English classrooms: the compulsory nature of
English education, the testiented and relatively inauthentic, uncommunicative
English curriculum, and the insttorsO frequently poor command of spoken
English. They were not crucial sources of demotivation for everyone, as some
participants, Taeko, Chie, aftdkayuki increased their motivation after their
formal English education began; however, when combin#dtihe subsequent
effect of the high school and university entrance examinations, the impact of the

English classroom can be significant for some students.

The Key to Success in Foreign Language Learning
In this section, the key to successful ford@mguage learning is discussed.
In the first half, the initial underlying proposition of this stiidguccessful learners
have experienced motivational declines at least once, but they overcome such
setbackBl is examined over the six case studies. After rsickeming the notion of
sustained motivation, a new assumption concerning the key to successful foreign

language learning is presented.
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Examining Initial Proposition 1

The initial proposition Stated thatisccessful learners have experienced
one or more rotivational declines but have overcome such experiences in their
learning processemn this section, teview each participantOs major motivational
decline and resurgence and discuss the motivational sources that uhdedie t
motivational fluctuations. | use the line charts the participants drew in the first
interviews.In the charts presented in this section, the dotted lines indicate the times
of motivational decline and the solid lines indicate the times when motiahtion

resurgence took place in the participants.

Taeko.

TaekoOs motivation noticably declined at age 18 (A) and began a resurgence
at age 20 (B) (See Figure 2Bgefore this largest fluctuatiamccurred her
motivation increased to all time high at age 1 &wkhe partipated in a tweveek
study aboad program in the United States. Because of the impact from that study
abroad program, she wished to study English intensively to become a good English
speaker after enrolling in the university she wanted todgttgowever, she
temporarily postponed her desire because she had to study for the universtiy
entrance examinations for the entire next year. Her motivational decline happened
because of theegativewashback of the universtiy entrance exminations. After
being free from the intensive studying for the entrance examinations, she allowed

herself to enjoy a more relaxéfk as a universty student. As a result, her English



learning motivation was weakened and she did not seriously study English for the
next twoyears. At age 20, visiting Australia triggered her learning motivation again.
Using English communicatively in an Englispeaking country led her to regre

the past two years duringheh her English did not improve at all; however, it also
promoted heto recall her desire to become a good English speaker. This

experience provided her with a strong impetus to study English, and she once again

began to pursue her goal to become a good English communicator.
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Figure 22.TaekoOs motivational flucutuation

Sakiko.

SakikoOs brief motivational fluctuation took place betwee the ages of 17 (A)
and 18 (B) (See Figure 23). Her motivation has been constantly high because her
interest in English had never dwindeled and sheskégtted an Englistelated
career goal at age 15 by choosing to focus on English rather than the piano;
however, a motivational decrease occurred because of the disappointing classroom
experience she had in her university. At age 18 when she became a university

freshman, she had to take a general English course with relatively unmotivated and
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lower proficiency students. Even though she had had ateongEnglish goal and

had been motated to study English in high school, her motivation was affected
negatively when facing the demotivating class atmosphere. She felt that studying
hard was neither encouraged nor appreciated in the class where few students tried
to study hard. If she ha&perienced the same kind of course next year, her
motivation might have been jeapordized further. However, her motivation resurged
to its highest level the next year because she obtained the qualifiaction to take the
intensive English cource in the univiggsThe class atmosphere was entirely
different from the course she took the previous year: The students were highly
motivated, and a number of them aimed to study abroad. The course instructors
were also enthusiastic, and hard work was rewarded anddvétuaddition, taking

the course was an important step in applying to the study abroad program in her
junior year. Therefore, her English learning motivation returned to its previous high

level.
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Figure 23.SakikoOs motivational flucutuii



Haruka.

Unlike Taeko and Sakiko, Haruka stated that her motivation repeatedly
increased and decreased, and that high levels of motivation were not sustained for
longer than three years (See Figure 24). The primary pattern she displayed in her
English study was based on goal achievement: she experienced a sharp
motivational increase before achieving the goals and a sharp decline after attaining
them. Haruka stated that she neparticularlyliked English, but she believed that
English was a nesssary tool in her quest to achieve other goals: enrolling in a good
public high school (A), studying for the Japanese university entrance examinations
(C), and enrolling in and academically succeeding in her undergraduate program
(E) and graduate prograf®) in the United States. She studied English with great
intensity in order to achieve these goals. Therefore, her English learning motivation
inevitably rose when she targeted a goal that required English skills and diminished

when she ackved the goalR, D, F, and H).
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Figure 24. HarukaOs motivational flucutuations.
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Shin.

ShinOs major motivational increase and decrease happened at ages 24 (A)
and 26 (B) (See Figure 25). The first motivational decrease took place at age 24
after he graduateiom his universty. He abandoned his hope to become a
professional musician, but he didt have a specific alternative in mind for a while.
As he was not serious about a future profession, he worked as a telex operator for
two years after graduating from the universtiy. At age 26, his motivatiorgezsu
when he ended his moratoriymeriod ad decided to become a fully engaged in
mainstream society. When considering a possible professional goal, he selected an
Englishrelaed profession and reenteri@ university to study English literature.
Because his academic and professional pursues neated to English, he was

motivated to improve his English skills.
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Figure 25. ShinOs motivational fluctuations

Chie.
ChieOs motivational decrease took place at 18 (A) and her motivational

resurgence occurred when she was 29 (B) (See Figure 26). The decrease occurred
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when she enrolled in the Japanese literature department in her unirstiy.

though English was her faxite subject and she liked and was enthusiastic to study
it in high school, it was merely one of many school subjects téfier.

completing the university entrance examinations, English became nearly irreleavnt
in her life, a situation that continuearfthe next 10 years. After finishing her
undergraduate studies, sherked at the city office for eight and a hgdfars but

was never satisfied with the job. Whileasshing for a more interesting and
challenging career, she encountered English agaihe@nehotivation to study was
revived. English once again captured her interest and provided her with a new
profession, teaching English. Since that time, she has been motivated to improve

her English skills for the sake of her profession.

Motivational level
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Figure 26.ChieOs motivational fluctuations

Takayuki.
Similar to HarukaTakayukistated that his learning nidtion rose and fell
periodically His motivation to study English emerged primarily internally and was

based on his interest in Englisbarning English, and English related activities.
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Figure 27 illustrates his motivational fluctuations, which moved in accordance with
the changes of his interest. Although his motivation temporarily decreased at age 16
after failing the high school entramexaminations (A) and at 18 after failing the
university entrance examinations (C), his motivation resurged when he engaged in
Englishrelated activities that captured his interest, for example, studying English,
especially memorizing a greatad®f vocdulary in high schoo(B), speaking

Englishand forming the ESS club 20 (D), acting as a tour guide and interpreter

and leading the student tour guide interprebeb attheageof 21 (E), passing the

tour guide test and teaching Hsg at a languagschool a22 (F), and studying

linguistics in graduate school 38 (G).
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Figure 27.TakayukOs motivational fluctuations.

Each case clearly shows that every participant experienced at least one
motivation decline followed by a subsequent resurgence in motivation. Thus, initial
propositionl was supported by all six case studies. The participants potentially
could have lost #ir learning motivation and not experienced its resurgence;
consequently, they would not have achieved a high level of English proficiency, as

is the case with the majority of English learners in Japan. This suggests that
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successful learnersO advancedgeoicy is a consequence of conquering
motivational chakknges that occurred in théang-term learning histories. The path
to advanced proficiency in a foreign language is rough and winding, rather than
smooth and straight.

The primary reasons for motiwanal resurgence varied with each
participant: using English authenticallyan Engliskspeaking country (i.e.,
authentic communicative experience using English) for Taskending an
intensive English course where the students were motivatethamhchers were
enthusiastigi.e., classroom experience) for Sakjkargeting a notinguistic goal
that required English.g., internalizing external goalfor Haruka, pursuing
Englishrelated academic antofessional goald.€., an external goaklated to a
future care@rfor Shin, pursuing a more interesting and challengoig(.e., an
external goal related to a future carpkrs interestor Chie, and engaginigp an
Englishrelated activity(i.e., internally emerged motivatipfor Takayuki These
diverse reasons suggest that a key motivational reason common to all the
participants might not be identifiable. This issue is further discussed in the

subsequent sections.

A New Assumption
The motivational charts of the six particiapnts preseabed/e illuminate
two distinctive patterns of motivational perceptions among the six participants. The

first pattern is illustrated by Taeko, Sakil&hin and Chie, who experienced one
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major motivational decline, a motivational resuregence afterward ustaireed
motivation for therest of their learning historie$he second pattern is illustrated

by Haruka and'akayuki who perceived their own motivational level as constantly
fluctuating and unstabkaroughout their learning historids particular, Hauka
andTakayukOs perceptions of their motivation was interesting, as primary
motivational sources for these two participants differed complételgruka

viewed Englisrasan instrument to pursue her goals while interest in English and
English related antities motivatedlakayuki The second pattern provides an
important implicationEven iflearnes endureyears of intensive study and
consequently éhieveadvanced foreign language proficiency, their success might
not occur necessarily because they snstha high level of motivation over time.

In other words, sustained motivation is not always crucial for successful foreign
language learning. Although this finding does not support the proposed idea at the
onset of this study that sustained motivatiotheskey to successful learning, it
appears plausible when we consitler nature of motivation. Hhotivation is
inherently dynamic, then sustained motivation might not be possible. This insight
resulted in the emergenceatompletely new idea regardinghat underlies
successful foreign language learning: If sustained motivation is not a prerequisite
for achieving high proficiency in foreign language, an alternative psychological
force might exist that inspires learners to make prolonged efforts toBshgligh.
While motivation generally fluctuates throughout an individualOs learning history, a

relatively stable and long lasting psychological force can emerge that&nable
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learners to persevere with the challenging tasks they face over time. The presence
of this force differentiates them from most other learners. | propose that this force is
commitment to learningnd that salient motivational sources that interacted in the
participantsO learning histories led to the emergence of their commitment to

learnng. In the following sections, | discuss this new concept.

The Concept of Commitment

While the notion of motivation has attracted the interest of many
researchers, has been vigorously investigated, and has produced a number of
plausible theories conceng human behavior, this has not been the case with
commiiment.Little is currently known about commitmeamd low it influences
human behavior. §shologists have ngiaidrigorousattention tocommitment; it
has beeifrequentlyregardecasan element oftte motivational process, ante
concept of commitment has been discussed in limited ard¢he field of
psychologyconcerning, for examplsports, employm#, and personal
relationships.

Little attention to commitment is also evident in the fieldooéiign
language learnind-or example, Aloiaf2001)noted the importance of
commitment in relatioto learning strategy trainingut not a single study has been
conducted with a primary focus on investigatingrieersO camitment to learning.
Furthermorethe concept of commitmehts hardly beetheorizedand rigorously

discussedh the field In theprocessmodel of L2 motivation(DSrnyei & Ott—,
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1998, p. 48), commitment appeansrelyasone of the motivational stepalfich is
further discussed belgwin the following sectiond,explore andliscuss
commitment to learnin@sanenduringpsychological forcéhatthatsometimes
emerges longterm procss of foreign language learningriew commitment to
learning as an alternative to motivati@ther tharasonestage in thenotivational
processl beginby exploringthe concepbf commitment. Becausaotivation is a
more familiar construct, contrasting motivation and commitment allows us to

understand commitmentearly.

Boundary between notivation and commitment.

Both motivation and commitment are psychological concepts that are
proposed as the reasons for individualsO behaviors and the activities they choose to
engage in. The two concepts overlap with one another to a degree, but they are not
identical. Three fur@mental differences between motivation and commitment are
identified in the psychology literature. First, motivation and commitment differ in
terms of intentionality. While motivation refers to a naturally emerging force
closely associated with oneOs eamstj commitment refers to an intentionally
emerging force more closely associated with cognition. For example, Corsini
(1999)defined motivation as, Othe process of initiating, sustaining, and directing
psychological or physical activities, including internal forces, such as impulses,
drives, and desires involving in this processO (p. 611), while he defined

commitment as, Oin general, an agreement or pledge to be obliged to do a particular



deed in the ftureO (p. 190). Sternberg (1985, 1986)vs commitment as

analogous to a decision, a cognitive activity that constitutes a crucial element in his
model of love, which is elaborated below. Second, motivation and commitment
differ in the degree of persistemdisplayed by an individual. Though both are

subject to fluctuations, commitment is characterized by greater persistence than
motivation. Commitment is defined as Othe degree to which you feel bound to
another person@oon, 2001, pp. &), or Othe intention to remain in a relationshipO
(Nairne, 2000, p. 484Both definitions imply dedication to the activiiye., the
relationship). Furthermore, because commitment is associated with a decision that a
person makes consciously, it is less likely to fade naturally. Even if a person
reduces or abandons behavioral effort in the activity (e.g., overt behaviatadten

to maintain a relationship), it does not necessarily mean that the person has
abandoned her commitment to the actiy@arver & Scheier, 19987 final

difference between motivation and commitment concerns the order of the
emergence of the two forces. Motivation can precede commitment, while the
opposite cannot occur. Benner and i®99)stated, OCommitment may stem

from both internal factors, such as feelings of respect, affection, and likingE Or it
may stem from such external factors as family expectation, pressure from friends,
socid considerations, or business or financial interests and concernsO (p. 225). This
indicates that commitment emerges when a person possesses certain motivational
reasons; it does not emerge from a motivational vacuum. Generally, a person can

have the motividon to do something without having commitment to the activity,
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while the opposite is not possible. To summarize the differences between
motivation and commitment, motivation is a naturally emerging, frequently
unstable psychological force closely ass@dawith emotions, while commitment

is a more stable intentional psychological force closely associated with cognition,

which emerges from underlying motivational sources.

Two Characteristics of Commitment.

Two characteristics of commitment are identified in the psychological
literature. First, commitment strongly involves a personOs investment in a particular
activity, including Oemotional or materialO (Benner & Hill, 1999, p. 225) and Otime
and effort@Thompson & Holms, 1996, p. 51®specially when the person
encounters a problem. It invas the desire to invest the time and energy needed to
solve problems, the willingness to invest the resources required to solve problems
(Sternberg, 2006 and the behaviors needed to maintain a relationship even when
the investment is costly, to some extent unrealistic, and even when the person has
lost her original interegThompson & Holmes, ibigl. Second, commitment
inevitably involves prioritizing garticular activity over competing activities and
frequently leads the person to sacrifice engaging in other important activities. It is
relatively rare for a person to commit herself to more than one thing simultaneously
because of time and energy limitats. In this study, the six participantsO attitudes
toward learning another foreign language (L3) illustrate this feature of commitment.

All six participants studied at least one L3: Cls@eFrench, German, Korean,



SpanishLatin, and Middle Englistin high schooland as university undergraduate
and graduate studen(The participants were initially motivated to study the L3s to

a certain degree, but they did not study them with as much enthusiasm and
dedication as they displayed toward English and thieyipzed studying English

over the L3. Consequently, they failed to achieve high proficiency in the L3.
Because commitment emerges based on a personOs conscious intention, the person
commits to a particular activity and @dlates a large portion of heapacity and

large number ofesources (e.g., time and money) to the activity. However, because
each individualOs cognitive capacity and material resources are finite, they are
unable to fully commit to a second major undertakiragle 10 summarizes the
charaderisics of commitment contrasting withotivation.Intention (or volition)
andobligation(or responsibility) reflect partial paof characteristics of

commitment.

Table 10.Characteristics oEommitment

Motivation Commitment

Emotional drive Cognitive drive intentional
Frequently fluctuatedikely to fade  More stable, unlikely to fade
Proceeds commitment Not proceds motivation

Involves investment and prioritizing
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Models That Draw on the Concept of Commitment.

Next, | look at modelsf two psychological constructs, actiand love, that
draw on the concept of commitment in order to understand how commitment is
presented and functions in relation to these constructs. ¢sdgnine DSrnyei and
Ott—Os process model of motivation (1298yirawson one of these modelshd@
relevance of the concept of commitment presented in these models to the
interaction of motivation and commitmigin foreign language learning a¢so

discussed.

The Rubicon Model of Action Phases

Heckhausen and Gollwitz€t987, cited irHeckhausen & Heckhausen,
2008)proposed a model showing the process of taking action to achpve
(Figure 28). This model is important because it illustrates the intentionality of
commitment. Motivation appears in the predicisional phase while intention
(volition) is formed in the actional phase. A goal is a vague wish in the
predicisional phas but it becomes concrete in the actional phase through intention
formation (i.e., decision making). The researchers labeled this point of intention
formation as Ocrossing the Rubicon,O a phrase that indicates that the intention
formation is an irreversib, significant point in the process in terms of goal
actualization in which a decision is made and commitment toward the goal emerges.

The model suggests that motivation alone is not sufficient to realize a goal; both
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motivation and intention are necesstor action to occur and they operatentiin-
hand for goal attainment.

Therelevanceof this modeto the interaction between motivation and
commitmentn foreign language learning is thasuggests that motivation is not
sufficient to bring learners@shes to fruition; rather, learners need to make a
conscious, autonomous decision, an important process for driving themselves
powerfully toward goal achievement. It is at this point that their commitment to
learnng emerges. Heckhausen and Gollwittiscussa oneshot act, but the model
is relevantio goals requiring longerm engagement, such as foreign language
learning. Longer learning processes require greater commitment if the learner is to

continue taking successive steps toward the goal.

Intention Intention  Intention Intention
Formation Initiation Realization Deactivation
=
Q
=
el
=
e
Motivation ~ Volition Volition Motivation
predecisional ¥  preactional v actional ¥  postactional
Deliberation Planning Action Evaluation

Figure 28.The Rubton model of action phases (Heekisen & Gollwitzer, 1987
cited in Heckhausen & Heblusen, 200%. 273.



The Process Model df2 Motivation

Closely elated to the Rubicon model of action phase (Hauken &
Gollwitzer, 1987, DSrnyda andOtt— (1998)eveloped the press model of
motivation (Figure 2Pdrawing onthe action control trery (Heckhause& Kuhl,
1985), whichappears to shatbe similar base to the Rubicon modéhction
phaselt is the only modeln the field of foreign language learning motivation
where commitment igicluded DSrnyei and Ott— constructed thedelin orderto
design motivational interventions in foreign languageniea classrooms and
illustrated the comprehensive flow of thetian sequence and the motivational
influence while a learner is implementing classroom tdskhie model, the
motivational process is divided into three phases: preactional, actional, and
postactional phases, and commitment constitutes one of theipmahsteps, by
which vague goals (or assigned tasks) are transformed to more concrete intentional
goals. The intentionality of commitment is drawn on this step. Although DSrnyei
and Ott— stated that it was an important step, the role of commitment appears
relatively insignificant; the researchersO focus was on showing the comprehensive
motivational process of orghot classroom tasks; the role of commitment involves
one of the steps in the process. Also, in classroom settings, tasks are generally
imposed ly the instructor rather than salélected by the learners, and commitment
involves only one side of the dual aspects of the goal transforriNagitimer as

commitment (for selbelected tasks) or as compliance (for assigned tasks).
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A Triangular Theoryof Love.

Sternberg1986, 1988proposed the theory abve (or relationships) and
postulated that falling in love (or having a relationship) is fundamentally a
cognitive activity. He embodied this view in liieanglemodel (Figure 3P The
model consists of three primary components of love: passion, inticuaay,
decisiontcommitment, in which the intentional and persistent nature of commitment
is implicated. SternbergOs conception of love differs from previous researchers who
viewed love as divisible into only two types: passionate love and compassionate
love. Sternberg further divided compassionate love into two subcomponents:
intimacy anddecisiontcommitment. According to his model, passion is closely
associated with emotion, while commitment is a genuinely cognitive activity that
involves decisiormaking. The decisioncommitment subcomponent is important
because it allowed Sternberg to emphasize that love occurs based on a personOs
conscious decision, suggesting that love is a cognitively controllable activity.

SternbergOs triangle model and the three comizatitferentiate several
types of relationshipgarticularly close relationshipsver time For example, the
size of the triangle represents the amount of love: the larger the triangle, the greater
the amount of experienced love, and the shapeedfiangle represents thmalance
of the love. This can vary from balanced love, in which all three components are
equally matched, to unbalanced love, in which the three components play
differentially important roles. Further, when using multiple triangkesl, versus

ideal love and selperceived versus otheerceived love can also be explained.
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Intimacy

Decision/
Passion Commitment

Figure 30. The three components of lo@ternberg, 1988, p. 121

The model illuminates the rational and lisic nature of commitment in
terms ofits intentionality and endurancEhe Decision/@mmitment
subcomponent adds a realistic flavoidve, as it includedecisionmaking,
intention, investment, and the @ff necessary for sustainitmye. Commitment
stands in stark contrast to the passion and intimacy subcompomieicts,
represent motivationavolvement and emotional investment

The concept of commitment presented in SternbergOs model is relevant to
foreign language learning because both succgssrgsonal relationships and
language learning inevitably involwedividuals ina longterm process in which
theyhave to deal realistically with decistiomaking, time and energy investment,
sustained effort, and problesolving in order to achieve a go#lsuggests that
emotional drives, such as passion and motivation, are insufficient for the successful

achievement of longerm goals like language learning. Learners need to make a
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commitment to learning that leads them to think realistically about tiwbgtneed

and to constantly take action toward achieving their goals.

Commitment to Learning in Foreign Language Learners
In this final section, tefinethe concept of commitmetd learningin
foreign language learnerdiscusghe reason why commitmetat learningemerges
in foreign language learnerproposea conceptual model of the interaction between
motivation and commitmenhiforeign language learningpplythe model to the
six participants, and discuss other issuesaliag in Japanese English learners

through the lens of the model.

Definition of Commitment to Learning in Foreign Language Learners

| define commitment to learning in foreign language learneadeernerOs
autonomous decisiaie improveanda dedicaton to learningCommitment
involves aconsciousntention.Once commitment to learning has emerged, learner
becomeautonomous, selfegulatory, and persevering: They are willing to invest
time and energy in that activity, face and overcome the challenges they encounter,
deal with problems rationally, and prioritize learning the foreign language over
other activitiesSuch learners are likely to succeed in their learning. Certain
motivational sources underlie the formation and emergence of commitment.
Commitment to learningright not always directly concern learning the target

languageit canarise fora number ofeasamsincluding,commitment specifically



to learning the target languag®mmitment to learning something asisted with
the target language.g., music)commitmer to acquiringa high skill level, ora
commitment to moving oneOs liteward. Unlike D3riyei and Ott—Os (1998)
perception of commitment as one of thetivational stepsoncerningearnesO
implementation of one classroom tasemmitmenthere isperceived agan
alternativepsychologicaforce to motivatiorthatemergsin some learners the

long-termprocessf foreign languagéearning

Why Does @mmitment to Learning Emerge in Foreign Language

Learners?

Possible reasons for the emergence of commitment have not been discussed
in thepsychology and foreign language acquisititgrature therefore, | utilize
insights from my own experience as an English learner to suggest why commitment
to learningemerges in some foreign language learners. The introspective case study
of my own English learningMiura, 2007a)detaik theradical motivational
fluctuationsthatoccurred in the learning history of one English lea(see
Chapter 2) My motivation resurged after a-3@ar motivational break in which |
believed that English was irrelevant to my lifettirs study, | explore my thoughts
and feelings concerning the radical motivational increase | experienced and my
subsequent intensive effort to acquire English. The following excerpt describes
why | made a rather abrupt decision to study English in theetd §itates in my

30s:
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... a number of intertwining reasons accounted for my decision, my
determination was rather definite. | couldnOt help thinking, Ol have to go; |
donOt know what to do otherwise.O Recollecting my feelings and thoughts
around the timeprofound motives for my action stemmed from a series of
personal problems that | had been dealing with for more than ten years since
my late teens... The resolution of these problems took many years to reach
and had put me under a certain amount of stogsslong period of time.
However, | believe that the prolonged pressure that | experienced during this
period gave me a strong impetus to move my life foriNaad if a rubber
ball under a strong stress reacts also strongly when it is released. | wished to
make my life better... (pp. 356).
This excerpt explains that the increaseny motivation was based on a
strong wish to change and improve my life. | wanted to engage with a challenging
task that would help me gain confidence; | believed that studgmggjsh would
help me to do so. At that time (in 1993), English became very important for me
because | felt that it held some special value that would help me. I believe that this
is a clue to the emergence of my commitment to acquiring English. Althbagh
notion of commitment was not discussed in the case study, my constant effort to
improve my English (and my life) over 17 years since then can be interasetay
commitment to acquire English the sense that | have workedimprove my
English skils based oraconsciousntentionto do sginvested a great deal of time
and energy in developiran Englishrelated profession, and prioritized developing
my Englishskills to other activities that | have been interested in, such as learning
other foreignanguages. Though | haegperiencedlifficulty continuing to make
an effort from time to time, | have not stopped moving forvarngrms of

improving my English. | still believe that English is important in my life &mak

my achievement has not beerifgient. In addition,in the excerptl mentioned a



series of prolong@d personal problenmovided mewith a strong impetus to move

my life forward. Thiscan be interpretetthatthe previous difficuliés or challenges
canlead toor at least affedheformation ancemergence of commitmenthough

this is merely one learnerOs case, it is plausible that people commit to something
that they believe is important or that has a special value for them. | would argue
that commitmento learning inforeign kngwage learnerss likely to emerge only

after the target language becomes very important to the learner.

The Motivation-Commitment I nteraction Model.

My concepibn of the roles and interactions of motivation and commitment
in foreign language learning ovieng periods of timare shownn the Motivation
Commitment Interaction ®del (Figure 3). The model illustrates the idea that
motivation and commitment are two different dynamic forces: The wavy line
represents motivation, and the arrow representthstion and emergence of
commitment. Motivation is a constantly fluctuating force for a number of reasons.
For instance, motivation changes because of transitory experiences, such as
studying abroad and taking entrance examinations. In contrast, conmtigme
more stable and persistent and it continues to exist even when a learner experiences
temporarily demotivating events. Although motivation exists both before and after
the emergence of commitment, once cotmmnt has emerged, it oriemésrnes

toward a goal more powerfully than motivation.
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Motivational Commitment to
sources becomes | L
Motivation/ —— important. earning emerges.
Commitment
Low
Earlier time Later time
Time

Figure 31 Motivationrcommitment interaction model of foreign language learning.

The model also illustrates the formation and emergence of commitment:
Commitment is formed generally through the interaction of several motivational
sources, rather than emerging alymnd the learnerOs sense of commitment
becomes clearer aftezdrning the target language bew@s important

Though motivation phgs a crucial role in orientiniarnes to acquire the
target language, motivation alone is insufficient for creatingtitkiring effort
neededo achieve longerm goals and to continue making progress after a goal has
been achieved. The emergence of commitment greatly increases the probability of

goal achievement in foreign language learning.
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Applying the motivation-commitment interaction modelto the

participants.

Finally, let us reexamine the participadEnglish learning historieshis
time applying the motivatiotommitment interaction model. The primary focus is
on: (a) the important motivational sources thatarhe the formation and
emergence of commitment and, (b) when English became important to the
participants, as this provides a clue to the emergence of commitmaddition
the participantsO investment in actigiiievolving studying Englishprioritizing
these ativities over other alternatives, and the challertbeg facedare also
discussedBecause the concept of commitment emerged in the final phase of the
data analyses, | have never asked the participants about their commitment to
learning. Ths, the following discussions are based on my interpretation of their
learning histories as viewed through the lens of the motivatommiiment
interaction model. In thadures below, the arrows schematize the formation and
emergence of commitment in tharticipants. The motivational source(s) in bold
are directly and immediately involved in the moment when English became

important to each participant.

Taeko.
Englishattaineda special value for Taeko when she met and communicated
with the American higlschool students at age 17 when studying abroad for the first

time. Though she had liked English as a school subject in junior high school and



she enrolled in the English couigsehigh school, the impashe received from the
experience in the study abroad program changed her perception toward learning
English.Because her English communicatafglity had not developed yet,
participating in the communicative activities with the American students was grea
deal of challenging experience for her. After this experiehesAerican students
became role models whom she perceived in anigfigealvay, and acquiring a high
degree of English proficiency became the goal that she most wanted to achieve.
This goalwas set autonomously and consciously by Taeko and was not based on
encouragement from other people, such as her parents or teacher. Although it took
Taeko several years to begin seriously pursuing her goal and investing a great deal
of time and energy iknglish study due to the powerfubgativewashback from

the university entrance examinations, her commitment to learning likely started

sometimearound this event (see Figure 32).

TaekoOs ativational sources _

- Ability to concentrate _Engllsh b

- Family support important at age 17 Commitrmies

- Internally emerged motivatior |:> whemisiEEE |:> to learning

- Communicative experiences abroadan_d hgd emerges.
communicative

- Key people experiences
- University entrance exams P i

Figure 32. The formation and emergence of commitment in Taeko.
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Sakiko.

English became special for Sakiko at age 15 when she decided that her
future career options related to English were more praetichachievable than the
careeras a professional pianishough she haenjoyedand enthusiastically
engaged in both activities since she was an elementary school student. Because of
her family environment and her parentsO support, she had been expostdao
liked English since she was a child; however, Hecision at age 15 to select an
Englishfocused high school course increased the importance of English for her.
While playing the piano became a hobibgreasing heEnglishproficiency
became a serious and concrete goal for her. After prioritizingderayer the
piano, Sakiko has invested a great deal of time and energy in developing her
English skills. Thus, it is possible that her commitment to learning emeftgrd

this event (see Figure B3

SakikoOs otivational sources

- Self-understanding and independe

i i English became
- Ezrrglzsgjvpl,;o;?em imgortantat age 15 Colmmlt_ment
- Key people when she sel¢ed |:> to learning
- Internally emerged motivation English related career CMEldees
- External goal with an academic goal

and career vision
- Communicativeexperience
- Classroonexperience

Figure 33 The formation and emergence of commitment in Sakiko.
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Haruka.

Studying English became important for Haruka when she studied abroad at
ages 17, 20, and 25. Her primary motivation was instrumental, as English was a
tool for her to achieve her other goals that always required advanced English
proficiency because she wesmpeting with native speakers of English. When
necessary, she exerted a tremendous effort and studied intensively to Owin the
game,O or to succeed in #wdemigprogramsin which she was enrolleth
particular, in the first ongear study abroad expence at age 17 and the second
one when she attended the undergraduate program in the United Stated to study
journalism at age 20, English was a crucial requirement, given that she would not
have been able to participate in and complete these progranessutlg without
achieving advanced English abilitiés.the beginning of both study abroad
experiences, she faced linguistic, academic, and cultural challenges, which she
overcame with unexceptioniahrd work She prioritized achieving her goals to a
degee that resulted in serious hegtioblemsAlthoughher commitment might
not necessariljpave beeio learning Englishl believe that commitment to
achieving her goals likely formed and emerged during these periods ahgtudy

abroad (Figure 34

39¢



HarukaOs ativational sources
- Independent and selinderstanding

- Ability to concentrate

- Family support

- Key people

- External goals that required
English

- Communicative experience
- University entrance exams

English became
importantat age 17
when studying abroad

and age 20 when |:>

Commitment

applyingfor the to learning
undergraduate progral emerges.
in US.

Figure 3. The formation and emergence of commitment in Haruka.

Shin.

English became important f&hinat age 26 when he considered what

academic and professional career he wanted to pursue. At the age of 26, he decided

to return to his university to study English literature. Until that time, he had not

considered his lonrterm goas realistically. He hadalued English to a certain

degree since he was a high school student, as he frequently read English novels and

watched western movies, and he was inspired by his reading teacher in the

university, but he studied English primarily to satisfy his own isteta contrast,

the decision he made at age 26 was more serious and associated with a professional

goal, and he has continuously made an effort to improve his English skills. | believe

that his commitmenb learningemerged wittthis decision (See FiguBh).
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Shin®s otivationalsources

- Independent English became

- Ability to concentrate importantat age 26 Commitment
- Key people |:> when heconsidered |:> to learning

- Interest related to English academic and emerges.

- External goal with a new professional goal.
career vision

Figure 35 The formation and emergence of commitmer$m

Chie.

English became important to Chieasbundage 29 when she resumed
studying Englishat the end of her prolonggeriodof job searchingShe had had a
stable job she was not satisfied with and wished to quit for eight years. Working
the unsatisfying and frustratirsifuation,her psychological challenges gradually
developed into physical health probler8be encounterednglish at this time
again Though her initial motivation was merely instrumeNtahe thought that
passing the second level of the English test might help her find a new job, English
soon became interesting and important to her. Unlike her high schoal,perio
Englishwas nofustone of her favorite school subjecéequiring English became
an important goal that provided her with an interesting and challenging career. The

intensive study, effort, and investment she made afterward to improve her English



skills and develop her English teaching career indicate that her commitment

learningemeged at this time (see Figure)36

ChieOs otivational sources

- Independent and optimistic English became importar

- Ability to concentrate at age 2%hen she

- Family support resumed English stud Commlt_ment
- Key people while searching aew to learning

- Internally emerged motivatio professiorl goal. emerges.

- An external goal
- Communicativeexperience
-University entrance exams

Figure 36. The formation and emergence of commitment in Chie.

Takayuki.

English became special foakayukiat age 19 when he began speaking
English for the first time in his university course. Having only studied reading,
grammar, and vocabulary in high schageaking English was novel and
fascinating to him. Even though heas a fundamentally scieroeiented person
and his favorite subject had been physics, speaking English captured his interest,
and he made an extraordinary effort to improve his speakilg) $kwas a starting
point for him to participate in a varietf Englishrelated activitiesn which he
used and impneed his English speaking skills to establish the ERE becomea

tour guideinterpreter, teach English, publish English textbooks, and study
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linguistics. Hisexceptionakffort to improve his English skills has not stopped
since then. Thus, his commitmeatiearningmight have begun to form #tis time

(see Figure 37

TakayukiOs aotivational

- Independent and optimistic English became

- Ability to concentrate importantat agel9 Commitnie
- Key people . [ when he was to learning

- Internally emerged motivation fascinated with emerges

- External goal . speaking in English
- Communicative experience

- University entrance exams
- Classroom experience

Figure 37. The formation and emergence of commitmenftakayuki

Table 11presents a summary of the motivational sources that underlie the
formation and emergence of commitment in each participant and the times that
English became important had a special value to thefine motivational sources
varied among the participani®ough some of these motivational sources, such as
communicative experience (Taghkoaruka, Takayuliand external goals with
future academic and/or career visions (Sak#an Chie), occurred multiple times,
it was determinedly the interaction of prewus motivational surces and the
experiencegach participant had had. The key to the participantsO sircces

foreign language learningherefore, was that they had motivational sositicat



Table 11 Themotivationalsourceghat undetie the emergereof commitment

Participant Underlying motivational source

WhenEnglish became
important

Taeko Ability to concentrateFamily support Age 17 when she
Key people studiedabroad for the
Internally emerged motivation first time
Communicative experiences
University entrance exams

Sakiko Selfunderstanding and independent Age 15 when she
Family supportKey people selected English tated
Internally emerged motivation career goal
External goal with an academic and career
vision
Communicativeexperience
Classroom experience

Haruka Independent and selinderstanding Age 17 when she
Ability to concentrate studied abroad for the
Family support first time, and age 20
Key people when she applied for
External goal required English the undergraduate
Communicative experience program in the United
University entrance exams States

Shin Independent Age 26 when he
Ability to concentrate considered his
Key people academic and
Internally emerged motivation professionafoal
External goal with an academic and career
vision

Chie Independent and optimistic Age 29 when she
Ability to concentrate resumed studying
Family supportKey people English whik searching
Internally emerged motivation for a new professional
An external goal with a new career vision goal
Communication experience
University entrance exams

Takayuki  Independent and optimistic Age 19 when he

Ability to concentrateKey people
Internally emerged motivation
External goal

Communication experience
University entrance exams
Classroom experience

becamdascinated with
speaking in English

Note.Bold indicates the motivational sources that immediately underlie the
participantsO recognition ttinglish is important to thenthatrecognition
directly and immediately underfi¢he formation anémergence of commitment.
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caused them to think that English was important for them in their learning histories

that led to theemergence of commitment

Applying the motivation-commitment interaction model toEnglish

learners in Japan.

Themotivationcommtment interactiormodel allows us to perceive
motivational development in foreign language learning from a new angle, which
can help us better understand learnersO motivational development and their eventual
successes and failures in foreign languageniegr For instance, important
guestions, such as why only a limited number of foreign language learners become
proficient in English in spite of the fact that a large number of young learners are
motivated to study the language,winy negative washbackadim takng the
entrance examinatiooccuss frequentlyin Japanese university students, can be
explaired by the model. Conventional wisdom suggests tiegéd results occur
because the learnelg@rning motivation is too weak, but the model provides an
alternative explanation: For the majority of English learners in Japan, English is not
important in any realistic serf$g¢hey can carry on their lives without using
English, and commitment to leanyg it is unlikely emerge in that context. Even if
they are motivated to study English when they begin their formal education in the
language or they think that English is important when studying for the entrance
examinations while in middle school, thegMe not been intentional and

autonomous about their learning to a degree that allows them to prioritize studying
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English overmther important activitiesp persist in their efforts to develdpeir
English skillsfurther, and to overcomthe challenges tay inevitablyencounter
Themotivationcommitmentinteractionmodel implies that acquiring a foreign
language in an EFL coext is na necessarily sask thatOmotivatedO learners can

acheve.



CHAPTER 11
CONCLUSION

It is not easy to talk about motivatiama simple way, is it? Ith

complicated, and thatOs why itOs meaningful to study. If itOs clear

already, studying it isnOt so meaningful. (One of the participants,

2009)

This multiple case studyas an investigation dix highly proficient
learnersO motivational changes and their learning histhiegprimary purpose
was tounderstand learnersO motivational chaagédsheir learningn the long
term process of foreign language learning. To this #edparticipant® experiences
and stories werthe centerpiecm this qualitative case studybound by
conventional theoretical perspectivéghile | wasconducting this studyjon
conventionabpproachshavebecomencreasinglycommonin the field of foreign
languagdearning motivation research might be a temporary shifir along-
lastingchange irdirection In ether casethe insighs from this study mightct as a
bridgebetweerconventionabnd future motivation research.

The results ofhis multiple case study illuminate the complex and dynamic
development of the participantsO motivational trajectories in thédongprocess
of foreign language learning. Each participantOs learning history vividly shows that
each individualOs motivatiorgdvelopment and learning history was
fundamentally unique because a number of motivational sources interacted with
one another at different times, in different orders, and in different contexts. Second,

the six case studies allowed me to confirm an unoigylgroposition concerning
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successful learnersO foreigngiaage learning motivatidrmade at the onset of the
study: Successful learners have experienced one or more motivational declines but
have overcome such experiences. All the participants expedenseries of events
that caused their motivation to temporarily waver and decline. This indicates that
the path to acquiring high proficiency in a foreign languagedynamic and
challenging onén which motivational fluctuations aeecommon occurrere

Third, searching for the keys to the participarsis€dined motivabn revealed
sevensalient motivational sources in thé@arning histories: the learnersO personal
dispositionstheir family environment, internal factgrespecidy interest, exteral
goals,their communicative experiences, especially those that occurred while
studying abroadthe entrance examinations, ahdir classroom experiences

Finally, exploring the participantsO learning histories coliggtled to the

emergence divo new related findings regarding the key to successful foreign
language learning. First, sustained motivation is not always a prerequisite for
achieving high levels of proficiency and in some cases is insufficient. Second, the
emergence of commitment, whichas intentional, enduring psychological force,

is more importanin the long term than what has been called motivatmahis

perhaps necessary in some learning contextsh as those in which access to
linguistic input and communicative opportunities Bm@ated. The data gathered in

this study suggest that one key to success in foreign language learning is
commitment to learning, a cognitive change that emerged at some point in each of

the participantsO learning histories through the interaction ofkewaivational
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sources. This change always occurred after the participants perceived that English
was important to them and sometimes invalehallenges theliadfaced

previouslyand wanted to overcom€ommitment is conceptualized as a key

element in tB motivationcommitment interaction model, and the participantsO
learning histories were reexamined using the model. | propose that the model
plausibly explains the tremendous effort and extraordinary achievements the
participants made in theacquisitionof English; notivation alone failed to

completely explain these achievements. Centering the analysis on the learnersO

voices and their stories made these nesigints possible.

Pedagogical Implications

This study provides a number of educational impiicet. First, the learnersO
family and the classroom environment is crucial in the sense that autonomous,
independent, and hopeful attitudes can be nurtured there. Because these attitudes
can determine the learnersO fundamental orientati@md perceiving and
choosing goals, the influence from theme and the learning context current
and futuremotivation is significantFurthermorepositive and supportive home and
classroom environments plausibly play an important role in the emergence of
commitmentThe learners@rily ard the classroom environment &@soimportant
as this is the locatiowheremeaningfulinitial exposure to the targktnguage
frequently occursRecently, a&onsiderablemumber ofJapanespreschoolers take

English lesensprivately,andall Japaneséfth and sixth graders in elementary
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schoolstudy Englisiformally, practicegprobably implementedased on the the
earlierthe-better beliefThoughthetiming of initial exposure to the target language
is consideredmportantfor acquiring the language, the qualityedfposureshould
not be overlookedparticularly if wetakea longterm perspective oforeign
language learning. ¥én children are exposed to the target language in ways that
elicit theirinterest in the languagthatexposure can nurture childrenOs continued
engagement with the language, and this can serve as a motivational source for
studying the language immediately or at a later tihhe. effect of family and
classroonenvironments significant and should not henderestimated/Vhile a
learnersO family environmesiuncontrollable, the classrocenvironmenis not; it
needs to be a place where theserdbi attitudes can be nurtured and effective
exposure tdhe target language ilmplemented

Secondgauthentic communicative experiences in the target language are
important. For EFL learners, participating in a study abroad program can be a
transformational experience. Becatisenanlanguages fundamentally serve
communicative purposespeaking a foreign language is generally more appealing
to moststudents thareading it or studying for examinatiarAthough students
can engage in communicative tasks in English in Japanese English classrooms, the
experiencegheyhave in a country here the target language is spoken can provide
them with a tremendous impa@¥hen students encounter communicative
challenges studying abroad, thegn understand their wknesseand resolvéo

addresghem. In this way, they cdretterunderstanavhatit means to studthe
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foreign languageseriously Furthermore, studying abrogdes beyond the

experience of using the target language; it can also be an opportunity for students to
understand cultural differences associated with the target languagesisroovii

identity assoa@ted with their native languadgéven thouglstudying abroad is not

always necessary for achieving high proficieras/somef theparticipantan this
studyachieved high proficiency while studyiegly in Japan, studentan

geneally have important experiences while stundy abroad that they are unlikely

to experience in Japan.

Third, the purpose and effect of entrance examinationkapanesstudents
should be examinedirther. The examination system should be changed in ways
thatencouragetudentgo continue on a positive learning trajectory and set new
goals after passing (or failing) an examination. Besidersegativewashback from
the tests, a problem with the presemitrance examinatisystemss the intensive
focus plaed on the written receptive knowledge of the foreign language. As a
result of studying for the test, the majority of Japanese studentsO written receptive
knowledge and spoken productive knowledge of Englisis@rerelyunbalanced.
This imbalance indreign language developmeptomotes the idea that OWe
cannot speak English even thougé ave studied it for six yea@and this idea
can negativelynfluence learnersO underlying motivatonl preventhemfrom
viewing the foreign language asportant fao their future.

This study providesimple but important essageto studentstearning a

foreign language is a long processwhich learnersnust engage with the



language regularlgnd over a long period of timeidt levek of proficiencycan
beachieved only by continued, focused engagemahttheforeignlanguage
Attending English class twthree or evenfour times a week at school and doing
the homework aggned bythe teacher are insufficiefdr developing high levels of
proficiency in he foreign languagén addition to prolonged engagement, students
need to understand that the motivation they have today can diminish tomorrow.
Thus,those whowish to achievéiigh proficiency levelsnustmake acommitment
to continueengaging with the feign languagevhile thinking about what they
need to do today for further improvement

Everyonehas the potential to become highly proficient in a foreign
language even while living imeéEFL context. Some particulakperience, such as
being exposed tde foreign language early in life and communicating in the
language while studying abroad,nst cruciaj this is an encouraging message
provided by the participants of this stud@ifisidea isin factnot newA meta
analysis 087 books of successfulapanes&nglishlearner® learning stories
suggests that it is therariety ofcognitive and metaognitivestrategy uséhat
made them successf{flakeuchi, 2003)Also Japanese history provides positive
examples that a handfaf Japanese who lived/e generations ago achieved high
proficiency in foreign langagesA number of gople involvedn the Meiji
Restoratiorin thelate 1800 after the previous policin which the country had
been closed to foreigneesceptfor the Dutch and Portuguese for 260 yBars

achieved high proficiency in English, German, anehieh to carry out diplomatic
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negotiationsThey did thiswvithout sufficient timelinguisticinput, communicative
experience, or even an appropriate dictionacguiring English is possible for
those who study hard and consistently. Educators needeyctrese messages to

thar students both implicitly and explicitly in their classrooms.

Suggestions for Future Research

| would like tosuggest three areas for future research. First, the
motivational sources found in this study, such as personal dispositiestsO role
andfamily environment, and communication expade, should be further
investigatedAlthough they are plausible nigdtional sources, they have not been
rigorously investigated in the field of SLad, as a result, they are not well
understood

The secondesearch area concerns the concept of commitment to learning.
Because this concept and the motivattmmmitment iteraction model are based
on the six case studies and the participantsO perceptions on their past motivational
histories and multiple analyses of those histgrilegy should be further examined
in other contexts. Operationalizing tbemmitmentconstruciand the model using
a questionnaire is oneay totest whether thegre plausible in a large sampie
learners. Exploring the construct and the model by conductingstemtured
interviews with a wide range of learners at differerels of proficiencyis another
approach that can shédttherlight on the reasons undgirig the formatiorand

emergence of commitment. In future studies, the construct of commitment can be



examined in greater detail by mstigating suitoncepts such astentionality,
aubnomous decisiomaking, persistence, investment, the prioritization of foreign
language learning, and lears@perceptions of the importance of the foreign
language. Such studies are necessary to overcome the limitations inherent in this
qualitative casastudy.

Third, learnersO changepsfrceivedselfthat occur as they engage in the
foreign language learning processaisimportantarea to investigate. Though this
study has provided description ofhe six participantsO experiences concerning
changsin their perceivedelf, further investigatios areneededBecausehanges
of perceivedselfoccur because gowerfullearningexperiencs learners
experiencetheirinfluence on learnindearning motivationand commitmernto
learningshould not be overlookeWhy and wherchanges of perceived seltcur,
in wha sense and to what degree thenge®f perceived selinfluence learning
motivation, and whether the changdgerceived selbccur while studying abroad

or inan EFL enviroment are promisingreador further investigation.

Final Comments
Acquiringaforeign language in EFL costs is notaneveryday necessity
but is valuable as provideslearnerswith unique, interesting, and important
learnng opportunitieshat helpthemdevelop in many way3.hough he data
presented in this study concern only six people, much of the informsitinaw. |

hope that the new insights provided by the six participantsO own voices, stories, and
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their tremendous contributions tcetetudyhelps students, teachers, researchers,
and othes working in the field oEnglish educatiobetterunderstand the
development of foreign language motivation and achmeee desirable outcomes.
If this happens, tanconsider my commitment to this studg,@oth a TESOL

researcher and foreign language leamwerthwhile andewarding.
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APPENDIX A

WRITTEN CONSENT OF PARTICIPATION (JAPANESE VERSION)
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APPENDIX B
WRITTEN CONSENT OF PARTICIPATION (ENGLISH VERSION)

Month Day, Year
Dear Sir/Madam,

I would like to express my sinceappreciation for your cooperation with my
research, OBiographical Case Studies.O The primary purpose of the study is to
gualitatively investigate the reasons why successful English learners have
achieved high level of English proficiency by focusing orhdaarnerOs English
learning motivational changes. The background to this inquiry is that only a
limited number of learners achieve high level of proficiency while the majority of
English learners in Japan fail that goal. In order to accomplish the purpose
would like you to talk about various episodes concerning your English learning,
such as motivational changes, learnaiatated events, and people who influenced
you. | believe that learning histories such as yours provide profound educational
implications to current and future English learners.

Regarding the research procedure, | would like you to first fill out
guestionnaires concerning your English learning history. Next, | will conduct an
interview with you based on the answers you provide to th&tigneaires. The
interviews will be recorded, and possibly be conducted more than once in order to
record your longerm learning history. In addition to the interviews, | may ask
some followup questions via-enail. The interviews will be conducted in a
relatively open manner (either English or Japanese), but the focus will be on when
you mention a relatively large motivational change. After the interviews, | will
write a biographical case study concerning your English learning. Your identity
will be anonynous. | will ask you to read a draft of the case study and evaluate
whether it accurately reports your learning history.

This study is for my dissertation, which is a partial fulfilment of the
requirements for my doctoral degree; therefore, it is nanfaking financial profit.
| promise that | will never use the data you provide for this study for other
purposes and that | will ask your permission beforehand in case | publish the study.
It is my hope, based on your cooperation and understanding, ghatutly can
contribute to understanding foreign language learning motivation and increasing
the number of successful English learners in Japan.

Sincerely yours,
Tsuyuki Miurg Temple University Japan

Please write your name and date and add your signature below if you
understand the purpose and procedures of the research and will participate in this
case study. There are two identicatdments; please sign both and keep one for
yourself.

Your name Date
Signatue
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APPENDIX C

VOCABULARY SIZE TEST

First 1000 9. round: It is <round>.
1.many: | have <many>. a friendly

a none b very big

b enough ¢ very quick

c afew d like a circle

d alarge number

2. where: <Where> did you go!
a atwhattime
b for what reason
¢ towhat place
d in what way

3. school: This is a big <school>.
a place to keep money
b seaanimal
¢ place for learning
d house

4. result: They were waiting for the <result>.

a right time
b question
Cc money
d answer

5. strong: She <is very strong>.
a can carry heavy things
b is very happy
c eats too much food
d s kind to other people

6. grow: All the children <grew>.
a made pictures
b spoke
¢ became bigger
d cried alot

7. despite: He continues working there <despite> tl

pay.
a because of
b in order to get
¢ although he does not like
d without

8. past: It happened in th@ast>.
a time before now
b time of fighting
¢ time when itis dark
d time of the year when it is hot

10. gasoline: Do you have any <gasoline>?:
a. liquid that makes cars go
b. medicine to stop pain
c. material made from mamade threads
d.

stuff put in walls of houses to stop heat escaping

Second 1000

1. behaviour: Look at <her behaviour>!

the people who have come to listen to her
the way she acts

the large amount of money she has

the land she owns

o0 TY

2. army: They saw the <army>.
a black and white animal
b place for keeping books
¢ person from the next house
d group of fighting men

3. attract: This <attracted me
a surprised me
b made me notice it
¢ gave me work to do
d made me feel safe

4. warn: They were <warned>.
a pushed away
b asked to come in
¢ told about the danger
d ledinto a war

6. impose: This was <imposed>.

a completely changed

b putin the middle of other things

¢ made to look like something else

d forced to happen by someone in power

6. handle: | can't <handle> it.
a catch
b look after
¢ deal with
d believe

7. stretch: It <stretched>.
a became longer
b slowly stopped
¢ ran very fast
d went under the water
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8. knee: Take care of <your knee>.
a your young child
b part of your leg
C your money
d something you own

9. independence: She <has too much independeng

a gets too many chances to decide things for
herself

b likes to be alone too much

¢ too often uses her power to make others do W
she wants

d shows a great lack of respect for others

10. camp: He is in the <camp>.
a school for young children
b forest
¢ place for sick people
d place to stay for a short time

Third 1000

1. cure: Can you <cure it>!
a touch it gently
b understand it
¢ explain it in more detail
d make it well again

2. external: This problem is <external>.
a very big
b extra
c outside
d past

3. lake: People like the <lake>.
a large area of water
b very young child
c leader
d quiet place

4. leaf: He touched the <leaf>.
a part of a plant
b soft shoe
c top cover
d glassin a window

5. rope: He found a <rope>.
a long, very thick string
b tool for making holes
¢ thing to carry money in
d set of steps for reaching high places

6. brand: This is a good <brand>.
a party with dancing
b first attempt
¢ place to sit and rest
d trade name

7. query: | have a <query>.
a painin my head
b large amount of money
Cc question
d goodidea

&> mug: This <mug> needs a wash.

a tall cup without a saucer

b old car that you are fond of

¢ piece of clothing worn next to the skin
had sheltered place in front of a door

9. conceive: Who <conceived the idea>?.
a told the idea to others
b explained the idea
¢ first thought of the idea
d said the idea was bad

10. seal: They <sealéth.
a fixedit
b closed it tightly
¢ looked at it carefully
d opened it

Fourth 1000
1. competent: She was very <competent>.
a efficient
b angry
¢ fond of winning
d easily hurt

2. depart: She <departed> yesterday.
a said no
b went away
¢ wentdown a hill
d gotworse
3. blast: They filmed the <blast>.
a army building
b  mountain snow slide
¢ explosion
d people refusing to work

4. spider: We caught the <spider>.
a disease that gives red spots
b creature with eight legs
¢ small public bus
d oily fish

5. fragile: These things are very <fragile>.
a precious
b hard to find
c popular
d easily broken

42¢



6. circus: We went to the <circus>.
a place for people who love God
b traveling company of entertainers
¢ place where people run races
d show of marching and music
7. devastate: The city was <devastated>.
made beautiful for a special occasion
cut off from the rest of the world
turned into ruins
madedirty and unpleasant by small animals

o0 TY

8. withstand: He could not <withstand> it.
a understand
b gonear
c join
d resist

9. jot: She <jotted it down>.
a put the price of it down
b swallowed it very fast
¢ wrote it down quickly
d threw it down with force

10. mash: We <mashed> the food
a. cooked

b. ate

c. crushed

d. threw out

Fifth 1000
1. marble: It was made of <marble>.
a akind of hard rock
b akind of hard wood
¢ akind of soft metal
d woven pieces of string

2. diminish: It has <diminished>.
a gotdarker
b got smaller
¢ become cloudy
d grown colder

3. stag: They found a <stag>.
a male deer
b small threesided flag
¢ small problem
d piece of money

4. skinny: The girl was <skinny>.
a thin
b attractive
¢ weak and often sick
d careful about spending money

5. crook: They were <crooks>.
a dishonest people
b people who prepare food
¢ people who cannot walk

6. gala: Theywent to the <gala>.

a eventto celebrate something

b large shop

¢ place where people can swim in special water
for their health

d place where paintings can be viewed

7. volt: How many <volts> were used?
a parcels with 25 sheets of paper
b large iron beams for strengthening buildings
¢ units measuring the force of electricity
d small Ushaped pieces of metal with points at
both ends

8. ambition: She has no <ambition>.
a strong desire to succeed
b sympathy for other people
¢ idea about what to wear
d enjoyment of life

9. weave: She knows how to <weave>.
a make cloth from crossed threads
b join pieces of metal together
¢ persuade people
d deceive people

10. hush: There was a <hush>.
a asilence
b asudden tight light
¢ shaking movement
d aloud noise

Sixth 1000
1. lust: He was filled with <lust>.
a very strong desire
b angry feelings
¢ shame and sadness
d feelings of hate

2. discontent: She showed <her discontent>.
a that she could be careful in what she said or did
b her pain
¢ that she did not approve
d her unhappiness

3. wilderness: It is <a wilderness>.
a an exciting event
b an event that is not easily explained
¢ aplace inits natural state
d a place for throwing rubbish away

4. prophet: He is a <prophet>.
a person who entertains
b person kept in a prison
¢ person who tells what will happen
d person who plays music

d people with ordinary heads but very small boglies
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5. premature: He was <premature>.
a born earlier than expected

b able to guess what would happen in the futur

¢ likely to decide about things without knowing
much about them
d able to do things younger than usual

6. robe: She took off her <robe>.
a ring worn round the arm
b leather belt
¢ square of cloth worn on the head
d loose coat worn in the house

7. mourn: They <mourned> for several years.
a performed on the street
b felt very sad
¢ worked hard
d used their money carefully

8. groin: It hit <his groin>.
a the curve irthe middle of his back

b the part of his body between the stomach and

neck

¢ the part of his body between the stomach ang

top of the leg
d the very top of his head

9. gadget: She is always buying new <gadgets>.
a useless things of little value
b clever tools
¢ clothes for the lower body and legs
d pieces of jewellery

10. sprawl: They <sprawled> on the floor.
a lay with their arms and legs spread out
b slept without a bed
¢ had a fight holding eacbther tightly
d moved on hands and knees

Seventh 1000
1. sturdy: They are very <sturdy>.
a strongly-built
b easily damaged
c popular
d rude

2. purport: He <purports to be> a doctor.
a wants to be
b refuses to be
¢ boasts that he is
d claims that he is

3. prawn: Those are <prawns>.
a small shellfish
b purple fruit
¢ notes held for a long time in music
d tools for making holes in leather

4. unilateral: The decision was <unilateral>.

a the only possible one

b farreaching in its effects

¢ made by only one of the people or groups
concerned

d agreed to by everybody

5. veranda / verandah: We stood under the <veranda>.
a small umbrella to keep the sun off
b large tree from hotountries
¢ roof outside a building supported by posts
d cold-water shower

6. perpetrate: How did they <perpetrate the crime>!
a stop the crime from happening
b solve the crime
¢ dothe crime
d discover the crime

7. salmonella: Thelearnt about <salmonella>.

a a white material from plants once used inside
thshions

b the cause of a type of fogmbisoning
the the young of a river fish with pink flesh

d a poisonous plant

8. innocuous: This is <innocuous>.
a cheap and poor iquality
b harmless
¢ not believable
d very attractivelooking

9. archdeacon: We met the <archdeacon>.

a man who draws plans for houses

b man who shoots very well with arrows

¢ leader of a group of men who do not obey the
law

d man ofhigh rank in some churches

10. whine: Stop <whining>.
a going around in circles
b eating too quickly
¢ complaining in a high voice
d laughing secretly

Eighth 1000
1.fascism: He studied <fascism>.

a areligion believing thaall living creatures are
equal

b a political system wherthe leaders decide
everything

¢ a political system based on the ideattheople
should share things equally

d a school of painting using strong colours where
no real objects are painted
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2. hippopotamus: They watched the <hippopotamu

a South American dance

b very large animal that lives in rivers

¢ popular entertainment with many different kin
of events

d person who throws and catches many balls aj
one time

3. tangible: Theewards were <tangible>.
a not worth having
b very great
¢ pleasing
d real
4. ravage: The forest was <ravaged>.
a mapped carefully
b badly damaged
c protected
d increased in size
5. tripod: Where's my <tripod>!
a tool for moving things in a fire
b instrument for measuring how far you walk
¢ weapon with three points for catching fish
d stand with three legs
6. furore: This caused <a furore>.
a wild excitement
b alarge, very hot fire
¢ atime wherthere is little food
d the complete failing of plans
7. harrier: That's a <harrier>.
a. tool for making things smooth
b. bird that hunts small animals
c. small sharp hook for cutting long grass
d. person who performs on the street to earn mg
8. rampage: We were surprised at the <rampage>.
a. escape of liquids or gases
b. distance travelled
c. wild or violent rushing about
d. amount of a medicine to be taken
9. commodore: He was <a commodore>.
a an important officer on a ship
b person who sells manufactured goods
¢ church minister
d person who opens doors at expensive hotels
10. quack: It <quacked>.
a gave aloud cry of pain
b made a duck's noise
¢ broke into many small pieces
d flew away and came back to thrting place

sMinth 1000
1. yearn: | <yearn for> it.
a vote for
dsb strongly support
¢ really want
d persuade people to give money for

2. furrow: We walked between the <furrows>.
a long narrow ditches
b seatsin a church
¢ heavy bloks to stop cars going through
d small trees

3. tang: We enjoyed the <tang>.
a dried meat kept in salt
b wide view
c strong taste or smell
d dance with a special beat from South America

4. hustle: They were <hustled out>.
a told to leave
b very tired
¢ pushed out roughly
d stretched to their full length

5. podium: He walked to the <podium>.
a. part of a forest where the trees have been cleared
b. place for outdoor entertainment in the ancient
world
c. raised place to standrfepeakers or musicians
d. place of worship

6. irate: She was <irate>.
a. very happy
b. only just awake
c. angry

ney. very strict

7. superstructure: The <superstructure> was in poor
condition.

a upper part of a building or ship

b writing on the outside of a building

¢ very large sailing boat

d surface of the road
8. squelch: They <squelched past>.

a drove past very fast making a loud high sound
with the wheels

b marched past with their weapons raised

¢ walked past making a sucking noise because of
water

d danced past weaving in and out in patterns




9. concerto: They listened to the <concerto>.

a piece of music for an orchestra with an
important part for one player

b long talk to persuade people to do something

¢ person from an eastern religion

d musical instrument with metal strips hit with a
hammer

10. clinch: They <clinched> the deal.
a discussed
b decided against
c agreedon
d tried to make othensiterested in

Tenth 1000
1. spasm: She had a <spasm>.
a small drink
b sudden uncontrollable movement
c cleveridea
d brown lump on her skin

2. accomplice: This man was <an accomplice>.
a a person who helps with a crime
b a person who is learning a job by helping
someone who is good at it
¢ aperson who pretends to be someone else
d person who enters a country against the law

3. compatriot: She was pleased to see some
<compatriots>.

a members of her extended family

b animals that live in people's houses

¢ people from her country

d special policemen

4. lubricant: What kind of <lubricant> did you use!
liquid that makes furniture shine again
substance that feeds plants

substance that burns easily

substance used to stop things rubbing

T Q
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5. babble: She started to <babble>
a. say nonsense words
b. walk in shallow water

c. shake with cold
d. run around with no purpose

6. wager: He lost his <wager>
a. money earnedof work
b. race
c. bet
d. good reputation

7. alto: She is <an alto>
a. aperson who travels into space
b. a singer with a low voice
c. aperson who cleans other people's houses
d. a person who hates changes to their life

8. deface: The paintingas <defaced>

a. put back to its original condition

b. putin aframe

c. spoiled on purpose

d. offered for sale to the person who is prepared to
pay the most money

9. synthetic: That looks <synthetic>.
a complicated
b very expensive
c artificial
d very clean
10. rhinoceros: Come and see the <rhinoceros>.
a weapon once used by men riding horses
b large brass musical instrument
¢ picture that changes when you look at it from
different places
d large animal with a thick skin

Eleventh 1000
1. curator: He is a good <curator>.

a doctor

b helper for a church minister

¢ person in charge of a place where important
things are kept

d public speaker

2. manslaughter: They talked about the
<manslaughter>.

a killing of people

b poisonous plant once thought to have magic
powers in its humashaped root

¢ man who hunts wild animals for fun

d jokes made in a cruel way

3. conjecture: It is <a conjecture>.
a aword which joins other words
b a seriousnjury
¢ anidea based on guessing
d something to aim for
4. devout: She was very <devout>.
a unlikely to trust other people
b modest
¢ religious
d poor
5. upholster: I'd like you to <upholster this>.
a give a value for this
b make the covering for this
¢ make this as good as new
d put this away into its case
6. curdle: Don't let it <curdle>.
a turninto a gas and disappear
get a lot of knots
separate into solids and liquid

b
c
d become very small tight curls

43C



7. quip: He <quipped> back.
a. said rude words
b. made a clever or funny remark
c. came slowly and quietly
d. turned quickly

8. quench: It was finally <quenched>.
a. fixed up
b. stopped
c. discovered
d. decided on

9. enamoured: She wasramoured of> him
a. tired of
b. filled with shame for
c. filled with love for
d. very frightened by

10. foxglove: They saw a <foxglove>.
a man dressed as a woman
b wild plant with purple flowers
¢ hole in the ground made by a small animal
d policeman wearing ordinary clothes

Twelfth 1000

1. adobe: They have an <adobe>.

type of racing dog

house made from stafried bricks

small farm

low bed that can also be used for a seat

o0 T

2. dismount: He <dismounted>.
a got off a horse
b climbed down a mountain
¢ did not do what he was told to
d said that he had a different opinion

3. furtive: He gave me a <furtive> look.
a secret
b cruel
¢ kind
d angry

4. impel: She was <impelled> to do it.
a forced
b happy
c expected
d tempted

5. collude: He was <colluding with them>.
a. working with them to plan a crime
b. having a long argument with them
c. working with them happily and with good resu
d. agreeing to some of their requestsile they
agreed to some of his

6. ameliorate: The situation has <ameliorated>.
a. become worse
b. got better
c. stopped changing
d. become clear

7. emaciate: They were <emaciated>

a. thin through lack of food

b. allowed to go free

c. covered with special substances to preserve their
dead bodies

d. shamed in public

8. cystitis: She often gets <cystitis>
a. an iliness which makes it hard to breathe
b. anillness which causes frequent passing of water
c. small itchy red spots on thskin
d. swelling of the glands in the neck

9. intestate: He <was intestate>.

a had not said who should get his things when he
died

b was not able to control the waste water from his
body

¢ usually drank too much strong drink

d could not be gign a legal trial because of poor
health

10. quarterback: He is a <quarterback>.
a person who keeps your things and lends you
money instead
b sailor who cleans the sleeping places on a ship
¢ person who is not likely to succeed
d football playe

Thirteenth 1000
1. scold: They were <scolded>.
a very tired
b spoken to angrily
¢ made to feel better
d badly hurt

2. melancholy: She was w&thown for her
<melancholy>.

a ability to guess the future

b kindness

c sadness

d habitof buying expensive clothes

3. rosary: He had a <rosary> in his hand.
a. book of songs or poems
b. bunch of flowers

Itsc. string of beads used in praying
d. sharp knife with a long curved blade
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4. rivulet: He noticed a <rivulet> on the floor
a. thin stream of water
b. metal thing used for joining things together
c. dark spot
d. small needle

5. receptacle: That's a useful <receptacle>
a. tool
b. piece of information
c. payment of extra money
d. container

6. tureen: | like the blue <tureerbest.
a material made from goats' hair and wool
b dish for holding food at the table
¢ bird from hot countries with a large beak
d cloth to wind round the head as a hat

7. iridescent: It is <iridescent>.
a steeplysloping
b easy for ligh to get through
¢ rainbow-coloured
d unable to be made solid

8. loggerheads: They were <at loggerheads>.
a quarrelling
b up the tallest pole on a sailing ship
¢ unable to find a way to solve a problem
d making a bet
9. torpor: She sankto <a torpor>.
a a deep soft chair
b an inactive state
c avery unhappy state
d a bedcover filled with feathers

10. obverse: Show me the <obverse>.

a instrument used for measuring angles

b short piece of poetry written to complain aboy
something

¢ tall tower with four sides getting narrower at t
top

d side of a coin with the head on it

Fourteenth 1000
1. roundup: The <roundup> took a long time.
a gathering of people or animalgyether by force
b race running many times round a circle
¢ adding up of all the money taken in one day
d work of counting all the things in a shop once
year

2. eschew: He <eschewed> the life of a rich man.
a wanted
b avoided
¢ copied
d thought deeply about the value of
3. coolie: He employed many <coolies>.

b. children who are too young to be working

c. people from the East employed in other
countries to do hard work

d. people who wae fans to make the air colder in
hot countries

4. atheism: They discussed <atheism>

a. the belief that there is no God

b. he belief that the future is already decided

c. the custom of a group of people sharing all their
property

d. the custom ohaving more than one wife

5. orthogonal: Draw an <orthogonal line>

a. aline which crosses a circle in two places

b. aline which touches the outside of a circle at a
single point

c. aline at right angles

d. aline which slopes the same wayaa®ther

6. mineralogy: She enjoys <mineralogy>
a. the science of hard substances found in the earth
b. the science of water with healing power
c. the science of telling what will happen by
looking into a glass ball
d. the science of caves and theieatures

7. fillip: He hoped for <a fillip>

a. alarge amount of money won by chance

b. a gold watch given to someone when they stop
working

c. something to excite him or increase his
enjoyment

d. afree drink

8. homily: They listened to the <holy®.
a talk giving good advice
b piece of music invented as it is played
t ¢ long and complicated story with no point
d plain brown bird with a beautiful song
ne
9. headstrong: He was <a headstrong child>.
a avery clever child
b a child who has been given too many good
things
¢ avery fat child
d achild that is determined to do what it wants

10. supercilious: She suddenly became <supercilious>.
a a proud and scornful in her manner

b extremely stupid
able to think about only one thing

c
d over-weigh

a. people who have just finished university



APPENDIX D

THE ENGLISH LEARNING HISTORY QUESTIONNAIRE
(JAPANESE VERSION)

6 16™>GtTtur z i»la”wME€RBt*doMhiXcwphb{

SEZ2:

1. S“Aw&gUKe-y]GOXirM{

Qo Qo |Qo (o |Qo Q)
[oll[oNloN)[oX) [oX) (o}

2.6 ApA¢ TOEFL, TOEIC, IELTS,6Usr£!1g&gtmMo]G O XirM{

Test: Date: Score:
Test: Date: Score:
Test: Date: Score:
Test: Date: Score:
Test: Date: Score:

3. \efpwd 16&gtmMo]GOXi*M{
1. -7i012

2. —9qIlE

43z



3.aqilE

4. 611E

5. GYIE

7.,22>t6 Mpw\EzY6&g

434



8 H pwod 6z—-;&g

9.1GZZpwb 16z—;&qg

10.1G8 p7<6 67U iq¥ +”"18xMmpbT{

11.1G6 f6&gpzxix w_Med0aM¢z ATAYAYEt!=UKIh
q¥~e"\qeI8UK*“3 hT{ < KeyfetmMo{MoXi*M/{

]1GOK“UQO]_M% h

43¢



APPENDIX E
THE ENGLISH LEARNING HISTORY QUESTIONNARE
(ENGLISH VERSION)
This questionnaire is used to help me understand the gist of your English learning

history.

Your name:

1. Job experiences
Ages:
Ages:
Ages:
Ages:
Ages:
Ages:

o0 Q Q|

2. Standardized English test scores (e.g., TOEFL, TOEIC, |BEKS)

Test: Date: Score:
Test: Date: Score:
Test: Date: Score:
Test: Date: Score:
Test: Date: Score:

3. English learning experiences
1. Before elementargchool

2. Elementary school period

43¢



3. Junior high school period

4. High school period

5. Undergraduate period

6. Graduate school period

7. Experiences overseas, especially living and learning in Ergpiséking
countries



8. English use at home

9. Other English learning/ using experiences

10. Among the periods above, when do you think your English learning made the
greatest progress? Why?

11. Did youexperience selperceived changes (identity) through you English
learning experiences? If so, when was it and why did it happen?

Thank you very much for your cooperation.
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APPENDIX F

THE MOTIVATIONAL LEVEL CHART  (JAPANESE VERSION)
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APPENDIX G

THE MOTIVATIONAL LEVEL CHART (ENGLISH VERSION)

Date Name

1. Think about how your English learning motivation level has changed since you
started learning, and draw a line on the chart below.

Consicer your motivational level using the follavg scale: 1 = low, 3 = middI&,
= high, 2 is between middle and low and 4 is between high and middle.

Changes of Mativational Levels in Your English Learning History

Motivationab leveh

123456 7 8 91011121314151617 1819 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45
Age

2. Write your school times (preschool, elementary school, junior high school, high
school, undergradte, graduate school), job experiences (if you had more than one
jobs, write specifically, e.g., 1. office worker, 2. teacher), and study and work
overseas in the space undere

3. Mark in red the period(s) when you think your English learning made the
greatest progress.

4. Mark in green the period(s) when you think you experiencegbssitived
changes (identity) because of English learning (if you think this took place).

Thank you very much for your cooperation.
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