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Abstract 

 

Corporal punishment is a common practice that has been employed in classrooms 

in Jamaica for many years.  This practice, as it is used to manage classroom behavior, 

although viewed as valuable by some, presents extremely detrimental effects.  This study 

outlines positive approaches to classroom management to provide Jamaican classrooms 

with alternatives to corporal punishment.  This is done by investigating the effectiveness 

of two Applied Behavior Analysis techniques, the Good Behavior Game and Differential 

Reinforcement of Low Rate Response, on disruptive behavior in a third grade classroom 

in a rural school in Jamaica.   These strategies and a variety of others can be viewed in 

greater detail in Appendix A.  Results from the implementation of both procedures 

display positive outcomes and reveal that positive approaches to classroom management 

are effective in improving disruptive behavior.   These procedures demonstrate the 

effectiveness of promoting positive behavior and refrain from utilizing corporal 

punishment.  Such strategies also motivate students, increase instructional time, are cost 

efficient, and can be easily implemented by teachers.                  
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Introduction 

In many developing countries students are likely to attend schools that are shelterless, 

poorly constructed, and not fully equipped.   The learning environment has few resources 

and classrooms tend to be overcrowded with students, some consisting of 50 or more 

children (Lockheed & Verspoor, 1991).  The length of instructional time is also a major 

dilemma.  Although primary grades one through six average 880 instructional hours 

worldwide, low and lower-middle income countries have a shorter instructional academic 

year than schools within high-income countries.  Factors contributing to shortened 

instructional time include changes in climate, school closings, student and teacher 

absences, and miscellaneous disruptions that occur within classrooms (Lockheed & 

Verspoor, 1991).    

Just as a variety of schools within the Caribbean region, teachers in Jamaica are faced 

with many of the conditions mentioned above.  Such conditions impede the management 

of the classroom, preventing the establishment of what Lockheed and Verspoor (1991) 

considers “an orderly school environment.”  Based on a variety of studies on teacher 

effectiveness, classroom management skills are of primary importance.  Teachers who do 

not exemplify adequate classroom management skills, struggle to achieve student 

learning outcomes; this adversely affects the future success of students (Ezenne, Hayter, 

Salmon, Soyibo & Degia, 2003).  For academic achievement to take place, an orderly 

school environment is essential.  This can be achieved, in part, by establishing clear and 

defined goals, teaching basic skills, providing sufficient time for teaching skills, 

coordinating instruction across grades, monitoring student progress, and by establishing 

high standards and expectations (Axelrod, n.d.; Dietz & Repp, 1973; Greenwood, Hops, 
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Delquadri & Guild, 1974; Lannie & McCurdy, 2007; Litow & Pumroy, 1975; Lockheed 

& Verspoor, 1991; Skinner, Cashwell & Dunn, 1996).   

Basic management skills are pivotal to teaching and can be attained through the 

implementation of effective classroom management strategies.  There are a variety of 

prevention programs and learning interventions to assist Jamaican schools with dilemmas 

similar to those discussed above; however, it is important for resources to be well-

managed and distributed properly.  Such resources should give priority to inputs that 

make a difference in learning, be cost-effective for the school system and yield positive 

results.  According to Lockheed and Verspoor (1991) and other scholars, developing 

countries should consider interventions within the following five areas: improving 

curriculum, increasing learning materials, increasing instructional time, improving 

teaching, and increasing the learning capacity of students (Lannie & McCurdy, 2007; 

Litow & Pumroy, 1975; Skinner et al., 1996).   

Research from a variety of countries has shown that the amount of time spent 

teaching and how well that time is used, is consistently related to how well children learn. 

The amount of time that a student is on task is determined by their motivation and the 

teacher’s management of that available time.  When teachers devote more time to 

teaching, students are able to expand their knowledge base; this is especially important in 

the earlier grades and with low-performing and impoverished students who often spend 

less time acquiring knowledge in the home.  (Lockheed & Verspoor, 1991; Skinner et al., 

1996; Slavin, 1987).    

One of the most common contributors to the effective use of class time is student 

behavior; student behavior is where I will focus primarily throughout this research.  
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According to Matalon (1998), research has shown that 90% of lost instructional 

time is due to classroom disruptions that occur 80% of the time; these often include fights 

and other forms of peer aggression, talking out of turn, students moving about the 

classroom without permission, and other disruptive behaviors that create classroom 

chaos.  Teachers within Jamaican schools commonly refer to punitive methods such as 

corporal punishment as a disciplinary tactic to eliminate such disruptive behaviors.  

Although corporal punishment is discouraged by the Ministry of Education, it continues 

to be used in many Jamaican classrooms (Baker-Henningham, Meeks-Gardner, Chang & 

Walker, 2009).  Results from a survey of 11-12 year olds in Jamaica, revealed that 75% 

of children reported being beaten with an object by teachers, while 80% of teachers 

reported having actually used corporal punishment as a discipline method (Baker-

Henningham et al., 2009).   

Training teachers to utilize non-punitive approaches to discipline, as well as other 

classroom management strategies, is a key component to addressing violence and 

misbehavior in schools.  Such trainings may include teacher skill development in 

promoting children’s competencies, in addition to reducing children’s inappropriate 

behaviors (Axelrod, n.d.; Baker-Henningham et al., 2009; Skinner et al., 1996).  These 

programs are not commonly taught in teacher’s colleges in Jamaica and are rarely 

exercised in Jamaican classrooms (Dr. Barbara Matalon, personal communication, June 

10, 2011).  Creating effective schools requires changing the behavior of even the smallest 

unit within a system.  In the education sector, the smallest unit is usually the classroom 

(Lockheed & Verspoor, 1991).   
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Chapter One 

Statement of the Problem 

Although student misbehavior is common within many schools in Jamaica, it is 

especially prevalent in schools that have large numbers of children of low-socioeconomic 

status and in low academic tracks.  The reality of this circumstance affects the motivation 

of these students, causing many of them to drop out of school early-on, becoming at-risk 

for future problems.  Economic constraints, in addition to a variety of other factors, also 

contribute to the social environment within the classroom.  While some students are 

compliant with school rules and expectations for appropriate behavior, others form 

groups that create their own patterns of behavior in order to gain solidarity and peer 

attention.   Some students may also bring into the classroom the values, ideologies and 

cultural norms that are acceptable within their homes and communities.  This often 

results in oppositional behavior, leading to resistance in school expectations, 

requirements, and rules (Evans, 2001).  When oppositional behaviors occur within the 

classroom, it is very common for teachers to resort to corporal punishment as a classroom 

management strategy.  It is a common assumption that the purpose of classroom 

management is to elicit student obedience through the use of punishment and strict 

discipline; conversely, classroom management is a vehicle for both, controlling effective 

learning and enhancing student behavior.  These two ideas work collaboratively (Ezenne, 

2003; Matalon, 1998).   
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Background 

Corporal punishment is a very traditional method that has been exercised in 

schools around the world for a number of years.  While many schools have totally 

abolished these acts, this same forwardness has not yet fully taken hold throughout 

Jamaica.  The Ministry of Education allows the use of moderate and reasonable corporal 

punishment.  Since corporal punishment is a traditional practice utilized in Jamaica and 

represents common law, Jamaican teachers have the authority to administer corporal 

punishment as a form of discipline (Students’ Council Opposes Corporal Punishment).  

Since its emergence, there haves yet to be any laws to ban or regulate the use of corporal 

punishment.  Due to these continued practices, despite their discouragement by the 

Ministry of Education, a momentous debate has transpired.    

The Current Debate on Corporal Punishment in Jamaica  

In 2009 the Ministry of Education presented to Parliament a Green Paper on Safe 

School Policy.  This provision sought to prohibit the use of corporal punishment, 

insisting that this practice inflames and destabilizes the educational environment.  The 

Ministry believes that the use of corporal punishment results in student submission, 

which leads to chaos within the education system (Gov’t Moves to Abolish Corporal 

Punishment).  Supporters of the use of corporal punishment seem to take a much more 

conventional stance on the debate.  Traditional viewers perceive corporal punishment as a 

method that has been used for many years and has produced a number of well-mannered 

and disciplined students throughout the school system and greater society.  Many of these 

individuals believe that since corporal punishment was administered to them as 

youngsters, this practice should continue in the present day (Farrell, 2009; Taylor, 2011).   
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The corporal punishment debate presents a variety of important factors to 

consider for the future of Jamaican classrooms.  Supporters and those in opposition of 

corporal punishment feel very strongly about the correctness of this argument.  

Considering the Jamaican history, culture, and child-rearing practices utilized by many, 

such arguments hold substantial validity. However, it is these strongly held views that 

prevent a serious consideration for alternative disciplinary practices that have been 

proven to work effectively in classrooms in other countries.  While punishment is 

oftentimes necessary within the classroom, a multitude of strategies are needed to meet 

such ambitious expectations.  These include strategies that will motivate, promote 

positivity, encourage and praise student performance.  Such strategies should also be pro-

active and empower, teach, and demonstrate the behaviors which students are expected to 

perform.  

This study begins with an exploration of the challenges and dilemmas faced by 

the Jamaican school system.  This is followed by the context in which the current 

corporal punishment debate exists. Exploring the debate on the issue of corporal 

punishment displays the polarized views of those in Jamaica and the culturally sensitive 

nature of the issue.  It also demonstrates the slow, yet much needed, progression towards 

future alternatives.  This is followed by a thorough review of the literature, where past 

practices and current initiatives are examined.  Finally, alternatives are investigated 

through the implementation of positive classroom management strategies. Results from 

the two strategies are summarized and later discussed.  Teachers and practitioners are 

then provided with recommendations for future replication.   
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Purpose of Study 

The purpose of this study is to investigate the effectiveness of two classroom 

management techniques, the Good Behavior Game and Differential Reinforcement of 

Low-Rate Response (DRL) on disruptive behavior within a third grade classroom in 

Jamaica.  Such strategies seek to provide alternative approaches to punishment through 

the use of positive classroom management strategies.  

 Research Questions  

 What are the current classroom management practices employed by teachers in 

Jamaican classrooms? 

 How well trained are teachers in managing the social behaviors of students within 

these classrooms? 

 What has been done over the past 20 years in Jamaican schools and communities, 

to improve the misbehaviors of Jamaican youth? 

 Can the use of Applied Behavior Analysis improve inappropriate social behaviors 

of students in the Jamaican culture?  
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Chapter Two 

Literature Review 

Classroom Management 

 Teachers can use effective classroom management strategies to reduce classroom 

conflicts and to create peaceful classroom environments.  Fostering such an environment 

will help both the teacher and students to concentrate on teaching and learning (Ezenne et 

al., 2003).   A teacher within an environment where classroom management is 

successfully established promotes learning, fosters organization, delivers feedback, 

effectively communicates, establishes routine, and creates procedures for reducing and 

eliminating disruptions.  The teacher is responsible for room arrangements, time 

allocations, methods for instruction, organizing the classroom and overseeing the 

implementation of rules.  Teachers of effective and well-managed classrooms are able to 

transfer essential knowledge to their students, all while arranging conditions necessary 

for facilitating learning and good student behavior (Matalon, 2008).  In effectively 

managed classrooms teachers gain and hold the attention of their students, maintain 

discipline, perform lessons in a timely fashion, deliver clear and defined expectations, 

and monitor and evaluate student progress.    

Teacher Preparation in Classroom Management   

The readiness and preparedness to manage and maintain well-behaved classrooms 

is a major concern of teachers in Caribbean schools.  This is also true of teachers in other 

countries.  According to a study conducted by Merritt and Wheldall (1993), practicing 

teachers in Scotland, England and Wales felt they did not receive sufficient preparation 

from higher educational institutions, specifically in classroom management skills, and 
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were willing to learn techniques and strategies that would enable them to manage their 

classrooms effectively.  Responses from the study indicated that 66% of teachers felt that 

they spent too much time on matters of control and order within their classrooms.  Within 

the same study, 81% of teachers were willing to take a course on behavioral approaches 

to classroom management to learn effective strategies for disciplining students.  Mrs. 

Miss (a pseudonym), a current teacher in Jamaica also expressed interest in learning more 

behavior management techniques.  Although Mrs. Miss mentioned having been 

previously introduced to concepts such as classical conditioning and positive 

reinforcement during her teacher training, she was still interested in learning new and 

effective methods for behavior management (Miss, personal communication, June 1, 

2011).  With behavioral problems plaguing many Jamaican classrooms and the current 

debate which discusses the detrimental effects of corporal punishment, teachers colleges 

have made attempts to modify their training programs to include courses in behavior 

modification (Taylor, 2011).  With the revision of teachers colleges curriculum in 1999, 

many of the courses and learning objectives that were specifically geared towards 

behavior modification were altered; this removed significant aspects of classroom 

management material from instruction.  Besides the offering of some behavior 

modification courses, much of the instruction within these institutions focuses on 

constructivist ways for teaching (Barbara Matalon, personal communication, June 10, 

2011).  Although some progress has been made, a great deal of teacher training is still 

needed.  Due to the lack thereof, many teachers attempt to manage misbehaviors by using 

common sense and their personal experiences; this often results in the continued use of 

various punitive practices for remediating misbehavior (Ezenne et al, 2003).   
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The Teacher’s Role 

 As mentioned in Evans (2001), the authority of the classroom teacher is linked 

specifically to the purposes of the institution, which are to help students learn and 

develop appropriate skills and behaviors.  The teacher must develop an understanding of 

the nature, limitations, and responsibilities of their role as the authority figure and get 

students to learn concepts, pay attention and behave in socially acceptable ways while in 

group settings.  Rules for appropriate behavior are made at the teacher’s discretion and 

can be authoritarian, arbitrary or democratic.  As creators of the classroom environment, 

not only is it the responsibility of the teacher to facilitate learning, but the teacher is also 

in charge of creating a social environment.  Such environments are maintained by the 

teacher’s role as the educator and classroom manager.  As an educator, naturally it is the 

teacher’s role to impart academic knowledge to his/her students, but educators must also 

serve as a mentor, developing ongoing relationships with students, provide students with 

constructive criticism and teach students to feel valued.  As manager, the teacher’s role is 

to create order, encourage an environment that is conducive to learning, establish rules 

for appropriate behavior, and demonstrate positive behavior for his or her students.   The 

teacher has to be aware of his/her own behavior, which sets the tone and image for the 

classroom to model. Since the teacher’s behavior influences occasions for inappropriate 

and appropriate student behaviors, teachers must model the behaviors they want his/her 

students to perform.  When teaching students to engage in new behaviors especially, it is 

a major responsibility of the teacher to provide the necessary resources for students to 

acquire new behaviors most effectively (Matalon, 1998).  
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Common Disciplinary Practices  

According to Merrett and Wheldall (1993), adequate classroom discipline is 

regarded as one of the most essential aspects of education.  Furthermore, maintaining 

such an environment is a prerequisite for achieving instructional objectives and goals for 

promoting the psychological, social and physical well-being of students.  Classroom 

discipline is a pertinent component of classroom management.  As described by Ezenne 

et al. (2003), discipline involves the submission to rules and the compliance with learning 

specific skills.  It also requires application, concentration, practice and note-taking.  

Discipline is highly important in managing a classroom of orderliness, responsibility, 

diligence, cooperation, and respect.  Common problems that persist within Caribbean 

classrooms when discipline is not present include high rates of absenteeism, tardiness, 

vandalism, and poor school performance (Ezenne et al, 2003).   Matalon (2008) also 

considers discipline to be at the center of classroom management and describes it as a 

means to teach students rules of conduct and socially acceptable behaviors.  Creating 

rules and teaching and implementing them does not only contribute to the prevention of 

behavior problems, but it also leads to effective learning conditions and achievement 

outcomes.  Ezenne and his coauthors state that rules and regulations must be established 

to guide student conduct, prevent classroom chaos, eliminate confusion, and to serve as a 

framework of responsibility for students (2003).   

Punishment, Advantages and Disadvantages  

Schools work in countless ways in attempts to get students to obey the established 

rules and regulations as mentioned by Ezenne et al., (2003).  A common practice that is 

often present within many Jamaican schools is the use of punishment to teach discipline.  
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Discipline, in the Jamaican context, refers to external or self-imposed control, but is 

explained by Alberto and Troutman (2009) as an idea to denote control and punishment 

(the terms discipline and punishment are not interchangeable).  The idea of punishment is 

explained through the science of Applied Behavior Analysis as a procedure where any 

outcome of behavior reduces the future rate of that behavior (Alberto & Troutman, 2009).  

Punishment involves penalties designed to stop inappropriate behaviors, oftentimes 

consisting of verbal abuse, reprimands, denial of privileges, threats, scolding, 

suspensions, and in some cases, physical harm.  Writing in the Caribbean context Ezenne 

et al., explain that punitive practices produce psychological reactions that are often 

justified within educational contexts.  Such practices are said to bring about restoration of 

order and conformity as an alternative to rules that are unable to adequately address 

certain matters.  In many developing countries, schools have become places for 

indiscipline, antisocial behavior and violence.  These activities are explained to exist due 

to the absence of a classroom climate that creates intelligent, moral and rational beings.  

Although ameliorative approaches have been proposed, traditional applications of harsh 

punishment and discipline continue to be utilized within many schools (Ezenne et al, 

2003; Matalon, 1998).  Furthermore, what is needed is the development of a 

philosophical conception of a moral school environment that advocates virtues such as 

self-respect, respect for others, open communication, and cultural sensitivity and 

competence.  Student involvement is also significant in creating such an environment.  

According to Ezenne et al., (2003), when students are actively involved in their 

education, concepts such as discipline and punishment will no longer be necessary and 

behaving appropriately, in a wider sense, will be the natural way to operate.  
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Exploring Appropriate Usages of Punishment  

Although the idea of a harmonious classroom climate is ideal and very much 

desired, punitive practices will be incorporated within the classroom. Advantageously, at 

times, some forms of punishment can actually serve as an effective classroom 

management technique if used correctly and justifiably.  Some common forms of 

classroom punishment include exclusion and non-exclusion time outs, reprimands, and 

the removal of desired activities or reinforcers (Alberto & Troutman, 2009).  Punishment 

decreases the future rate or probability of a behavior and is administered contingently on 

the production of inappropriate behavior.  When using this approach, the punishment 

should be provided immediately after the behavior has occurred.  It is important to treat 

students’ behaviors as soon as they arise because “justice delayed is as good as justice 

denied” (Ezenne et.al., 2003).  When effectively implementing punishment, approaches 

should be educative in nature and based on principles that are helpful to the overall 

development of the student.  In order for punishment to yield optimal results, it should 

also be paired with positive reinforcement, and the consequence delivered for the breach 

of the school rule should be equivalent to the offense committed.  A child should not 

receive excessive punishment for any offense that is not supported by the school laws 

(Ezenne et al., 2003).   

Exploring Harmful Usages of Punishment       

Although the forms stated above present appropriate usages for punishment, this 

approach can become quite detrimental and present very serious problems for students if 

abused or overused.  According to Matalon (1998), punishment attempts to suppress 

behaviors by inflicting harm or inducing pain that is often unpleasant.  Alberto and 
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Troutman (2009) describe very similarly, a concept called the presentation of aversive 

stimuli.  Teachers turn to yelling, hitting and spanking, almost instantly, in aversive 

environments. The presentation of aversive stimuli is a common disciplinary practice for 

teachers, especially those who were raised in homes and schools where such procedures 

were once applied to them and within cultures where it is acceptable.  Presenting aversive 

stimuli fails to teach students appropriate behavior or how to handle similar misbehavior 

in the future.  Punishment was also said to cause anger in students, causing them to blame 

all individuals associated with that punishment, rather than being accountable for their 

actions (Matalon, 1998).  Numerous researchers revealed that punishment is 

counterproductive in the sense that it does not teach students how to engage in 

appropriate behaviors or how to be responsible, which makes it contradictory of the 

notion that schools are educational institutions.  Several researchers who studied the use 

of punishment within Caribbean schools found related results in terms of the impact of 

punitive approaches on student behavior.  Their findings revealed that classrooms where 

punishment was most frequently used caused students to express less value in learning, 

present more aggressive behaviors, and became confused about behavioral problems in 

school.  Research also suggested that schools in which students learned more effectively 

involved high rates of positive reinforcement and lower rates of punishment (Ezenne et 

al., 2003).  

Corporal Punishment  

Despite a variety of studies on the ineffective usages of punishment, these 

practices continue to be frequently used as a method to manage classrooms.  A very 

common form of punishment that is used within Jamaican classrooms is corporal 
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punishment.  Corporal punishment is defined by Payne (1989) as any intent to inflict 

some form of physical pain on a child including striking, placing a child in a physically 

discomforting situation, requiring a child to kneel on rough surfaces and/or depriving a 

child of food for an extended time.  The traditional form of corporal punishment in 

Jamaica is caning or paddling, which means striking the child with an object (a cane or a 

paddle). Despite its discouragement in many societies, including the Ministry of 

Education in Jamaica, corporal punishment is still used in many Caribbean schools.  

According to a study by Baker-Henningham et al. (2009), a survey of 11-12 year olds in 

Jamaica revealed that 75% of children had reported being beaten by teachers with an 

object.  In a study of 74 primary school teachers, 80% of teachers reported having 

occasionally or often used corporal punishment as a form of punishment.  Results from 

this study suggest that the use of corporal punishment as a method for managing 

classrooms is far more disadvantageous than advantageous, and only temporarily stops 

misbehaviors (Matalon, 1998).  Another study examined the use of corporal punishment 

within British schools.  This study revealed that schools where corporal punishment was 

absent had the best records of behavior and as the use of corporal punishment increased, 

behavior deteriorated and delinquency increased (Ezenne et al., 2003).   

Farrell (2009) mentions that the supporters of the prohibition of corporal 

punishment agree that this method is often abused by teachers, may be injurious to 

students, and could result in litigation against teachers and the Ministry of Education.  

Other supporters of the abolition of corporal punishment argue that it is its cruel, violent, 

humiliating and counter-productive; not to mention the long-term effects that it may place 

on students.  Experts even speak of the psychological and emotional damages that 
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corporal punishment may have on a child, and the potential threats of fostering violent 

and aggressive conduct (Taylor, 2011).  Students from the National Secondary Students’ 

Council (NSSC) also take a stance on this issue, explaining that corporal punishment is in 

violation of students’ rights (Students’ Council Opposes Corporal Punishment). 

Conversely, as presented in the corporal punishment debate, many Jamaicans 

believe that corporal punishment produces promising results.  Some believe that the 

method is effective since corporal punishment has been utilized on children who are now 

civil and prosperous adults.  A number of parents also support the use of corporal 

punishment within schools; this is often viewed as a generalized method commonly used 

within many Jamaican homes.  For a variety of teachers, corporal punishment is the most 

reliable means for discipline, explaining that present day students cannot be controlled 

without such methods (Taylor, 2011).  Teachers also express their uncertainty of 

psychological and behavior modification techniques that are believed, by many, to have 

little to no effect on student behavior (Taylor, 2009).  Other supporters of corporal 

punishment express the importance of exposing students to the harsh realities that exist 

outside the classroom.  These individuals believe that students should understand the 

cruelties of all civil societies, which can be achieved by administering corporal 

punishment under controlled conditions by humane persons (Farrell, 2009).  

 As discussed in Evans’ text (2001), the use of corporal punishment has also been 

explained by students themselves to be an effective technique.  She mentions the 

agreement of students and teachers who believed that teachers who employed corporal 

punishment as a disciplinary method had the ability to control their students.  Students 

from the same study explained that they needed teachers to control them because it was 
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for their own good.  They also revealed that when learning in the classroom with the two 

teachers who utilized corporal punishment, their academic performance increased. Evans 

explains the use of corporal punishment as a discipline measure; however, she specifies 

that such authority and control must have a moral basis.  She goes on to say,  

The teacher has to exercise some degree of control and dominance over students 

in order to get them to engage in learning activities which may not interest them. 

To engage in these learning activities, students must not only attend to the 

academic or curricular demands, but conform to the rules for behavior in the 

class…But such control without a moral basis becomes counterproductive (2001, 

p. 64).   

 

Violence   

Just as inside the classroom, corporal punishment is also frequently used in many 

Caribbean homes; in fact, a large body of literature indicates that a variety of cultures 

within developing countries view experiences associated with harsh punishment as 

constructive, serving as a vital piece to the development of strength, endurance, and/or 

cultural allegiance.  Furthermore, there is a belief by many parents within these cultures, 

that antisocial, impulsive and self-endangering behaviors cannot be regulated without 

recourse to physical punishment or intense threats of retribution (Payne, 1989).  

Researchers have suggested that there is a historical significance to the use of 

punishment, as it relates to violence, resistance to control and child-rearing practices.  

These commonly supported beliefs view acts of violence as characteristics of agriculture, 

slavery, fear of afterlife and aggressive supernaturalism (Payne, 1989).  Based on a study 

by Baker-Henningham et al. (2009), a longitudinal study in the United States revealed 

that corporal punishment by parents had negative effects on children’s academic 

achievements and development. 
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The urgent need for alternative discipline strategies within Jamaican classrooms is 

demonstrated in the research of Baker-Henningham et al. (2009).  This research states 

that the use of violent and punitive confrontational methods for solving student 

misbehaviors is not only counterproductive, but ineffective.  Such methods may make 

students more aggressive or even withdraw them from the classroom. According to the 

Educational Task Force (2004), violence is systemic.  It is a growing trend, in which 

students are socialized to behave violently and respond to violent behaviors through 

violence.  Violence is also welcomed into schools by students and in many cases, flows 

from inside the school back into the community.  Some students have also become 

desensitized to violence, and rely on it for self-protective measures that are utilized when 

students perceive themselves as being disrespected by teachers or peers.  In terms of the 

classroom, violence was found to stifle the motivation of other students who choose not 

to participate in these activities.  

To counteract such characteristics, a number of recommendations have been made 

to assist countries like Jamaica with these issues.  As presented by the Educational Task 

Force (2004), citizen educational programs should be implemented in schools that focus 

on values, attitudes, character education, patriotism and service learning.  Programs such 

as Change From Within, Peace and Love in Society (PALS) and Values and Attitudes are 

programs that have been established to meet these needs.  The United Nations Children’s 

Fund (UNICEF) has also made recommendations to assist Jamaica with the harsh threats 

associated with violence.  UNICEF has developed the Child Protection Program to 

strengthen national and local capacities to decrease children’s vulnerability to violence, 

abuse, and other forms of discriminatory exploitation.  The program has a three-tier focus 
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that seeks to support legislative revisions, community-based interventions, and to 

strengthen the delivery and access of services.  The program also provides 

comprehensive monitoring and evaluation tools that contains data collection, processing 

and the dissemination of data.    UNICEF advocates zero tolerance to violence against 

children.  Public awareness campaigns are established where peaceful conflict resolution 

and positive discipline of children are promoted; this also includes the abolishment of 

corporal punishment (UNICEF Jamaica, 2008).    

In terms of individual classrooms, Ezenne et al. (2003) discusses how teachers 

can also contribute to ending the trend of violence and antisocial behavior by presenting 

clear and firm disciplinary standards that are fair, consistent and have a positive effect on 

student behavior.  A study by Davies (2008) displayed observations of a novice teacher 

within a Jamaica primary school. Nancy, an effective teacher who demonstrated the 

attributes and competencies of an expert teacher, revealed four strategies for maintaining 

classroom management and discipline.  These included: Building and maintaining 

positive student relationships, creating a classroom environment with acknowledged 

rules, proactive motivation and recognition of good behavior among children, and 

appropriate usages for punishment.  Not only did Nancy’s management strategies prove 

effective for primary schooled Jamaican students, but it did so in the absence of harsh 

punitive approaches for disciplining her students.  Evans (2001) also discusses 

characteristics of what she believes to be of importance when attempting to increase 

student learning and classroom management.  She believes that control and authority for 

managing classrooms alone will not solve the problems in Jamaican classrooms, and that 

the importance of student and teacher relationships should also be emphasized.           
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Current Initiatives in Jamaica  

According to members of the Educational Task Force committee for The 

Education For All UNESCO initiative, the reform of educational management is greatly 

needed.  The report also highlights the importance of shifting from highly centralized and 

command-driven management methods to more decentralized and participatory decision-

making processes.  The task force has identified Jamaica as one of the 183 countries to be 

recommended for the proposed reform efforts.  One of the sub-points of the report 

addresses the anti social and violent behavior phenomenon in Jamaica.  Not only have 

incidents of both behaviors permeated Jamaican communities, but they are also 

prominent within Jamaican schools. According to a recent Education Task Force report 

(Davis, 2004), research has indicated that violence in the form of fighting, infliction of 

bodily harm with or without weapon usage, abusive language, mischief and provocation, 

and overall disrespect have a traumatic effect on the lives of students and teachers in 

schools.       

For many years, scholars, educators and administrators have been searching for 

possible solutions to the problems that are present within Jamaican schools.  With the 

lack of available resources, it is very easy to lose faith in what lies ahead, but scholars, 

administrators, teachers and citizens have not given up just yet. In the early 1990s, 

Jamaica’s National Government recognized the importance and values in education, 

establishing the Values and Attitudes program.  This program highlighted a variety of 

areas, specifically the enrichment of Jamaican youth.  Focuses of the program include 

empowerment, conflict management, educating people on how to deal with fear, and 

teaching youth to respect themselves and others.  Great gains have been made in these 
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areas over the past years and the program continues to promote educational values as it 

progresses in the 21
st
 century (History of Jamaica’s Values and Attitudes Program). 

PALS is another initiative geared at improving student anti social behaviors. 

Founded in 1994, PALS aims to promote positive behavior change through teaching 

students alternative behavior dispute resolution techniques.  The core functions of PALS 

are to deliver conflict resolution programs, the customization of conflict-resolution 

curricula for stakeholders and constituents, and the building of partnerships.  The 

program also focuses on classroom management and behavior management for 

educational institutions ranging from early childhood to teachers’ colleges (About 

PALS).    

The Change From Within program also focuses on the social behavior of students; 

however, this specific program takes a slightly different approach.  Sparked by the rising 

number in murders that took place in Jamaica from 1988 to 1992, a committee of scholars 

from the University of the West Indies pulled together to discuss possible solutions to the 

current problems within Jamaican schools. The Change From Within Project initially 

consisted of a team of principals from four Jamaican schools and has since been extended 

to include some 40 schools.   Methodologies and philosophies of the four principals were 

analyzed and the principals were partnered together as a networking team to directly 

address the issues that were prevalent within their schools. The commonalities presented 

among the four schools were to empower students, work on the positives, create a new 

pedagogy, develop mentorships, and increase parental, community and student 

involvement. Through the enhancement of these objectives, participating principals were 

able to substantially decrease unwanted activities such as the number of school gangs, 
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extortionists, weapons and ganja smoking.  The program also displayed promising results 

in terms of parental, community and student involvement, student leadership, and overall 

school culture (Pauletta Chevannes, personal communication, June 9, 2011).  

The Change From Within program uses a variety of strategies that assist 

participating schools in making great changes.  According to Mrs. Chevannes, many 

teachers underestimate their ability to make change, but change is a slow process that you 

have to be open to; it is this same optimism that allows this program to achieve such 

positive outcomes.  One major goal of the project is to focus more on the positives that 

occur in schools, rather than the negatives, which are oftentimes more commonly 

revealed.  According to Pauletta Chevannes, one of the original principals who 

participated in the project and now the UWI-based Change from Within project manager, 

the positives always outweigh the negatives.  Chevannes also expressed the importance 

of celebrating even the smallest victories.  She went on to discuss the importance of 

social and human development and how vital the teacher is to creating change that 

promotes this positive environment. A major factor that contributes to this positive school 

culture is the social behaviors of the students.  Chevannes believes that due to the strong 

push for exams within today’s schools, not enough is being done with social behaviors.  

The Change From Within Project directly addresses this.  The program utilizes methods 

that are consistent with ABA approaches such as positive reinforcement to motivate 

students through their own personal interests.  It also provides parents with reinforcement 

for their level of school involvement.  Mentorship has also enhanced student social 

behaviors by allowing students to influence individuals in the community through the 

generalization of these skills.  Students are given opportunities to lead the school and are 



20 
 

 
 

even included in the rule-making processes of the schools.  They learn to be accountable 

for their own actions and are able to influence the actions of their peers. 

The Change from Within Project represents progress and change for Jamaican 

schools.  It demonstrates the effectiveness of positive school supports and incorporates 

democratic educational practices, promotes student leadership, creates a cohesive school 

culture, and provides a viable alternative to counter-productive punishment practices that 

are commonly used.  Students are encouraged, motivated, celebrated and praised for their 

performance and achievements. The project promotes pro-active strategies for school 

management, which assists in the development of the curriculum, as well as, the interests 

of their students.  While promoting the positives, student misbehaviors are addressed as 

well. When they are not on their best behavior, their performance is investigated, their 

decisions are discussed and activities designed to lead to positive outcomes are 

supported.  In some cases, these misbehaviors are used as reinforcement and are 

incorporated into the classroom.  For example, a group of students were caught skipping 

class and loitering behind the school building.  After deep investigation, it was 

discovered that the boys were interested in agriculture and would use the space behind 

the school to farm.  After agreeing to attend class, the small boys were given the 

opportunity to now access this preferred activity as a part of their regular school 

instruction.  What this example demonstrates is how the positives of the students’ 

behavior outweighed the negatives (Pauletta Chevannes, personal communication, June 

9, 2011).  
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Applied Behavior Analysis  

Antisocial behaviors not only affect the overall community and the school 

structure itself, but they can be very disruptive to the classroom environment. They 

prevent both the child who is engaging in the behavior, as well as other students from 

achieving, creating instead classrooms full of chaos and frustration. Teachers struggle to 

manage these classrooms as they attempt to instruct, supervise and discipline students.  A 

common solution that is often practiced in a variety of American classrooms is behavioral 

approaches to classroom management. These techniques are becoming more and more 

popular within urban environments, presenting positive outcomes for even some of the 

most challenging students.  Applied Behavior Analysis (ABA), specific behavioral 

principles that seek to improve human behaviors through scientific measures, directly 

addresses negative behaviors.  ABA promotes positive behavior, motivation, and 

independence -- all important attributes for student success.   It also focuses on 

observable behavior, which makes this method verifiable in its investigative practices, 

predictive in determining functions for behavior, and parsimonious in describing and 

explaining behavior.  ABA is completely data-based and allows administrators, teachers 

and parents to view their students’ progress, attributes that are very similar to UNICEF’s 

Child Protection Program (Alberto & Troutman, 2007).    

ABA techniques provide valuable and effective alternatives to traditionally used 

behavior management methods.  Such techniques allow teachers to teach new skills and 

behaviors, increase desired behaviors, maintain new skills overtime, generalize new 

behaviors, reduce the conditions in which undesirable behaviors occur, and decrease non 

productive and disruptive behavior (Alberto & Troutman, 2009; Matalon, 1998).  These 
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strategies were all incorporated in The Change From Within Program discussed above.   

A study by McAllister, Stachwiak, Bear, and Conderman (1969) displayed results from a 

behavioral modification procedure that was conducted in a secondary school.  This 

procedure utilized a multiple-baseline study to decrease the occasions of inappropriate 

turning around and talking-out.  Verbal praise was delivered to students who did not talk-

out or inappropriately turn around and verbal disapprovals were delivered to those who 

did engage in the two behaviors.  Results from the procedure displayed a decrease in talk-

outs from 15% to an average of 5% during the recorded interval and a decrease from 25% 

to 4% during the recorded interval for inappropriate turning around.  A more notable 

study was conducted by Barrish, Saunders, and Wolf (1969).  The Good Behavior Game 

reliably decreased the number of out-of-seat and talking-out behaviors during math and 

reading subjects through the use of a contingency procedure. During the baseline phase, 

median intervals scored approximately 96% for talk-outs and 82% for out-of-seat 

behavior. Results from the study revealed that only when the Good Behavior Game was 

played did students display a large decline in the two challenging behaviors, shifting to 

new median intervals of 19% for talk-outs and 9% for out-of-seat behavior.   

Group Contingences 

Group contingencies have been used in a variety of settings to influence 

challenging behaviors by providing access to consequent events or stimuli, contingent 

upon responses of behavior (Skinner et al., 1996).  Group contingencies create 

arrangements in which the consequences for group members depend, at least in part, on 

the behavior of other group members; such consequences can be reinforcing or 

punishing. There are a variety of reasons why interdependent group contingencies are 
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useful strategies in promoting classroom management. Let us consider a classroom for a 

second.  Oftentimes, there are large amounts of pupils who occupy one classroom.  If a 

large number of students exhibit a certain problem or behavior, it may be unrealistic to 

set up separate programs for each student, therefore, group contingencies could be 

utilized as one method to reach large groups of students.  It is also very difficult at times 

to determine which students are engaging in challenging behaviors, especially when a 

teacher is teaching or sitting at their desk; however, it is much easier to determine the 

group to which the responsible party belongs.  Another advantage to using group 

contingencies is that they celebrate the accomplishments of all members, instead of those 

few students who typically receive reinforcement more frequently than others.  For 

example, if an entire sixth grade classroom averages 80% on a math test, than the entire 

class will receive a pizza party.  By allowing all members of the group to enjoy 

reinforcement, the group is likely to support the improved efforts of all individuals, 

including those students who more frequently display learning and/or behavioral 

challenges (Axelrod, n.d.; Skinner et al, 1996).  

While there are various forms that group contingencies take, I will discuss the 

criterion, advantages, disadvantages and techniques associated with interdependent group 

contingencies. An interdependent group contingency is a system where the behavior of 

all group members determines the consequence for the entire group. Interdependent 

group contingencies can be based on four types of criteria: 

1. The contingency is set requiring each group member to individually meet a 

specified criterion level. 

2. The contingency is based on the group’s criterion average. 

3. The contingency is stated and the class is required to reach a single highest or 

lowest level of performance. 
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4. The contingency is selected randomly by choosing a member of the group and 

determining if his or her performance was acceptable (Alberto & Troutman, 

2007; Axelrod, n.d.).    

 

There are many advantages to using interdependent group contingencies for both 

teachers and students. Some of these include convenience, cost efficiency, time 

effectiveness and simplicity.  This is especially useful for teachers in large classrooms 

with overwhelming workloads.  Teachers do not have to take away from their regular 

instruction in order to implement this strategy, or distract student learning by identifying 

particular children. Interdependent group contingencies are a great method for decreasing 

misbehaviors, while promoting positive and pro-social behaviors. With this strategy, 

students learn to be accountable and responsible for their own individual actions.  

Members of the group learn to work collaboratively and can help one another by 

spontaneously teaching and reinforcing correct behaviors.  Interdependent group 

contingencies encourage members of the group to cease inappropriate behaviors, but do 

so in a way that refrains from identifying or exploiting a specific student (Axelrod, n.d.).  

Interdependent group contingencies not only allow teachers to teach students 

ways in which to engage in appropriate behaviors, but it also contributes to the classroom 

culture and psychosocial environment.  Students learn to build trust and create unity 

within their classrooms, through cooperative learning and teamwork.  Interdependent 

group contingencies can also foster relationships among members of the group, 

increasing cooperative behaviors, interactions, sharing of resources, and build social 

networks among students.  Unlike strategies that ostracize students, based on their 

“haves” and “have nots,” interdependent group contingencies do not establishing a class 

system within the classroom.  This increases tolerance, understanding, and cooperation 
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among diverse groups. Interdependent group contingencies also increase student 

motivation in both high and low achieving students, and gives those who are not usually 

reinforced the opportunity to see school as fun and rewarding (Alberto & Troutman, 

2009; Axelrod, n.d.; Skinner et al., 1996).     

In addition to the advantages displayed through the use of this strategy, 

interdependent group contingencies also pose many disadvantages. Such a procedure may 

put excessive pressure on students who are not meeting the conditions for reinforcement.  

It is also common for one or more students, who may not be interested in the reinforcer, 

to intentionally sabotage the system to prevent other students from earning rewards.  In 

terms of ethics, this method may be viewed as unfair by students, teachers, parents and 

administrators who may feel that depriving individuals of privileges, based upon on the 

actions of others, as wrong. Interdependent group contingencies may also affect students 

who are frequently well behaved.  These students may perceive that the well behaved 

students are being punished for the actions of the misbehaved students or vise verse, 

causing tension among students and their peers.  When such perceptions exist, students 

may start to address those who cause the class to lose their reinforcer; this can result in 

students becoming aggressive and displaying additional challenging behaviors (Alberto 

& Troutman, 2009; Axelrod, n.d.; Skinner et al., 1996).  

 In consideration of the challenges stated above, it is important for each student in 

the contingency to be capable of performing the expected task or behavior correctly. 

Moreover, these should involve characteristics that are already in the students’ behavior 

repertoire.  Tasks or behaviors should also be examined in terms of their function to the 

student and such challenges should be a motivational problem and not a skill deficit.  If 
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there are students who continuously work to sabotage the contingency or are disengaged, 

it may be best to remove them from the group contingency and provide more direct and 

individualized supports; eventually these individuals can be brought back to the group 

contingency (Alberto & Troutman, 2009; Axelrod, n.d.; Skinner et al., 1996).    

Another important aspect to consider when implementing an effective 

interdependent group contingency is the selection of reinforcers.  While I will expand on 

this idea more in detail later, it is important to understand how imperative it is to choose 

reinforcers carefully. The reinforcer affects both the participation and engagement of the 

students in the contingency. Students who are not reinforced by the selected rewards may 

not be motivated to perform appropriate behaviors, again, causing them to purposely 

sabotage the system.  Another very important factor to consider during implementation is 

the deliverance of verbal praise.  Students should be complimented for their 

achievements and provided with feedback that will motivate them to continue performing 

appropriately (Axelrod, n.d.).  While these tips are helpful in creating conditions that 

promote more positive student behavior, it is important to remember that, just as any 

teaching practice or strategy, outcomes can be beneficial or detrimental.  However, 

practices tend to be more beneficial when the acting program produces positive results 

for the larger group and when the program operates in the long-term best interest of that 

group (Alberto & Troutman, 2009; Axelrod, n.d.; Skinner et al., 1996).    

Strategies for Behavior Modification  

Behavior Analysts have found a variety of procedures and techniques to increase 

appropriate behaviors and decrease and/or fully eliminate inappropriate behaviors. For 

the purposes of my project, I will focus on techniques that seek to reduce behavior.  Some 
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of the procedures for reducing behavior include methods that present stimuli contingently 

through the use of positive reinforcement, while others focus on the presentation of 

aversive stimuli.  Alberto and Troutman (2007) classify four levels for reducing 

inappropriate behaviors. Of these options, I focus primarily on differential reinforcement 

of lower rates of behavior (DRL), a reinforcement method that is included at Level 1.  

According to Alberto and Troutman (2007) DRL is the application of a specific schedule 

of reinforcement that is used to decrease the rate of behaviors that are inappropriate.  

Behaviors selected for a DRL procedure are those that are, in some cases, tolerable and 

desirable in low rates, but are considered inappropriate when they occur too frequently or 

too rapidly.   

DRL procedures can be performed in two variations, full-session and intervals.  

Full-session DRL specifies a criterion for responding and compares the total number of 

responses with that criterion. After a reinforcer is selected, it is delivered if the number of 

responses is at or below that specified criterion. An interval DRL session deals with 

breaking sessions down into smaller intervals.   Reinforcement for this procedure is 

contingent upon the number of responses at the end of each interval; if responses are at or 

below the specified criterion, than reinforcement is delivered (Alberto & Troutman, 

2007; Dietz & Repp, 1973). For example, if a classroom displayed 40 occurrences of 

throwing objects within a 45 minute period, a full-session schedule can be used to 

decrease this behavior from 40 occurrences to 30 occurrences.  Once students have 

demonstrated their ability to decrease this behavior to the set criterion, reinforcement is 

delivered at the end of the session and criterion can be reduced for the following sessions   
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Based on a number of studies, DRL procedures have been used in a variety of 

settings and have been deemed very effective in managing a number of classroom 

behaviors such as talking-out, out-of-seat, and other classroom disruptions (Alberto & 

Troutman, 2007).  Dietz and Repp (1973) conducted a study to decrease the number of 

talk-outs for one intellectually disabled student, a group of ten intellectually disabled 

students, and a class of high school regular education girls. Results from the study 

displayed a reduction in talk-outs across all three dependent variables. Dietz and Repp 

(1973) demonstrated the usefulness of implementing a DRL schedule and its 

effectiveness in reducing classroom disruptions. The study also revealed the simplicity 

and user friendliness of the procedure.    

Procedures for Increasing Behavior  

Positive reinforcement is the contingent presentation or removal of a stimulus 

immediately following a response (Alberto & Troutman, 2007).  Although used to 

increase the future rate of a behavior, positive reinforcement can also be manipulated 

through the use of a DRL procedure to decrease inappropriate behaviors.  Positive 

reinforcement, as a concept, refers to the relationship between a behavior and its 

consequence; however, the reinforcer itself describes the consequent event that increases 

or maintains the future rate and probability of behavior.  A positive reinforcer should be 

administered contingent upon the production of a desired behavior and be administered 

immediately following the production of the desired behavior (Alberto & Troutman, 

2007).   

In order for a stimulus to be deemed a positive reinforcer, it must have a 

functional relationship with the behavioral outcome.  Without an established relationship 



29 
 

 
 

between the reinforcer and behavior, there is no real certainty as to whether or not 

something is reinforcing. In order to establish such a relationship, reinforcer sampling is 

encouraged.  This can be achieved by performing a variety of sampling procedures.  

These include systematic sampling, reinforcer menus, reinforcers chosen by the 

individual, and reinforcers selected by teachers or caregivers.  Whichever reinforcer 

sampling method is used, it is important to remember that when attempting to make 

reinforcement effective, one should make the delivery contingent upon the performance 

of the desired behavior and to distribute the reinforcer immediately following the desired 

behavior (Alberto & Troutman, 2007). 
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Chapter Three 

Methodology 

Participants  

Participants selected for this study were students in Mrs. Miss’s (the name of the 

teacher has been modified for confidentiality purposes) third grade classroom at Yallahs 

Primary School. There were a total of 30 students, 10 girls and 20 boys.  All students 

were Jamaican and 8 or 9 years of age.  This particular group was selected by the 

school’s principal based on the teacher’s teaching style, techniques, and years of 

experience in the field.  The majority of the students lived within the Yallahs community 

of St. Thomas, Jamaica. Students were among the lowest achieving third graders in the 

school and were tracked at level 5 out of 6, track 1 being the highest achieving and track 

6 being the lowest achieving.  Students displayed a variety of needs in terms of 

individualized support, and were on various levels academically.  Although some 

students were suspected to have special needs academically and behaviorally, there was 

no known diagnosis for those students.    

Research Site  

Yallahs Primary School is situated in Yallahs, a small rural town located in the 

parish of St. Thomas, Jamaica. Yallahs Primary is a co-ed rural school for students in 

grades K-6.  The total attendance percentage for the 2008-2009 school year was 84%.  

Although the school is structured for a total capacity of 950, the student enrollment for 

the 2010-2011 school year was 1,292 students, with an average pupil/teacher ration of 

30:1.  Of the many primary schools within the St. Thomas Parish, Yallahs Primary was 

reported as having the largest number of pupils. Students attending Yallahs primary 
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school are from families of low socioeconomic status and minimum wage incomes.  They 

are the children of farmers, factory workers, service providers, health care assistants, and 

for some, the unemployed or casual laborers (Dawkins, personal communication, June 1, 

2011).        

Experimental Design 

This study is a combined method where ABA and ethnographic methods are 

utilized.  Participant-observations were performed to gain a better understanding of the 

classroom experience and provided a descriptive account of the actual setting and 

participants.  An alternating treatments design (Alberto & Troutman, 2009) was used to 

compare the effectiveness of two behavioral modification strategies (The Good Behavior 

Game and DRL) on disruptive behavior. Data was collected over a three week period for 

six days, but in no particular order.  Baseline measurements were conducted across three 

class sessions and the two experimental conditions were performed across six sessions.  

Sessions for each procedure were selected randomly so that students would be exposed to 

an equal number of the interventions across the six days.   

Data Collection  

One intervention was performed during each of the six sessions.  During each 

session, the blackboard was used to record data during both procedures. For the Good 

Behavior Game, data were collected by marking a tally on the board for every occurrence 

of disruptive behavior.  For the DRL procedure, a number was crossed from the board 

each time a disruptive behavior occurred.  Data from the blackboard were then 

transferred to a datasheet for both procedures (See Appendix B & C) at the end of each 

session and graphed.   
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Reliability  

For both the Good Behavior Game and DRL, Inter-Observer Agreement (IOA) 

was conducted.  IOA was used to decrease the possibility of human error during data 

collection by checking for data reliability. The procedure involved two observers, 

Observer A (myself) and Observer B (a volunteer at the school).  A specific interval was 

selected for recording, both consisting of a 30 minute session. The two observers 

simultaneously observed and recorded every instance of disruptive behavior as stated in 

the definition. Observer A used the blackboard to record data and Observer B used an 

IOA datasheet (See Appendix D).  Once the observation period ended, data from both 

observers were transferred to the IOA datasheet and inserted into the IOA formula listed 

below:  

Agreements 

_______________________ x 100 = percent of agreement 

 

Agreements + Disagreements 

 

 

Occurrence and Nonoccurrence of disruptive behavior were calculated.  For 

acceptances of IOA, the mean agreement coefficient could be no less than 80% between 

the two observers (Alberto & Troutman, 2009).    

Procedure 

Prior to the baseline phase, participant observations and informal interviews with 

the cooperating teacher were done to determine the best reinforcers for the short time 

spent in the classroom.  Typically, classroom reinforcers may vary and can include edible 

items, tangible items, trips, activities, etc.  Due to time restraints and the researcher’s role 

in the classroom, items were selected based on accessibility, location of items, the 
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teacher’s recommendations, and the students’ preferences.  Students had no access to the 

reinforcers prior to the interventions; however, they were shown the reinforcers prior to 

each session so that they were aware of what they were working towards.    

The target behavior was selected by conducting informal interviews with the 

cooperating teacher and through descriptive observations of the participants.   Specific 

recommendations were made by the teacher, where she explained the behaviors that 

contributed most to the classroom environment and her difficulty to instruct.  Descriptive 

observations helped to determine the topography, operational definition and selection of 

the target behavior.  The behaviors that occurred most frequently included: aggressive 

behavior (fighting, punching, hitting and kicking others), throwing items, talking out, out 

of seat, screaming, and not following the teacher’s directions.  The definition of the target 

behavior was then determined:  

Disruptive Behavior: Any instance of students engaging in behaviors such as 

hitting, pushing, punching, talking or calling out without raising their hand for 

permission, and teasing and/or taunting other students while in the classroom.  

 

On an alternating basis, the DRL and Good Behavior Game were implemented 

immediately after lunch, which were the hours when students displayed the target 

behavior most frequently.  The procedures lasted no more than one hour and no less than 

45 minutes across all sessions.  Sessions that lasted for 45 minutes were on days when 

school ended at 2pm and sessions that lasted for 1 hour were on days when school ended 

at 3pm.  For each procedure, rules and expectations for behavior were explained and 

posted for all students to refer to (See Table 1).  As a class, the students and I read 

through the rules so that all students understood. Positive reinforcement for both 

procedures was contingent upon an interdependent system of reinforcement, where the 
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behavior of each individual member of the group determined the consequences for the 

group. 

Table 1: Rules for Two Procedures  

 

1. I Will Keep Body Parts and Objects to Myself  

2. If I Want to Speak to My Teacher or Talk to My Classmates, I Will Raise 

My Hand and Ask Permission 

3. If I Need to Get Out of My Seat, I Will Raise My Hand and Ask for 

Permission 

4. I Will Only Say Nice Things to Others  

 

 

The DRL was implemented by first determining a criterion for each session. Once 

this criterion was selected, in numerical order, numbers were written vertically on the 

board to represent the number of responses (targeted behaviors) that students were 

allotted for that session. Each time a student engaged in one of the targeted behaviors, 

one of the numbers were crossed off the board, giving students one less opportunity to 

access the reinforcer. Students were reinforced when they displayed low rates of the 

targeted behavior. When individuals presented the target behavior above the set criterion, 

no member of the class received a reinforcer (e.g. If criteria were set at 50 for the session, 

students would only be able to access the reinforcer if they engaged in 50 or less 

disruptive behaviors.  If students engaged in 51 or more disruptive behaviors, they would 

lose the reinforcer).           

For the Good Behavior Game, the class was divided into two teams, the Red 

Team and the Blue Team (The teams were divided based on the location of their desks 

within the classroom). Each time a student displayed the targeted behavior, as mentioned 

above, that team would receive a point.  Points for each team were posted on the 

blackboard for students to receive feedback.  A specified criterion was set prior to each 
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game, where students were required to stay at or below the set number in order to win.  

For this procedure, the set criterion was split between both teams, and totaled at the end 

of the session (e.g. If the target criterion was set at 50, then each team were to stay at or 

below 25 disruptive behaviors per session.  If either of the teams exceeded 25, then 

neither could access the reinforcer, but if both teams stayed at or below 25, then both 

teams would access the reinforcer).  At the end of the session, the number of disruptive 

behaviors, from both teams, was added together for a class total.  This was arranged 

because the target behavior was based on the behavior of the entire class and not 

subgroups within the class.  It was also done so that both the DRL and Good Behavior 

Game could maintain the same criterion for students to achieve.    
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Chapter Four 

Description of the Setting  

Yallahs Primary School  

I stepped out of the taxi in complete nervousness as I approached the dark red 

brick centerpiece that read Yallahs Primary school.  Two small children were sitting 

inside the center of the large square, smiling at me as I drew near the school’s security 

guard.  After explaining my participation at the school, as a student working on a service 

learning project, I was granted access through the two large metal fences that separated 

the school from the outside community.  I walked slowly in the direction of the large tan 

building that looked similar to that of a motel back in the United States.  The discolored 

L-shaped building was three levels high.  Each level contained a balcony with dark 

brown metal poles.  As I glanced up, I noticed children swinging and holding onto the 

poles as they leaned over the balcony screaming out to their friends.  I continued to walk 

slowly through the parking lot, or should I say playground, when I noticed a large field 

on my left side.  The field was filled with students, just as the playground was.  Boys ran 

up and down the open spaces in their tan button up shirts and freshly ironed pants, as girls 

chased them and stood in small huddles while their blue uniform dresses blew in the air.  

I finally approached the first level of the three storied building, where I noticed a 

closed door that read, “Principal’s Office.”  Through the same walkway, two other doors 

were present, the secretary office and the Vice-Principals’ office.  As I glanced through 

the glass window to inform the secretary of my presence, I could not help but notice the 

copy machine in the corner of the small office.  A male teacher stood in front of the 

machine holding a stack of papers.  I also noticed a huge chart on the wall that described 
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the top-down hierarchy of the school system.  The Minister of Education was situated at 

the point of the chart, while other administrators, teachers and staff trickled down 

beneath. My thoughts were interrupted when the secretary noticed my idling and asked if 

I needed something.  After again explaining my purpose for being at the school, I was 

given a small white square of paper and directed to the third floor.  

 As I made my way back through the small walkway, I noticed a cement row of 

small sinks.  “Hmmmmm,” I thought to myself, “I wonder what those are for?” Within a 

split second my thoughts were answered when a small boy came running toward the 

sinks, where he washed his hands and sipped water.  I turned from the scene and 

proceeded to my destination. Walking up the dark cement staircase, I glanced at the walls 

that were painted with words and pictures that contained school rules and inspirational 

quotes.  Children were smiling, giggling, and reaching for my hands while shouting, “Hi 

Miss” as I continued up the stair case.  Now on the third floor, I looked over the balcony 

to see hundreds of students running rampant enjoying what I understood to be lunch time.  

Some students were lined up at the canteen as they waited for their small boxed lunches, 

while others continued to run through the fields and hang in the stairways. Finally 

succeeding through the excitement and liveliness of the energized students, I entered into 

Mrs. Miss’s third grade classroom.    

The Classroom 

In total disbelief, I could not help but notice the crowdedness of the classroom.  

The small room was occupied by two third grade classes, separated by two old 

blackboards, which were positioned directly down the middle of the floor.  Since my 

participation was with Mrs. Miss, I settled in a chair that was positioned to the far left 
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side of the room.  My thoughts were racing as my vision glanced in all directions of the 

classroom.  My initial focus was at the positioning and design of the desks.  The old dark 

wooden desks were assembled with the same brown metal that was used to create the 

poles on the balconies.  Each desk seated three small children and was placed in various 

directions in order to accommodate the 30 students that were in Mrs. Miss’s class.  

Since the students were at lunch, I was able to observe the room closely. I noticed 

that the three walls on Mrs. Miss’s side of the chalkboards were filled with handmade 

posters of academic material.  Posters full of nouns, animals, parts of speech, math 

equations, classroom rules, and the process of photosynthesis painted the walls in bright 

neon colors. The stringing of science concepts, homophones, contraction words, and rules 

for grammar swung across the ceilings, low enough to rest on the crown of the students’ 

heads.  A long wooden cabinet was placed just in front of the classroom windows, where 

the breeze was minimal.  As I lifted my water bottle from Mrs. Miss’s desk to take a 

drink, I could not help but notice the numerous books, papers, two large boxes of chalk, 

her large bag, cell phone and writing utensils that were spread throughout the desk.  The 

desk was positioned at the front of the room in the direction of the student desks; 

however, the student desks were facing all angles of the room. The walkway, just in front 

of the chalkboards, provided Mrs. Miss with just enough space to write her afternoon 

lesson. Right as she began to write the word “Integrated,” she was interrupted by the loud 

bell and trudging of students as they dispersed into the classroom.    

The Third Graders  

Students from both classrooms poured into the room with their half eaten lunches, 

candy, chips, and bag juices, while screaming in their high pitched outside voices.  They 
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extended hugs, handshakes and high fives to me as they passed by the front of the room.  

As I scanned the room, I noticed that Mrs. Miss had her back turned away from the 

students.  I turned my attention towards the door, where I witnessed a small child 

standing alongside the wall. Unlike every other student who had been sitting in an 

assigned seat, this particular child remained standing. Putting my curiosity into practice, I 

finally mustered up enough courage to ask him why he was standing.  His response was, 

“Because teacher told me to stand Miss.” While still facing the standing child, I was 

distracted by the excessive talking and yells from the reactions of the aggressive 

behaviors at the other side of the room. As the voices proceeded to gain momentum, I 

scanned the room for Mrs. Miss and noticed that she was no longer there.   

A couple of minutes later, the behaviors came to an abrupt stop.  Mrs. Miss had 

returned to the classroom shouting in a high pitched voice, which quickly gained the 

attention of the students.  Repeating after Mrs. Miss, the students started to sing a song. 

Their faces lit up as their eyes were focused on Mrs. Miss as they continued singing.  The 

students were fully engaged and at the edge of their seats in pure excitement from the 

activity.  Once the song ended, the students were attentive and listened carefully to Mrs. 

Miss’s instructions.  They pulled their workbooks from their desks and started to copy the 

afternoon lesson from the blackboard.   After giving strict instructions for the task, Mrs. 

Miss transitioned to her seat, leaving students to work independently on the lesson. Given 

the freedom, students began to engage in many of the previous behaviors that I had 

witnessed.  Many of them were off task, distracting others from working, hitting their 

neighbors, throwing objects, crawling under desks, talking to other classmates and 
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copying from others workbooks. An hour had now passed and the students were still not 

done copying the two paragraphs from the board. 

Mrs. Miss 

As the students moved to their seats, Mrs. Miss stood at the blackboards with her 

back turned; she was writing the afternoon lesson for students to copy.  I realized that the 

blackboard was a substantial part of the classroom instruction and served as a visual aid 

for teaching.  Noticing that she was missing one page from her lesson book, Mrs. Miss 

scurried from the classroom to get the remains.  I was now left alone to supervise the 

students.  As the students’ voices increased in volume, I began to feel uneasy at the 

responsibility.  I noticed a number of behaviors that were taking place in the absence of 

Mrs. Miss.  I sat in total disbelief unsure of my role as an observer, but before my anxiety 

caused me to make any drastic moves, I heard Mrs. Miss’s flip flops approaching the 

classroom.   

She entered with a dominating presence that quickly captured the attention of all 

24 students.  Every behavior in the classroom came to a halt as Mrs. Miss reprimanded 

the students.  Once the entire class was calm, Mrs. Miss began to sing, “N.O.U.N.S, 

N.O.U.N.S.  That spells nouns, that spells nouns. Nouns are naming words, nouns are 

naming words, Desk, Cat, Bus. Book, Pencil, Boy.”  As she walked up and down the 

uneven rows and tightly joined desks delivering head pats, tickles, high fives and smiles, 

she now realized that she had the undivided attention of all her students. Mrs. Miss went 

over the afternoon lesson, explaining to the students to copy the paragraphs from the 

blackboard using the same structure as she did.  They were then to answer ten questions 

and to bring the work up to her desk to be checked. She left students to scaffold the 
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lesson as she moved in and out of the classroom waiting for students to finish.  It had 

now been an hour and students were engaging in misbehaviors and were completely 

disengaged from the task.   

Implementing the Intervention 

After witnessing the behaviors of the students, I was eager, yet, extremely 

nervous about implementing my intervention.  Prior to playing the game, I pondered 

numerous questions. Will they understand me? Is my accent too strong? Will they listen 

to me? Will they like the game? How will I engage everyone? Will Mrs. Miss like the 

procedure?  These thoughts raced through my mind while I sat in anticipation as the 1:00 

hour approached on the first day of my intervention.  Mrs. Miss introduced me and 

finally it was my time to speak to the students.  As always, the thought of the task was far 

more intense than the actual task itself.  Once I stood up, my millions of thoughts 

disappeared and I was even more ready to get started.  I introduced myself again and 

engaged the students by asking “How many of you love to play games.”  They all 

answered with the response that I hoped they would, “Yes!” I was convinced that I now 

had all of their attention, and started to discuss how to play the Good Behavior Game and 

the rules of the game.  

 During the rules, I engaged the students in guided reading to make sure each 

student was able to read and understand the expectations of the game.  I asked questions 

for clarity and involved them in gestures such as raising their hands and explanations 

about the topography of appropriate behaviors. I then explained the roles of the red and 

blue teams, and divided the class up based on their seating arrangements.  The students 

were very compliant and eager to get the game started.  I then explained to them how to 
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earn points, the object of the game and finally, the big finale; the prize bag.  I unzipped 

the prize bag and moved it about the front of the room for all of the students to see.  I 

witnessed faces of disbelief, dropped mouths and popped eyes from the overwhelming 

sight of ring pops, colorful pencils and neon erasers.  As I glanced at the students to see 

their reactions, it appeared that they were in heaven, and so was I.  

Student Reactions from the Procedure  

As I entered the room the following morning, I noticed more students than usual 

waiting in the classroom during their lunch time.  I was not sure of the students’ presence 

in the classroom, considering that lunch is typically a highly preferred time of the day.  

Once the children noticed me and “the blue bag,” they swarmed me from all angles of the 

classroom in pure excitement.  By now, I was standing in the front of the classroom with 

my schoolbag on my shoulder, my water bottle in my right hand, the blue bag on my left 

wrist, and 20 third graders around my waist. Not fully sure of my impact the day before, I 

was not expecting this moment, and did not know if I should be elated by their 

excitement, or concerned with their future expectations of me.  Either way, I stood still in 

my student cocoon and smiled at the children as they embraced me.  From every direction 

of the room I heard voices calling, “Miss, Miss, Miss, can we play the game today”, “Can 

I be on the red team, can I be on the blue team”, “Who’s gonna win Miss”, “The blue 

team is gonna win again Miss”, “Me tink the red team is gonna win Miss”, “Hey Miss, 

me wear the blue jacket today to represent the blue team Miss.” I was now completely 

astounded.  I could not stop staring at them, noticing the sincere look in their eyes, the 

happiness expressed through their body language, their adorable accents as they called 
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for my attention, their sense of ownership for their teams, their desire to work together, 

their eagerness to behave, and their increased motivation to learn.  
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Chapter Five 

Results  

The effects of the DRL and Good Behavior Game in reducing disruptive behavior 

are represented in Figure 3.  

 
Figure 1. The number of sessions in which students engaged in disruptive behavior during baseline, the Good Behavior 

Game and DRL Procedure.  

 

The first session of baseline extended across three days with scores ranging from 

47 to 95.  The mean number of disruptive behaviors were M = 69 frequency.  There were 

also three days of data for both experimental conditions.  During the Good Behavior 

Game disruptive behaviors were displayed for a total of 44, which was a decrease from 

the 65 disruptive behaviors that occurred during the third session of baseline.  The second 

session of the Good Behavior Game demonstrated a reduction in disruptive behaviors by 

half, followed by a slight increase during the final session; this was the only rise that 

occurred during the experimental condition across both procedures.  During the DRL 

condition, disruptive behaviors reduced across all three sessions.        

Examination of the data for the two procedures indicates that disruptive behaviors 

decreased under both the Good Behavior Game and DRL conditions.  There was a steady 
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reduction in the number of disruptive behaviors, presenting results that were nearly 

equivalent across both procedures.  The two procedures resulted in a mean score of M = 

33.3 frequency with a range of 49 to 21.  The mean score during the Good Behavior 

Game was M = 33.6 frequency with a range of 22 to 44.  For the DRL procedure the 

mean score was M = 33 frequency with a range of 21 to 49.  Findings from the study 

reveal that both interventions were equally effective in decreasing disruptive behavior.      
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Chapter Six 

 

Discussion  

 

Both experimental conditions-the Good Behavior Game and DRL- reliably 

decreased disruptive behaviors by one third over six sessions, replicating similar results 

from previous studies (Barrish, Saunders & Wolf, 1969; Dietz & Repp, 1973).  Although 

both procedures demonstrated comparable results, there is some evidence that the DRL 

procedure may have been slightly more effective than the Good Behavior Game.  The 

DRL procedure displayed a downward curve across all three sessions where it was 

implemented.  The Good Behavior Game produced a downward curve as well; however, 

during the final session of the procedure, the curve displayed a gradual increase.  This 

indicates that the DRL procedure may have resulted in a more rapid reduction in 

disruptive behaviors overtime.  Although this appears to be the case, further research is 

needed in order to validate such findings.   

The positive outcomes of the two procedures demonstrate their effectiveness as 

classroom management strategies.  The two strategies not only decreased disruptive 

behaviors to some degree, but they also decreased the usage of corporal punishment (no 

usages of corporal punishment were employed during the alternating treatments phase). 

Although there was no replication phase during the alternating treatments design, we can 

assume that it was the two interventions that caused a reduction in disruptive behavior. 

This is believed because during baseline, where no treatment was utilized, disruptive 

behaviors were displayed at a much higher rate than during the alternating treatments 

phase where such behaviors declined.   
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Since there was no official follow-up phase, participant-observations were 

conducted on the final day in the classroom.   What was noted was the reoccurrence of 

behaviors such as fighting, throwing objects and out of seat, which were the behaviors 

that decreased most during the alternating treatments phase. To extinguish such 

behaviors, corporal punishment and reprimands were utilized by the teacher.  

Observations from this session revealed that disruptive behaviors declined only 

temporarily when corporal punishment and reprimands were used, in comparison to 

results from the alternating treatments phase where disruptive behaviors decreased for an 

extended period of time.  The delivery of corporal punishment, during these observations, 

inflicted pain on one individual student, rather than each student who engaged in the 

disruptive behavior. This caused the students who did not receive the punishment, to 

continue to be disruptive, while the one student who received the punishment remained 

quiet.  The key finding here is that not only did the two procedures prove effective in 

decreasing disruptive behavior, but they did so for an extended period of time without the 

use of corporal punishment.   

As employed by the teacher noted above, the use of corporal punishment 

temporarily removed disruptive behavior and may be effective for some teachers.  

Conversely, this practice should not be performed as a classroom management strategy as 

it presents risks of emotional, physical and psychological damages.  As a practice that is 

ingrained in the Jamaican culture, corporal punishment has been utilized for many 

decades, presenting results that have been satisfying for a number of individuals. 

Nevertheless, there are other techniques (e.g. the Good Behavior Game and DRL) that are 

equally, if not, more effective in modifying student behavior.  As a researcher, it is 
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important to understand and consider the different values and morals that are present 

within other cultures; alternatively, it is also essential for traditional viewers to consider 

new and progressive practices that are equally, if not more effective.      

Limitations 

There were many challenges that affected the implementation of this study.   

Although the duration of the Jamaica trip was five weeks,  the time spent in the 

classroom was shortened due to school testing, environmental conditions, program 

agendas and other confounding variables.  Such variables resulted in less time in the 

classroom and a limited amount of data.  Since this study was conducted during the rainy 

season in Jamaica, school days were shortened and/or cancelled altogether.  When school 

did actually take place during the rainfall, oftentimes an overwhelming amount of 

students were absent.  When students did not attend class, it was difficult to determine if 

the decrease in behavior was due to the intervention itself or the small number of students 

in the classroom.  The school was also participating in standardized testing which 

conflicted with time spent in the classroom.  When students were preparing for testing, 

strict instruction was performed by the head teacher and students were completely 

engaged.  Since this instruction was slightly different from everyday instruction, student 

behavior appeared to be much more compliant.  

Another major limitation was the researchers’ participation as an outsider and not 

as the leader of instruction.  The teacher was in charge of instruction, while the researcher 

controlled classroom behavior.  This prevented the students from complying with some 

of the expectations for behavior.  Since the teacher was the head authoritarian in the 

classroom, students were required to adhere to those expectations, above what was set 
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during the intervention.  This resulted in two sets of expectations, which made the 

procedures counterproductive at times.  Another major limitation was the absence of 

tasks during the experimental conditions.  During the intervention phase, students 

appeared to be off task for large amounts of time, which contributed greatly to disruptive 

behaviors.  This was either due to the students’ completion of their given task, or due to 

the absence of instruction from the lead teacher.   

A final limitation was the researcher’s background as an American citizen. This 

made it difficult to distinguish the effectiveness of intervention from the children’s 

excitement due to an American novelty.  During the first days of observations, the 

students appeared to be completely distracted, intrigued by the presence of an American 

in their classroom.  Some of them repeatedly turned around and smiled, while others 

continued to walk past to catch a glimpse.  The overall presence of the researcher may 

have contributed to the change in student behavior.     

Future Research 

When implementing studies in the future, it is important to consider the time of 

year when school is in session.  The end of the school year may not be ideal because 

students may be preparing for or just finished testing, teachers may be producing scores 

for the tests, and weather conditions may prevent in-class time.  This study may also 

produce more promising results if the interventions are carried out by the head teacher in 

addition to regular instruction.  This way the teacher can completely control every aspect 

of the classroom, as it contributes to behavior and instruction.  When the two are 

conjoined, the teacher/behavior interventionist is also able to determine causal 

relationships to student behavior and develop prompt ways to improve them.  This also 
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normalizes student behavior, whereas with an outsider, students may change their 

behavioral patterns for the observer.   

These recommendations are particularly important when outsiders from other 

countries are conducting research.  When such studies are not completed in their natural 

environment with their natural participants, it may shift results.  This can be altered by 

allowing the actual teacher of the Jamaican classroom to implement the two procedures.  

Comparing the results of the regular teacher to those from the study demonstrates 

whether or not it was the intervention or person who contributed to the decrease in 

behaviors.  Since proactive approaches were measured and corporal punishment was 

totally removed during each session, it would also be useful to measure the effectiveness 

of corporal punishment as a method in comparison to the two experimental conditions.  

This would fully demonstrate which methods are more effective, proactive strategies or 

punitive practices.   
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Conclusion 

 

Although past studies (Evans, 2001; Farrell, 2011; Payne, 1989 & Taylor, 2011) 

discuss the views of individuals who support and/or use corporal punishment in the 

classroom, punishment alone should not be used to improve inappropriate student 

behavior.  Proactive classroom management strategies refrain from inflicting physical 

and psychological harm on students.  They can be easily implemented without school 

restructuring and are done without spending large amounts of money.  Such strategies 

promote the Ministry of Education’s goal to eliminate corporal punishment from the 

education system and prevent the likelihood of intense physical abuse or accidents from 

occurring (It was reported that during a corporal punishment incident, a student was 

blinded in one eye by a belt that was being used on another student (Linton, 2011)). 

During the alternating treatments phase students were aware of their behavioral 

expectations and taught how to perform appropriate behaviors.  Such behaviors were 

modeled by the teacher and demonstrated by the student.  The relationship between the 

student and the teacher was reciprocal; however the teacher was still able to maintain her 

role as the leader and authority figure.  The DRL procedure and Good Behavior Game 

offered alternatives to corporal punishment and other punitive practices.  Although these 

procedures displayed positive results, they should not be done in isolation.  The presence 

of other classroom management strategies is important to the overall success of the 

classroom environment.  The teacher must fulfill her role as the manager, expectations 

for behavior should be established, and students must be attentive and engaged.  The 

Good Behavior Game and DRL procedures were successful; conversely, in the absence 
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of other management practices (such as those stated above), they may be unsuccessful 

just as many other management strategies.    
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Fostering a Learning Environment 
 

 
 
 
 

 
 
 

Positive Approaches to Classroom Management 
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allowing for me to work as a service learning participant within Yallahs Primary School.   

 

Mrs. Miss 

It has been a pleasure observing, learning, participating and working in your classroom.  

You are a very humble, receptive, enthusiastic and dedicated teacher.  I wish you the best 

of luck as you continue in your future endeavors. 

 

My Little Third Graders 

You guys have changed my life!  I will always remember your smiling faces, energetic 

spirits, curious minds, and respectful mannerisms.  It has been a blast working with you 

and I hope that you will always remember Ms. Colvin.  I hope you have a fantastic fourth 

grade experience and I look forward to hearing about you guys once you reach the 

University. 

 

 

 
 

 

-Ms. Colvin 
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Modifying Behavior with ABA 
Applied Behavior Analysis is a systematic application of behavioral principles that seek 

to improve human behaviors.  ABA utilizes scientific measures that are completely data-

driven, allowing teachers and students to monitor progress. ABA promotes positive 

behavior, motivation, and independence; these are all important attributes for student 

success.  ABA also provides valuable and effective alternatives to traditionally used 

discipline methods and focuses on positive student behavior rather than negative.  Such 

techniques allow teachers to teach students new skills and behaviors, help students to 

maintain these new behaviors overtime, and teach students to generalize their new 

behaviors in the community.  

 
What is Behavior? 
Behaviors can take numerous forms, in terms of the classroom; they can be social or 

academic.  According to Matalon (2008), behavior is what we do! It is reading, seeing, 

tasting, hearing, thinking, hitting, acting, studying and so on… In this booklet, we will 

discuss two types of behaviors, pro-social behavior and antisocial behavior.   

 
Pro-social behavior consists of the behaviors which want to increase.  These behaviors 

are those that are acceptable within the classroom and in the greater society.  Pro-social 

behaviors may include following rules, saying nice things to others, and being respectful, 

honest, and obedient.  
(Similar terms: Appropriate Behavior, Desired Behavior, Positive Behavior) 

  

Antisocial behavior consists of behaviors that we do not want individuals to engage in.  

These behaviors are usually not acceptable in classrooms or the community.  Antisocial 

behaviors may include, fighting, disrespect to others, disobedience, stealing, cursing, 

bullying and many other discouraged behaviors.   
(Similar Terms: Maladaptive Behavior, Inappropriate Behavior, Misbehavior, Negative Behavior) 

 

The “Target” Behavior 
This is the behavior that the teacher has selected to increase or decrease.  The target 

behavior is determined after the teacher has observed the student(s) behavior and created 

a definition for the behavior based on those observations.  
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Interdependent Group Contingencies   

Interdependent group contingencies have been used in a variety of settings to improve antisocial behaviors. 

They create arrangements in which the outcome of student behavior depends, in some part, on the behavior of 

other students.  Interdependent group contingencies are useful strategies in modifying a number of classroom 

behaviors.  

 

Example for the Classroom 

Mrs. Frost has been noticing an increase in aggressive behavior from her second graders.  This behavior 

seemed to occur more frequently after lunch. Some students would return to class and wait quietly for the 

lesson, while a number of students would kick, slap and punch one another.  Puzzled by the differences in 

behavior, Mrs. Frost set up an interdependent group contingency.  After setting expectations for how she 

wanted students to behave, Mrs. Frost explained the contingency.  She told students that she would grant them 

10 minutes of free time at the end of the day, but each time anyone in the class engaged in physical aggression 

towards another student, they would lose one minute of that free time.  Students were more than willing to 

abide by this expectation. Mrs. Frost’s contingency demonstrated how the behavior of each student in the class 

determined the amount of free time that the entire class would receive at the end of the day.        
 
Let’s Try It 

Step 1: Determine the behavior(s) that you want to improve 

Step 2: Set rules and expectations for appropriate behavior 

Step 3: Select a reinforcer 

Step 4: Explain to students that the behavior of each student affects the outcome of the entire group. 

Step 5: If students meet the conditions of the contingency, deliver the reinforcer. 

 
Advantages 

 Celebrates the accomplishments of all students 

 Can reach large groups of students 

 Students encourage one another 

 Students stop reinforcing misbehaviors 

 Is convenient for teachers  

 Promotes cooperative learning  

 Fosters desirable independence and 

interdependence 

 Does not ostracize one particular student 

 
 

Disadvantages 
 May put excessive pressure on the person who 

is not meeting the conditions for 

reinforcement 

 One or more students may intentionally 

sabotage the system 

 Students are deprived of privileges based on 

the actions of others

 

Things to Remember During Implementation 
 Each member of the group must be capable of performing the behavior correctly.  

 Student behavior should be a motivational problem and not a skill deficit. 

 If one or more students intentionally sabotage the system, take the offending individual(s) off 

the group contingency and set up an individual contingency until the individual is ready to be 

brought back to the group contingency.   

 Select the reinforcers carefully to prevent those who are not reinforced from ruining the 

contingency for the entire group.  

 Students should be praised for their achievements.  



62 
 

 
 

The Good Behavior Game 
 

 

 

 

 

 

 

 

 

 
 
 
 
 
 

 

 
 
 
 

Differential Reinforcement of Low Rate Response (DRL)  
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The Good Behavior Game 
An interdependent group contingency used to decrease inappropriate behaviors through the 

establishment of two teams, where the behavior of each group member determines the outcome of 

the team.   

 

Example for the Classroom 
Mrs. Miss is a third grade teacher at a primary school.  During her Integrated lessons, she notices that 

students are not following the directions. Confused about the constant mistakes that students continue 

to make, Mrs. Miss has realized that students are distracted by the talking of other classmates.  In an 

attempt to keep students on-task, Mrs. Miss breaks the class into two teams, the red team and the blue 

team.  She explains to the children that each time anyone on either team is off-task, that team will 

earn a point.  She explains that whichever team has the least amount of points at the end of the game, 

wins a prize from the prize bag.  

  

Let’s Try It 
1. Identify a target behavior (this should be the behavior that you want to get rid of). 

2. Describe the topography of the behavior (what does it look like). 

3. Choose a reinforcer for students to work for (show students the reinforcer prior to the game).  

4. Create a list of rules/expectations for students to adhere to (these should be posted somewhere 

for students to see).  

5. Go over the rules with the class so that all students are aware of their behavior expectations. 

6. Divide the class into two teams and write the team names on the board for students to see.   

7.  Each time a student on either team displays the target behavior, write a tally mark next to the 

team name.  

8. Set a specified criterion where students are required to stay at or below in order to win.   

9. At the end of each game, the team who remains at or below the stated criteria is named the 

winner and receives the reinforcer (if both teams remained at or below the criterion, the game 

can be considered tied, and both teams receives the reinforcer).       

 

Differential Reinforcement of Low Rate Response (DRL) 
The application of a specific schedule of reinforcement, used to decrease the rate of misbehaviors 

when they occur too rapidly or too frequently.   

 

Full-session: Specifies a criterion for responding and compares the total number of responses with that 

criterion. After a reinforcer is selected, it is delivered if the number of behaviors are at or below the 

criterion. 

 Interval: Involves breaking sessions down into smaller intervals. Reinforcement for this procedure is 

based upon the number of responses at the end of each interval; if responses are at or below the 

specified criterion, than reinforcement is delivered.  
 

Example for the Classroom 
Amari is a student in Mr. Brown’s math class.  He often gets out of his seat and moves about the 

classroom.  This behavior not only causes distraction to other students, but it is also very disruptive to 

Mr. Brown’s teaching.  Mr. Brown observed Amari and noticed that he had got out of his seat 15 

times within the hour long math period.  The following day Mr. Brown wrote 10 numbers on the 

chalkboard for Amari to see. He told Amari that each time he left from his seat without permission, he 

would cross a number from the board.  If Amari left from his seat 10 or fewer times during class, he 

would receive five extra credit points on his math assignment.    
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Positive Reinforcement 
Positive reinforcement is the contingent presentation or removal of a stimulus, immediately following a 

response.  Positive reinforcement, as a concept, refers to the relationship between a behavior and its 

outcome.  Positive reinforcement should be administered contingently, meaning that a reinforcer should 

be given once a student has engaged in a desired behavior. When using positive reinforcement, 

remember to deliver the reinforcer immediately following the desired behavior. 
 

Example for the Classroom  
Carlin is a very social sixth grader.  She is quite popular and enjoys engaging in long conversations with her friends.  

In Mr. Johnson’s class, Carlin engages others in conversations during direct instruction.  Mr. Johnson notices 

Carlin’s frequent talking and develops an individualized plan where Carlin has the opportunity to earn “talk bucks,” 

with which she is rewarded for sitting quietly during instruction. Carlin is able to cash in her “talk bucks” at the end 

of the class, receiving one minute of talk time, per buck received. Each time Carlin engages in conversational 

behavior, she loses one talk buck, providing her with one less minute to talk at the end of class.       

 
Let’s Try It 
 

1. Positive Reinforcement 

(Provide students with a reinforcer for engaging in appropriate behavior) 

2. Set Expectations for Desired Behavior 

(Establish rules and expectations for how you want students to behave) 

3. Contingency 

(Explain to students that if they engage in misbehaviors or break any of the set rules, that they will lose the 

reinforcer) 

4. Response Cost 

(Remove the reinforcer from the students if they display misbehaviors or break any of the rules)  

 

Let’s Try It 
1. Determine a criterion that you want students to meet. 

2. In numerical order, write numbers vertically on the board to represent the number of targeted 

behaviors that students are allotted for that session (the highest number should be the set criterion 

that students cannot exceed). 

3.  Each time a student engages in a target behavior, cross one of the numbers from the board (this 

gives students one less opportunity to access the reinforcer). 

4. At the end of the session, reinforce students if they display low rates of the targeted behavior at 

or below the set criterion (if students engage in the target behavior above the set criterion, then 

do not provide the reinforcer).           
 
 

 
Response Cost 
Occurs when reinforcers are removed in an attempt to reduce misbehaviors. 
 

In order for response cost to take place, positive reinforcement must be present so 

that the preferred item or activity can be withdrawn.  If the removal of the reinforcer 

results in a decrease of the misbehavior, then the response cost procedure functions 

as a punisher.  
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Reinforcer Selecting 
In order for a something to be deemed a positive reinforcer, it must have a functional relationship with the 

behavioral outcome. In other words, the reinforcer should be responsible for the outcome of the desired behavior. 

Without an established relationship between the reinforcer and behavior, there is no real certainty as to whether or 

not something is reinforcing to the student.    

 

Things to Remember When Selecting Reinforcers  
In order to establish a functional relationship between a student and a reinforcer, 

reinforcer sampling is encouraged.  This can be achieved by performing a variety of 

sampling procedures.  These procedures include reinforcer menus*, reinforcers chosen 

by the students and reinforcers selected by teachers or caregivers.  Whichever 

reinforcer sampling method is used, it is important to remember to make the delivery 

contingent upon the performance of the desired behavior and to distribute the reinforcer 

immediately following the desired behavior. 

 

 
*Reinforcer Menus 

Items are named or pictured on a list for students to see.  Students can use this list to rank 

their most preferred items, giving the teacher the opportunity to see what students enjoy 

most. 

 
Token Economy 
 

 
 
 

 
 
 
 

Token Economy 
A system of reinforcement where symbolic representations are exchangeable for 

reinforcers.   

 
Token reinforcers can be used by teachers to teach academic, play, social, and 

conversational skills.  They can also be used when teaching students how to 

engage in appropriate behaviors, when teaching students to manage their own 

behavior, and for general classroom management.  The use of money within 

school settings is unrealistic; therefore, token reinforcers can be used as 

generalized reinforcers*.   

 

When implementing a token economy, there are two things that are needed: the 

tokens themselves and the backup reinforcers*. The tokens themselves should 

not hold any value.  The value should be in the backup reinforcers, which can be 

accessed once the child cashes in the tokens.         

 
Example for the Classroom 
Ms. Perkins fifth grade class had trouble staying on-task, staying seated and 

working quietly.  After noticing their extreme excitement to earn stickers for 

their academic accomplishments, Ms. Perkins had an idea.  She would award 

students stickers on a star chart for good behavior.  Whenever students displayed 

the three desired behaviors mentioned above, they received a star on their star 

chart and were able to exchange their stars at the end of each week for a larger 

prize.       

 
 

 
 
 
 

 

Possible Reinforcers 
Stickers 

Food, Candy, Snacks 

Leadership Roles  

Toys 

Extra Credit on Assignments 

Extra Gym Time 

“No Homework” Passes 

Use of Computers 

Games 

School Supplies 

Silly Bands 

Movie Time 

Early Lunch Time 

Art Supplies 

 
 

 



65 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 
 

  
 
  
 
 
 
 
 
 
 
 
 

 
 

 

Verbal Praise 
A category of secondary reinforcers where demonstrations of approval and attention are provided. 

 
Verbal Praise is commonly used quite frequently by teachers. Although it is often unconscious, verbal praise is the 

most readily available and easily attainable reinforcer in a classroom.  Verbal reinforcement has been proven 

effective not only for teachers in changing and maintaining student behavior, but also in changing and maintaining 

teacher behavior. Verbal praise can be delivered as words, phrases, or as feedback. It is important to be careful when 

delivering verbal praise and to remember not to reinforce student misbehaviors.  

 

Things to Remember When Delivering Verbal Praise  
 In order for verbal praise to act as an effective reinforcer, certain qualities must be present:  

 Praise should be delivered based on the performance and behavior of the student. 

 Teacher praise should specify the behavior in which it is reinforcing. 

 The praise should be sincere and genuine.  

 
 

Verbal Praise 
 

Let’s Try It 

1. Identify tokens 

2. Set criterion for earning tokens 

3. Identify backup reinforcers  

4. Allow students to exchange tokens for backup reinforcers once students have 

met the specified criterion.  
 

 

*Generalized Reinforcer 

A reinforcer whose value is associated with a variety of other preferred items. One example of this is money.  Money is 

associated with the purchasing of a variety of items and activities; therefore, it is considered a generalized reinforcer.      

 

*Back up Reinforcers 

The preferred items that are purchased for the exchange of the tokens.   

Examples of Tokens 
Poker Chips 

Stickers  

Stars on a Star Chart 

Coupons 

Face Money 

Stamps 

Objects 

 

20 Ways to Praise a Child  
Wow, Way To Go, Outstanding Work, Excellent Job, Well Done,  

I Knew You Could Do It, I Am So Proud Of You, You Are Amazing, 
Super, Fantastic, Great Discovery, Outstanding Performance, Sensational, 

Phenomenal, You’ve Made My Day, Exceptional Performance,  
You Are A Joy To Work With, What An Imagination, Great Job Listening, 

Nice Job Focusing, Keep Up The Good Work!  
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Tips for Teachers 
 

Set and Display Classroom Rules and Expectations for Behavior 
 

Teach Students How to Engage in Appropriate Behavior 
 

Be Consistent 
 

Keep Students Engaged 
 

Set Time Limits for Completing Assignments 
 

Provide Visual Schedules  
 

Develop a Student/Teacher Relationship  
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Appendix B 
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Goal: Students will be able to decrease the number of disruptive 

behaviors by 75% over a 10 day period.  

Data Collection: Frequency Recording    

Procedure: Differential Reinforcement of Low Rate Response  

Target Behaviors: 

Disruption: Any instance of students engaging in behaviors such as hitting, 

pushing, punching, talking or calling out without raising their hand for 

permission, and teasing and/or taunting other students while in the classroom.   
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Appendix C 

Goal: Students will be able to decrease the number of 

disruptive behaviors by 75% over a 10 day period.  

Data Collection: Frequency Recording    

Procedure: The Good Behavior Game   

Target Behavior 

Disruption: Any instance of students engaging in behaviors such as hitting, 

pushing, punching, talking or calling out without raising their hand for 

permission, and teasing and/or taunting other students while in the classroom.   
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Appendix D 

 

Inter-Observer Agreement  
 

Goal: Students will be able to decrease the number of 

disruptive behaviors by 75% over a 10 day period.  

Data Collection: Frequency Recording    

Procedure: The Good Behavior Game   

Target Behavior 

Disruption: Any instance of students engaging in behaviors such as hitting, 

pushing, punching, talking or calling out without raising their hand for 

permission, and teasing and/or taunting other students while in the classroom.   
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Observer A_____________________________________________ 

 

Observer B_____________________________________________ 
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