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ABSTRACT 
	  

The research regarding the benefits and outcomes associated with parental 

involvement is expansive. However, there is a dearth of empirical research that critically 

examines interventions that increase parental involvement in schools where participation 

is limited. This study enhances the research on parental involvement by exploring the 

barriers that exist for minority families in high need public schools and examining the 

effect of school newsletters (grounded in Hoover-Dempsey and Sandler’s (1995, 1997, 

2005) theoretical model of the parental involvement process) on parents’ perceptions 

regarding school outreach efforts. In addition, a subsidiary analysis examines teachers’ 

perceptions regarding the presence of parental involvement at their school and the 

frequency in which teachers encouraged involvement from their parents. Data from an 

experimental and control group parent and teacher sample was collected. In addition, a 

repeated measures ANOVA was conducted to determine if parent perceptions and their 

motivation to become involved were influenced by the bi-weekly distribution of the 

school newsletter. Teacher perceptions were analyzed using a t-test, followed by a 

repeated measures ANOVA for significant interactions.  Informal surveys were 

administered to parents and teachers at the end of the study to assess their reaction to the 

school newsletters. Results showed that parents and teachers favored school newsletters 

and found the newsletters readable, informative, and enjoyable.  Further, school 

newsletters can be used as a practical tool to influence parent perceptions, as significant 

increases in parents’ perceptions regarding the school’s general outreach efforts were 

indicated. However, increases in parent perceptions were greater in the control school 
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location without the newsletter as an intervention, but with an established system in place 

for communicating with parents.  Similarly, significant increases in teachers’ reports of 

parental involvement behaviors were found, but also in the control school. Using one 

practical and feasible method for transmitting information to parents and promoting 

outreach was identified as a method to increase parent involvement. Implications for 

schools attempting to examine interventions to increase parental involvement in urban 

school settings are discussed. 
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CHAPTER 1 

 
INTRODUCTION 

 
 Parental involvement is a pivotal resource that enhances the educational outcomes 

of students and improves the culture of schools (Abdul-Adil & Farmer, 2006).  As 

inequities in financial funding, problems with teacher retention, and failure to make 

academic yearly progress continue to pervade many public urban school districts, the 

need to closely examine what Riley-Tillman and Chafouleas (2003) have described as 

“naturally existing” resources in these schools is vital (p. 139).  Parental involvement is 

one of the leading predictors of school success, both socially and academically 

(Christenson & Hurley, 1997). Research has consistently demonstrated that parental 

involvement improves math and reading performances (Fantuzzo, McWayne, Perry, & 

Childs, 2004) and enhances students’ attitudes towards school (Christenson & Hurley, 

1997). Parental involvement has also been linked to behavioral improvements for 

students from lower income populations (Domina, 2005) and academic benefits that last 

through secondary education (Sheldon, 2002).  

 The evidence of the benefits of parental involvement at home and at school for 

children is robust (Epstein, 1986; Hampton, Mumford, & Bond, 1998; Jeynes, 2005; 

Marcon, 1999). Yet, a closer examination suggests that the field of education continues to 

face significant challenges increasing parent participation in high need public schools and 

developing partnerships with parents throughout the school year (Laurea, 1996; Lawson. 

2003; U.S. Department of Education, National Center for Educational Statistics, 1998). 

Although socioeconomic status has been found to be the most salient factor associated 
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with low levels of parental involvement in public schools (U.S. Department of Education, 

National Center for Educational Statistics, 2008 [US DOE, NCES], other barriers such as 

parents’ personal fit with the contemporary educational framework, discrepancies 

regarding how parent involvement is defined and perceived, and the lack of school 

outreach efforts also affect parent participation (Epstein, 1986; Hoover-Dempsey, & 

Sandler, 2005; Laurea, 1987; Overstreet, Devine, Bevans & Efreom, 2005; Ritblatt, 

Beaty, Cronan, & Ochoa, 2002).  

 To begin with, notable differences exist between school-based parent involvement 

practices in high minority public schools and low minority suburban schools (US DOE, 

NCES, 2008).   Reports by parents on their involvement in school-related activities 

indicate that African American and Hispanic parents report the lowest levels of school-

based participation when compared to White, non-Hispanic, parents in private schools, or 

public schools in suburban or rural settings (U.S. DOE, NCES, 2008).  Calabrese (1990) 

examined the differences between White and minority parents and found that minorities 

showed higher levels of alienation, isolation, and powerlessness than White parents. 

Minority parents perceived their local schools as unwelcoming and that the only direct 

contact made by schools was to convey negative information about their children.   

 Further, Laurea’s (1987, 1996) work critically examines class and parental  

involvement.  She states, “The standards of schools are not neutral; their requests for 

parental participation may be laden with the social and cultural experiences of intellectual 

and economic elite” (p.74). Parents from middle class backgrounds report more parental 

involvement because they share similar views with schools on childrearing and believe in 



 

	  

3 

the interdependence of home and school relations (Davies 1993; Laurea, 1987; Ritblatt, 

Beatty, Cronan & Ochoa, 2002).  Laurea (1987) describes this interdependence as, “a 

shared enterprise in which parents scrutinized, monitored, and supplemented the school 

experience of their children” (p.81). 

 In contrast, parents from lower income backgrounds reportedly have lower levels 

of parental involvement because their views on child rearing and schooling are dissimilar 

to middle class norms. Laurea (1987) proposes that parents from lower income 

backgrounds have a “separated view” in which they believe that parents are responsible 

for tasks at home, while the school-based activities are perceived as the responsibility of 

school (Epstein, 1986; Hoover-Dempsey & Sandler, 1997; Laurea, 1987). In making her 

argument, Laurea (1996) states:  

Informing parents that they should be active is ineffectual because many 
parents…already believe that they are active—indeed more active than 
other parents in the school or neighborhood. As with visions of medical 
care in the 1950’s, parents hold a notion of professional expertise. Just as 
parents took their children to the doctor and the doctor “cured” them, 
parents take their children to school where they are educated. They believe 
that it is not up to them. (p. 60) 
 

 The literature also emphasizes the impact that teachers have on parental 

involvement. When teachers encourage parents to participate in their child’s schooling, 

parents develop positive views about the school and become more involved with 

educational tasks at home (Epstein & Dauber, 1991). The problem is that many teachers 

in urban schools assume that parents have familiarity with school-based parent 

involvement practices and already possess the skills to maneuver the educational systems 

(Laurea, 1996; Lawson, 2005); however, this may not be the case. 
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 If a discrepancy exists between the behaviors that parents are expected to display 

at school and what is observed, teachers are more inclined to attribute low involvement to 

parents’ disinterest in their child’s schooling (Lawson, 2003).  Over time, these 

perceptions may lead to low expectations for parent accountability of their children’s’ 

schooling and lower rates of school outreach efforts, which ultimately discourages 

parents from becoming involved in the educational process (Epstein & Dauber, 1991; 

Lawson, 2003). 

 Griffith (1999) highlights the bi-directional effects of both teacher and parent 

misconceptions by arguing that the school climate and the attitudes of school personnel 

significantly influence parent involvement in schools. Griffith (1999) found that when 

schools empowered parents by informing them about school activities, school events, and 

opportunities to volunteer, parents were more likely to become involved. 

 Griffith’s findings are consistent with more recent studies showing positive gains 

in parental involvement with high minority urban populations when schools provide 

opportunities to participate (Fantuzzo, McWayne, Perry, & Childs, 2004; Hoover-

Dempsey & Sandler, 2007; Overstreet, Devine, Bevans, & Efreom, 2005). For example, 

Overstreet et al. (2005) found that lower income African American parents were more 

inclined to participate in school-based activities when schools engaged parents and 

created events that promoted involvement. 

 Hoover-Dempsey and Sandler’s (1995, 1997, 2005) theoretical model of the 

parental involvement process provides a theoretical explanation for what motivates 

parents to participate in school-based and home-based involvement. They argue that 
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parents go through a decision making process which ultimately influences participation. 

The current theoretical model (Walker, Wilkins, Dallaire, Sandler, & Hoover-Dempsey, 

2005) proposes that parents are motivated to participate in their child’s schooling by the 

following: motivational beliefs (parental role construction and parental self-efficacy), 

perceptions of invitations for involvement from others (general school invitations, 

specific child invitations, and specific teacher invitations), and perceived life contexts 

(time and energy and knowledge and skills). These “psychological underpinnings” of 

participation influence parents’ involvement as well as the forms of their involvement, 

i.e. (school-based or home-based involvement) (Walker et al., 2005, p. 7). 

 Although most studies thus far have used correlational measures to explore the 

benefits and barriers associated with parental involvement and the likelihood of parental 

participation, the field has failed to propose a substantial body of research regarding 

specific interventions in which these findings can be empirically tested (Abdul-Adil, 

2006; Hoover-Dempsey & Sandler, 1997; Hoover-Dempsey & Walker et al., 2005).  

Indeed, identifying these benefits and barriers provides researchers with a framework for 

understanding the underlying motivations of parents regarding school-based involvement.  

Still, simply highlighting the hypothetical, and identifying beneficial outcomes does not 

help educators determine if perceptions can actually be influenced and most importantly, 

under what conditions?  

 Herrick and Epstein (1991) investigated parents’ reactions to school outreach 

efforts by using a bi-monthly newsletter in an urban elementary school. They provided 

information to parents about their child’s schooling and school-based events in order to 
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engage parents and promote parental involvement. By using questionnaires and a formal 

phone survey with parents during and after newsletter distribution, the researchers found 

that parents not only received, read, and favored the newsletter, but the parents also 

increased the frequency in which they participated in home-based involvement activities 

with their children. Equally important, Herrick and Epstein (1991) provided qualitative 

data that reflected parents’ recommendations to improve the newsletter for future 

distribution. Some of these recommendations included: using student and classroom 

artifacts; listing upcoming school events; providing information about daily activities and 

conference schedules; and, increasing the size of the newsletter print with larger font.     

 The current study builds on the work of Herrick and Epstein (1991) and Hoover-

Dempsey and Sandler (1995, 1997, 2005) by seeking to increase home and school-based 

parental involvement through a school-based outreach effort, through a school newsletter. 

The school newsletter was based on the revised model of Hoover-Dempsey and Sandler’s 

parental involvement process noted in Walker et al. (2005), in an attempt to utilize the 

variables that were empirically found to motivate parents to become involved.   It was 

hypothesized that if parents perceived the school as welcoming and were encouraged to 

participate through explicit descriptions of how to become involved (as promoted in the 

school newsletter), parent participation would increase.  

Purpose and Significance of the Research 

 The purpose of this study was to enhance previous findings regarding parental 

involvement by exploring the barriers that exist for minority families in public schools 

and determine if school newsletters could be used as an intervention to increase 
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involvement. In addition, a secondary analysis examines teacher attitudes regarding 

parental involvement. Examining teachers’ perceptions regarding the presence of parental 

involvement and the frequency in which they encourage involvement from their parents 

should help determine if consistencies exists between both informants, which has been 

reported as a barrier to school-based participation. Thus, three questions and hypotheses 

are proposed: 

Question 1: Do school newsletters positively increase parents’ perceptions of their 

school’s outreach efforts and influence parents’ desire to become involved in their 

children’s education in both the home and school setting? 

Hypothesis 1: The school newsletter will positively increase parents’ perceptions about 

the levels of school outreach efforts and influence their decision to participate in home 

and school-based practices. 

Question 2: Do school newsletters increase the frequency in which parents communicate 

with the school? 

Hypothesis 2: The school newsletter will improve home-school communication efforts by 

giving parents the opportunity to ask questions, express opinions, and share ideas with 

the school principal, school personnel members, and school teachers. 

Question 3: Do school newsletters enhance teachers’ perceptions regarding parental 

involvement? 
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Hypothesis 3: As the school newsletter influences parents’ perceptions of the school, 

which will increase their involvement, teachers’ perceptions regarding parental 

involvement will also change, thus increasing the frequency in which they ask parents to 

participate at home and school. 
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CHAPTER 2 

LITERATURE REVIEW 

Definition of Parental Involvement 

Grolnick, Benjet, Kurowski, and Apostoleris (1997) define parental involvement 

as “the dedication of resources by the parent to the child within a given domain” (pg. 

538). Parental involvement can occur in the home setting, at school, in the community, 

and through communication with home and schools (Epstein, 1995; Manz, Fantuzzo, & 

Power, 2004; Sheldon, 2002). Gronlick et al. (1997) even propose a “cognitive-

intellectual involvement” which occurs when parents provide their children with 

educational experiences through interactions or events that promote learning (p. 538).   

Epstein’s (1995) paradigm of the Six Types of Involvement highlights participation 

across these multiple domains and identifies ways in which schools, families, and 

communities can foster the development of a child’s education.  Epstein (1995) proposes 

that involvement includes: 

(Type 1) Parenting:  helping all families establish home environments to 
support children as students, (Type 2) Communicating:  designing 
effective forms of school-to-home communications about school programs 
and children’s progress, (Type 3) Volunteering: recruiting and organizing 
parent help and support, (Type 4) Learning at Home: providing 
information and ideas to families about how to help students at home with 
homework and other curriculum-related decisions, and planning, (Type 5) 
Decision Making: including parents in school decisions, developing parent 
leaders and representatives, and (Type 6) Collaborating with the 
Community:  identifying and integrating resources and services from the 
community to strengthen school programs, family practices, and student 
learning. (pp. 704-705) 
 

     In an effort to bridge what Epstein (1995) also calls these types of involvement as 

“overlapping spheres of influence” current trends have now shifted the discourse from 
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parent involvement to family-school partnering (p. 702). Miller, Arthur-Stanley, and 

Lines (2012) make the distinction between the two by emphasizing the need to focus on 

all caregivers and the student and not just the parent alone. The shift also encompasses 

the practice and content, in that families and schools develop partnerships that permeate 

the school setting with the goal of enhancing the outcomes of students.  

Polices for Parental Involvement 

The current change in discourse regarding parental involvement is reflective of 

schools’ continued need to facilitate the success of their students. Studies have 

consistently shown the long-term educational and social benefits of parental involvement 

on children (Christenson & Hurley, 1997), so it makes sense that federal policies were 

developed to mandate public schools to promote on-going partnerships with parents. 

For example, in 1990, the federal government implemented the National 

Educational Goals Panel (NEGP) to improve the educational outcomes of students in 

public schools. In order to achieve these outcomes, eight goals were developed which 

school districts were mandated to implement over a ten-year period. These goals 

included: districts enhancing learning opportunities; promoting academic achievement in 

students; providing professional development for teachers; and, Goal 8, “parental 

participation” (National Educational Goals Panel, 2008). The NEGP website (2008) notes 

the objective for Goal 8 with the following statement:  

By the year 2000 every school will promote partnerships that will increase 
parental involvement and participation in promoting the social, emotional, 
and academic growth of children. The objectives for this goal are that—(i) 
every state will develop policies to assist local educational agencies to 
establish programs for increasing partnerships that respond to the varying 
needs of parents and the home, including parents of children who are 
disadvantaged or bilingual, or parents of children with disabilities; (ii) 
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every school will actively engage parents and families in a partnership 
which supports the academic work of children at home and shared 
educational decision making at school; and (iii) parents and families help 
to ensure that schools are adequately supported and will hold schools and 
teachers to high standards of accountability. (p. 3)      
 

  Since the early 1990s, there has been considerable effort from researchers, 

educators, and family centered institutions to demonstrate and promote the benefits of 

parental involvement on the educational outcomes of children (Comer & Hayes, 1991; 

Epstein, 1995).  For example, the National Parent Teacher Association (PTA) endorsed 

and proposed the use of Epstein’s (1995) six types of parent involvement model, which is 

the framework for most parent involvement research and school district policies for 

involvement  (National Parent Teachers Association, 2008).  More specifically, the Title 

1, Part A provision in the No Child Left Behind Act of 2001 (NCLB) requires schools 

that receive Title 1 funding to promote, improve, and sustain their parental involvement 

practices. Thus, the U.S. Department of Education’s (2004) basic requirement is that 

schools and parents develop and document policies that reflect their expectations for 

parental involvement. The policy must include plans for promoting parental involvement, 

collaborating with parents on school improvement plans, coordinating parental 

involvement activities, integrating parental involvement events with other Title 1 

Programs (e.g. Head Starts and Reading First), identifying barriers to involvement, and 

developing methods for evaluating the school’s parental involvement program.  The U.S. 

Department of Education (2004) defines the parent as, “a natural parent, a legal guardian 

or other person standing in loco parentis (such as a grandparent or stepparent with whom 

the child lives, or a person who is legally responsible for the child’s welfare)” (p.3). 
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Thus, for the purposes of this research, the term “parent” used in this study reflects the 

aforementioned definition. 

Socioeconomic Status and Parental Involvement 

  Despite federal efforts to promote and increase parental involvement, many 

schools continue to encounter challenges building sustainable partnerships with parents. 

A review of the existing literature consistently links low socioeconomic status, teacher 

attitudes, and school practices to low levels of participation among parents. 

Regarding families from lower income backgrounds, the United States 

Department of Agriculture (2012) currently describes poverty as incomes at or below 

130% ($29,055) of the poverty line or up to 185% ($41,348) of the poverty line.  In 

public schools, children from these economic backgrounds are eligible to receive free or 

reduced priced lunch and are typically enrolled in Title 1 schools or “high need schools.” 

High need schools pose unique challenges for educators because many families within 

these settings encounter problems with substance abuse, neglect, mental illness, and 

crime at home; issues that make teaching and learning difficult at school. Due to limited 

resources and time, many parents become detached from schools, which ultimately 

impacts the quality of their relationships with teachers and administrators (Hampton, 

Mumford, & Bond, 1998; Raffaele & Knoff, 1999), thus affecting the academic 

achievement of students.  

The divide between high need families and schools further exacerbates 

attempts to promote parental involvement in educational settings. Moles (1993) 

described this divide as “psychological obstacles” and “cultural barriers” (pg. 33).  

Psychological obstacles reflect parents’ limited education and poor school 
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experiences, which create fears of not fully understanding schools, intimidation of 

administration and teachers, and mistrust of educational practices in general. 

Cultural barriers are described as the low expectations from teachers regarding 

parent and student abilities, limited recognition and support for language 

differences, and varied views on the behaviors of parental involvement for the 

schooling process.   

At the time of this study, the NCES published the results from the National 

Household Education Surveys Program (NHES), a repeating study examining the 

educational status of parent and family involvement in schools (U.S. DOE, NCES, 2008).  

Data collection for the Parent and Family Involvement Education Survey (PFI-NHES) 

occurred in 1996, 1999, 2003, and 2007.  The NHES 2007 results showed that 

participation in school activities differed when race and ethnicity were considered. For 

instance, parents of White students reported higher rates of involvement with school 

events, volunteering, and school fundraising, than parents of Black, Asian, and Hispanic 

children. Participation rates were also higher among families with higher incomes.  

The statistics were quite the opposite for home activities. The NHES (2007) 

reported higher rates of participation with homework help for families with lower 

incomes and Black and Hispanic families, than White families and families with higher 

incomes.  This is not surprising, as a closer examination of parental involvement research 

continues to show that for some lower income families, their definition of parent 

involvement includes helping out with homework, preparing them for their school day, 

and taking care of the child’s basic needs (Laurea, 1987).  In other words, for lower 
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income parents, the parent’s job is to ensure that the student is ready for school and the 

teacher’s role is to make sure that the student learns.   

Teacher Attitudes about Parental Involvement 

Epstein’s (1986) work also examined teacher attitudes about parental 

involvement.  Epstein found that teachers who made an effort to encourage participation 

from their parents, had parents who perceived the school and teacher as welcoming. In 

the same way, when teachers believe that parental involvement is important, they have 

more successful interactions and outcomes with parents, especially parents who 

encounter hardships (Epstein & Dauber, 1991). Swick and McKnight (1989) found that 

teachers with positive attitudes towards parental involvement typically have smaller class 

sizes, are members of professional organizations, have had pre-teaching experience, and 

teach in educational settings that promote parental involvement. Teachers with limited 

interest in promoting parental involvement lacked these attributes.   

The plight of parents at high need schools poses critical implications on teacher 

perceptions of parental involvement. The aforementioned financial and psychological 

conditions of these parents can manifest in limited and missed contact with teachers and 

administrators, poor attendance at school events, and an unwillingness to comply with 

academic recommendations (Raffaele & Knoff, 1998). These conditions, in turn, lead 

teachers to assume that parents from low-income backgrounds are uninterested in 

involvement and the child’s educational outcomes (Epstein & Dauber, 1991), therefore 

hindering teacher practices which promote involvement (Patel & Stevens, 2010). 

Conversely, when teachers feel as though parents don’t want to participate, they are more 
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likely to hold negative views of involvement and create fewer opportunities for parents to 

be involved at school (Epstein & Dauber, 1991). Homby and Lafaele (2011) write, 

“There persists among many teachers a deficit model of parents which is observed 

through their attitudes where parents are viewed as “problems”, “vulnerable”, or “less 

able” and are therefore best kept out of schools” (pg.45). 

 In discussing the parent and teacher factors of parental involvement, Homby and 

Lafaele (2011) propose that the relationships between teachers and parents are often 

negatively shaped by differences in goals and agendas. They argue that teachers view 

parental involvement as a “cost-effective resource” that will result in children being more 

productive members of society (p. 44). Parents view involvement as a way to increase 

and improve academic skills within their child. Homby and Lafaele (2011) appropriately 

state, “These differences in goals create conflicts which limit the type and success of 

parent involvement practices, and result in frustration as each party seeks to maximize its 

own agenda, independently of, and often in opposition to that of the others” (pg. 45). 

School Settings and Parental Involvement 

 Educational institutions are in a better position to enhance parental involvement in 

school settings, than in home settings. In schools, educators have direct access to students 

and parents. Parents are most visible during school arrival and dismissal times and 

traditional periods throughout the year (e.g. beginning and end of the school year, 

holidays, and graduations). In a sense, schools can only truly influence those things for 

which they can observe and control. Schools can control how and when they 

communicate with parents. Schools can control what they want to say to parents and how 
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these messages are conveyed when parents make themselves available. Principals can 

establish expectations for their teachers and staff regarding parental involvement 

practices. Principals, teachers, and students can create positive school climates (Griffith, 

2000) that reflect achievements by their own standards, positive characteristics unique to 

their school community, and school outreach efforts. In the same way, schools can 

directly encourage students to ask for parental support and use students to send messages 

and notices home.  It is very difficult to truly observe or accurately measure parent 

involvement behaviors at home; parents can only self-report on the frequency in which 

they recall their involvement with a particular activity. Furthermore, even though 

students can serve as a vehicle for communication, it’s also difficult to determine if the 

school’s message has been received, when it was received, and to what effect. 

Regardless, schools do and should make efforts to improve parental participation 

across the home and school settings. Brofenbrenner’s (1979) groundbreaking ecological 

systems theory assumes that human beings are inextricably linked to their environment 

and should not be understood in isolation (National Institute for Early Education 

Research, 2006). Brofenbrenner (1979) explains:  

The ecology of human development involves the scientific study of the 
progressive, mutual accommodation between an active, growing human 
being and the changing properties of the immediate settings in which the 
developing person lives, as this process is affected by relations between 
these settings and by the larger contexts in which the settings are 
embedded. (p.21)  
 
Hence, Bronfenbrenner’s central argument is that children are directly influenced 

by their biological make-up, immediate environment (e.g. home and schools), and the 

larger environments from which they dwell (e.g. society, culture) (Dehart, Sroufe, & 
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Cooper, 2000). These influences have a bi-directional impact on their overall 

development. Thus, if the ultimate goal of educators is to improve the academic and 

social outcomes of students, then schools must continue to tackle the factors associated 

with low parental involvement in all applicable settings. 

While this may be true, studies show that the educational outcomes of students are 

most influenced by school-based involvement from parents (Epstein & Dauber, 1991; 

Reynolds, 1992). Students who observe their parents participate at school possess more 

self-confidence, show greater academic effort, and share a connectedness with their 

school community that increases their ability to do well at school (Reynolds, 1992).  

 Elementary schools, in particular, play a vital role in building the foundation for 

parental involvement in educational settings. During the elementary years, children are 

typically assigned to one teacher per year over a period of six to seven years. It is during 

these moments when parents begin to form attachments and build relationships with 

teachers and staff, which are more likely to develop and be maintained throughout the 

elementary school years than during the high school years (Adams & Christenson, 1999; 

Dornbusch & Glasgow, 1996; Eccles & Harold, 1996). However, the quality of the 

relationships and the positive experiences that parents encounter with schools during the 

elementary years will influence their involvement at the middle and high school levels. 

Adams and Christenson (2000) propose that trust lies at the core of this relationship and 

offer this definition; “Trust in the family-school relationship is confidence that another 

person will act in a way to benefit or sustain the relationship, or the implicit or explicit 

goals of the relationship to achieve positive outcomes for students” (p.480). Trust 
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increases the communication between the home and school and improves the quality the 

relationships between parents and schools.  

The Theoretical Model of the Parental Involvement Process 

 Hoover-Dempsey and Sandler’s (1995, 1997, 2005) theoretical model of the 

parental involvement process has evolved from well over a decade of research to 

encapsulate the processes that parents experience as they make decisions to become 

involved in their children’s education. The model highlights the factors that motivate 

parents to become involved, how these motivators influence home-based and  

school-based practices, and the impact of these practices on child outcomes.   

 The original model of the parent involvement process (Hoover-Dempsey & 

Sandler, 1995, 1997) tiers the decision making process into five different levels. 

However, in the revised model (Walker et al., 2005) the first two levels are modified. The 

first level posits that parents are motivated to become involved in their children’s 

education by three psychological constructs, which include: a) parents’ motivational 

beliefs regarding their involvement; b) parents’ perceptions of invitations for involvement 

from others; and, c) parents’ perceived life context. The second level is influenced by the 

first, in that the second level reflects the form of parental involvement, as defined by two 

constructs: school-based involvement and home-based involvement.  In the original 

model (Hoover-Dempsey & Sandler (1995, 1997), the three additional levels included, 

Level 3, the strategies (modeling, feedback, reinforcement, and instruction) that parents 

use with their children during involvement, Level 4, the fit between the parent and the 

school, and Level 5, student outcomes (skills and knowledge and self-efficacy for 
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success). However, for the purpose of this research, only Levels 1 and 2 will be examined 

and the actual model is seen in Figure 1 (Walker et al., 2005, p. 88).

 

Figure 1  
Hoover-Dempsey and Sandler’s (1995, 1997, 2005) theoretical model of the parental 
involvement process. 
 
Note. From “Parental involvement: Model revision through scale development,” by 
Walker, Wilkins, Dallaire, Sandler, & Hoover-Dempsey (2005), The Elementary School 
Journal, 106, p.88. Copyright 2005 by The University of Chicago. Reprinted with 
permission. 
 
Level I: Motivators for Involvement 

The parents’ motivational beliefs regarding their involvement construct is defined 

by two constructs: parental role construction for involvement in the child’s education and 

parental self-efficacy for helping the child succeed in school. Parental role construction 

for involvement in the child’s education is defined as “parents’ beliefs about what they 

should do in relation to their child’s education” (Walker et al., p.89). Role construction is 

developed through the parent’s experiences with parental involvement when they were in 

school. Role construction is also cultivated when parents observe other parent 
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involvement behaviors and through their interactions with other parents (Hoover-

Dempsey & Sandler, 1995).  

In schools, social networks influence the role development of parents, which was 

found to increase school-based parental involvement (Anderson & Minkie, 2007; 

Sheldon, 2002). Social networks are relationships that people have with each other in 

which they share information, beliefs, and practices (Sheldon, 2002).  As parents interact 

with each other in schools that promote parental involvement, they begin to assimilate 

into a culture in which education, school-related conversations, and positive parent 

behaviors at school are the social norms (Sheldon, 2000).  These explicit experiences 

implicitly influence parent beliefs. In other words, the more parents see other parents 

participate at school and discuss school related activities, the more they are likely to 

become involved in similar activities. Hoover-Dempsey and Sandler (1995) emphasize 

that in order for parents’ role to emerge successfully, they must believe that they can 

actually contribute to their child’s education through participation, irrespective of failure. 

Self-efficacy in parents has been linked to volunteering in the classroom, participation in 

home-based activities, and increasing home-school communication (via telephone calls) 

with the school (Hoover-Dempsey & Sandler, (1992).  

 The role construction for involvement in the child’s education construct is based 

on Bandura’s (1986) self-efficacy theory, which proposes that self-efficacy develops 

through participation in a particular activity, observations and modeling, and mastery of 

these activities. Thus, parents will be motivated to become more involved when they 

have already developed positive views about their behaviors from previous attempts. 
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Furthermore, parents are more likely to participate in their child’s schooling when they 

believe that their involvement will improve outcomes for their child (Hoover-Dempsey, 

Bassler, & Brissie, 1992).  

 Self-inefficacy (Bandura, 1986) occurs when people believe that they will be 

unsuccessful in their behaviors, thus perpetuating an unwillingness to engage in 

activities.  Hoover-Dempsey and Sandler (1997) note that parents with limited 

knowledge, skills, and unsuccessful experiences are unmotivated to become involved. 

For these reasons, the second construct, parental self-efficacy for helping the child 

succeed in school, is defined as “beliefs in one’s capability to act in ways that will 

produce desired outcomes” (Walker et al., 2005, p. 93).  

Parents’ Perceptions of Invitation for Involvement from Others  

 Parents’ are motivated and become involved in their child’s education when they 

are invited by others to participate (Anderson & Minkie, 2007; Hoover-Dempsey & 

Sandler, 1995, 1997; Overstreet, Devine, Bevans, & Efreom, 2005).  Requests to engage 

in school related practices and encouragement from schools signal to parents that their 

participation “is sought, welcomed, and valued by the child, the child’s teacher, and the 

child’s school” (Walker et al., 2005, p. 93). Thus, the parents’ perceptions of invitations 

for involvement from others construct attempts to ask, “Do parents perceive that the child 

and the school want them to be involved?” (Hoover-Dempsey & Sandler, 1997, p. 27). 

Grounded in Griffith’s (2000) work on school climates, Hoover-Dempsey and Sandler 

(1997) believe that parents’ perceptions of school’s general invitations for involvement 

are influenced by the school climate. Positive school climates are characterized by high 
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academic achievement and engagement from their students, well-managed classrooms, 

and positive attitudes of students, teachers, and staff (Griffith, 2000).  

Positive school climates emerge when schools build partnerships with parents that 

are based on desirable school roles and positive acknowledgement of parent participation 

(Hoover-Dempsey & Sandler, 1997). Parents are more likely to partake in invitations 

when schools create and promote events that are consistent with parent interests, are 

feasible, and publicized throughout the school (Hoover-Dempsey & Sandler, 2005; 

Overstreet et al., 2005).  

Griffith (2000) reported that parent and student agreement about the school’s 

climate was associated with their positive perceptions about their school. So, if students 

are made to believe that parental involvement is important, parents will indirectly 

perceive their involvement as valuable.  Hoover-Dempsey and Sandler (2005) write, 

“General invitations for involvement from the child are influential because they express 

the child’s need for and willingness to accept parental help” (p.94). Child invitations can 

be perceived through direct requests for help or through observations of the child’s 

“unspoken need” for assistance with homework or with difficulties in the classroom 

(Hoover-Dempsey & Walker et al., 2005, p.112) and can be promoted through both 

teacher and school requests. 

As mentioned above, teachers’ efforts in encouraging involvement are associated 

with higher rates of parent participation and trust (Adams & Christensen, 1999; Epstein, 

1986). Hoover-Dempsey and Walker et al., 2005) indicate that teacher invitations have 

been associated with parent comfort in interacting with teachers, enjoyment in the 
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development of partnerships, and the perception from parents that the teacher cared about 

their child’s well being.  

Parents’ Perceived Life Context 

Parents’ perceptions of their amount of time, energy, knowledge, and skills also 

influence parental involvement (Hoover-Dempsey & Sandler, 1997; Hoover-Dempsey et. 

al., 2005). Time and energy factors include socioeconomic status, employment, work 

hours and demanding jobs, and childcare (Hoover-Dempsey & Sandler 1995, 1997). 

Wanders, Mendez, and Downer (2007) found that other contextual variables, such as 

“neighborhood social disorder” and “difficulty making ends meet” were associated with 

parental involvement, but not the reasons for low levels of involvement (p. 627). Using 

the Neighborhood Characteristics Questionnaire (NCQ), neighborhood social disorder 

reflected the presence of litter, graffiti, substance use, and deserted buildings in one’s 

neighborhood. Using the Economic Stress Scale (Wanders et al., 2007) economic stress 

reflected “the degree to which income is sufficient to meet their expenses” (p. 623). 

Knowledge and skill factors include level of education and educational 

competence that parents have for helping their children with homework. Hoover-

Dempsey and Sandler (1995) hypothesize that parents choose activities based on the 

knowledge and skills they possess, thus “they will tend to choose involvement forms in 

which they believe they will be successful” (p.31). In conceptualizing the construct, 

Hoover-Dempsey and Sandler (1995) write, “We argue here that these demands and 

responsibilities-outside of the child’s schooling-are primarily influential on a parent’s 

decision about how to become involved, rather than whether to become involved” 
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(p.318). Hoover-Dempsey and Sandler (1995) hypothesize that parents with well-

developed roles and high self-efficacy will make the time to become involved 

irrespective of these contextual issues. On the contrary, parents with less defined roles 

and low self-efficacy will make the decision not to become involved, even if these 

contexts are not demanding.  

Level II: Parent Involvement Forms 

The revised model of the parental involvement process (2005) posits that parent 

perceptions about their beliefs, invitations from others, and contextual variables influence 

how parents show their involvement via home-based or school-based behaviors. In other 

words, Level I reflects the independent variables and the Level II represents the 

dependent variables, or “hypothetical behavior” (Walker et. al., 2005, p.97), thus 

focusing on “what parents would choose to do when presented with an array of 

involvement possibilities” and the frequency in which they engaged in these possibilities 

(p.97). Although Walker et al. (2005) note that the home-based and school-based 

involvement forms are grounded in research (Epstein & Salinas, 1993; Shumow & 

Miller, 2001), these constructs were not clearly operationalized. However, the items 

presented in the questionnaire (Walker et al., 2005) suggest that home-based involvement 

includes talking to children about the school day, supervising homework, helping the 

child study for a test, and reading with the child. The items presented on the 

questionnaire suggest that school-based involvement includes activities such as helping 

out at the child’s school, attending special events, volunteering, going to the school’s 

open house, and attending PTA meetings. 
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Interventions and Parental Involvement 

As mentioned earlier, there is a tremendous amount of research regarding parental 

involvement. Educators and researchers know how parental involvement is manifested, 

the outcomes, and the frequency in which various populations participate at home and in 

schools. The extant research also consistently highlights the barriers that prevent parents 

from participating. While many studies and reviews have emphasized the need for 

research regarding how schools can build positive parent behaviors (Epstein, 1995; 

Hoover-Dempsey, 2005; Minkie & Anderson, 2003; Walker et al., 2011), there is a 

shortage of empirical data examining interventions that actually influence parent 

behaviors.  

Although few in quantity, several studies have examined methods for increasing 

parental involvement in schools. Benson and Martin (2003) discussed various strategies 

that have been effective in increasing parent involvement in Title 1 schools within the 

Buffalo City School District. In their work with schools and parents, Benson and Martin 

(2003) have found that highlighting student success within the corridors of the schools, 

encouraging involvement from extended family members, and soliciting the help of 

parents and staff to organize school events and programs increased the participation rates 

of hard to reach parents. Benson and Martin (2003) also indicated that mailing or sending 

personalized invitations for involvement through the students was another way to 

organize parental involvement practices within schools. The outcomes presented in this 

article included increased attendance rates, increases in parent and child involvement, and 

stronger partnerships between the parents and school community.  
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While Benson and Martin’s (2003) recommendations seem practical, they are 

simply recommendations that have not been empirically tested. For instance, the authors 

developed these suggestions based on observations, interviews with teachers and parents, 

and frequency counts of parent attendance at school-related events. However, what’s not 

clearly stated is the strategy that was most effective and for which parent activity or 

involvement form. 

The field has shown some evidence regarding the effect of newsletters on parental 

involvement. Newsletters are popular among schools and serve as a practical method for 

conveying important information about the school to parents, students, and staff.  In 

discussing the importance of home-school communication, Pawlas (2006) explains that 

newsletters are effective tools that can be used to enhance communication between 

parents and schools. In addition, newsletters can be used to inform parents, key 

stakeholders, and community members about the school’s curriculum, policies, and 

practices. Newsletters educate parents about how to be active in their schools, promote 

learning at home, and become aware about important dates and events. Newsletters can 

also be helpful in promoting attractive features of the school, staff, and students. In terms 

of disseminating the newsletters, Pawlas (2006) suggests sending newsletters home via 

the student on one day during the middle of the week, so the newsletters don’t get lost in 

the midst of other communication documents or week activities. 

Seldon-Amos (1992) examined the impact of parent groups and newsletters on the 

frustration levels and participation rates of parents of children at-risk of academic failure. 

In order to decrease frustration amongst these parents, Seldon-Amos facilitated parent 
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groups to teach parents how to better support their children in school. Seldon-Amos also 

worked with the members of the group to develop, copy, and distribute the newsletters. 

The topics were derived from the parents and relevant to their own interests. Key features 

of the newsletter included solicitations of ideas from other parents and information about 

the school. The newsletter also included a tear-off, which encouraged other parents to 

send in topics for the next editions. Eight newsletters were distributed over an eight-

month period. Frustration levels and parent participation were measured by 

questionnaires, attendance records, and telephone conferences to collect data from the 

hard to reach parents.  Out of the 244 parents that received the newsletter, 157 returned 

the questionnaire, of which 37 were completed through a telephone conference. Seldon-

Amos found that parent groups decreased parent frustration about their schools and gave 

parents the opportunity to discuss interests and issues. Increases were found in attendance 

among at-risk parents at parent teacher conferences and in the frequency in which these 

parents communicated with their children about school-related events. Taken together, 

parent groups and newsletters made parents more aware of child development, positively 

influenced how they interacted with their children, and enhanced the interpersonal 

relationships with other parents. 

Despite Seldon-Amos’s (1992) positive findings, this study is limited by two 

critical elements: the lack of a control group and an examination of the parents’ attitudes 

prior to the implementation of the parent group and newsletter interventions. For these 

reasons it is hard to determine what the parent’s attitudes were prior to the intervention 

being implemented and if these interventions actually produced these gains. 
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Decker and Majerzky (2000) also studied the impact of school newsletters, formal 

invitations to participate, and parent events on the low levels of parental involvement in a 

suburban school. Regarding the use of classroom newsletters, the researchers sent 

newsletters home to parents every two to three weeks in the weekly homework folder. 

The newsletter was also advertised on the school’s website.  The newsletter included 

information about the school’s academic curriculum, school events, and dates.  Through 

frequency counts, the researchers observed notable increases in parent home-based 

behaviors, parents volunteering, increased awareness of the importance of parental 

involvement in their child’s education, and home-school communications.   

One the one hand, Decker and Majerzsky’s (2000) study is unique because it was 

derived from a needs assessment administered in a survey format to parents, teachers, 

administrators, and students. From this assessment, the researchers found limited contact 

between the home and the school, an unwillingness from teachers to use parent 

volunteers in the classroom, and student requests for their parents to help with 

homework, assignments, and provide information about careers.   On the other hand, this 

study is limited by the absence of this same measure to examine the effectiveness of their 

interventions. Instead, the effectiveness of their intervention was based on comments 

obtained through survey methods, teacher anecdotal notes, and attendance rates at school-

based volunteer programs, which were obtained through frequency counts.  

Waterson et al. (2009) used a randomized control design to examine the effects of 

a parenting newsletter on first time mothers’ maternal health and parenting styles. They 

hypothesized that mothers who received the newsletters would experience decreased 
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stress and better parenting practices than the control mothers who received the treatment 

as usual. Mothers of both samples were mailed the Parenting Daily Hassle Scales and the 

Adult-Adolescent Parenting Inventory, which were completed by 81 out of 185 recruited 

mothers from the experimental group at two data collection points over a twelve-month 

period. The results showed greater decreases in the frequency and pervasiveness of 

problems and stressors typically associated with new mothers, as compared to the control 

sample. In the Waterson et al. (2009) limitations section, the research indicates that 33 

mothers dropped out of the study, all of whom shared a similar characteristic; low 

education levels. Even though the stress levels of these mothers and the mothers who 

completed the study were similar at the pretest, the researchers concluded that the 

attrition of these mothers may have influenced the positive outcome of the results.  

The research on interventions to address the lack of parental involvement is 

limited, but emerging.  The studies reviewed by this researcher show that newsletters can 

be a useful tool for strengthening partnerships between schools and parents, enhancing 

self-efficacy and confidence among parents, fostering the interpersonal experiences that 

parents have with other parents, and increasing parental involvement at schools (Decker 

& Majerzsky, 2000; Herrick & Epstein, 1991; Seldon-Amos, 1992; Waterson et al., 

2009). However, this review also highlights their flawed commonalties, evidenced by the 

lack of control group, difficulties of conducting research with hard to reach parents, and 

the absence of pretest and posttest evaluation methods.  

Thus, the purpose of this research was to determine if school newsletters, derived 

from Hoover-Dempsey and Sandler’s (1995, 1997, 2005) and Walker et al. (2005) 
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revised theoretical model of the parental involvement process can effectively and 

positively influence parent perceptions regarding school outreach efforts and increase 

parents’ motivation to become involved in their child’s schooling as examined through 

pretest and posttest methods. Subsidiary information regarding teacher beliefs and the 

indirect influence of these newsletters on their perceptions were also explored in a similar 

format. The questions for this study include the following:  

Question 1: Do school newsletters positively increase parents’ perceptions of their 

school’s outreach efforts and influence parents’ desire to become involved in their 

children’s education in both the home and school setting? 

Question 2: Do school newsletters increase the frequency in which parents communicate 

with the school? 

Question 3: Do school newsletters enhance teachers’ perceptions regarding parental 

involvement? 
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CHAPTER 3 

 
METHODS 

 
Participants 

Participants in this study were parents, teachers, and additional school staff 

members (e.g. principals and assistant principals) from two public elementary schools in 

North Philadelphia. Both schools were comprised of a similar demographic (School 

District of Philadelphia-School Profile, 2008). The experimental school included parents 

of students who were 99% African American, .5% White, 2% Latino, and .2% other. The 

control school included parents of students who were 99% African American, .4% White, 

and 1.1% Latino. Over 70 % of students from both the experimental (87.1%) and control 

(72%) schools received free or reduced price lunch. 

Measures 

First, questionnaires were used to collect demographic information about the 

parent and teacher samples. Second, questionnaires were administered to examine parent 

and teacher perceptions. Third, a school newsletter was used to influence parents’ 

perceptions at the experimental school. Lastly, surveys were used to assess parent and 

teacher receptivity of the newsletters at the experimental school. 

Demographic Questionnaire 

A parent demographic questionnaire was used to collect background information 

for the parent sample, which was associated with the questionnaire used in Hoover-

Dempsey and Sandler’s research (1997, 2005). Data were collected from the parent 

sample at both school locations on the following characteristics: gender, race/ethnicity, 
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level of education, job description, hours per week worked, previous enrollment at the 

target school, and family income. A teacher demographic questionnaire (Rotheram-

Fuller, 2008) was used to obtain information about the teacher sample at both school 

locations on the following characteristics: gender, ethnicity, age, class size, years 

teaching, years taught at school location, work with colleagues, and extracurricular 

activities. 

Parental Involvement Project (PIP) Questionnaire 

 A modified version of the Parent Involvement Project (PIP) Questionnaire (Hoover-

Dempsey & Sandler, 2005; Walker et al., 2005) was used to assess parent perceptions 

regarding involvement. The modified questionnaire contained items from the following 

constructs: a) parental role construction for involvement in the child’s education: role 

activity beliefs; b) parental role construction for involvement in the child’s education: 

valence towards school; c) parents’ perceived life context: time and energy; d) parents’ 

perceived life context: knowledge and skills; e) parents’ perceptions of general 

invitations for involvement from the school; f) parents’ perceptions of general invitations 

for involvement from the teacher; g) parents’ perceptions of general invitations for 

involvement from the child; h) parents’ involvement forms: home-based involvement; 

and, j) parents’ involvement forms: school-based involvement.  Each construct was rated 

on a 6 point Likert scale with 4 to 8 question items per construct.  

The parents’ role construction for involvement in the child’s education scale has 

two components: valence and role activities beliefs.  The valence scale has six questions 

on parents’ attitudes about school based on their own experience as a student on a scale 
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with the following response format: disliked=1 to like=6, were mean=1 to were nice=6, 

ignored me=1 to cared about me=6, an outsider=1 to belonged=6, bad=1 to good=6, and 

failure=1 to success=6. Sample items included: “My school experience was…” and “My 

overall experience was…” For the role activity beliefs scale, parents were asked to 

respond to eight questions about how they should be involved in their child’s education 

with the following response format: disagree very strongly=1, disagree=2, disagree just a 

little=3, agree just a little=4, agree=5, and agree very strongly=6.  Sample items include 

beliefs about volunteering at school, helping my child with homework, and making sure 

that the school has what it needs. 

The parents’ perceived life context scale also has two components, time and 

energy and knowledge and skills. For these scales, parents were asked to respond to six 

questions about their perceptions of their time and energy and nine questions about their 

knowledge and skills as this pertain to involvement in their child’s education on a scale 

with the following response format: disagree very strongly=1, disagree=2, disagree just a 

little=3, agree just a little=4, agree=5, and agree very strongly=6.  Sample items from the 

knowledge and skills construct include: “ I know about special events at my child’s 

school.” “I have the skills to help out at my child’s school.” Sample items for the time 

and energy construct include: “ I have enough time and energy to help out at my child’s 

school.” “I have enough time and energy to attend special events at my child’s school.” 

Only the knowledge and skills construct was used as a category for the school newsletter. 

For the parents’ perceptions of general invitations for involvement from the 

school scale, parents were asked to respond to six questions about their perceptions of the 
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school’s methods to encourage participation with the following response format: disagree 

very strongly=1, disagree=2, disagree just a little=3, agree just a little=4, agree=5, and 

agree very strongly=6.   Sample items include: “I feel welcomed at this school.” “The 

school lets me know about special events.” 

For the parents’ perceptions of general invitations for involvement from the 

teacher scale parents were asked to respond to five questions about the frequency in 

which their child’s teacher encourages them to participate in their child’s learning with 

the following response format: never =1, 1 or 2 times=2, 4 or 5 times=3, once a week=4, 

a few times a week=5, and daily=6.  Sample items include: “My child’s teacher asked me 

or expected me to help with my child’s homework.” “My child’s teacher asked me to 

help out at school.”   

 On the parents’ perceptions of general invitations for involvement from the child 

scale parents were asked to respond to five questions about the frequency with which 

their child has asked them to participate in his or her learning with the following response 

format: never=1, 1 or 2 times=2, 4 or 5 times=3, once a week=4, a few times a week=5, 

and daily=6.  Sample items include: “My child asked me to explain something about his 

or her homework.” “My child asked me to attend a special event.” 

The parents’ involvement forms construct has two components: home-based 

involvement and school-based involvement. For these scales parents were asked respond 

to four questions about the frequency in which they actually participate in home or 

school-based activities with the following response format: never=1, 1 or 2 times=2, 4 or 

5 times=3, once a week=4, a few times a week=5, and daily=6.    Sample items for the 



 

	  

35 

parents’ involvement in home-based activities scale include: “Someone in this family 

supervises this child’s homework.” “Someone in this family practices spelling, math, or 

other skills with this child.” Sample items for the parents’ involvement in school-based 

activities scale includes: “Someone in this family volunteers to go on class trips.” 

“Someone in this family attends special events at school.”	  

The Teachers Involving Parents (TIP) Scales 

The Teachers Involving Parents (TIP) scales (Hoover-Dempsey, Walker, Jones, & 

Reed, 2002) were used to assess teacher perceptions regarding involvement. The TIP 

scales consisted of the following constructs: a) teacher beliefs about parent involvement; 

b) teacher beliefs about the importance of specific involvement practices; c) teacher 

report of parents’ involvement; and d) teacher report of invitations to parental 

involvement.  Each construct was rated on a 6 point Likert-type scale with 8 to 16 

question items per construct. 

For the teacher beliefs about parent involvement scale, participants were asked to 

respond to eight questions about their views on parent involvement with the following 

response format: disagree very strongly=1, disagree=2, disagree just a little=3, agree just 

a little=4, agree=5, and agree very strongly=6.    Sample items include: “Parent 

involvement is important for a good school.” “This school views parents as partners.”  

For the teacher beliefs about the importance of specific involvement practices 

scale, participants were asked to respond to sixteen questions about their beliefs on 

various involvement activities with the following response format: 1=Not at all 

important, 2=not important, 3=not very important, 4=somewhat important, 5=important, 
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and 6=very important. Sample items include:   “Involving parents as volunteers in my 

classroom.” “Suggesting ways to practice spelling or other skills at home before a test.”   

  For the teacher report of parents’ involvement scale, participants were asked to 

respond to 14 questions about the frequency in which parents in their classroom 

participate in involvement activities with the following response format: None=1, 10-

25%=2, 30-45%=3, 55-70=4, 75-90%=5, and 6=all.  Sample items include: “Attend 

meetings or workshops at school.” “Visit my classroom.”  

For the teacher reports of invitations to parental involvement scale, teachers were 

asked to respond to questions about the frequency in which they encouraged parents to 

become involved with the following response format: never=1, once this month=2, once 

each semester=3, once a month=4, once every 1-2 weeks=5, and 1 + time (s) each 

week=6.  Sample items include: “Involve a parent as a volunteer in my classroom.” “Ask 

a parent to visit my classroom.”  

The School Newsletters 

The school newsletters were created on 8 ½ x 11 bright white multipurpose paper. 

The newsletter contents were printed in black ink and posted on the front and backside of 

the paper. The newsletter sections reflected five of the Level 1 motivator constructs, they 

included: a) parental role construction for involvement in the child’s education (role 

activity beliefs), b) parents’ perceptions of general invitations for involvement from the 

school, c) parents’ perceptions of general invitations for involvement from the teacher, d) 

parents’ perceptions of general invitations for involvement from the child, and e) parents’ 

perceived life context (knowledge and skills) reflected in Hoover-Dempsey and Sandler’s 
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(1995, 1997, 2005) and Walker et al. (2005) revised theoretical model of the parental 

involvement process and the PIP questionnaire (Hoover-Dempsey et al., 2002).   

The school newsletter was comprised of ten sections which included the 

following: 1) Message from Your School Principals, 2) Message from Your Parent 

Representative, 3) Important Information, 4) Did You Know, 5) Parental Classified, 6), 

Helpful Tips, 7) The Teacher’s Wish List, 8) Parent Events, 9) Student Events, and 10) 

the FYI (For Your Information) tear-off.   

The Message from Your School Principals section corresponded with the 

following theoretical constructs: role activity beliefs and knowledge and skills. This 

section depicted important messages that either the principal and or assistant principal 

needed to convey to the parents. The Message from Your Parent Representative also 

matched with the role activity beliefs, but also, the knowledge and skills construct. This 

section reflected detailed information regarding PTA events, news, and suggestions by 

the school’s parent liaison. The Important Information, Did You Know, Parental 

Classified, Helpful Tips, and FYI sections all corresponded with the knowledge and skills 

construct. Specifically, the Important Information section depicted school-wide 

information about upcoming early dismissal days, school closings, testing days, school 

rules and policies, and school events. The Did You Know section reflected facts about the 

school, teachers, and students, school programs, and classroom accomplishments. The 

Parental Classified section depicted information about school or classroom volunteer 

opportunities. The Helpful Tips section included step-by-step educational tips about 

homework, strategies to tackle behavior problems at home, and preparing for the end of 
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the year tests. The FYI section was presented as a tear-off by which parents could write 

comments and questions to be addressed or answered by the principals, teachers, or 

parent representative. 	  

The Teacher’s Wish List section corresponded to the knowledge and skills 

construct, but also, the parents’ perceptions of general invitations from the teacher 

construct. This section reflected requests by teachers for parents to contribute classroom 

materials (e.g. pencils, tissues, etc.). The Parent Events section matched with the 

knowledge and skills construct, but also the parents’ perceptions of general invitations for 

involvement from the school construct. This section promoted information about parent 

meetings and conferences. The Student Events section corresponded to the knowledge 

and skills construct, but also the parents’ perceptions of general invitations for 

involvement from the child construct. This section depicted information about student 

clubs, meetings, programs, assemblies, and school opportunities. 	  

Newsletter Survey 

 In order to assess parent and teacher likability and receptivity of the school 

newsletter at the experimental school, an informal survey was created based on the work 

of Herrick and Epstein (1991). Participants were asked to respond to nine questions about 

their knowledge of the school newsletter, the frequency in which they received and read 

the newsletter, readability, and if they thought that the newsletter was informative. 

Procedures 

Two urban North Philadelphia elementary schools (within 0.6 miles of each other) 

were recruited to participate in this study. Permission to gain access to the parents, 
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teachers, school personnel, and students at both school sites was approved in November 

and December 2008 (See Appendix A) by the school principal at both locations. A list of 

parent names and addresses of each enrolled student and the classroom location numbers 

of each teacher and school personnel was collected from the school principal at both 

school locations. Participation was voluntary.  

Two weeks prior to the start of data collection, the student researcher met with 

administrative school staff members as assigned by the principal of both schools. The 

distribution procedures for the questionnaire packets were discussed. A school roster with 

mailing addresses for each household was obtained. Each household was assigned an 

identification number that was placed in the upper right corner on each page of the 

survey. The consent forms, demographic forms, questionnaires, and surveys from both 

the parents and the teachers were kept in a locked file cabinet controlled only by the 

student researcher. Correspondence from the newsletters was kept in a closed brightly 

colored mailbox, located on the secretary’s desk at the main office at each school 

location. 

 Questionnaire packets were mailed to each household at two data collection time 

points: the middle of January 2009 and three weeks prior to the end of the school year in 

June 2009. The parent questionnaire packets at the first data point in January contained 

the following:  (a) a consent form, (b) a demographic form, (c) a parent involvement 

questionnaire, and (d) a return envelope addressed to the school’s main office. The 

procedures were repeated for the second data point three weeks prior to the end of June, 

with the exception that the consent and demographic forms were not included. A sample 
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copy of the consent form can be found in Appendix B. A sample copy of the 

demographic form can be found in Appendix C. A sample copy of the parent 

questionnaire can be found in Appendix D. In order to determine if each household 

received and read the school newsletters a follow-up survey was mailed to each 

household in the experimental group with the second questionnaire packet in June. A 

sample copy of this survey can be found in Appendix E. 

 Teacher questionnaire packets were distributed to each teacher by the student 

researcher at each school site. Similar to the parents, each teacher was assigned an 

identification number that was placed in the upper right corner on each page of the 

survey. Each questionnaire packet contained the following contents: (a) a consent form, 

(b) a demographic form, (c) a teacher questionnaire, and (d) a return envelope addressed 

to the researcher, which was delivered to the school’s main office.  A sample copy of the 

consent form can be found in Appendix F. A sample copy of the demographic form can 

be found in Appendix G. A sample copy of the teacher questionnaire can be found in 

Appendix H. The parents and teachers were encouraged to return the packets to a parental 

involvement mailbox, which was located in the school’s main office. 

 School newsletters were distributed at the experimental school only. A sample 

copy of the newsletter and teacher directions for distribution can be found in Appendix I. 

The student researcher met with the administrative staff at the beginning of each week 

and corresponded by email throughout the week to discuss the content of the school 

newsletter which was sent out the following Friday. The student researcher also 

collaborated with the administrative staff, teachers, and the school principals to collect 
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news related information about the school that corresponded to the theoretical constructs 

depicted in the newsletters. The newsletters were sent home with the students biweekly 

until the end of May 2009. Newsletters were also placed on a table in the school’s main 

entrance hallway and main office. All newsletter correspondence from the parents were 

addressed to the school principal and kept in a locked box in the school’s main office.  

Incentives were issued to increase packet return rates from the parents, teachers, 

and students at the experimental and control school locations in January and June. A 

classroom pizza party was awarded to the first three classrooms with the highest return 

rates two-weeks after the questionnaire packets were mailed. The student researcher met 

with each class and discussed the pizza party incentive. A sample copy of the script for 

the classroom meetings can be found in Appendix J. Reminder fliers printed on colored 

paper were also sent home with students twice per week at the beginning of each time 

point to encourage questionnaire packet returns. A sample copy of the reminder flier can 

be found in Appendix K. Incentives for the parents and teachers consisted of $20 Target 

gift cards, in which three participants from each parent and teacher sample were chosen 

randomly. In order to be eligible for the raffle, the questionnaires had to be completed 

and returned to the school’s main office, exactly two weeks after they were distributed. 

Information regarding both the parent and teacher incentives was located on the consent 

forms (See Appendices B and F).	  

Design	  

 A nonequivalent control group design was used in this study. The procedures for 

both the experimental and control groups were implemented in a similar manner with the 
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exception that the control school did not receive the school newsletter as an intervention.   

A repeated measures ANOVA was conducted to determine if parents’ perceptions from 

the experimental group and their decisions to become involved, increased or decreased as 

evidenced by changes in the dimensions assessed though parent involvement 

questionnaires, as a result of the school newsletter. Subsidiary questions regarding 

teachers’ perceptions of parent involvement were analyzed using a t-test followed by a 

repeated measures ANOVA to determine if teachers’ perceptions could be influenced as a 

result of the parents’ perceptions and their decisions to become involved. Furthermore, 

parents and teachers from the experimental school were asked to rate the likability and 

receptivity of the school newsletter through an informal survey. 
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RESULTS 
 
 

Demographic Information 

Three hundred and sixty-five parents from the experimental school and 212 

parents from the control school were mailed questionnaire packets at both data collection 

time points in January and June. Of the 365 parents that were mailed questionnaire 

packets at the experimental school, 61 (17%) returned the pretest packets and 21 (5%) 

returned the posttest packets, of which 14 (67%) completed the newsletter surveys. Of the 

212 parents that were mailed questionnaire packets at the control school, 24 (11%) 

returned the pretest packets and 6 (3%) returned the posttest packets. Nineteen teachers 

(grades K-8) from the experimental school and 16 teachers (grades K-8) from the control 

school received questionnaire packets in their school’s mailbox. Of the 19 teachers that 

received packets in their school’s mailbox at the experimental school, 13 (68%) returned 

the pretest questionnaire packets and 10 (52%) returned the posttest packets. Out of the 

16 teachers that received pretest packets in their school’s mailbox at the control school, 

11 (69%) returned the pretest questionnaire packets and 6 (38%) returned the posttest 

packets. The return rate for this project was inconsistent with comparable studies using a 

similar demographic sample (Herrick & Epstein, 1991; Seldon-Amos, 1992). Thus, the 

results from this study should be interpreted with caution.  

Regarding the demographic parent data from the experimental school (Table 1), 

the majority of the participants were female (91.8%) and African American (45.7%). 

Twenty-eight percent of this sample earned a high school degree or GED equivalent and 

20% received some college education or at least two years of vocational training. Most 
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participants were either unemployed, retired, disabled, or claimed a student status, 

worked 20-40 hours per week, and earned $5,000 to $20,000 dollars annually. Parents 

were asked if they attended the target school in this study, of which only 17% of the 

respondents attended as an elementary student.  

The parent data from the control school yielded somewhat similar results. Most of 

the participants were female (71%) and African American (77%). However, almost half 

(49%) of the sample received some college or vocational training, followed by 19% of 

the participants who earned a high school degree or GED equivalent. Most of the control 

parent sample were either unemployed, retired, disabled, or claimed student status or 

employed in the areas of social services, public service, or related government. The 

majority of the parents worked 20-40 hours per week and earned $20,000 to $50,000 per 

year. Only 23% of this sample attended the target school as an elementary student. 

 
Table 1: Demographic Characteristics of the Experimental and Control Group 

Parent Sample 

    Experimental Control   
Characteristics Level N % N % 
Gender Female 56 91.8 22 71 
 Male 5 8.2 5 16.1 

Race/Ethnicity 
Black/Black 
American 48 45.7 24 77.4 

 
Asian/Asian 
American 2 1.9   

 Bi/Racial 3 2.9   
 Other 1 1 1 3.2 
Level of 
Education 

Less Than High 
School 7 6.7 4 12.9 
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Table 1, continued 

 
High School or 
GED 29 27.6 6 19.4 

 

Some College 
2 Year 
Vocational 21 20 15 48.4 

 
Some Graduate 
Work 1 1 6 19.4 

 Doctoral Degree 4 3.8 2 6.5 

Employment 

Unemployed, 
Retired, Student, 
Disabled, Labor 20 19 6 19.4 

 
Custodial 
Maintenance 2 1.9 4 12.9 

 

Warehouse 
Factory Worker, 
Construction 2 2.9 1 3.2 

 
Food Services 
Restaurant 5 4.8 1 3.2 

 
Retail Sales, 
Clerical 6 5.7 4 12.9 

 

Bookkeeping, 
Accounting 
Related 
Administrative 1 1.9   

 

Social Services, 
Public Service, 
Related 
Government 4 6.7 6 19.4 

 Teacher, Nurse 8 7.6 4 12.9 

 
Professional 
Executive 4 3.8   

 Two Jobs 6 5.7 1 3.2 
 Other   1 3.2 
Family Income 
Per Year 

Less Than 
$5000 6 5.7 1 3.2 

 $5,000-$10,000 12 11.4 3 9.7 
 $10,001-$20,000 13 12.4 3 9.7 
 $20,001-$30,000 6 5.7 4 12.9 
 $30,000-$40,000 6 5.7 3 9.7 
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Table, 1 continued 

 $40,000-$50,000 3 2.9 3 9.7 
 Over $50,000 6 5.7 5 16.1 
Hours Per Week 
Worked 0 to 5 13 12.4 8 25.8 
 6 to 12 6 5.7 1 3.2 
 20 to 40 38 26.7 12 45.2 
 41 or more 12 11.4 5 16.1 
Attend the 
School Yes 18 17.1 7 22.6 
  No 44 41.9 21 67.7 

 
 
 Teacher data from the experimental sample (Table 2) show that the majority of 

the participants were female (84.6%) and Caucasian (53.8%). Most of the sample 

(30.8%) was between the ages of 51-60 and almost one quarter (23.1%) of the teachers 

were 36-40.  Fifty-four percent held a Master’s degree and 23% had a Bachelor’s degree 

and teaching certifications.  

Additional classroom composition data including years taught, number of students 

in the class, co-teaching or the presence of an assistant teacher, and the number of 

students with Individualized Education Plans (IEP) were also obtained. The teachers at 

the experimental school reported a range of 1 to 21 years of teaching experience with a 

mean of 8.3 years of teaching.  Fifty-three percent indicated that they had 21 or more 

students in their class, followed by 38% with 11-20 students, and 7% with 2-10 students. 

Thirty-eight percent of the sample indicated that they had a co-teacher and each teacher 

had a range of 1 to 12 students with IEPs. 

Teacher data from the control school (Table 2) indicated that the majority (90.9%) 

of the participants were female and Caucasian (63.6%). Thirty-six percent of this sample 
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was between the ages of 21-25, followed by 18% of teachers between the ages of 26-60. 

Forty-six percent held a Master’s degree. Teaching experience for the control sample 

spanned from 1 to 36 years with mean of 11.8 years of teaching. Fifty percent indicated 

that they had 15-20 students in their class and 50% reported 21 or more students. Only 

half of the sample reported that they had a co-teacher.  The average number of students 

with IEPs per classroom was 2.9. 

Table 2: Demographic Characteristics of Experimental and Control Group 

Teacher Sample 

Table    Experimental Control   
Characteristics Level N % N % 
Gender Female 11 84.6 10 90.9 
 Male 2 15.4 1 9.1 
Ethnicity White 7 53.8 7 63.6 
 Black 5 38.5 3 27.3 
 Asian     
 Latino     

 
Multiple 
Ethnicities     

 Other 1 7.7 1 9.1 
Age 21-25 2  4 36.4 
 26-30 1 7.7 2 18.2 
 31-35     
 36-40 3 23.1   
 41-45 1 7.7 1 9.1 
 46-50 2 15.4 1 9.1 
 51-60 4 30.8 2 18.2 
 61-70     

Highest Level 
Of Education 

High 
School 
Diploma     

 
Bachelors 
Degree 3 23.1 5 45.5 
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Table 2, continued 

 
Masters 
Degree 7 53.8 5 45.5 

 
Teaching 
Certificate 3 23.1 1 9.1 

 
Doctorate 
Degree     

      
      
Co-Teachers in 
Classroom Yes 5 38.5 5 45.5 
 No 8 61.5 6 54.5 

Manage/Teacher 
Extracurricular 
Activities Yes 8 61.5   
 No 5 38.5 7 63.6 
Participate in 
Administrative 
Committees of 
Groups Yes 7 53.8 6 54.4 
  No 6 46.2 5 45.5 

 

Overview of the Data Analysis 

 The core structure of this study is a two-group, pre-test/post-test design. There are 

two ways that data from such a design are typically analyzed: as a repeated measures 

analysis of variance (ANOVA), or as an analysis of covariance (ANCOVA). The choice 

of these two is based on whether the two groups differ at the pre-test. If significant 

differences exist, then the ANCOVA is required; if differences do not exist, then either 

method is appropriate. In this case, however, the small sample size makes either approach 

somewhat questionable. Consequently, the majority of the analyses will employ repeated 

measures ANOVA. However, as a way to handle the small sample size, a non-parametric 
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Wilcoxin test will be employed for each group to ascertain whether there is a significant 

change between pre-test and post-test. A two-way, repeated measures ANOVA produces 

three significance tests: the main effect for pre-post; the main effect for group; and the 

interaction. Of primary concern is the interaction since a significant interaction would 

indicate that the change between pre-test and post-test was significantly different for the 

two groups. Ideally, the experimental group will increase while the contract group will 

remain unchanged or, at least, change less than the experimental group. As another way 

of taking the small sample size into account, the effect size for all the terms in the 

ANOVA will be reported. For SPSS analyses, this is reported as a Partial Eta Squared. 

Partial Eta Squares greater than .10 are considered meaningful since this corresponds to 

what Cohen (1988) refers to as a large effect.  

Research Question 1 

The first research question investigated the effects of a school newsletter on 

parent perceptions and their motivation to become involved in home and school-based 

activities. Qualitative data were collected from the teachers, staff, and school principals 

to convey the theoretical constructs (Hoover-Dempsey & Sandler, 1997, 2005; Walker et 

al., 2005) used in the school newsletter. In order evaluate the effect of school newsletters 

on parent perceptions, a repeated measures ANOVA was conducted. Parents’ perceptions 

were assessed twice over six months, once in January and once in June, using the 

modified version of the PIP questionnaire (Hoover-Dempsey & Sandler, 2005; Walker et 

al., 2005).  
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Tables 3 and 4 show the mean and standard deviation of the parents’ role construction for 

involvement in the child’s education construct for the experimental and control groups at 

the pretest and posttest time point and the results of the repeated measures ANOVA. This 

construct has two components: the valance towards schools and role activities beliefs 

scales.  For the valance towards schools scales (Table 3) seventeen out of the 61 parents 

from the experimental school and 5 out of the 27 parents from the control school 

responded to these questions. The pretest data for the valence scales show a mean score 

of 30.82 for the experimental group and 33.60 for the control group. The post-test mean 

for the experimental group was 31.41 and for the control group was 36.00.  

Table 3: Parental Role Construction in the Child’s Education: Valence Towards 

Schools 

Pretest Data    

School Mean 
Std. 
Deviation N 

Experimental 30.82 6.013 17 
Control 33.60 3.286 5 
    
    
Posttest Data    

School Mean 
Std. 
Deviation N 

Experimental 31.41 5.316 17 
Control 36.00 .000 5 

T 

ANOVA       

Effect SS Df MS 

 
 
F 

Sig. 
Partial 
Eta 
Squared 

Pre-Post 17.25 1 17.25 .951 .341 .045 
School 104.78 1 104.78 2.947 .101 .128 
Interaction 6.341 1 6.341 .350 .561 .017 
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A 
As shown in Table 3, none of the terms in the ANOVA are significant. There is, however, 

a large effect for school as demonstrated by a partial eta squared of .128. The means 

indicate that the parents in the control school had higher scores than the parents in the 

experimental school. The Wilcoxin tests for both the control and the experimental school 

were non-significant. 

For the role activity beliefs construct, the qualitative data collected from the 

school newsletter included the following: a) instructions on how to facilitate school 

related tasks at home and school; b) suggestions for helping children get adequate sleep at 

night; c) information about how students can eat breakfast at school in the morning; d) 

tips for reviewing and checking the homework folder; e) procedures for joining the PTA, 

and; f) suggestions for how to ensure a prompt arrival in the morning. 

For the role activity beliefs (Table 4) scales, fifteen out of 61 parents from the 

experimental group and 5 out of 27 parents from the control group responded to these 

questions. The pretest data for the role activity beliefs construct show a mean score of 

42.93 for the experimental group and 42.00 for the control group. The posttest data show 

a mean score of 42.60 for the experimental group and 43.00 for the control group. 

Table 4: Parental Role Construction in the Child’s Education: Role Activity Beliefs 

Pretest Data    

School Mean  
Std. 
Deviation N 

Experimental 42.93 2.712 15 
Control 42.00 2.828 5 
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Table 4, continued 

Posttest Data    

School Mean 
Std. 
Deviation N 

Experimental  42.60 4.852 15 
Control 43.00 3.240 5 

 
ANOVA       

Effect SS Df MS 

 
 
F 

 
 
Sig. 

Partial 
Eta 
Squared 

Pre-Post .833 1 .833 .064 .803 .004 
School .533 1 .533 .035 .853 .002 
Interaction 3.333 1 3.333 .256 .619 .014 

 
As shown in Table 4, none of the ANOVA effects are significant and all of the effect 

sizes are very small. In addition, the Wilcoxin tests were non-significant. 

For the parents’ perceived life context: knowledge and skills construct, the “Helpful 

Tips” section was used to share information with parents about helping their child be 

more successful at school. Several teachers were interviewed to obtain information for 

this section, which emphasized the need to not only inform parents about what they 

should do in their roles, but also, how to do it, with clear, step-by-step directions. A 

representation of this can be seen in the sixth edition of the school newsletter. Here a 6th 

grade teacher wanted to list the steps that parents needed to take to increase their child’s 

math fluency skills at home. An excerpt from the sixth edition is highlighted below:  

Helpful Tips: Math Tips for the 6th and 7th grade student. 
How can I help my child improve their math performance? Math Flash Cards 
 
All sixth and seventh grade students should be able to complete division and 
multiplication problems with speed and accuracy. One way to help your child 
improve their math performance in these areas is through flash cards. Ms. XXX, 
the school’s math teacher, recommends the following: 
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• Have your child bring home a multiplication chart from their math class. 
• Get a set of 3x5 index cards from a local drug store or Staples. 
• Have your child write down each multiplication problem with numbers 1-

12 on one side of the card and the answer on the other side of the card. 
• Encourage your child to study these cards three to four times per week to 

encourage mastery of math facts. 
• You can contact Ms. XXX at XXX-XXXX (extension XXX) if you need 

any assistance. 
 
 

Another teacher requested that parents be provided with information on how to have a 

successful parent-teacher conference at school. An excerpt from the fifth edition is listed 

below: 

Helpful Tips: Report Card Conferences 
How can I make the most out of my child’s report card conference this week?  

• Take a few seconds to prepare a list of questions and concerns before the 
conference.  

• Bring paper to take notes. 
• If necessary, give the teacher updated contact information if you have a 

new cell phone number or a new home address.  
• Do not be afraid to ask questions. 
• Speak up and share your views on your child’s school performance. 

Teachers need to hear from you! 
• Share information or ask questions about your child’s strengths. For 

example, “My child is great at drawing!” or “What does my child do 
well?” 

• Ask how you and the teacher can work together to make improvements in 
your child’s school performance. 

 

Tables 5 presents the mean and standard deviation of the parents’ perceived life context: 

knowledge and skills construct for the experimental and control groups at the pretest and 

posttest time points as well as the ANOVA results. Seventeen out of 61 parents for the 

experimental group and 6 out of 27 parents from the control group responded to these 

questions. For the knowledge and skills scales, the pretest mean was 24.00 for the 

experimental group and 25.17 for the control group. The posttest mean was 25.00 for the 
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experimental group and 24.33 for the control group.  

 Table 5: Parents’ Perceived Life context: Knowledge and Skills 

Pretest Data    

School Mean  
Std. 
Deviation N 

Experimental 24.00 4.730 17 
Control 25.17 1.941 6 
    
    
Posttest Data    

School Mean 
Std. 
Deviation N 

Experimental  25.00 3.742 17 
Control 24.33 1.941 6 

 
ANOVA       

Effect SS Df MS 

 
 
F 

 
 
Sig. 

Partial 
Eta 
Squared 

Pre-Post .062 1 .062 .006 .937 .000 
School .554 1 .554 .023 .882 .001 
Interaction 7.452 1 7.453 .766 .391 .035 

 

Data for the time and energy (Table 6) scales are presented in Table 6. 

Table 6:  Parents’ Perceived Life Context: Time and Energy 

Pretest Data    

School Mean  
Std. 
Deviation N 

Experimental 29.82 4.391 17 
Control 30.00 1.549 6 
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Table 6, continued 

Posttest Data    

School Mean 
Std. 
Deviation N 

Experimental  29.82 4.319 17 
Control 29.17 7.167 6 

 
ANOVA       

Effect SS Df SS 

 
 
F 

 
 
Sig. 

Partial 
Eta 
Squared 

Pre-Post 1.54 1 1.54 .131 .721 .006 
School .512 1 .512 .017 .897 .001 
Interaction 1.54 1 1.54 .131 .897 .006 

 

As before, none of the terms are statistically significant. 

For the parents’ perceptions of general invitations for involvement from the school 

construct the Parental Classified and Parent Events sections of the school newsletter were 

used to reach out to parents and request their participation at school and for school 

events.  An advertisement in the Parental Classified section is illustrated in the seventh 

edition of the newsletter listed below: 

Grades 3 to 5 are planning an end of year trip to the Philadelphia Zoo on June 

1, 2009. Cost of this trip is $10.00. Fee covers transportation and admission. 

Teachers will need chaperons. If you can volunteer, please advise your child's 

teacher or write a note on your child's permission slip. Slips will be sent home 

soon. NOTE: this trip is a behavior reward for students who have demonstrated 

consistent appropriate behavior all year. For more information, please contact 

Ms. XXX at 215-XXX-XXXX, extension XXXX. 
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Table 7 summarizes the mean and standard deviation of this construct. Seventeen out of 

61 parents from the experimental group and 6 out of 27 parents from the control groups 

responded to these questions. The pretest data show a mean score of 28.94 for the 

experimental group and 21.67 for the control group. The posttest data show a mean score 

of 30.59 for the experimental group and 27.83 for the control group. 

Table 7:  Parents’ Perceptions of General Invitations for Involvement from the 

School 

Pretest Data    

School Mean  
Std. 
Deviation N 

Experimental 28.94 4.956 17 
Control 21.67 6.408 6 
    
    
Posttest Data    

School Mean 
Std. 
Deviation N 

Experimental  30.59 4.403 17 
Control 27.83 6.080 6 

 
ANOVA       

Effect SS Df MS 

 
 
F 

 
 
Sig. 

Partial 
Eta 
Squared 

Pre-Post 135.36 1 135.36 21.004 .000 .500 
School 223.045 1 223.045 4.89 .038 .189 
Interaction 45.294 1 45.294 7.027 .015 .251 

 
As shown in Table 7, all three of the terms in the ANOVA are significant: parents 

significantly increase their scores from pre to post; the experimental school is 

significantly higher than the control school, and the pattern from pre-test to post-test is 

not the same for both schools.  
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To demonstrate this last point, the graph of the results is presented in Figure 2. 

 

 

Figure 2: Pretest, Posttest Results for General Invitations for Involvement from the 

School 

As shown in Figure 1, the means for both schools increased from pretest to posttest. 

However, it is also evident that the mean for the control school increases more than the 

mean for the experimental school. To demonstrate this another way, the Wilcoxin test for 

the control school was statistically significant (Z = 2.214, p= .027) but was not significant 

for the experimental school (Z = 1.710, p = .087).  

For the parents’ perceptions of general invitations for involvement from the 

teacher construct, the Teacher’s Wish List section of the school newsletter was created to 

enhance teacher outreach. Upon the verbal request of the teacher, this researcher met with 
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the contributing teachers to obtain information regarding the needs of their classroom. An 

illustration of the Teacher’s Wish List is shown in the eighth edition of the school 

newsletter below:	  

Ms. XXX, one of XXX’s fifth grade teachers, is in need of pencils with erasers, 

black and white composition books, and miniature pencil sharpeners for her class. 

Parents, she needs your support. Please send contributions to Room 207 or call 

her at 215-XXX-XXXX (extension XXX).	  

Table 8 presents the means, standard deviations and ANOVA results of this construct.  

 

Table 8: Parents’ Perceptions of General Invitations for Involvement from the 

Teacher 

Pretest Data    

School Mean  
Std. 
Deviation N 

Experimental 14.85 6.162 13 
5.565 17.17 5.565 6 
    
    
Posttest Data    

School Mean 
Std. 
Deviation N 

Experimental  16.00 8.287 13 
Control 16.00 4.690 6 

 
ANOVA       

Effect SS Df MS 

 
 
F 

 
 
Sig. 

Partial 
Eta 
Squared 

Pre-Post .000 1 .000 .000 .997 .000 
School 11.053 1 11.053 .169 .686 .010 
Interaction 11.053 1 11.053 .434 .519 .025 
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None of the terms in the ANOVA were significant and the Wilcoxin tests were also 

non-significant.  

For the parents’ perceptions of general invitations for involvement from the child 

construct, the Student Events section of the newsletter was created to highlight upcoming 

school and community based student activities.  A representation of this can be seen in 

the excerpt from the second edition of the newsletter below: 

Student Programs/Events 

Do you have a 3rd through 8th grade student who is good at dancing and moving 

their feet? We hope you tell your child about XXX”s new Student Drill Team, 

where they can come and step to the beat! If your child can move, please have 

them sign up on the sheet posted near XXX’s cafeteria today.	  

Table 9 presents the means, standard deviations and ANOVA results of the Parents’ 

Perception of General Invitations for Involvement from the Child.  

Table 9:  Parents’ Perceptions of General Invitations for Involvement from the 

Child 

Pretest Data    

School Mean  
Std. 
Deviation N 

Experimental 17.40 5.180 15 
Control 16.50 4.461 6 
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Table 9, continued 

    
Posttest Data    

School Mean 
Std. 
Deviation N 

Experimental  16.93 4.543 15 
Control 13.83 2.563 6 

 
ANOVA       

Effect SS Df MS 

 
 
F 

 
 
Sig. 

Partial 
Eta 
Squared 

Pre-Post 21.038 1 21.038 .974 .336 .049 
School 34.286 1 34.286 1.686 .210 .082 
Interaction 10.371 1 10.371 .480 .497 .025 

 

For the parents’ involvement forms: home-based and school-based involvement, 

the newsletter used the Helpful Tips, Did You Know, Important Information, and the 

Message from the School Principal sections to provide information regarding how 

parents could promote learning in the home and school. One instance of this is depicted 

in the Important Information section of the third edition below: 

School Uniforms: Please make sure your child wears their school uniform every 

day. School uniforms reduce distractions for students, help our staff recognize 

those who do not belong at XXX, and help create a sense of community at our 

school. Students in K-5th grades must wear sky blue tops and navy bottoms and 

students in the 6-8th grades must wear green tops and khaki bottoms.  Please make 

sure your child comes to school dressed in their uniform and ready to learn.  
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Tables 10 and 11 present the means, standard deviations and ANOVA results of 

the parents’ involvement in home-based and school-based involvement. 

Table 10: Home-Based Involvement 

Pretest Data    

School Mean  
Std. 
Deviation N 

Experimental 20.82 4.653 17 
Control 19.80 5.848 5 
    
    
Posttest Data    

School Mean 
Std. 
Deviation N 

Experimental  19.94 5.344 17 
Control 19.20 5.891 5 

 
ANOVA       

Effect SS Df MS 

 
 
F 

 
 
Sig. 

Partial 
Eta 
Squared 

Pre-Post 4.245 1 4.245 .688 .417 .033 
School 6.016 1 6.016 .126 .726 .006 
Interaction .154 1 .154 .025 .876 .001 

 
 

Similar data for School-Based Involvement are presented in Table 11.  

Table 11: School-Based Involvement 
 
Pretest Data    

School Mean  
Std. 
Deviation N 

Experimental 13.60 7.872 15 
Control 15.60 4.278 5 
    
	  

	  

	  



 

	  

62 

Table 11, continued 

    
Posttest Data    

School Mean 
Std. 
Deviation N 

Experimental  14.40 6.512 15 
Control 13.80 6.380 5 

 
ANOVA       

Effect SS Df MS 

 
 
F 

 
 
Sig. 

Partial 
Eta 
Squared 

Pre-Post 1.875 1 1.875 .099 .757 .005 
School 3.675 1 3.675 .049 .828 .003 
Interaction 12.675 1 12.675 .666 .425 .036 

 

As shown in Tables 9, 10 and 11, none of the terms in the ANOVAs were significant. In 

addition, none of the Wilcoxin Tests were significant. 

Research Question 2 

The second research question sought to examine the direct impact of the school 

newsletter on home-school communications at the experimental school. As indicated in 

the procedures section, parents were encouraged to submit comments and questions to the 

target school by completing the FYI tear-off at the bottom of the newsletter and placing 

this tear-off in the parent mailbox located in the school’s main office. Requests were 

made to parents through nine editions of the school newsletter. However, this 

communication method did not yield any quantitative results. Parents did, however, 

utilize this parent mailbox to submit other documents such as notes to teachers, 

permission slips for students, and consents for other school-based research studies.  

In order to explore parent and teacher likability and receptivity of the school 
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newsletter at the experimental school, an informal newsletter survey was administered. A 

frequency distribution was used to evaluate the responses. Twenty parents and 10 

teachers returned the newsletter survey. However, several respondents refrained from 

completing the entire form. Thus, the results should be interpreted with caution. For the 

parent data (Table 12), the frequency distribution demonstrates that out of the 20 parent 

respondents, 75% were aware of the school newsletter.  Ten newsletter editions were 

distributed from February to June 2009, in which only two parents reported receiving 

nine editions during the intervention phase. The same two parents also reported reading 

all the editions received. Twelve out of 18 (66%) respondents indicated that they read the 

newsletter to their child and 14 out of 17 (82.4%) respondents reported that the newsletter 

was easy to read.  Ten out of 15 (66%) respondents indicated that the newsletter was 

informative and 7 out of 17 (41%) parents reported that another family member read the 

newsletter in the home.  Parents were also asked to provide specific feedback regarding 

the newsletters.  Nine parents reported various sections of the newsletter that they found 

most enjoyable. These nine parents also provided responses regarding improvements for 

future editions, with the majority reporting to keep the newsletter the same. 

Table 12:  Descriptive Statistics for the Newsletter Evaluation Form-Parent Version 

Questions Responses N % 
Aware of 
Newsletter Yes 15 75 
 No 5 25 
Number of 
Newsletters 
Received 0 5 25 
 1 1 5 
 2 3 15 
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Table 12, continued 

 3 2 10 
 4 1 5 
 5 4 20 
 8 2 10 
 9 2 10 
Number of 
Newsletters 
Read 0 3 16.7 
 1 2 11.1 
 2 3 16.7 
 3 3 16.7 
 4 1 5.6 
 5 1 5.6 
 7 1 5.6 
 8 2 11.1 
 9  11.1 

Read to Child Yes 12 66.7 
 No 6 33.3 
Easy to Read Yes 14 82.4 
 Sometimes 2 11.8 
 No 1 5.9 
Impressions Informative 10 66.7 

 
Somewhat 
Informative 2 13.3 

 Did Not Read 3 20 

Most 
Enjoyable 
Section of the 
Newsletter All of it 2 20 

 

Message from 
the Parent 
Representative 2 20 

 
Teacher's 
Wish List 1 10 

 I Forgot 2 20 
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Table 12, continued 

 Specific Event 1 10 
Others in the 
Home who 
Read the 
Newsletter Aunt 1 16.7 
 Grandmother 1 16.7 
 Other 1 16.7 
 Children 2 33.3 

Improvements Parents 2 22.2 

 

Keep it the 
Same Stories 
about 
Students and 4 44.4 

 
Mail the 
Newsletters 1 11.1 

 Student Input 1 11.1 

 

Would like to 
Help in the 
Future 1 11.1 

 

 
For the teacher data (Table 13), the frequency distribution demonstrates that out of 10 

teacher respondents, nine were aware that the newsletter existed and only four indicated 

that they received eight or more editions. Four out of eight respondents reported that they 

read two to three editions to their students. Nine out of 10 respondents indicated that they 

sent the newsletters home with their students. Four out of seven teachers reported that 

they sent home eight or more editions and nine out of 13 indicated that the newsletters 

were easy to read. Eight out of nine teachers reported that the newsletter was informative 

and six teachers provided responses regarding the sections of the newsletter they found 

most enjoyable. In addition, three teachers provided responses regarding improvements 
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for future editions, they include: increasing the font size, distributing the newsletter 

earlier in the school year, and creating a section that highlights student successes.  Three 

out of the six teacher respondents reported that they contacted parents as a result of the 

newsletter. Two out of three teachers reported receiving classroom support as a result of 

the newsletter and three respondents had at least one parent volunteer. Out of the three 

teacher responses, parents were noted to contribute pencils, erasers, tissues, and hand 

sanitizers to the classrooms.  

Table 13: Descriptive Statistics for the Newsletter Evaluation Form-Teacher Version 

 
Questions Responses N %  
Aware of 
Newsletter Yes 9 90  
 No 1 10  
Number of 
Newsletters 
Received 5 2 25  
 6 1 12.5  
 8 3 37.5  
 9 1 12.5  
 10 1 12.5  
Read to 
Students Yes 5 55.6  
 No 4 44.4  
Number Read 
to Students 1 2 28.6  
 2 2 28.6  
 3 2 28.6  
 5 1 14.3  
Did you Send 
the Newsletter 
Home Yes 9 90  
 No 1 10  
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Table 13, continued 

Number Sent 
Home 5 2 28.6  
 6 1 14.3  
 8 3 42.9  
 9 1 14.3  
Easy to Read Yes 9 69.2  
 No    
Impressions Informative 8 88.9  

 
Somewhat 
Informative 1 11.1  

Most 
Enjoyable 
Section of the 
Newsletter 

Upcoming 
Editions 1 16.7  

 
Teacher’s 
Wish List 2 33.3  

 

Helpful 
Tips, 
Requests, 
and 
Scheduled 
Events 1 16.7  

 

Student 
Written 
Articles 1 16.7  

Improvements 
Print too 
Small 1 16.7  

 

Start 
Newsletter 
Distribution 
Earlier in 
September 1 16.7  

 

Highlight 
Student 
Successes 1 16.7  
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Table 13, continued 

Receive 
Classroom 
Support form 
Parents Yes 2 75  
 No 1 25  
Number of 
Parent 
Volunteers 1 1 33.3  
 2 1 33.3  
 6 1 33.3  
What Did 
Parents 
Contribute 

Pencils and 
Erasers 1 33.3  

 

Hand 
Sanitizer 
and Tissues 1 33.3  

 
Hand 
Sanitizer 1 33.3  

Did Parents 
Contact You 
as a Result of 
the Newsletter Yes 3 33.3  
 No 6 66.7  

 

Research Question 3 

The third research question examined the effects of parent participation on teacher 

perceptions of parental involvement. Similar to the first research question, the teacher 

data were collected at the same time points (January and June), using the Teachers 

Involving Parents (TIP) scales (Hoover-Dempsey, Walker, Jones, & Reed, 2002). Table 

14 summarizes the results for each construct. Due to the small sample size and missing 

pretest and posttest data, the results were analyzed using a paired samples t-test as well as 

a non-parametric Wilcoxin test. To complete the analysis, for any variable where there 
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was a non-significant difference at the pre-test, but a significant difference at the post-test 

a, followed-up repeated measures ANOVA was computed to ascertain if there was a 

significant interaction. The means and standard deviations for the various scales related 

to teacher perceptions of parental involvement are presented in Table 14. 

Table 14: TIP Results for Teacher Participants 

  Experimental Control   
Significance 
Level 

Construct N Mean N Mean   
Teacher 
Beliefs about 
Parent 
Involvement      
Pretest 9 37.89 9 37.56 .828 
Posttest  10 36.30 6 38.67 .271 
      

Teacher 
Beliefs about 
the Importance 
of Specific 
Involvement 
Practices      
Pretest 8 83.88 6 86.22 .493 
Posttest 10 88.40 9 84.50 0.220 
      

Teacher Report 
of Parents' 
Involvement      
Pretest 8 33.25 7 38.43 .297 
Posttest 7 31.29 5 42.00 .048 
      
Teacher 
Report of 
Invitations to 
Parental 
Involvement      
Pretest 9 63.67 6 59.33 .607 
Posttest 9 58.00 6 64.33 .325 
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There were no significant differences between the two schools at the pre-test. However, 

one significant difference was found at the post-test which was for teacher report of 

parents’ involvement. The follow-up repeated measures indicated that the teachers in the 

control school increased from pre-test to post-test at a higher rate than teachers in the 

experimental school.  
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CHAPTER 5 

DISCUSSION 

This study examined the effects of school newsletters on parental perceptions 

regarding parental involvement in a high need urban elementary school setting. In an 

attempt to determine if school newsletters could be an effective and feasible school-based 

intervention, quantitative data from the pretest and posttest parent and teacher 

questionnaires and the parent and teacher newsletter surveys were analyzed. In addition, 

qualitative data from this researcher’s personal experiences (i.e. Parent Teacher 

Association (PTA) meetings, school newsletter administrative meetings, meetings with 

the school principals, and parent encounters) at both the experimental and control school 

were also collected and analyzed. It was hypothesized that the school newsletter would 

positively increase (1) parents’ perceptions of their school’s outreach efforts and their 

desire to become more involved in their children’s education in both the home and school 

setting, (2) the frequency in which parents communicate with the school, and (3) 

teachers’ perceptions regarding parental involvement. It is important to note that the 

small sample size and low questionnaire return rate from the participants in this study 

significantly impacted the significance and interpretation of the results. For this reason 

alone, the statistical results should be interpreted with caution and will be discussed in the 

limitations section of this chapter.  

 
Hypothesis 1: School newsletters will increase parents’ perceptions about parental 

involvement and their desire to participate in home and school-based activities.  

  Although the statistical power of these results is limited, the findings from this 
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study provide significant support for the influence of school newsletters on parents’ 

perceptions regarding their school’s general efforts to motivate them to become involved. 

That is, when school staff make an effort to include parents, they perceive the school as 

welcoming. As discussed throughout this paper, general school-based efforts include, but 

are not limited to, requesting parent support for school-based events, letting parents know 

about meetings, and keeping parents informed about school policies. This finding was 

expected because school outreach has consistently shown to be the strongest influence of 

parental involvement, irrespective of social economic status (Overstreet, Devine, Bevans, 

& Efreom, 2005; Seldon-Amos, 1992; Wanders et al., 2007). But most importantly, 

newsletters have been found to be an effective method to positively influence parenting 

behaviors (Waterston et al., 2009).   

To the surprise of this examiner, the increase in parent perceptions regarding 

general school invitations was greater for the control sample than the experimental 

sample, which was also significant. While the demographics of the experimental and 

control schools were similar, the control school had an established system in place for 

communicating with parents prior to the development of this study. The control school 

sent yellow folders home with their students every Wednesday. These yellow folders 

contained homework, important notices from the school principal, advertisements about 

parent workshops and school events, requests to participate in school-based activities, 

and general information about student academics. It is quite possible that the increase in 

the mean score from the control school reflected parents’ growing familiarity and comfort 

with the communication system that was consistently implemented from the beginning to 
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the end of the school year; a system that was not in place at the experimental school.  

This is starkly different from the newsletters implemented at the experimental school, 

which began during the middle of the school year. 

Specific invitations for involvement from neither the child nor the teacher were 

found to be effective methods for increasing parent perceptions. There are three possible 

reasons for these results. First, the data from the newsletter survey show that despite 75 

percent of the parent sample being aware of the newsletter, only ten percent (N=2) 

actually received all eight issues during the intervention phase. Furthermore, out of the 

10% of parents that received all eight issues, only 11% (N=2) of the parent sample 

reported that the newsletters were actually read. In addition, even though almost half 

(37.5 percent) of the teacher sample indicated that they sent the newsletters home with 

their students, only half of the teacher sample actually read the newsletter to their 

students.  

What is promising about these findings is that for the most part, parents in this 

sample had some knowledge of a newsletter being implemented and circulated within 

their school. Consequently, the mere presence of the school newsletter may be a way to 

indirectly convey the message that the school is making an effort to communicate with 

parents. Any attempt by schools to increase home-school communication inherently 

motivates parents to become more involved (Feuerstein, 2000). But clearly, if parents are 

not presented with the opportunity to receive specific teacher or student requests through 

school newsletters, then they won’t be inclined to volunteer for that specific request. 

 



 

	  

74 

The school newsletters had no significant influence on the other constructs 

examined, as insignificant results were found across the following:  a) role activity 

beliefs; b) time and energy; c) knowledge and skills; d) parents’ perceptions of general 

invitations for involvement from the teacher; e) parents perceptions of general invitations 

for involvement from the child; f) parents’ involvement forms: school-based involvement 

and; g) home-based involvement. There are several reasons for the lack of findings: the 

efficacy of the individual constructs examined and its effect on perceptions and this 

examiner’s challenges with the demographic sample.  

First, with the role activity beliefs construct, this examiner assumed that if parents 

were presented with clear expectations regarding how to participate in their child’s 

education through the newsletter, they would begin to develop ideas about what they are 

supposed to do at home and in the school.  However, due to the fact that the parents 

initially reported having strong perceptions regarding their roles, it seems logical for the 

results to show minimal change in parent views. Other studies found similar results 

(Anderson & Minkie, 2007), as role construction tended to show no direct effect on how 

parents view their role in parental involvement. 

 Secondly, with the valence towards schools construct, Walker et al. (2005) 

propose that valence reflects one’s personal school experiences as a student, which 

ultimately impacts how they will respond to the schooling process in the future. Parents’ 

prior history as a student could not be influenced by this intervention; therefore this 

investigation did not attempt to target this construct to change through the newsletter. 

However, in order to be consistent with Walker et al.’s (2005) theoretical assumption, the 
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valence scales can be used to gain additional information about the parents. 

For example, Walker et al. (2005) propose that parents who report high ratings on 

both the role construction and valence scales are considered to be actively engaged 

parents, as they have personally had pleasant experiences with their teachers, were 

treated well as a student, and have a positive perception of the schooling process. These 

positive experiences, in turn, create the foundation for how they view their relationships 

with their child’s teachers and develop their roles for participation in the future.  Parents 

who reported low scores on these scales are passively engaged parents, as they had 

negative experiences with their teachers, were treated poorly as a student, and thus hold a 

negative perception about the schooling process. 

The findings from the valence scales in this study were slightly inconsistent with 

the data from the role activity beliefs scales. Since both the experimental and control 

parent sample reported fairly positive views on their roles as parents, it was expected that 

their previous experiences as a student would be equally positive. Using Walker et al.’s 

(2005) theoretical assumption about role activity beliefs and valence, it can be assumed 

that the parents of both the experimental and control groups’ personal history with school 

can be described as fair (neither negative nor highly positive). Thus, the confluence of a 

“mediocre” personal experience as a student and strong ideas about what behaviors 

should be displayed to facilitate their child’s learning may have created the construction 

of a mediocre role in parental involvement that is neither highly active nor disengaged 

from their child’s schooling process, this may be the most difficult to influence 

irrespective of an intervention. 
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 Thirdly, the parents’ perceived life context: knowledge and skills and time and 

energy constructs highlight how socioeconomic status can influence the frequency in 

which parents are involved and how they choose to participate in their child’s education 

(Hoover-Dempsey & Sandler, 1995; Laurea, 1987; U.S. DOE, NCES, 2008). As 

mentioned in the literature review, parents from lower income backgrounds tend to be 

less involved in their child’s schooling than parents from higher income backgrounds 

because of barriers such as inflexible work schedules, the need for childcare, and 

transportation (Hoover-Dempsey et al., 2005). However, Hoover-Dempsey and Sandler’s 

theoretical model (1995, 1997, 2005) presumes that if parents believe that it is their 

responsibility to become involved they will allocate the time and energy to participate, 

irrespective of their schedules or resources.  

 Although there was no specific section of the school newsletter designed to 

address the time and energy construct, it can be assumed that parents’ perceptions of their 

time and energy to become involved in school could have been influenced by the school 

newsletter in general.  As mentioned earlier in this section, the findings from the role 

construction construct suggested that these parents believed they had an active role in 

their child’s education. Despite their endorsement of this belief, minimal changes were 

found in parents’ perceptions about having more time and energy to help with homework, 

communicate effectively with teachers, and help out at school. The results associated 

with this construct were not surprising, as time and energy have been found to have little 

effect on parental involvement practices (Hoover-Dempsey & Sandler, 1995; Green, 

Walker, Hoover-Dempsey, & Sandler, 2007). The results from the time and energy 
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construct could be the related to several factors. First, it is quite possible that these 

parents believed that they were already participating as much as they could in their 

child’s schooling, which was sufficient. Secondly, the posttest data from the knowledge 

and skills construct show that these parents believed that they also had an adequate 

amount of knowledge and skills regarding events or activities for active involvement. 

Thus, if these parents believed that they already possessed enough knowledge about what 

was going on in their school and how to get involved, then it makes sense that they would 

be content in the amount of resources they currently allocate to participation activities. 

 Hoover-Dempsey and Sandler’s (1995, 1997, 2005) and Walker et al.’s (2005) 

model proposes that parents’ perceptions of their roles, time and energy, knowledge and 

skills, and outreach from the school, teachers, and students, influence the type of 

activities that parents will most likely participate in, i.e. home-based or school-based 

activities.  Thus, both the home-based and school-based involvement constructs were 

used to determine if school newsletters could impact parent involvement forms. Based on 

the results from the experimental and control sample, it can be inferred that parents from 

this demographic tend to participate in home-based and school-based parental 

involvement practices at relatively the same rate (a few times per week for home-based 

practices and once per week for school based practices). This rate did not change for the 

experimental sample after the implementation of the school newsletter. This is 

inconsistent with the work of Walker et al. (2011), which showed significant increases in 

home and school-based behaviors when parents were directly asked to participate by their 

children and teachers. As mentioned previously, one would expect there to be no change 
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in the frequency of participation, if parents never received requests from their children, 

teachers, or school and information about additional activities that could be conducted in 

the home.  

Hypothesis 2: School newsletters will increase the frequency in which parents 

communicate with the school. 

 Numerous studies indicate that school newsletters are an effective way to increase 

home-school communication between school and families (Herrick & Epstein, 1991, 

Seldon-Amos; 1992). In fact, Hoover-Dempsey et al. (2005) recommended that schools 

develop a two-way family communication system to acquire more information about 

their parents.  Herrick and Epstein (1991) also suggested that the efficacy of school 

newsletters could be maximized if they included a space for parents to send comments 

and questions, which could be torn off and returned to the school, thus increasing home-

school communication.  In order to test the ability of the aforementioned 

recommendations, this study incorporated a tear-off section at the bottom of the 

newsletter to promote communication. In addition, parents were encouraged to return 

these tear-offs to the parent mailbox located at the front desk of the school’s main office 

at both locations.  

This communication method did not yield any quantitative results that were 

relevant to the requests promoted in the school newsletter. However, parents at both the 

experimental and control schools did submit other school related documents (e.g. 

permission slips, notes to teachers, and consents for other research projects). While these 

responses were not related to the newsletter, the central location of highly accessible 
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mailboxes that were attractive, vibrant in color, and eye-catching, prove to be effective 

method for promoting communication between the school and parents.  

Hypothesis 3: School newsletters will increase teachers’ perceptions regarding parental 

involvement. 

 Studies have consistently shown that teachers have a direct impact on the 

frequency in which parents are involved in their children’s education (Adams & 

Christenson, 1999; Epstein, 1986; Epstein & Dauber, 1991). Epstein (1991) writes, 

“When teachers make parental involvement part of their regular teaching practice, parents 

increase their interactions with their children at home, feel more positive about their 

abilities to help their children in the elementary grades, and rate the teachers as better 

teachers overall” (p. 289). For these reasons, this study sought to examine the bi-

directional influence of school newsletters on teacher perceptions. In other words, if the 

newsletters could motivate parents to become more involved, then the teachers’ views 

regarding parental involvement would also change. The findings from this study showed 

a significant interaction for the teacher report of parents’ involvement construct. 

However, similar to the findings noted in the parent sample, the significant increase was 

found within the control sample. This suggests that the teachers from the control sample 

believed that their parents did increase the frequency in which they participated in home-

based and school-based involvement. Again, for the control sample, the increase may 

have been the result of the communication system that was already in place at the control 

school. The experimental groups’ perceptions remained relatively unchanged. 
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The school newsletters had no significant influence on the other constructs 

assessed (teacher beliefs about parent involvement, teacher beliefs about the importance 

of specific involvement practices, and teacher reports of invitations to parental 

involvement). Nevertheless, the results are interesting as the teacher reports do provide 

additional information about how these two schools are demographically similar, but 

different. 

To begin, the teacher beliefs about parental involvement construct showed that 

teachers from both the experimental and control schools agreed just a little that parental 

involvement is important overall, but felt very strongly about the need for parents to 

engage in home-based and school-based involvement practices. These perceptions 

remained relatively unchanged at the end of the intervention phase. Interestingly, the 

teachers’ account of the frequency in which they made attempts to contact parents about 

volunteering at school or engaging in school related tasks at home changed. Teachers 

from the experimental school reported a decrease in their efforts to ask parents to 

participate. Teachers from the control school indicated an increase in the frequency in 

which they asked their parents to participate.  This could be the reason why teachers from 

the control sample reported increases of parental involvement; surely if teachers increase 

the frequency in which they ask for help, parents are more likely to increase the rate in 

which they participate. In like fashion, Adams and Christenson (2000) found that making 

an effort to increase and improve communications with parents builds trust, which 

ultimately improves parent perceptions and involvement. 
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Limitations 

This study reflects significant statistical problems, measurement concerns, and 

validity issues. In spite of this, the findings from the implementation of this study are 

noteworthy and should be considered a part of the growing discourse on understanding 

and increasing parental involvement in high need schools. 

First, the sample size significantly limited the statistical power of these results. In 

order to derive statistically relevant conclusions, this study needed to achieve an 80% 

return rate at the pretest and posttest data collection points from both school locations. 

For the parent sample, less than 20% of the participants were recruited and retained. The 

response and return rate was much higher (although not statistically relevant) for the 

teacher sample. Secondly, there was a substantial amount of missing data from this study. 

The data used in these analyses reflected missed demographic and questionnaire items 

and the incomplete newsletter surveys.   

Thirdly, because the original PIP questionnaire was lengthy (Hoover-Dempsey & 

Sandler, 1995, 1997, 2005; Walker et al., 2005), the parent questions used in this study 

had to be modified.  For instance, cutting the parental self-efficacy for helping the child 

succeed in school construct from the parents’ motivational beliefs construct, significantly 

limited the influence of this construct (parents’ motivational beliefs) on parent behaviors. 

Prior to the implementation of this study, this examiner presumed that the removal of the 

self-efficacy items would decrease the number of questions that parents had to answer. In 

addition, it was also assumed that the self-efficacy construct would be difficult to 
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influence through the newsletter.  For example, some of the questions for this construct 

included: “I don’t know if I’m getting through to my child,” and “Other children have 

more influence on my child’s grades that I do.” However, other questions such as “I 

know how to help my child do well in school” and “I feel successful about my efforts to 

help my child learn” could have been influenced through the Helpful Tips section of the 

newsletter, as this section offered many suggestions to parents about how they could help 

their child increase their fluency of math and improve homework skills.  Further, the 

research reviewed for this paper inextricably and consistently links self-efficacy to the 

development of role construction. Thus, the failure to examine the influence of 

newsletters on parental self-efficacy, make it difficult to propose any generalizations for 

this specific construct. 

Overall, the combination of a low return rate, missing data, and scales tailored to 

the needs of this population limited the internal validity of the results. Yet, the causes for 

these limitations are not unique to this study. For example, the purpose of this research 

was to increase involvement from parents of children in high need schools. High need 

schools typically pose challenges for researchers because of distal (Weiss & Bailer, 2001) 

and proximal (Shernoff, Marinez, Frazier, Jakobson, Atkins, & Bonner, 2011) school 

factors most commonly associated with families from low socioeconomic backgrounds. 

Several distal limitations include multiple school enrollments, multiple addresses, limited 

or inconsistent phone services, and the lack of time, energy, and resources for completing 

lengthy paperwork. Several proximal school factors include high teacher and staff  
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turnover, transient students, poor learning conditions, limited resources, and high need 

students.  

These schools were also pilots for other research projects, all of which were run 

concurrently with this study. Each school location had at least five different research 

projects being conducted, which required the participation of students, staff members, 

and parents. Not surprisingly, the issues that may have contributed to the limitations in 

this study are the barriers that typically deter parents from being involved in high need 

schools.  For these reasons, it can be assumed that the typical stressors of high needs 

schools may have resulted in survey completion being very low on the list of priorities. 

The researcher alone conducted the majority of the fieldwork for this study. As 

mentioned previously, the execution of this research consisted of numerous attempts to 

recruit and retain 577 parents and 35 teachers, all at two school locations. In this 

examiner’s attempt to achieve a high response rate, questionnaire packets were mailed to 

each parent participant’s home, numerous follow-up phone calls were made, and 

recruitment fliers were distributed and posted. In order to collect information and 

advertisements for the school newsletter, this examiner met with parents and teachers at 

the school locations. Other graduate students did provide support with prepping 

questionnaire packets. It’s likely that the response rate would have been higher if 

additional support were available to increase the frequency of retention efforts (e.g. 

phone calls, site visits, and face-to-face contact). 
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In addition to statistical problems, there were confounding variables that make 

these data difficult to generalize to similar high need populations. However, the mere fact 

that the parents from the control school showed a greater increase in their perceptions of 

their schools’ outreach efforts and the teachers’ reports of an increase in the percentage of 

parents being involved, highlights one important consideration; brightly colored weekly 

take home folders may be a feasible, practical, and effective way to communicate with 

parents and positively influence parent perceptions, which in turn, may increase their 

involvement.  

Implications Improving Research on School Outreach Efforts at High Need Schools 

Despite the study limitations, the need to empirically explore various methods to 

increase parental involvement in high need schools remains vital.  When considering the 

use of school newsletters and other school-based outreach efforts as an intervention, 

educators and researchers must closely examine numerous methods to prevent high rates 

of attrition, the materials used to advertise events and communicate with parents, and the 

enhancement of the school’s existing communication systems (Riley-Tillman & 

Chafouleas, 2003) to increase parental involvement behaviors.  

It is fair to assume that the barriers typically associated with low level of 

involvement were the same barriers that contributed to the parent attrition rate. For this 

reason alone, it is imperative that future studies explore effective methods to recruit and 

retain parents in high need schools. It is obvious that financial funding, additional 

research personnel, and increased contact with parents, improve the likelihood of 

retaining participants in research. However, another possible suggestion could be for the 
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researcher to become involved in the school system prior to the implementation of the 

study. By becoming an active member of the school community, the researcher will learn 

the structure of the school day and build relationships with key staff and administrative 

personnel who will make the distribution of newsletters, interventions, and other outreach 

efforts easier.  This could also be an opportune time to collect information about the 

strengths and limitations of schools through a needs assessment (Decker & Majerzsky, 

2000). Gathering information about the concerns of the parents, teachers, students, and 

staff beforehand will ensure that the intervention is a good fit for the population studied.  

In addition, conducting a pilot study may also provide valuable insight into the feasibility 

of the study, while simultaneously highlighting the pitfalls of implementation. 

School newsletters, invitations, and other methods used to reach out to parents 

should be appealing, informative, and promoted frequently (Hoover-Dempsey & Walker 

et al., 2005).   First, in order to attract parents, it will be advantageous to use colored 

paper, print, and cardstock, rather than the typical black ink on white paper. Bold and 

appealing fliers standout and convey excitement and enthusiasm for what is being 

conveyed. Second, the messages on the newsletters and invitations should always have 

the contact information (e.g. phone number and location) of the school and teacher or 

staff member making the request. This may increase the likelihood that parents will reply, 

as they will have this information readily accessible. Third, it is imperative that school 

newsletters, invitations, and other communication methods are promoted frequently and 

via multiple methods. While students can be a practical source for transporting school-

related materials home, some students may forget to inform their parents about these 
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materials or lose them along the way. For these reasons, it’s important for educators and 

researchers to increase the frequency in which information is distributed, in addition to 

how the information is being distributed.  Other methods may include sending these 

materials through the mail, posting them on the school’s webpage, emailing newsletter 

editions, and reminding parents to pick them up through phone calls.  

The central finding of this study was the control school’s practical method for 

communicating with parents. Significant posttest increases were noted in parents’ 

perceptions regarding general school invitations regarding involvement and reports of 

parent involvement from the teacher at the control school. As mentioned in the previous 

section, these increases may have been the result of the control school’s currently existing 

communication system; a yellow folder distributed every Wednesday during the school 

week. It’s plausible that the parents at the control school were used to and expected all 

communication from the school in that folder on that day; thus, increasing the likelihood 

that the parents would have read and responded to any requests for involvement. For this 

reason, schools should develop one practical and feasible method for transmitting 

information to parents. 
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APPENDIX A: PERMISSION TO ACCESS SCHOOLS 
 

 
November 23, 2008 
 
 
Jeri Baucum McKinney, M.S. 
Temple University  
1301 W. Cecil B. Moore Ave. 
Philadelphia, PA 19122 
 
Re: Parent Involvement 
 
Dear Ms. Baucum McKinney, 
 
At XXX Elementary School, we are dedicated to the continuous improvement of our 
school to meet the needs of our students and parents, and are excited at the prospect of 
understanding our parent’s and teacher’s views regarding parental involvement. We look 
forward to working with you on this project and will assist you in any way possible. 
 
Sincerely, 
 
 
 
 
XXX 
Principal 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 



 

	  

98 

November 23, 2008 
 
 
Jeri Baucum McKinney, M.S. 
Temple University  
1301 W. Cecil B. Moore Ave. 
Philadelphia, PA 19122 
 
Re: Parent Involvement 
 
Dear Ms. Baucum McKinney, 
 
At XXX Elementary School, we are dedicated to the continuous improvement of our 
school to meet the needs of our students and parents. We are excited at the prospect of 
understanding our parent’s and teacher’s views regarding parental involvement, as well 
implementing a school newsletter to increase school-based parent participation. We look 
forward to working with you on this project and will assist you in any way possible. 
 
Sincerely, 
 
 
 
 
XXX 
Principal 
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APPENDIX B: PARENT CONSENT FORMS 

 
From the Office of XXX 

Parent Questionnaire and Notification Form 
 

Dear Parent or Guardian: 
 
You are being asked to complete a parent questionnaire for XXX Elementary 
School. Even if you completed the survey in January (and we really 
appreciate your support), we need your input again.  This is a very important 
questionnaire that will help the school administrators better understand 
what our parents think about parental involvement and how to make our 
parent involvement practices better for the XXX family community.    
 
This is a confidential questionnaire. This means that your responses will not 
be discussed. All of your responses will be combined with other parent 
responses, no one’s individual responses will be known and your name will 
never be used.  This is also a voluntary questionnaire, you are not required to 
participate but your feedback regarding parent involvement at XXXC will be 
very valuable.   
 
If you do decide to participate, please complete the all of the enclosed 
forms, place them in the returnable envelope and return them to the 
parent involvement box in the school’s main office or your child’s teacher by 
June 19, 2009.  Your name will then be placed in a raffle to receive one of 
three $40 gift cards to Target stores. Your child will also receive a prize. 
We have asked each student to help us remind you to return these forms. 
Because we are so grateful for their efforts, each student will have the 
option of choosing a reward from the XXX Treasure Chest.  
 
If you have any questions regarding this survey, please contact Jeri Baucum 
McKinney at jeri@temple.edu or 215-204-6087 or the school principal, XXX 
at 215-XXX-XXXX. 
 
 
Thank you! 
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PARTICIPANT INFORMATION AND CONSENT FORM-PARENT VERSION 
 
 
TITLE:     AN EVALUATION OF THE EFFECT OF SCHOOL NEWSLETTERS ON PARENT 
PERCEPTIONS IN AN URBAN SCHOOL SYSTEM 
 
TEMPLE IRB#: 12152 
 
PARTICIPANT NAME: _____________________________  
 
PARTICIPANT ID#: _____________________________ 
 
PRINCIPAL INVESTIGATOR:  James E. Connell, Ph.D., B.C.B.A. 
      School Psychology Program 
      (003, 09/10), Ritter Annex 263 
      1301 Cecil B. Moore Avenue 
      Philadelphia, PA 19122-6091 
 
STUDENT INVESTIGATOR:  Jeri Baucum McKinney, M.S. 
      School Psychology Program 
      (003, 09/10), Ritter Annex 269 
      1301 Cecil B. Moore Avenue 
      Philadelphia, PA 19122-6091 

 
SITES:     XXX School and XXX School 
 
STUDY-RELATED 
PHONE NUMBER(S):   215-XXX-XXXX 
 
 
 
 
 
 
SOURCE OF FUNDING 
 
N/A  
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PURPOSE OF RESEARCH 
You are being asked to participate in a research study conducted by the principal investigator James E. 
Connell, Ph.D. and student investigator, Jeri Baucum McKinney, M.S., from the School Psychology 
Department at Temple University. You were selected as a potential participant in this study because 
you are the parent or guardian of a child at the XXX School or XXX School. Your participation in this 
research study is voluntary. 
 
The purpose of this investigation is to evaluate parents’ perceptions of parent involvement and to 
determine if a school newsletter can improve these perceptions and their decisions to participate in 
parental involvement. Two schools will be used in the study, of which only one school will receive bi-
monthly newsletters.  
 
PROCEDURES 
Participants will be asked to complete one questionnaire two times during the remainder of this school 
year to help us evaluate your views on parental involvement in your local school. It is estimated that 
the questionnaire will take about 25 minutes to complete. The questionnaire will ask you about your 
views, practices, and your personal experiences regarding your local school.  
 
RISKS AND DISCOMFORTS 
There are no risks associated with this study.  
 
BENEFITS 
The benefits associated with this study are listed below. 
 
First, the information developed in this study may help schools understand parents’ views regarding 
soliciting and increasing parent involvement in the future. Second, school newsletters may found to be 
useful in increasing parent involvement practices at home and at school.  
 
COSTS 
There are no additional costs that may result from your participation in the research project. 
 
 
PAYMENT FOR PARTICIPATION 
You will not be paid for taking part in this study. 
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Page 1 of 3  Participant Initials _______________ 
IRB Protocol Number   
Version 1-January-2009      Date__________________________ 
 
TITLE:     AN EVALUATION OF THE EFFECT OF SCHOOL NEWSLETTERS ON PARENT 
PERCEPTIONS IN AN URBAN SCHOOL SYSTEM!
!

 

CONFIDENTIALITY  
All documents and information pertaining to this research study will be kept confidential in accordance 
with all applicable federal, state, and local laws and regulations. The data generated by the study may 
be reviewed by Temple University’s Institutional Review Board, or the Office for Human Subjects 
Protections (OHRP) to ensure compliance with federal regulations. You should understand that the 
results of this study may be published. If data is published no identifying information, including 
names, dates, ages or individual questionnaire responses will be included in any forthcoming 
publications.  
 
VOLUNTARY PARTICIPATION AND WITHDRAWAL 
Your participation in this study is entirely voluntary. You may refuse to participate or stop 
participating at any time without penalty or loss of benefits to which you are otherwise entitled. 
 
QUESTIONS 
If you have any questions about your rights as research subject, you may contact the Institutional 
Review Board Coordinator, Richard Throm at (215) 707-8757. 
 
If you have any questions about research-related injuries, you may contact James E. Connell, Ph.D., 
B.C.B.A. at (215) 204-8077. 
 
If you agree to participate in this study, you will receive a signed and dated copy of this consent form 
in the mail for your records. 
 
Consent 
I have read and understood this consent form and I voluntary agree to participate in the study entitled 
An Evaluation of the Effect of School Newsletters on Parent Perceptions in an Urban School System. I 
understand that I will be mailed a copy of the consent form.  
 
 
 
______________________________________________________________________________ 
Signature of Subject         Date 
 
 
______________________________________________________________________________ 
Signature of Investigator        Date 
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APPENDIX C: PARENT DEMOGRPAHIC QUESTIONNAIRE 

 

 
 
 
 
 

From the Office of XXX 
XXX School XXX XXX Street Philadelphia, PA XXXXX 

215-XXX-XXXX 
Dear Parent or Guardian: 
 
We understand that the following information may be of sensitive nature. We ask this information because it 
helps us know the range of families in our school community. Please put an X by the response for each item that 
best describes you and your family. 
 

1. Name:_______________________________  
 

2. Phone Number:________________________ 
 

3. Your gender: ___Female  Male___ 
 

4. Please choose the job that best describes yours 
 
__Unemployed, retired, student, disabled 
__Labor, custodial, maintenance 
__Warehouse, factory worker, construction 
__Driver (taxi, truck, bus, delivery) 
__Food Services, restaurant 
__Skilled Craftsman (plumber, electrician, etc.) 
__Retail sales, clerical, customers, cars 
__Service technician (appliances, computers, cars) 
__Bookkeeping, accounting, related administrative 
__Singer/musician/writer/artist 
__Real Estate/Insurance Sales 
__Social Services, public service, related government 
__Teacher, nurse 
__Professional Executive 
 

5. On average, how many hours per week do you work? 
 
__0-5   __6-12   __20-40  __41 or more 
 

6. Your level of education. Please check the highest level completed. 
 
__less that than high school 
__high school or GED 
__some college, 2-year college or vocational  
__Bachelor’s degree 
__some graduate work 
__master’s degree 
__doctoral degree 
 

7. Did you attend this school as an elementary student?  __Yes   __No 
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1. Please choose the job that best describes your spouse or partner 

 
__Unemployed, retired, student, disabled 
__Labor, custodial, maintenance 
__Warehouse, factory worker, construction 
__Driver (taxi, truck, bus, delivery) 
__Food Services, restaurant 
__Skilled Craftsman (plumber, electrician, etc.) 
__Retail sales, clerical, customers, cars 
__Service technician (appliances, computers, cars) 
__Bookkeeping, accounting, related administrative 
__Singer/musician/writer/artist 
__Real Estate/Insurance Sales 
__Social Services, public service, related government 
__Teacher, nurse 
__Professional Executive 
 

2. Your spouse or partner’s level of education. Please check the highest level completed. 
__less that than high school 

 __high school or GED 
__some college, 2-year college or vocational  
__Bachelor’s degree 
__some graduate work 
__master’s degree 
__doctoral degree 
 

3. Did your spouse or partner attend this school as an elementary student?  __Yes  __No 
 

4. On average, how many hours per week does your spouse or partner work? 
 
__0-5   __6-12   __20-40  __41 or more 
 

5. Family Income per year. Please check one. 
__less than $5,000 
__$5,100-$10,000 
__$10,001-$20,000 
__$20,001-$30,000 
__$30,001-$40,000 
__$40,001-$50,000 
__over $50,001 
 

6. Your Race/Ethnicity 
__Asian/Asian American 
__Black/Black American 
__Hispanic/Hispanic American 
__White/Caucasian 
__Bi-Racial 
__Multi-Racial 
__Other 

THANK-YOU! 
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APPENDIX D: PARENT QUESTIONNAIRE 
 
 

 
 
 
 
 
 
 

Parent Questionnaire 
(Adapted from Hoover-Dempsey & Sandler, 2005; Walker, Wilkins, Dallaire, Sandler, & Hoover, 2005) 

 
People have different feelings about school. Please circle the number in each line below that describes 
your feelings about your school experiences WHEN YOU WERE A STUDENT. 
 

1. My school  disliked     liked   
         1  2 3 4 5     6 
 

2. My teachers  were mean     were nice   
             1  2 3 4 5      6 

     
3. My teachers  ignored me     cared about me  

        1  2 3 4 5       6 
 

4. I felt like      an             I  
   outsider         belonged   
             1  2 3 4 5       6 
 

5. My school     bad          good   
Experience       1  2 3 4 5        6 
 

6. My overall  failure         success 
Experience       1  2 3 4 5        6 

_____________________________________________________________________________________ 
Parents have many different beliefs about their level of responsibility in their children’s education. Please 
respond to the following statements by indicating the degree to which you believe you are responsible for 
the following. If you have more than one child enrolled at this school, please think about the younger 
child when completing these questions. 
 
I believe it’s my responsibility to…    Disagree  Disagree Agree  Agree 
          very Disagree     just a just a Agree  very 
        strongly     little little  Strongly 

7. volunteer at the school.       1   2   3   4   5   6  
8. communicate with my child’s teacher regularly     1   2   3   4   5   6 
9. help my child with homework      1   2   3   4   5   6 
10. make sure the school has what it needs     1   2   3   4   5   6 
11. stay on top of things at school       1   2   3   4   5   6  
12. talk with other parents at school        1   2   3   4   5   6 
13. make the school better       1   2   3   4   5   6 
14. talk with my child about the school day     1   2   3   4   5   6 
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Please indicate how much you AGREE or DISAGREE with each of the following statements. Please 
think about the current school year as you consider each statement. If you have more than one child 
enrolled at this school, please think about the younger child when completing these questions. 
 
        Disagree  Disagree Agree  Agree 
          very Disagree     just a just a Agree  very 
        strongly     little little  Strongly 
 

1. I feel welcomed at this school         1   2   3   4   5   6  
2. Parent activities are scheduled at this school         1   2   3   4   5   6 

so I can attend 
3. The school lets me know about meetings       1   2   3   4   5   6 

and special school events 
4. I have enough time and energy to       1   2   3   4   5   6 

help out at my child’s school 
5. I have enough energy to attend special      1   2   3   4   5   6   

events at school. 
6. I have enough time and energy         1   2   3   4   5   6 

to help my child with homework 
7. make the school better       1   2   3   4   5   6 
8. talk with my child about the school day     1   2   3   4   5   6 

 
_____________________________________________________________________________________ 
Please indicated how much you agree or disagree with each of the following statements. Think about the 
CURRENT SCHOOL YEAR as you consider each statement. If you have more than one child enrolled at 
this school, please think about the younger child when completing these questions. 
 
        Disagree  Disagree Agree  Agree 
          very Disagree     just a just a Agree  very 
        strongly     little little  Strongly 
 

9. I know about special events at school      1   2   3   4   5   6  
10. I know how to supervise my child’s homework     1   2   3   4   5   6 
11. I know about volunteer opportunities       1   2   3   4   5   6 

at my child’s school 
12. I have the skills to help out at my child’s       1   2   3   4   5   6 

help out at my child’s school 
13. I know enough about the subjects of my child’s     1   2   3   4   5   6 

homework to help him or her 
 
 

 
 
 
 



 

	  

107 

 
 
 

 
 

 
 

Please indicated how much you agree or disagree with each of the following statements. Think about the 
CURRENT SCHOOL YEAR as you consider each statement. If you have more than one child enrolled at 
this school, please think about the younger child when completing these questions. 
 
 
        Disagree  Disagree Agree  Agree 
          very Disagree     just a just a Agree  very 
        strongly     little little  Strongly 

1. I have enough time and energy to help      1   2   3   4   5   6  
2. I have enough time and energy to communicate     1   2   3   4   5   6 

effectively with my child’s teacher 
3. I have enough time and energy to attend special      1   2   3   4   5   6 

events at my child’s school 
4. I have time and energy to help out           1   2   3   4   5   6 

with my child’s homework 
 

____________________________________________________________________________________ 
Please indicate HOW OFTEN the following have happened SINCE THE BEGINNING OF THIS 
SCHOOL YEAR? If you have more than one child enrolled at this school, please think about the younger 
child when completing these questions. 

 
          1 or 2    4 or 5  Once A few  
          Never Times       Times    a Times  Daily 
              Week a Week  

5. My child’s teacher asked me or expected me to      1   2   3   4   5   6  
help my child with homework  

6. My child’s teacher asked me to talk with my       1   2   3   4   5   6 
child about the school day 

7. My child’s teacher asked me to attend          1   2   3   4   5   6 
a special event at my child’s school. 

8. My child’s teacher asked me to help out       1   2   3   4   5   6 
at school. 

9. My child’s teacher contacted me (for example)       1   2   3   4   5   6 
sent a note, phoned, e-mailed 
 

          1 or 2    4 or 5  Once A few  
          Never Times       Times    a Times  Daily 
              Week a Week  

10. My child asked me to explain something  me to      1   2   3   4   5   6  
about his or her homework 

11. My child asked me to attend a special event        1   2   3   4   5   6 
at school 

12. My child asked me to help out at the school          1   2   3   4   5   6 
13. My child asked me to talk to his or her        1   2   3   4   5   6 
14. My child asked me to supervise his or her homework  1   2   3   4   5   6 
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Please indicate HOW OFTEN the following have happened SINCE THE BEGINNING OF THIS 
SCHOOL YEAR? If you have more than one child enrolled at this school, please think about the younger 
child when completing these questions. 

 
       
          1 or 2    4 or 5  Once A few  
          Never Times       Times    a Times  Daily 
              Week a Week  

1. Someone in this family talks with this child       1   2   3   4   5   6  
about the school day 

2. Someone in this family supervises this child’s    1   2   3   4   5   6 
homework 

3. Someone in this family helps out at school          1   2   3   4   5   6 
4. Someone in this family attends special events      1   2   3   4   5   at 

school 
5. Someone in this family volunteers to go on class       1   2   3   4   5   6 

trips 
6. Someone in this family attends PTA meetings       1   2   3   4   5   6 
7. Someone in this family reads with this child      1   2   3   4   5   6 
8. Someone in this family goes to open house           1   2   3   4   5   6 
9. Someone in this practice spelling, math or other        1   2   3   4   5   6 

skills with this child. 
 
_____________________________________________________________________________________ 

10. Relationship to child enrolled at this school. Please circle one. 
 
Mother  Father  Uncle   Aunt  Grandmother  Grandfather. 
 
 

11. How would you describe your child’s academic performance? Please circle one. 
 
 Below Average Low Average  Average Better than Average 
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APPENDIX E: SCHOOL NEWSLETTER SURVEY 
 

 
 
 
 
 

1"

"

From the Office of XXX 
XXX Elementary School XXX Street Philadelphia, PA XXXXX 

215-XXX-XXXX 
Informal XXX Newsletter Evaluation Form-Parent 

 
Dear XXX Parent, 
 
We need your help in gathering information about the XXX Newsletter. Please take a few minutes to fill 
out this survey so we can make improvements for the 2009-2010 school years. Please place this survey in 
the attached envelope with the other forms and return the envelope to your child’s classroom teacher or 
the parent involvement box in the school’s main office. 
 
Sincerely, 
 
XXX 
School Principal 
------------------------------------------------------------------------------------------------------------------- 

1. Were you aware that XXX Elementary School put out the XXX newsletter every two weeks 
from January to June? 
   
  Yes      No 
 

2. How many XXX newsletters have you received? 
   
  0 1 2 3 4 5 6 7 8 9+  
 

3. Of the newsletters that your child brought home, how many have you read? 
  
 0 1 2 3 4 5 6 7 8 9+ 
 

4. Did you read the newsletter with your child(ren)? 
   
  Yes     No 
 

5. Was the XXX newsletter easy to read? 
   
  Yes  Sometimes  No 
 

6. What did you think of the XXX newsletter?  Would you say it was….. 
  
Informative        Somewhat Informative        Not Informative           Did not Read             A Waste of Time 
 

7. What part of the newsletter did you especially enjoy? 
 
_________________________________________________________________ 

 
Please turn the page. 
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1. Has anyone else in your household read the XXX newsletter? 
     

Yes     No 

 If yes, who would that person be?____________________________________ 

2. How would you improve the XXX newsletter? Do you have any suggestions? Or would you 
add or change anything? 

 
  __________________________________________________________ 
 
 
  __________________________________________________________ 
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APPENDIX F: TEACHER CONSENT FORM 
 

 
 

 

From the Office of XXX 
Teacher Questionnaire and Notification Form 

 
Dear Parent or Guardian: 
 
You and the parents at this school are being asked to complete a parent 
questionnaire for the XXX School. This is a very important questionnaire that will 
help the school administrators better understand what our parents think about 
parental involvement and how to make our parent involvement practices better for 
the XXX family community.  This is a confidential questionnaire. This means that 
your responses will not be discussed. All of your responses will be combined with 
other teacher responses, no one’s individual responses will be known and your name 
will never be used.  This is also a voluntary questionnaire, you are not required to 
participate but your feedback regarding parent involvement at XXX will be very 
valuable.   
 
If you do decide to participate, please complete the all of the enclosed forms, 
place them in the returnable envelope and return them to the parent involvement 
box in the school’s main office by Month/ Day/2009.  If you do decide to 
participate, your name will be placed in a raffle to receive one of three $40 gift 
cards to Target stores. Your students will also receive a prize. We will ask each 
student to help us remind their parent or legal guardian to return these forms. 
Because we are so grateful for their efforts, each student will have the option of 
choosing a reward from the XXX Treasure Chest. One of the reward choices will 
be a vote towards a classroom pizza party. If all students in your classroom vote 
for the pizza party, the top three classrooms with the most parent surveys 
returned will be eligible to win the prize.   
 
If you receive envelopes from parents or students over the next several weeks, 
please place them in the parent involvement box in the school’s main office or keep 
them safely in your office, as the contact person, Jeri Baucum McKinney will pick 
them up at periodically throughout the week. 
 
If you have any questions regarding this survey, please contact Jeri Baucum 
McKinney at jeri@temple.edu or 215-204-6087 or the school principal, XXX at 
215-XXX-XXXX. 

Thank you! 
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Page 1 of 3  Participant Initials _______________ 
IRB Protocol Number   
Version 1-Jan-2009      Date__________________________ 
 
TITLE:     AN EVALUATION OF THE EFFECT OF SCHOOL NEWSLETTERS ON PARENT 
PERCEPTIONS IN AN URBAN SCHOOL SYSTEM 
!

!

 

 
 

PARTICIPANT INFORMATION AND CONSENT FORM-TEACHER VERSION 
 
 
TITLE:     AN EVALUATION OF THE EFFECT OF SCHOOL NEWSLETTERS ON 
PARENT PERCEPTIONS IN AN URBAN SCHOOL SYSTEM 
 
TEMPLE IRB#: 12152 
 
PARTICIPANT NAME: _____________________________  
 
PARTICIPANT ID#: _____________________________ 
 
 
PRINCIPAL INVESTIGATOR:  James E. Connell, Ph.D., B.C.B.A. 
      School Psychology Program 
      (003, 09/10), Ritter Annex 263 
      1301 Cecil B. Moore Avenue 
      Philadelphia, PA 19122-6091 
 
STUDENT INVESTIGATOR:  Jeri Baucum McKinney, M.S. 
      School Psychology Program 
      (003, 09/10), Ritter Annex 269 
      1301 Cecil B. Moore Avenue 
      Philadelphia, PA 19122-6091 

 
 

SITES:     XXX and XXXSchool 
 
STUDY-RELATED 
PHONE NUMBER(S):   215-204-8077 
 
SOURCE OF FUNDING 
N/A  
 
PURPOSE OF RESEARCH 
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N/A  
 
PURPOSE OF RESEARCH 
You are being asked to participate in a research study conducted by the principal investigator 
James E. Connell, Ph.D. and student investigator, Jeri Baucum McKinney, M.S., from the School 
Psychology Department at Temple University. You were selected as a potential participant in 
this study because you are the parent or guardian of a child at the XXX School XXX School. 
Your participation in this research study is voluntary. 
 
The purpose of this investigation is to evaluate parents’ perceptions of parent involvement and to 
determine if a school newsletter can improve these perceptions and their decisions to participate 
in parental involvement. Two schools will be used in the study, of which only one school will 
receive bi-monthly newsletters.  
 
PROCEDURES 
If you volunteer to participate in this study, we will ask you to complete questionnaires to help us 
understand teachers’ views on parental involvement in urban school districts. You will be asked 
to fill out questionnaires. It is estimated that the questionnaires will take about 25 minutes to 
complete and will be given at the beginning and the end of the study. The questionnaires will ask 
you about your views on home-based and school-based parent involvement behaviors,and 
practices.  
 
RISKS AND DISCOMFORTS 
There are no risks associated with this study.  
 
BENEFITS 
The benefits associated with this study are listed below. 
 
First, the information developed in this study may help schools understand parents’ views 
regarding soliciting and increasing parent involvement in the future. Second, school newsletters 
may be found to be useful in increasing parent involvement practices at home and at school.  
 
COSTS 
There are no additional costs that may result from your participation in the research project. 
 
PAYMENT FOR PARTICIPATION 
You will not be paid for taking part in this study. 
CONFIDENTIALITY  
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Page 1 of 3  Participant Initials _______________ 
IRB Protocol Number   
Version 1-Jan-2009      Date__________________________ 
 
TITLE:     AN EVALUATION OF THE EFFECT OF SCHOOL NEWSLETTERS ON PARENT 
PERCEPTIONS IN AN URBAN SCHOOL SYSTEM 
!

!

 

All documents and information pertaining to this research study will be kept confidential in 
accordance with all applicable federal, state, and local laws and regulations. The data generated 
by the study may be reviewed by Temple University’s Institutional Review Board, or the Office 
for Human Subjects Protections (OHRP) to ensure compliance with federal regulations. You 
should understand that the results of this study may be published. If data is published no 
identifying information, including names, dates, ages or individual questionnaire responses will 
be included in any forthcoming publications.  
  
VOLUNTARY PARTICIPATION AND WITHDRAWAL 
Your participation in this study is entirely voluntary. You may refuse to participate or stop 
participating at any time without penalty or loss of benefits to which you are otherwise entitled. 
 
QUESTIONS 
If you have any questions about your rights as research subject, you may contact the Institutional 
Review Board Coordinator, Richard Throm at (215) 707-8757. 
 
If you have any questions about research-related injuries, you may contact James E. Connell, 
Ph.D., B.C.B.A. at (215) 204-8077. 
 
If you agree to participate in this study, you will receive a signed and dated copy of this consent 
form in the mail for your records. 
 
Consent 
 
I have read and understood this consent form and I voluntary agree to participate in the study 
entitled An Evaluation of the Effect of School Newsletters on Parent Perceptions in an Urban 
School System. I understand that I will be mailed a copy of the consent form.  
 
 
______________________________________________________________________________ 
Signature of Subject         Date 
 
 
______________________________________________________________________________ 
Signature of Investigator        Date 
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APPENDIX G: TEACHER DEMOGRPAHIC QUESTIONNAIRE 
 

 
 
 
 

!

!

Teacher Demographic Questionnaire 

Name:          Grade:    

Gender (Circle one):  Male  Female  

What is your highest level of education obtained? (Circle one) 

 High School Diploma   Masters Degree 

 Bachelors degree   Doctorate Degree 

 Teaching certification 

What is your ethnicity?  (Circle one) 

  White   Latino 

  Black   Multiple Ethnicities 

  Asian   Other: (specify:    ) 

What is your age? (Circle one)  

21-25      26-30      31-35      36-40      41-45      46-50      51-60      61-70      71+ 

How many students do you have in your class?    

How many students in your class have an IEP?       

How long have you been teaching overall?     

How long have you been teaching at Duckrey Elementary School?     

Do you work with any co-teachers/SSAs in your classroom? (Circle one) 

  Yes  No 

Do you manage/teach in any additional extracurricular activities? (Circle one) 

  Yes  No  

 If so, which activities?         

Do you participate in any administrative committees or groups? (Circle one) 

  Yes  No  

If so, which committees/groups? _________________________________ 
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APPENDIX H: TEACHER QUESTIONNAIRE 

 
 

 

Teachers Involving Parents (TIP) 
Adapted from Hoover-Dempsey, Bassler, and Brissie, 1992; Hoover-Dempsey, Walker, Jones, and Reed, 2002 

 
 
Teacher Beliefs about Parental Involvement Scale  
Directions to teachers: In this section, please indicate HOW MUCH YOU AGREE OR DISAGREE with each of the 
statements. Please circle your response. 
                disagree   disagree      disagree       agree      agree         agree 
                   very              just         just                very 
                 strongly                      a little                      a little                     strongly 
                        1                2                 3                          4              5              6 
1. Parent involvement is important for a good school.  1                2                 3                          4              5              6     
2. Most parents know how to help their children with   1                2                 3                          4              5              6 
schoolwork at home. 
3. Every family has some strengths that can be tapped  1                2                 3                          4              5              6 
to increase student success in school. 
4. All parents could learn ways to help their children    1                2                 3                          4              5              6     
with schoolwork at home, if shown how. 
5. Parent involvement can help teachers be more   1                2                 3                          4              5              6 
effective with more students. 
6. Parents of children at this school want to be involved  1                2                 3                          4              5              6 
more than they are. 
7. Parent involvement is important for student success  1                2                 3                          4              5              6 
in school. 
8. This school views parents as important partners.   1                2                 3                          4              5              6 
_____________________________________________________________________________________________ 
Teacher Self-Efficacy for Teaching  
Teacher Beliefs about the Importance of Parent Involvement Practices 
Directions to teachers: In this section, please indicate HOW IMPORTANT you believe each of the following is in 
your own teaching and parent-involvement practices.  Please circle your response. 
 
                  not at all        not          not very               somewhat   important  very 
                                   important   important   important              important       important 
                        1                2                 3                           4              5             6 
1.Having a conference with each of my students’ parents 1                2                 3                           4              5             6 
at least once a year. 
2. Contacting parents about their children’s problems   1                2                 3                           4              5             6 
or failures. 
3. Contacting parents when their children do something  1                2                 3                           4              5             6 
well or improve. 
4. Involving parents as volunteers in my classroom.  1                2                 3                           4              5             6 
5. Telling parents about the skills their children must  1                2                 3                           4              5             6 
learn in each subject I teach. 
6. Providing specific activities for parents to do with their  1                2                 3                           4              5             6 
children in order to improve their grades.  
7. Giving parents ideas about discussing specific TV  1                2                 3                           4              5             6 
shows with their children. 
8. Assigning homework that requires parents to interact  1                2                 3                           4              5             6 
with their children. 
9. Suggesting ways to practice spelling or other skills  1                2                 3                           4              5             6 
at home before a test. 
10. Asking parents to listen to their children read.  1                2                 3                           4              5             6 
11. Asking my students’ parents to help the child with  1                2                 3                           4              5             6 
homework. 
12. Asking my students’ parents to ask the child about  1                2                 3                           4              5             6 
the school day. 
13. Inviting my students’ parents to visit my classroom.  1                2                 3                           4              5             6 
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14. Asking my students’ parents to take the child to  1                2                 3                           4              5             6 
the library or community events. 
15. Giving parents ideas to help them become   1                2                 3                           4              5             6 
effective advocates for their children. 
16. Sending home ‘letters’ telling parents what the   1                2                 3                           4              5             6 
children have been learning and doing in class. 
 
_____________________________________________________________________________________________ 
Teacher reports of parent involvement.   
Directions to teachers: In this section, please indicate HOW MANY OF YOUR STUDENTS’ PARENTS have 
participated  in the following activities this year. Please record your best estimate for each item, and then respond to 
the ‘overall confidence rating’ at the end of this section. Please circle your response.    
    
 
                  none  10-25%    30-45%          55-70%    75-90%       all  
                            1                 2                 3                   4               5              6 
1. Attend scheduled parent-teacher conferences.       1                2                 3                   4               5              6 
2. Attend meetings or workshops at school.       1                2                 3                   4               5              6 
3. Contact me when their children are having a problem     1                2                 3                   4               5              6 
with learning.  
4. Contact me when they have something really good to     1                2                 3                   4               5              6 
report about their child’s learning. 
5. Volunteer in my classroom or in the school.      1                2                 3                   4               5              6 
6. Ask me for specific activities they can do at home       1                2                 3                   4               5              6  
with the child. 
7. Discuss TV programs with the child.        1                2                 3                   4               5              6 
8. Help the child with homework.            1                2                 3                   4               5              6 
9. Listen to the child read.           1                2                 3                   4               5              6 
10. Give me information about the child’s needs,       1                2                 3                   4               5              6 
interests, or talents. 
11. Talk to the child about the school day.       1                2                 3                   4               5              6 
12. Visit my classroom at school.        1     2      3        4        5      6 
13. Take the child to the library or community events.        1                2                 3                   4               5              6 
14. Attend children’s performances at school.      1                2                 3                   4               5              6 
 

In general, how much confidence do you have in the accuracy of your estimates on the items above? 
(Please circle the response that’s most appropriate for you) 
 

  I am completely  I am pretty   I am just somewhat    I am not very  
     confident   confident          confident      confident  
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_____________________________________________________________________________________________ 
Teacher Report of Invitations to Parental Involvement  
Directions to teachers: In this section, please indicate HOW OFTEN YOU have done each of the following this year.   
Please circle your response. 

                 never         once       once each          once a   once every   1+ time(s) 
                 this year      semester    month    1-2 weeks      each        
                         week 
 

         1                  2               3                       4               5                 6 
1. Have a conference with a parent.      1                  2               3                       4               5                 6 
2. Contact a parent if the child has problems or        1                  2               3                       4               5                 6 
experiences failure. 
3. Contact a parent if the child does something     1                  2               3                       4               5                 6 
well or improves. 
4. Involve a parent as a volunteer in my classroom.    1                  2               3                       4               5                 6 
5. Tell a parent about the skills the child must learn    1                  2               3                       4               5                 6 
in each subject I teach. 
6. Provide specific activities for a parent to do with the    1                  2               3                       4               5                 6 
child in order to improve the child’s grades. 
7. Give a parent ideas about discussing specific TV    1                  2               3                       4               5                 6 
shows with the children. 
8. Assign homework that requires a parent to interact     1                  2               3                       4               5                 6 
with the child. 
9. Suggest ways to practice spelling or other skills    1                  2               3                       4               5                 6 
at home before a test. 
10. Ask a parent to listen to the child read.      1                  2               3                       4               5                 6 
11. Ask a parent to help the child with homework.    1                  2               3                       4               5                 6 
12. Encourage a parent to ask the child about the     1                  2               3                       4               5                 6 
school day. 
13. Ask a parent to visit my classroom.      1                  2               3                       4               5                 6 
14. Ask a parent to take the child to the library or     1                  2               3                       4               5                 6 
community events. 
15. Give a parent ideas to help him or her become    1                  2               3                       4               5                 6 
an effective advocate for the child. 
16. Send home ‘letters’ telling parents what the     1                  2               3                       4               5                 6 
children have been learning and doing in class. 
******************************************************************************************** 
 
Comments, questions, or other feedback? 
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APPENDIX I: NEWSLETTER DISTRIBUTION DIRECTIONS AND SAMPLE 
 

 
 
 
 
 
 
 
 
 
 
 

 
March 11, 2009 
 
Dear XXX Teacher, 
 
Enclosed with this letter are copies of the third edition of the XXX! Please pass these 
newsletters out to each student in your class. Encourage them to take the newsletters 
home and read it to their parents.  
 
Also, please take the opportunity to become involved in this new communication process by 
sending requests, sharing your classroom successes, providing recommendations or helpful 
educational parenting tips to Jeri Baucum McKinney, at jeri@temple.edu. (Please Include 
XXX in the subject title).  
 
Our previous editions have included requests from Ms. XXX and Ms. XXX. For this edition, 
we have even included a helpful tips feature from Mr. XX and Ms. XXX!  Please help us 
explore all methods of communication to keep parents informed, engaged, and involved. 
Your requests and suggestions could be in the next issue!  
 
 
Sincerely, 
 
 
 
Jeri Baucum McKinney, MS 
Doctorate Student 
Temple University 
jeri@temple.edu 
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!

……. School 
The ……. Dynamic Newsletter 

 
Third Edition: March 11, 2009 

 
Message from Your School Principals: 
• Obtain message from school principals, if 

unable, create message relevant to 
newsletter content 

• Always provide school contact info 
 

 
Message from Your Parent Representative: 
• Obtain message from the PTA member or  

parent representative  
 

Important Information: 
• Important school-wide information 

o Upcoming Early Dismissal Days 
o Upcoming School Closings 
o Testing Days 
o Reminders regarding school rules or 

school policy 
o Picture Day, etc. 

 

Did you know?! !
• Cool, interesting facts about the school, 

teachers, and/or students. 
• Could include PBS information, individual 

student or classroom successes 

 

Parental Classified:  
• Information regarding school-wide or 

classroom-based volunteer opportunities, 
for parents, etc. 

 
Helpful Tips:   

• Step-by-step helpful educational tips for 
parents regarding homework, home 
behavior strategies, study tips, etc.  

• Should be grade-specific 
• Must consult with a teacher 
• Always provide teacher contact information 

if parent have questions about 
implementation 

 

The Teacher Wish List 
Information from teachers regarding tasks, 
materials, etc. that they may need help or 

assistance with from parents.  
• Be specific in listing description 
• Always include teacher contact information 

 
Parent Events:  
• Information regarding parent meetings, 

conferences, events, etc. 
 

Student Events:  
• Information regarding student clubs 

meetings, programs, assemblies, school 
opportunities, etc  

 ------------------------------------------------------------------------------------------------------------------------------------ 

Have comments or questions for the school principals, teacher, or a parent representative? Want to sign up to 
volunteer? Please return this bottom portion of the newsletter to the Parent Involvement Box in the school’s main office 
or send this to your child’s classroom teacher to reply.  
Parent/Guardian__________________________  Phone#:_________________________________________ 
Best time contact:_________________________Student:__________________________________________ 
Comment/Question:________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
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APPENDIX J: CLASSROOM SCRIPT 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

CLASSROOM REMINDER SCRIPT 
 

Hello Everyone! My name is ……and I am working with your principal 
to help your family members at home feel more welcomed and 
supported at our school. Several days ago I mailed home a packet of 
questionnaires to your household.  But I need your help. Sometimes 
moms, dads and grandparents, uncles, or aunts get busy. Can you please 
remind them to return the packet that was mailed from the school office 
soon? We are so grateful for your help. In order to show our 
appreciation, you can choose one reward from this treasure chest. Your 
classroom may also be one of three classroom to win a pizza party. Only 
the first three classrooms with the most packets returned by Month/ 
Day/2009, will win a pizza party next month. I will be attaching a 
reminder to your backpacks for you to bring home to you caretaker. 
Please give it to your parent when you get home today. Any Questions? 
 
  
 
Thanks so much for you help! 
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APPENDIX K: REMINDER FLIER 
 
 

 
 
 
 
 

 

 
June 4, 2009 

Dear Parent or Guardian, 

Please don’t forget to return the Parent-
Involvement Questionnaire Packet to your child’s 
teacher or the parent involvement box in the 

school’s main office. 

If you participate your name will be placed in a 
raffle to receive one of the three $40 gift cards to 

Target Stores. 

Deadline to return packets:  

 Friday June 19, 2009 


