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CPSY 5511 Counseling in the Schools 

 
Professor: Diana Wildermuth, PhD, NCC, LPC    CPSY 5511, Sec. 001 
Classroom: Ritter Hall 211      Thursday: 5:30pm-8pm 
Office Telephone: 207 Ritter Annex / (215) 204-1586   Fall 2020 
Office Hours:  Mondays: 3pm-4pm  Email Address: Diana.wildermuth@temple.edu 
Tuesdays: 12pm-2pm 
Thursdays: 3:30pm-4:30pm *Available other times: By appointment 
 
DESCRIPTION OF THE COURSE 
The purpose of this course is to expose students to the American School Counselor Association (ASCA) 
National Model and the extensive role of the school counselor, therein. Throughout the course, students will 
be learning about and developing a framework for a comprehensive school counseling program and 
examining school counseling at various levels.  
 
Course Objectives/Learning Outcomes (MPCAC- 2017 Standards) 
The class will consist of lecture/presentations, discussion, experiential activities, and projects. By the end of 
the course, students will be able to: 
 Knows history, philosophy, and trends in school counseling and educational systems. 
 Knows roles, functions, settings, and professional identity of the school counselor in relation to the roles 

of other professional and support personnel.  
 Knows professional organizations, preparation standards, and credentials that are relevant to the 

practice of school counseling.  
 Understands current models of school counseling programs (e.g., ASCA National Model) and their 

integral relationship to the total educational program.  
 Demonstrates the ability to articulate, model, and advocate for an appropriate school counselor identity 

and program. 
 Knows the theories and processes of effective counseling and wellness programs for individual students  

and groups of students.  
 Understands the potential impact of crises, emergencies, and disasters on students, educators, and 

schools, and knows the skills needed for crisis intervention. 
 Understands the ways in which educational policies, programs, and practices can be developed,  

adapted, and modified to be culturally congruent with the needs of students and their families. 
 Demonstrates multicultural competencies in relation to diversity, equity, and opportunity in student 

learning and development.  
 Advocates for the learning and academic experiences necessary to promote the academic, career, and 

personal/social development of students.  
 Advocates for school policies, programs, and services that enhance a positive school climate and are  

equitable and responsive to multicultural student populations. 
 Engages parents, guardians, and families to promote the academic, career, and personal/social 

development of students. 
 Understands the relationship of the school counseling program to the academic mission of the school.  
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 Understands the ways in which student development, well-being, and learning are enhanced by 
family-school-community collaboration.  

 Knows strategies to promote, develop, and enhance effective teamwork within the school and the 
larger community.  

 Knows how to build effective working teams of school staff, parents, and community members to 
promote the academic, career, and personal/social development of students.  

 Understands systems theories, models, and processes of consultation in school system settings.  
 Understands the important role of the school counselor as a system change agent 
 Knows strategies and methods for working with parents, guardians, families, and communities to 

empower them to act on behalf of their children. 
 Knows school and community collaboration models for crisis/disaster preparedness and response. 
 Understands the school counselor’s role in student assistance programs, school leadership, 

curriculum, and advisory meetings. 
 

Pennsylvania Department of Education Standards: 
Students will gain a better understanding of:  

a. the development of a comprehensive school counseling and guidance program aligned with the 
school mission and PDE standards.  

b. A developmental approach to counseling and guidance K - 12. 
Students will become familiar with:  

a. a multitude of issues facing the counselor in the schools. 
b. skills needed to function as a school counselor when working with students, parents, 

administrators or teachers regarding students in regular or special education.  
c. processes to evaluate the effectiveness of school counseling and guidance services. 

Students will learn to:  
a. differentiate between guidance and counseling.  
b. demonstrate sensitivity for multicultural perspectives 

Students will utilize current technology and computer applications to:  
a. provide professional presentations related to school counseling.  

 
 
REQUIRED TEXTS/MATERIALS:  
Books/Readings to be assigned: 

Studer, J. R. (2014). The Essential School Counselor in a Changing Society. Los Angeles, CA: Sage (can be found 
in Canvas under course reserves- Free textbook) 

American School Counselor Association (2019). The ASCA National Model: A Framework for School Counseling 
 program (4th ed.). Alexandria, VA: Author.  

Recommended: 

Hatch, T. (2013). The use of data in school counseling: Hatching results for students, programs and the 
 professions. Thousand Oaks, CA: Corwin Press  

*Other readings will be assigned and on CANVAS  

Supplemental Reading List (older articles to give you history): 

Bowers, H., Lemberger-Truelove, M. E., & Brigman, G. (2017). A Social-Emotional Leadership Framework for 
School Counselors. Professional School Counseling, 21(1b), 1-10. doi:10.1177/2156759X18773004 
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Burnham, J.J., & Jackson, C.M. (2000). School counselor roles: Discrepancies between actual practice and 
existing models. Professional School Counseling, 4.41-49. 

Day-Vines, N.L., & Day-Hairston, B. (2005). Culturally congruent strategies for addressing the behavioral 
needs of urban African American Adolescents. Professional School Counseling, 8, 236-243. 

Goodman-Scott, E., Betters-Bubon, J., & Donohue, P. (2019). The School Counselor’s Guide to Multi-Tiered 
Systems of Support, Routledge. 

Gysbers, N., & Henderson, P. (2002). Implementing comprehensive school guidance programs: Critical 
leadership issues and successful responses. Greensboro, NC: ERIC/CASS. 

Gysbers, N., & Henderson, P. (2012). Developing and managing your school guidance and counseling 
program (5th ed.). Alexandria, VA: ACA. 

Hamlet, H.S. (2017). School Counseling Practicum and Internship: 30 Essential Lessons (1st ed.). Thousand 
Oaks, CA:Sage Press. 

Hatch, T. (2013). The use of data in school counseling: Hatching results for students, programs and the 
professions.  Thousand Oaks, CA: Corwin Press.  

Hermanis, L. (2019). Developing a Trauma-informed Perspective in School Communities, San Diego, CA: 
Cognella Publishing. 

Lapan, R.T., Gysbers, N.C., & Petroski, G.F. (2001). Helping seventh graders be safe and successful: A 
statewide study of the impact of comprehensive guidance and counseling programs. Journal of Counseling 
and Development, 79, 320-330. 

Schlossberg, S.M., Morris, J.D., & Lieberman, M.G. (2001). The effects of a counselor- led guidance 
Intervention on students' behaviors and attitudes. Professional School Counseling, 4, 156-164. 

Stone, C. B., & Dahir, C. A. (2009). School counselor accountability: A measure of student success. Upper 
Saddle River, NJ: Pearson.  

Studer, J. R. (2005). The professional school counselor: An advocate for students. Belmont, CA:Thomson.  

Summers, L. (2019). Not the Brady Bunch: School-based strategies to facilitate Post- Traumatic Growth 
among urban families. The Urban Educators Trauma Toolkit: Transformative School-based Strategies for 
Students Exposed to Violence. 

Whiston, S.C and Sexton, T.L. (1998).  A Review of School Counseling Outcome Research: Implications for 
Practice. Journal of Counseling and Development, 76, 412-427. 

Wilson, N.S. (1986). Effects of a classroom guidance unit on sixth graders' examination performance. 
Journal of Humanistic Education and Development, 25, 70-79. 

Other Resources 

American Counseling Association (ACA) Code of Ethics https://www.counseling.org/resources/aca-code-of-
ethics.pdf 

American School Counselor Association (ASCA) Ethical Standards for School Counselors. 
https://www.schoolcounselor.org/asca/media/asca/Ethics/EthicalStandards2016.pdf 

*Additional readings will be assigned on Canvas 
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COURSE FORMAT AND EXPECTATIONS 
 
TEMPLE AND COVID-19 
Temple University’s motto is Perseverance Conquers, and we will meet the challenges of the COVID 
pandemic with flexibility and resilience. The university has made plans for multiple eventualities. Working 
together as a community to deliver a meaningful learning experience is a responsibility we all share: we’re in 
this together so we can be together. 
 
As a student and future professional taking this course, your responsibilities are to: 
Attend class regularly and actively participate in all classroom activities (discussions, presentations, exercises, 
etc.). Your attendance and active participation in the class are critical to your own learning as well as that of 
your peers and the overall success of the course. Be willing to help others. The benefit of interactive an 
online discussion is that everyone can act as facilitators, and good teachers will allow us to learn from each 
other.  Likewise, if you need help, please ask. 
 
Respectful and non-discriminatory interactions during class and online are expected. Sometimes it can be 
difficult given the personal/sensitive subject matter that is covered in counseling courses. It is expected that 
students will treat one another (and the instructor) with respect and in alignment with 2014 ACA ethical 
guidelines. This is extremely important for you as future counselors to be able to understand different 
perspectives of the varied topics and sometime controversial issues facing our field and how to manage your 
reactions.  It is important to know yourself and how you react, at the same time let others know how it 
impacts you in a professional manner.  

 
Engagement 
Professional engagement in and out of class is essential for developing a professional identity and 
collaborative sense of responsibility towards others. Active listening and personal participation during classes 
and during group work both in and outside of classes are extremely important to help integrate and 
understand different perspectives of the varied topics and sometime controversial issues facing our field. 
Thus, it is expected that students will come to all classes and to all outside professional commitments on 
time, ready to engage in deep discussions of assigned readings and activities. Professional engagement also 
means that you are NOT multi-tasking or engaged in distracting behaviors, such as personal texting, phoning, 
answering emails, surfing the web, nonrelated talking, etc.  
 
Technology specifications for this course: Canvas, Zoom. Limited resources are available for students who do 
not have the technology they need for class. Students with educational technology needs, including no 
computer or camera or insufficient Wifi-access, should submit a request outlining their needs using the 
Student Emergency Aid Fund form. The University will endeavor to meet needs, such as with a long-term loan 
of a laptop or Mifi device, a refurbished computer, or subsidized internet access.  Note that some software is 
available for free download on the ITS Academic Support page. Other specialty software may be available for 
remote access through ITS. 

 
 **This is online specific on zoom.  

        Our virtual classroom will be, without question, a safe space for people of all races, genders, sexes, ages, 
sexual orientations, religions, disabilities and socioeconomic statuses. I will not tolerate derogatory and 
sarcastic comments and jokes that marginalize anyone.  As I will be monitoring the discussions, please use 
respectful language.  Offensive language—or language that could be construed as offensive—should be 
avoided. In the unfortunate event that this becomes an issue, I will take immediate action to protect the 
safety and comfort of students in the class. 
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Please ensure that you are communicating with me, if you have circumstances that will interfere with your 
ability to be present and punctual (please see policies in attendance and participation). This class works best 
when students have both audio and video accessible during our class time. If you anticipate any barriers, 
please let me know. Please also make every attempt to conduct yourself as you would if you were physically 
present in class.  A virtual classroom is a professional environment. This means appropriate dress, posture, 
eye contact, and focus. It is not acceptable to be wearing your pajamas and lying in bed, having dog on your 
lap, nor is it acceptable to be using social media or texting during class time. This behavior could raise 
questions surrounding whether you are engaged in the course and being respectful of the course content, 
the instructor, and/or your peers. 

 
STUDENT EXPECTATIONS: 
As a student and future professional taking this course, your responsibilities are to: 
Attend class regularly and actively participate in all classroom activities (discussions, presentations, exercises, 
etc.). Your attendance and active participation in the class are critical to your own learning as well as that of 
your peers and the overall success of the course. 
 
Respectful and non-discriminatory interactions during class are expected. Sometimes it can be difficult given 
the personal/sensitive subject matter that is covered in counseling courses. It is expected that students will 
treat one another (and the instructor) with respect and in alignment with 2014 ACA ethical guidelines. This is 
extremely important for you as future counselors to be able to understand different perspectives of the 
varied topics and sometime controversial issues facing our field and how to manage your reactions.  It is 
important to know yourself and how you react, at the same time let others know how it impacts you in a 
professional manner.  
 
Complete all assigned readings/videos prior to class and submit all required assignment according to 
instructions and the schedule in the “Class Schedule .” The readings/videos will form the basis for class 
discussions and activities. 
 

ASSIGNMENTS: 

Class Attendance & Participation: (100 pts)  
Students are expected to attend class on time and actively participate in every class.  Regular attendance and 
participation are essential and required so that all students can derive maximum benefit from the course. 
Participation is the foundation of the class. The experiential element is important for conceptualization, 
understanding, practice, and feedback to other students. Students are expected to attend class on time and 
to actively participate in all activities.  Active participation is essential and will be evaluated in the following 
way:  
 
Participation must be actively done, ie. Feedback to peers, not on phone, ipad or computer doing 
something unrelated, etc. You or the class will receive one warning if on phone, ipad or computer doing non-
related course work. After this warning, if you proceed to do this again, you will automatically lose points 
from your final grade.  
 
Excellent: (90-100) Proactive participation – Leading, originating, informing, challenging contributions that 
reflect in-depth study, thought, and analysis of the topic under consideration.  This does not mean 
dominating the discussion or using a lot of words to say a little. 
Satisfactory: (73-89) Reactive participation – Supportive, follow-up contributions that are relevant and of 
value, but rely on the leadership and study of others or reflect opinion rather than study, thought, and 
contemplation. 
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Minimally Acceptable: (60-74) Passive participation – Present, awake, alert, attentive, but not actively 
involved. 
Unsatisfactory: (0-59) Uninvolved, absent, present but not attentive, sleeping, “surfing the web,” texting, 
irrelevant contributions that inhibit the process of the class, discourteous, disruptive behavior; excessive 
lateness to class; has more than two unexcused absences. 
 
*One absence and one lateness during the semester will be considered with no questions asked and no 
penalty. Students must contact the professor PRIOR to a class they are going to miss.  Absence from two class 
sessions will reduce your final grade by 10 points or more (or you will move from A to A-), regardless of the 
reason.  Excessive lateness will also lower your grade. Two lates count as one absence, regardless of whether 
it is 5 minutes or 45 minutes, it counts as late. Any student who is absent is counted as three or more 
occasions, regardless of the reasons, risks automatically failing the course; the student will also be 
reported to the student’s advisor and the department.     
-This semester exceptions will be considered due to Covid-19.  
 
Reflection # 1 ASCA National Model Reflection (10pts) (DEFINE) 
Students will read and reflect on the ASCA National Model-Executive Summary (Two pages double spaced- no 
cover page or references) 

Due on CANVAS on September 3rd at 5pm 
 
Reflection # 2 Mindsets & Behaviors Reflection (10pts) (DEFINE) 
Students will read and reflect on Student Mindsets & Behaviors document. Can be found on Canvas and 
pages 1-5 ASCA National Model book (Two pages double spaced- no cover page or references).  
 

Due on CANVAS on September 17th at 5pm 
 

School Counselor Interview (10) and Presentation (50pts) (DEFINE) 
Students will be separated into small focus groups: elementary, middle or high school.  Students will 
interview certified school counselors at their respective levels. Groups should ensure that their interviewee is 
a certified school counselor. Groups are required to interview a school counselor at their level from an urban, 
suburban, and rural area.  Additionally, cyber, private and retired school counselors may be options. See 
interview questions provided on CANVAS. 

  
Following these interviews, groups will come together to create and give a class presentation discussing this 
data.  The presentation should include themes that come out of the data, differences in the ways counselors 
answered questions, how what you’ve found compares to comprehensive school counseling, etc.  The goal of 
this presentation is to provide the class with a snapshot of real-world school counselors working in a variety of 

settings. Only one person from each group needs to upload presentation to Discussion section on CANVAS. 
 

6-7 Groups will be assigned by September 10th 
Presentation power points or prezi should be uploaded to CANVAS on October 15th by 5:00pm 

 
School Counseling Program Website Critique (30pts) (MANAGE) 
Students will select three school district/ school websites and compare what is posted on each of the schools’ 
websites. The webpage should explain how school counselors benefit students, what they can expect from 
professional school counselors, the role of the school counselor and how parents or students can contact 
them or the counseling office.  (In short: this is the type of information that counselors might use to promote 
and justify why your district/school needs school counselors.)  This activity will be done in class. ** **Please 
see CANVAS for guiding questions.    
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Students will then write a reflection comparing the sites and what they would do if they were given the 
opportunity to develop their own counseling webpage. (Two pages double spaced- no cover page or 
references). Please include links to the three websites compared.  

 
Due on CANVAS on September 24th by 5pm 

 
Mission/Vision/Beliefs (20pts) (MANAGE) 
Students will write their own Mission, Vision, Belief statements. These are three separate statements. 
Examples are on Canvas and may be found in ASCA National Model textbook.  
 

Due on CANVAS on October 1st by 5pm 
 
Comprehensive Classroom Counseling Group Project (80 pts) (MANAGE & ASSESS) 
This project will be completed in stages throughout the semester. Students will be in placed in groups based 
on topics and/or age group in a hypothetical school setting. All information related to this assignment can be 
found on CANVAS.  
Changes to this assignment have been made to account for potential move to online. In the event classes 
move to fully remote learning, this assignment has been redesigned to account for accessibility and 
implementation.  

Stage # 1:  Choose three developmentally relevant topics and write why you selected these topics.  (1-2 
pages) (See CANVAS) (10pts) 

Due September 10th on CANVAS by 5:00pm 
 

Stage # 2:  Complete a Classroom and Group Mindsets and Behaviors Action Plan (using template on one 
document) (see CANVAS for details and examples) (20pts)  
• One student in each group will upload one Action plan to CANVAS for the group 

 
Due October 8th on CANVAS by 5pm 

 
Stage # 3:  Construct two a user-friendly Lesson Plans with pre and posttest as a group(see CANVAS for 
details and examples) (50 pts) 
You will select one two of these lesson plans to be presented in the TU Education Scholars program you 
will be placed in groups of 2-3 4-5 students.  You are required to teach two of your lesson plans through 
TU Education Scholars.  Lessons plans should be 30-35 minutes 35-45 minutes.  
 

Due October 15th on CANVAS by 5pm tentative  
 

TU Education Scholars Developmental Classroom Counseling Lesson (80 pts) (DELIVER) 
This year you have the unique opportunity to get experience by presenting in from of real students virtually 
through zoom. You will be presenting the lesson plans to the students in the TU Scholars program.  The 
College Access Coordinator (CAC) will be your point of contact. The CAC will assess your lesson plan using the 
rubric on Canvas.  All lesson plans will be recorded, and each lesson delivered is worth 80 (previously 40, due 
to online nature, now 80) points. Your instructor will also review the lesson plans and score them. Part of the 
points are being present for the presentation (even if you did not develop it, you should support your 
classmate and provide feedback), and the other points are delivering the lesson plan (teaching it).   You only 
need to be present for your groups lesson plans.  Consider co-teaching the plans.  
 
 Dates are tbd.    Tentative, 10/15 is when lessons will begin. This will be coordinated with the CAC. 
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Final Exam Submission (Exit ticket) (10 pts) 
Students will write a one to two multiple choice questions (with correct answers, and incorrect ones after class 
each week as their exit ticket in small groups. If you miss class, you are still expected to submit a question 
related to the content for that week. Information about how to write a question and content will be provide 
throughout the semester.  Questions are to be submitted on Canvas weekly throughout semester on 
Discussion post.  

 
ALL ASSIGNMENTS ARE TO BE UPLOADED TO CANVAS, UNLESS OTHERWISE SPECIFIED. 

Please use the following SUBJECT Heading for all assignments: 
(First initial)(Last Name)-Assignment-(Name of the Assignment) 

Example:  DWildermuth-SchoolCounseling-Reflection1 
 
***Any assignments that are late and/or incomplete will be reduced by one letter grade per day. 

 
GRADING 

 
GRADING                                                                Points                  
Participation    100 
Reflection 1 (Executive Summary)  10 
Reflection 2 (Mindsets/Behaviors)   10 
Mission/Vision/Beliefs Statements                    20 
School Counseling Program Website Critique  30 
School Counselor Interview                       10  
School Counselor Interview Presentation     50  
Group Developmental Project 
 Stage 1                                                           10 
 Stage 2                                                           20 
 Stage 3 Lesson Plan                                   50  
Lesson Plan TU Education Scholars                       80 40/40 *(2 lessons) 
Final Exam Submission                     10 
    Total:    400 
 
GRADING SCALE: 
 Your final grade for this class will be based on the percentage of total points received across assignments and then assigned 

according to the following scale:    
 
A=400=380 
A-=379-373 
B+=372-364  
B = 365-345 
B- =344-338 
C+= 337-310 
C = 330-310 
C- = 309-300 
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Guidelines for Feedback 
 

Feedback is a form of discourse that takes place in a here-and-now interaction and provides information 
to help the receiver recognize the impact of his or her words or behaviors. To be effective, feedback 
must be kindly delivered by the sender and graciously accepted by the receiver, without becoming 
defensive or hurt. It is conveyed in such a way that the relationship remains intact.  
 
Delivering feedback effectively: 
 Be specific when you describe the behavior of interest rather than the traits. What exactly has 
happened? What did the receiver do that elicited the feedback? 
Ex. “Your challenge was helpful because you pointed out how self-defeating the clients internal 
conservations were and hinted at ways the client could change these conversations,” or “your tone was 
harsh and you did not give the client a chance to reply to what you were saying.” 
 

 Deliver the feedback as quickly as possible following the behavior. 
 

 Deliver the feedback directly to the receiver. 
 

 Uses “I” messages to indicate that you assume full ownership and responsibility for what is being said. 
 

 Provide hints for better future performance. Sometimes even if the helper agrees with the feedback 
they may not know how to change the behavior, suggestions or hints on how to improve performance 
are useful.  
 Ex. “You are having trouble providing your clients with empathy because you allow them to talk 
too long. They have made so many points that you don’t know which to respond to. Try interrupting your 
clients gently so that you can respond to key messages as they come up.” 

 
 Addresses behaviors that can be changed, not traits or characteristics of which the receiver has no 

control. 
 Ex. The following statements deal with specific behaviors rather than traits: “You let the client 
criticize you without becoming defensive; the client listened better after that,” or “You did not catch the 
client’s core messages.” 

 
Receiving feedback effectively: 
 

 Be open and listen first, without interrupting or immediately objecting to what is being said. 
 
 Listen without turning the focus of the discussion back on the sender. 

 
 Accept the feedback, rather than immediately refuting it. 

 
 Recognize that the speaker has a right to his or her perceptions and to say what he or she is sharing. 

 
 Be open and attentive to the sender and ask for clarification, if needed. 
 
 Actively hear what is being said and try to understand what the sender means. 
 
 Reflect upon what is being said about the behavior that prompted the feedback and accept 

responsibility for that behavior. 
 
 Convey a genuine interest in receiving the feedback and in making the appropriate personal changes. 
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PROFESSIONAL ETHICS AND BEHAVIOR 
Students are expected to apply knowledge of ethics and good judgment in all of their interactions with 
classmates. Students are also expected to demonstrate respect, tolerance, and an open nonjudgmental 
attitude toward differences in race, ethnicity, gender, sexual orientation, and other differences. All are 
expected to work toward greater understanding of themselves and to integrate this ongoing growth into 
practice. 
 
Confidentiality: All information shared within this course must be treated confidentially, maintaining the 
integrity of the profession and the respect and rights of the individuals involved. It is your duty to maintain 
this confidentiality of both your students and peers. Although students are discussed without names, other 
identifying information may be made available and even the smallest breaches of such can compromise 
individuals’ confidentiality. Students are expected to treat all instances of shared information with the 
utmost confidence, as is the case in the Practicum (a professional) setting. 
 
Legal and Ethical Considerations:  This course provides an opportunity for increasing one’s awareness of 
the legal and ethical responsibilities of counseling and the helping relationship. Students are expected to 
be familiar with and adhere to the American School Counseling Association Code of Ethics, the American 
Counseling Association Code of Ethics and the legal and ethical procedures for their specific site. 
Unethical or illegal behavior is sufficient cause for students to be removed from the course and to be 
denied further enrollment in the Counseling Psychology program.  
 

ACA ETHICAL CODES 
 
SECTION A: THE COUNSELING RELATIONSHIP 

A.4.B. Personal Values 

Counselors are aware of—and avoid imposing—their own values, attitudes, beliefs, and behaviors. 
Counselors respect the diversity of clients, trainees, and research participants and seek training in areas in 
which they are at risk of imposing their values onto clients, especially when the counselor’s values are 
inconsistent with the client’s goals or are discriminatory in nature. 

Section C: Professional Responsibility 
C.5. Nondiscrimination 
Counselors do not condone or engage in discrimination against prospective or current clients, students, 
employees, supervisees, or research participants based on age, culture, disability, ethnicity, race, 
religion/spirituality, gender, gender identity, sexual orientation, marital/ partnership status, language 
preference, socioeconomic status, immigration status, or any basis proscribed by law. 
 
Section F: Supervision, Training, and Teaching 
F.8.c. Self-Growth Experiences 
Self-growth is an expected component of counselor education. Counselor educators are mindful of ethical 
principles when they require students to engage in self-growth experiences. Counselor educators and 
supervisors inform students that they have a right to decide what information will be shared or withheld in 
class. 

F.8.d. Addressing Personal Concerns 

Counselor educators may require students to address any personal concerns that have the potential to affect 
professional competency. 
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F. 9.a. Evaluation of Students 

Counselor educators clearly state to students, prior to and throughout the training program, the levels of 
competency expected, appraisal methods, and timing of evaluations for both didactic and clinical 
competencies. Counselor educators provide students with ongoing feedback regarding their performance 
throughout the training program. 

F.9.b. Limitations 

Counselor educators, through ongoing evaluation, are aware of and address the inability of some students to 
achieve counseling competencies. Counselor educators do the following: 
1. assist students in securing remedial assistance when needed, 
2. seek professional consultation and document their decision to dismiss or refer students for assistance, and 
3. ensure that students have recourse in a timely manner to address decisions requiring them to seek 
assistance or to dismiss them and provide students with due process according to institutional policies and 
procedures. 

Americans with Disabilities Act (ADA) Statement: 

**Please bear in mind that COVID-19 may result in a need for new or additional accommodations. 
 
Any student who has a need for accommodation based on the impact of a disability should contact the 
instructor privately to discuss the specific situation. Any special needs should be made known to the 
instructor within the first week of class. Contact Disability Resources and Services at 215-204-1280 in 100 
Ritter Annex to coordinate reasonable accommodations for students with documented disabilities. 

Student and Faculty Academic Rights and Responsibilities Policy: 

Freedom to teach and freedom to learn are inseparable facets of academic freedom. The University has a 
policy on Student and Faculty and Academic Rights and Responsibilities (Policy #03.70.02) which can be 
accessed through the following link: Student and Faculty Academic Rights Policy 
 
Incomplete Policy: 
Temple University guidelines for incompletes maintain that an instructor may file a grade of "I" (Incomplete) 
for a student only if the student has completed the majority of the work of the course at a passing level and 
only for reasons beyond the student's control.  The student must sign a written agreement with the 
instructor and the department regarding completion of the work, including: the nature of the work to be 
completed, the means by which the final grade will be determined, and the date by which the work must be 
completed.  The completion date may be no later than one year from the end of the semester in which the 
student took the course.  The agreement shall also specify a default grade to be received if the work is not 
completed by the date indicated.   For instances in which students may want to withdraw from a course, 
please see the policy on withdrawals at Withdraw Policies Link. 
 
Right to Appeal 
It is in the best interest of the College to foster a spirit of justice and fairness among students, faculty, and 
administrators. Toward this end, the College has established a system intended to afford students an 
adequate opportunity to appeal academic decisions or academic actions of faculty, administrators, or other 
College employees. If you would like to appeal an academic decision, you should consult the document 
explaining the system (Right to Appeal ). That document details the conditions under which an academic 
decision might be reversed. Appeals of academic decisions must begin with the ombudsperson 
(education.ombudsperson@temple.edu) and should not be directed to the College's administration. 
 
Plagiarism Policies 
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Temple University has guidelines for plagiarism. Please go to the university website: 
Responsibilities and rights that discusses plagiarism. Plagiarism is the unacknowledged use of another 
person's labor, another person's ideas, another person's words, another person's assistance. Everything used 
from other sources -- suggestions for organization of ideas, ideas themselves, or actual language -- must be 
cited. Failure to cite borrowed material constitutes plagiarism.  
Undocumented use of materials from the World Wide Web is plagiarism. PLEASE DO NOT PLAGIARIZE. 
 
Student Support Services   
The following academic support services are available to support you:  
Student Success Center  
University Libraries  
Undergraduate Research Support  
Career Center  
Tuttleman Counseling Services  
Disability Resources and Services  
If you are experiencing food insecurity or financial struggles, Temple provides resources and support. 
Notably, the Temple University Cherry Pantry and the Temple University Emergency Student Aid Program are 
in operation as well as a variety of resources from the Office of Student Affairs. 
 
Student Behavioral Expectation and the Conduct Code 
The College of Education at Temple University promotes education as a primary mechanism for social 
mobility and social justice for all learners.  Our mission is to prepare all of our students to be ethical and 
effective professionals who will employ leading-edge understandings and evidence-based practices in 
whatever setting they work. In order for us to achieve that mission, we have to have high expectations for 
our students from the onset of their studies.  The Temple University Student Code of Conduct sets forth 
enforceable rules for conduct, articulates those standards and delineates the process employed when 
standards are not met. You are expected to become familiar with this document and comply with it.  Note 
that these standards are not exhaustive and you should be aware that your specific program, professional 
organizations you may join, licensing and/or local, state and/or federal statutory bodies may also set forth 
additional enforceable rules of conduct. 
(1) Temple University Student Conduct Code 
Code of Conduct Standards 
(2)  Pennsylvania’s Code of Professional Practice and Conduct for Educators, Chapter 235 
  PA License Code 
Promoting-Ethical-Practices-Resources/Ethics 

**Course Syllabus is Subject to Change 
 



 

 

COUNSELING IN SCHOOLS FALL 2020 Course Schedule 
 

Date Week Topic  Readings Activity/due 
 8/27 1 Syllabus review, course 

expectations, introductions, 
from Guidance to Professional 
School Counselor 

Studer Text-Chapter 1  
-ASCA Executive Summary 
(CANVAS) -ASCA-pg xii-xv 

Icebreaker activity 
ASCA 2014 speech 

9/3 2 Legal/Ethical Issues 
ASCA National Model (Define) 

-ASCA National Model (ASCA) 
pg. 1-29 
ASCA Student Mindsets and 
Behaviors (CANVAS & ASCA) 
ASCA- Doer or Leader (Canvas) 

Due: Reflection on ASCA Model 
Executive Summary-Canvas 

 

9/10 3 Introduction to The ASCA 
National Model 
Comprehensive & 
Developmental School 
Counseling Programs 
Mindsets and Behaviors 

-Studer- Chapter 3 
ASCA- Doer or Leader (Canvas) 
 
(ASCA- Racism Bias Standards 
(Canvas) 
 

Stage 1 due in class 
https://www.schoolcounselor.org/
school-counselors/asca-national-
model/learn-about-the-new-
edition 
https://videos.schoolcounselor.or
g/asca-national-model-fourth-
edition-changes-intro 

9/17 4 Introduction to The ASCA 
National Model (ASCA-
Manage/Deliver) 

ASCA Manage (pg. 29-76) 
ASCA Deliver (pg. 77-84) 

Due: Reflection on 
Mindsets and Behaviors -
Canvas 
Bring Laptop/ipad (Activity) 

9/24 5 The School Counselor’s Role in 
Research & Assessment (ASCA-
Assess) 

ASCA Assess (pg. 85-114) 
Kahoot 

Due: Website Critique- 
Canvas 
 

10/1 6 The School Counselor as a 
Group Leader and Facilitator 

-Studer- Chapter 5 
Foundations of Group work 
(Erford- Canvas) 
10 Strat.. Transform (Canvas) 
Kahoot 

Due: Mission Vision 
Beliefs-Canvas 
 
 

10/8 7  TES Demos Prep No class-scholars Due: Stage 2  
10/15 8 Consultation and Collaboration 

Guest Speaker- Asst. 
Superintendent at KCSD 

-Studer -Chapter 12 (optional) 
TBD 
 

Stage 3 Final Project- 
tentative 

10/22 9 The School Counselor and 
Academic Achievement 
Guest speaker -PSCA President 

ASCA reentry webinar- 1 
hour- (canvas) 

Due: School Counselor 
Interview-Canvas 
*Interview presentations-1 

10/29 10 Career Counseling 
 

 TBD *Interview presentations-2 

11/5 11 Multicultural and 
Developmental Issues 

-Studer-Chapter 10 
TBD 

*Interview presentations-1 

11/12 12 Individual Counseling 
Crisis Counseling 
 

PSC Trauma informed School 
Counseling (Canvas) 
JSBCE- Role of School 
Counseling (Canvas) 

*Interview presentations-2 

11/19 13 MTSS School Counseling MTSS Chapter 2 (Canvas) *Interview presentations-2 
11/26 14 Thanksgiving Break - No class Break   
12/3 15 Advocacy and Leadership review  
 12/10 16 Final Examination 

(Mock/Praxis)  
All course materials Final Exam 

Readings are posted for the next week- meaning read what Week 1 says and be prepared for week 2 to 
discuss.  


