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ABSTRACT 

  In an era when school shootings make front page headlines, school security is of 

major importance to community members, school superintendents, police chiefs, parents, 

and students.  School district leaders and local law enforcement officials generally work 

together to ensure the safety of their community’s children.  The nature of the 

relationships that form over time vary depending upon a range of factors related to the 

collaborators and their circumstances. 

The questions that remain to be answered are: What is actually happening behind 

closed doors to ensure the safety of students in New Jersey schools?  What relationships 

exist between school superintendents and local police chiefs?  How do these relationships 

lead to security practices that can further protect children in school?   

This study employs mixed methods to examine the relationships between school 

district leaders and local police officials.  The researcher conducted a quantitative survey 

of superintendents and police chiefs in New Jersey, along with qualitative interviews of 

superintendents to gather in-depth information on the relationships that currently exist. 

 The information that has been gathered can be used to increase opportunities for 

improving school security.  While the audience for the study is primarily practitioners in 

the fields of education and law enforcement, it is relevant for anyone who cares about the 

safety of schoolchildren in their community.  The findings of this study show that 

collaboration can lead to strong working relationships between superintendents and 

police chiefs and is an essential element in their mutual quest to provide enhanced school 

security for students in New Jersey schools.  
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CHAPTER 1 

 

INTRODUCTION 

 

School security has become an increasingly important part of a superintendent’s 

job in the 21st century.  Following the Sandy Hook Elementary School shooting, many 

superintendents throughout the state of New Jersey met in roundtable meetings and began 

to look for ways to improve security within their school districts.   

As I began my initial study of school security, I reached out to other 

superintendents and to law enforcement personnel.  In the course of countless 

conversations, it became evident that school district officials and local police officials 

had a unique opportunity to collaborate on ways to protect the students in their 

communities.    

As a practicing superintendent, I was fortunate enough to have the opportunity to 

employ a mixed methods study to learn more about the collaboration that was taking 

place in New Jersey schools.  I conducted a survey of superintendents and police chiefs 

and then interviewed select superintendents to gather in-depth information on the 

relationships that currently exist. 

Further exploration of the topic led to a deeper study of relationships and 

interdisciplinary collaboration.  The findings that came out of my research show how 

collaboration between school superintendents and police chiefs can ultimately enhance 

school security for our students.  Research data shows that when the level of 
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collaboration between the two organizations is high, additional services are more readily 

available to the school.  Collaboration often led to strong working relationships that 

fostered clear communication, mutual goals, and a deeper trust in one another. 

This chapter unravels the journey I began as a school principal during the years 

following the Sandy Hook tragedy.  It explains the dilemma that I faced, both as an 

educational professional, and as mother to two children of my own.  While looking for 

ways to protect my students, I realized that I could not do it alone. 

 

Motivation for the Study 

The Sandy Hook Elementary School Shooting 

I remember it like it was yesterday.  I was an elementary school principal working 

in the Ventnor School District in Atlantic County, New Jersey.  On that fateful day, I was 

returning from a conference when I heard the news on the radio.  A mass shooting had 

just occurred at the Sandy Hook Elementary School.  I could not believe what I heard.  

My first instinct was to contact our local police captain to find out what he knew about 

the situation and to be reassured that our students were safe from harm.  Our police 

captain shared with me the little that he knew about the situation and told me that he had 

already sent officers over to our school.  I was relieved to know that all of our students 

were safe and they knew nothing about the events happening in the outside world.  

However, the horror would be imprinted on my mind for many years to come.   

On December 14, 2012, twenty first-grade students and six adults were brutally 

shot and killed at the Sandy Hook Elementary School in Newtown, Connecticut.  The 
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gunman, a twenty year-old male, shot his way into the school building, bypassing all 

security measures.   

The gunman acted alone.   At some point before he went to the school, 

investigators believe Adam Lanza, 20, killed his mother, Nancy Lanza.  He grabbed three 

guns from the house, a semi-automatic AR-15 assault rifle made by Bushmaster and 

pistols made by Glock and Sig Sauer, and drove to the Sandy Hook Elementary School 

wearing black fatigues and a military vest. 

Classes were under way at the school. Approximately seven hundred students were 

present.   

Earlier that year, the school principal, Dawn Hochsprung, had a new security 

system installed that required visitors to be visibly identified and buzzed in.  As part of 

the security system, the school locked its doors each day at 9:30 A.M.  The main doors 

were locked when the gunman arrived.  The gunman used the assault weapon to literally 

shoot an entrance into the building. 

As reported by CNN, on the morning on December 14, 2012, principal Dawn 

Hochsprung heard the gun fire. She, school psychologist Mary Sherlach, and vice 

principal Natalie Hammond went out to investigate.  Only Hammond returned from the 

hallway alive.  She was wounded.   At about 9:30 A.M., as announcements were read 

over the loudspeaker to the students, shots were heard across the school.  Students were 

ushered into bathrooms and closets by teachers after hearing the first shots fired. 

Lanza moved toward two classrooms of kindergartners and first-graders. 
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In one classroom was Lauren Rousseau, a substitute teacher who was filling in for 

a teacher out on maternity leave. The gunman shot her and all fourteen students in her 

classroom.  In the adjoining classroom, Victoria Soto hid her first-graders in closets and 

cabinets. She was just closing the door when Lanza burst in. He murdered the six 

children he found cowering under the desks as well as a special-education aide and the 

autistic child she was cradling. The teacher died trying to protect her students.    

In her book, Choosing Hope, first grade teacher, Kaitlin Roig-DeBellis, who 

heroically saved the lives of her fifteen students, described her personal account of the 

horrific event.  She recollected moving all of her students into the tiny single occupancy 

children’s bathroom located within her classroom.  Only when police proved who they 

were did she finally open the bathroom door with all of her students safely inside. 

The tragedy at the Sandy Hook Elementary School reminds us that even with 

enhanced school security, school shootings can still occur.  Did collaboration between 

school personnel and police forces possibly mitigate the end result?   Did the teachers 

who followed established lockdown procedures save lives that fateful day?  After an 

extensive review by the Connecticut State Police, the police response to the attack at the 

Sandy Hook Elementary School was deemed handled effectively (Connecticut State 

Police After Action Report of 2012).  According to its summary, “Had it not been for the 

heroic actions of the teachers, school staff, and the response force, the number of victims 

could have been higher” (see Appendix B). 
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The Impact of School Shootings  

When it occurred, the Sandy Hook Elementary School shooting was the second 

deadliest school shooting of any type in the United States (New Jersey SAFE Task Force 

report, 2013).  It was second only to the shooting at Virginia Tech in 2007.  In terms of 

total casualties, dead and wounded, the Sandy Hook tragedy ranks as the fifth worst 

school shooting in the United States, following the shootings at Virginia Tech, the 

University of Texas in 1966, Columbine High School in Colorado in 1999, and at the 

Marjory Stoneman Douglas High School in Florida in 2018.  What was most horrifying 

to grasp was that for the first time in 21st century American history, a mass shooting 

occurred at a K-4 public school.  It brought the vulnerability of elementary schools into 

the limelight as it shocked and traumatized the nation.  The impact it created for school 

administrators and local law enforcement across the country immediately had a profound 

effect on the roles and responsibilities required to ensure the future safety of our 

schoolchildren (see Appendix C). 

The shooting at Sandy Hook Elementary School immediately prompted renewed 

debate about gun control and mental illness across the nation.  (NPR- Talk of the Nation, 

12/17/12).  In local communities, it brought to light the vulnerability of young children as 

“soft targets.”  However, for educational administrators, it brought a different debate to 

the forefront: How can we make our schools safer and who can we collaborate with to 

implement the best security practices within a fixed budget?  Many administrators began 

to work closely with local law enforcement to once again review security plans, in an 

effort to counteract this latest threat.  While it may never be possible to prepare for all 

potential scenarios, each tragedy brings its own lessons to be learned.  Questions such as: 
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how did the gunman get into the building and how could this have been prevented, 

became the guiding light to finding ways to be more proactive in the future.  As schools 

worked to become more secure, a balance became necessary in regard to how to keep the 

“bad guys” out and still let the “good guys” in.  Is too much security a bad thing when 

parents no longer feel welcome to come to the school?  On one hand, it is the 

responsibility of the school district to provide a safe and secure learning environment for 

all students.  On the other hand, the parents have the expectation to feel welcome in their 

child’s school and to attend schoolwide events that their children are participating in.  

Within one week of this tragic event, as a practicing school principal, I began the first 

steps of a multi-year journey in deciding how to best handle security for the students who 

were entrusted to me. 

The initial dilemma I encountered after the Sandy Hook shooting was who to 

allow into the building for the kindergarten show.  It was holiday time, a few days before 

winter break, and I was faced with a difficult decision.  Amidst the demands for 

heightened security in the school and throughout the nation, parents of our kindergarten 

students expected to bring their family and friends to the annual holiday play.  Working 

closely with the local police, I began to work tirelessly in an effort to enhance security to 

further protect our students from the unimaginable.   While I had the support of my 

security committee; the teachers and parents wanted the show to go on and for all to be 

welcome to enjoy the play.  This ethical dilemma, as delineated by Shapiro (2001) 

required me to make timely decisions while balancing what was best for the students with 

the conflicting demands of a nervous community.   
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Ethical Dilemma: “The Show Must Go On” 

 In the days following the deadliest school shooting at a grade school in the United 

States, I was faced with a tough decision.  The annual kindergarten holiday play was one 

week away and parents were expecting to come in droves with their family and friends to 

witness the grand event.  I reflected on my existing security procedures.  There were two 

women currently employed to sit at the front desk in the lobby to sign visitors in.  

Visitors rang a bell, and the security personnel buzzed them in.  After the horrific events 

of the day before, I no longer felt that my students were secure.  I wanted to keep 

everyone out of the building, although I knew this could never be possible.  The mother 

in me wanted to protect my students in every way possible.  My biggest fear was that I 

was not doing everything that I could to protect the students that I was entrusted to.  As I 

worked through my own emotions about the shooting the day before, I called my security 

committee in for an emergency meeting.  The kindergarten play was just a few days away 

and I needed advice and a sounding board for my concerns.  Attending the meeting were 

the local police captain, the school board president, the middle school principal, and two 

teachers.  The decision was made to let the show go on, but not to allow any visitors to 

attend.  It was deemed to be too soon to allow hundreds of parents and family members to 

attend a school event with the current security system in place.  There was not enough 

time to make some of the suggested changes that came as a result of the meeting.  For the 

time being, with just a few days to spare, notice would be given that in light of current 

national events, no visitors would be allowed to enter the building during the show.   

Needless to say, this was not well received by the parents or in some cases, the 

kindergarten teachers.  While it was not “politically correct” to complain about security 
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during a time of national tragedy, the complaining went on behind the scenes.  Parents 

voiced their dissatisfaction to their children’s teachers, and some teachers commiserated 

with the parents in return.  This did not help the situation, and as principal, I needed to 

reach out to the kindergarten teachers next.  I explained to the teachers the conversations 

that were discussed in the security meeting and the debates that arose in making the 

decision.  I asked for their support when interacting with parents, whether they agreed 

with the decision or not.  It was a time to bond together, not a time to make a difficult 

situation more stressful.  The teachers understood and agreed to support the decision.   

On the day of the holiday play, no visitors attended the holiday show.  I invited 

the students in grades one and two to attend the show so that the kindergarten children 

would have an audience and the teachers videotaped the event for any parents who 

wanted their own personal copy of the show.  A lot of compromising went on during the 

week before winter break.  Everyone suffered to some degree, but at least the children 

were kept safe.  At the next board meeting, and for many months to come, parents 

expressed their dismay at the tightened security measures.  However, this dilemma would 

inevitably pave the way for establishing a strong working relationship with the local 

police captain in the years following the Sandy Hook Elementary School shooting (see 

Appendix D). 

Several years have gone by since the Sandy Hook Elementary School shooting.  I 

am now the Superintendent of the Ventnor Public School District.  The Ventnor Police 

Captain during the time of the Sandy Hook shooting is now the Chief of Police in 

Ventnor City.  Over the years we have attended numerous workshops, conferences, and 

lectures on school safety and security.  An extensive review of the literature has been 
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completed.  Countless decisions have been made in regard to what practices can provide 

the best protection for our students.  The New DEEL Vision for Leaders (Gross, 2009) 

continues to guide my decision-making as school security has become a mission toward 

democratic social improvement in our nation’s schools (see Appendix E).  

It is my intention to share what I have learned since the Sandy Hook Elementary 

School shooting about the relationships between school superintendents and police chiefs 

in their mutual quest to make schools a safer place for students. 

 

Research Questions 

The research questions were created as a means to answer the overarching 

question:  What is actually taking place in New Jersey schools to keep our students safe?   

 

1. In what ways do school district officials and local police officials collaborate 

around school security issues? 

2. What do school officials perceive as effective practices they can use to protect 

their students? 

3. What are some examples of security enhancements that have been made in 

schools following the Sandy Hook Elementary School shooting? 

4. What is the relationship between school security enhancements and the types 

of collaboration between school district officials and local police officials? 
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Significance of the Study 

 This study will add to the literature on school security, in particular, following the 

Sandy Hook Elementary School shooting.  The initial question sets the stage for 

examining how school district administrators and their local police departments 

collaborate and establish relationships.  After gathering data on what is happening in 

schools, the next phase of the research can take place.  The next step looks at what are 

perceived effective practices that can be used by school officials to additionally protect 

their students.  From the unique perspective of a practitioner researcher, I will answer the 

question and in turn, extend my study to answer the third question, what are some 

examples of security improvements that have been made in schools in the years following 

the Sandy Hook Elementary School shooting?  Finally, the exploration will address the 

fourth question, what is the relationship between school security enhancements and 

collaboration between school district officials and local police officials? 

The primary importance of this research is its ability to provide school district 

administrators with practical information that can be used to form stronger working 

relationships with their local police departments.  In turn, this will empower school 

district officials to incorporate productive practices, in collaboration with local law 

enforcement, in an effort to protect the students in New Jersey and throughout the United 

States. 
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CHAPTER 2 

LITERATURE REVIEW 

 

The topic of school security has been analyzed in depth since the Columbine High 

School Shooting that occurred in 1999 (Columbine Review Commission Report, 2001).  

It came to the forefront of American society once again after the Sandy Hook Elementary 

School Shooting in 2012.  This review of the literature occurred during the years 2013- 

2018 at a time when school administrators felt themselves to be more vulnerable while on 

the frontlines after such a tragic event.     

As I began my initial exploration of the topic, I noticed that much research on 

school security centered upon school shootings on college campuses.  In light of the 

recent elementary school shooting, there appeared to be a gap in the literature in regard to 

collaboration between school superintendents and police chiefs, and how best to protect 

our youngest students.  Since much of what has been learned about school shootings and 

collaboration would apply to all school settings, I included the academic literature which 

focused on both elementary and secondary schools.  Due to the complexity of a college 

campus, I chose to exclude research from college settings.  In order to gain a historical 

perspective, I included literature from 1980- present. 

The following literature review is a compilation of research on the topic of school 

security and collaboration in the aftermath of the Sandy Hook Elementary School 

shooting.  This chapter is divided into two sections beginning with the interdisciplinary 
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collaboration framework.  This first portion takes the reader through the theory that 

guides the study.  The second section highlights research on relationships between school 

administrators and local law enforcement.  This review of research on how collaboration 

can be most effective in ensuring a safe school environment has been retrieved from a 

variety of sources.  Chapter three, an extension of the literature review, details ways that 

the State of New Jersey is beginning to collaborate with New Jersey schools to provide a 

safer learning environment for students.  Since the Sandy Hook Elementary School 

shooting, several state agencies are now working together to provide support for New 

Jersey school administrators.  In essence, the literature review takes the reader from the 

theory of relationships, to exploring ways that school administrators can collaborate with 

law enforcement to further their quest for safer schools, to recent collaborative changes in 

school security in the State of New Jersey. 

School security is a national concern.  In the United States, when a school 

shooting occurs, it shocks and horrifies many of our citizens.  Researchers at 

Northeastern University attest that schools are safer today than they were thirty years ago 

and school shootings are not any more common than they used to be, yet one school 

shooting is one too many.  James Alan Fox, professor of Criminology, Law, and Public 

Policy at Northeastern confirms that mass school shootings are rare events (Fox, 2018).  

However, the reaction from the media and within the local communities themselves 

shows the public’s desire to prevent what some experts may deem unpreventable.  

Although school shootings are rare, the seriousness of these events and the possibility of 

a similar tragedy occurring in our own personal communities has caused much to be 

reported on the subject. As school district administrators strive to make their local 
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schools safer, research is beginning to show that school security is greatly enhanced 

through a collaborative approach.  To a practitioner, this makes a lot of sense, as who 

better to provide school district administrators with the tools and techniques to safeguard 

students from harm than the experts in the field.  By combining the expertise of safety 

authorities with the leaders of the educational arenas, best practices in how school 

communities can collaborate to create the safest environments for students can be 

developed.  Although no security plan will ever prevent all tragedies from taking place, 

by analyzing to what extent school security collaboration exists in the aftermath of a 

recent school shooting, community leaders can ensure that schools continue to become 

safer places for students. 

 

Interdisciplinary Collaboration 

Theoretical Framework 

 The purpose of my research is to study collaboration between school 

superintendents and police chiefs.  Based on the research, I intend to share collaborative 

strategies for enhancing school security that can be established by superintendents and 

local law enforcement officials throughout the state of New Jersey.  In order to attain this 

goal, I will be using the interdisciplinary collaboration framework. Interdisciplinary 

collaboration, as defined by Berg-Weger and Schneider (1998), is a series of shared 

experiences that enable members of different disciplines to contribute to a common 

product or goal.  It has also been defined as an effective interpersonal process that 

facilitates the achievement of goals that cannot be reached when individual professionals 
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act on their own (Bruner, 1991).  This definition reflects the way interdisciplinary 

collaboration closely mirrors similar interpersonal processes such as cooperation, 

communication, coordination, and partnership. 

 Interorganizational knowledge management takes this one step further in what can 

be considered the business aspect of collaboration (Chen et al., 2014). Interorganizational 

knowledge sharing is an interactive process that allows organizations to go beyond their 

internal boundaries to extend their networks to include partners who can add to their 

knowledge base.  Collaboration with other experts in the field allows for knowledge to be 

shared more efficiently and more quickly.  When organizations develop strong 

partnerships and work toward common goals, knowledge sharing can be achieved (Chen 

et al., 2014).  The two main objectives of interorganizational knowledge management are 

learning and legitimation (Lancini, 2015).  Learning refers to information that an 

organization seeks that they do not have in house and involves new innovative practices.  

Legitimation involves gathering information from a partner that has credibility and 

expertise in the field. 

 Collaboration, as defined by the Chartered Technofunctional Institute, is “a 

purposeful relationship in which all parties strategically choose to cooperate in order to 

achieve shared or overlapping objectives.”  Collaborative networks are essential to 

address a variety of complex situations (Waugh, 2006).  Collaboration requires leaders to 

meticulously organize and plan, while at the same time allow for spontaneity in critical 

situations. Interpersonal contact, the formation of working relationships, is critical to 

develop the skills to handle multifaceted circumstances.   A Framework for Safe and 

Successful Schools (Cowan et al, 2013) encourages collaboration among school staff and 
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community based service providers as a means of fostering a safe and successful learning 

environment. The framework proposes that school leaders can bring together a wide 

range of stakeholders within the school and the community to address specific security 

needs. This could involve setting up a meeting to explore the best way to protect students 

within a school building.  According to Cowan, school safety is not achieved by singular 

actions such as purchasing a new camera or installing classroom door locks.  It requires 

open dialogue between key stakeholders such as school administrators, facilities 

managers, technology coordinators, mental health professionals, school resource officers, 

and police officials.  Simply considering new security cameras could create complex 

questions such as: What is the best camera to buy?  Where should it be located?  How 

will it tie in with the wireless system already in existence?  Who will monitor the images?  

How long can footage be saved?  How much money needs to be budgeted?  Who needs 

to know that cameras are in the building?  Each of these questions will need to be 

discussed and answered prior to implementation.  While each security decision has a 

multitude of factors to be considered, one person will rarely have all of the answers.  

Effective comprehensive and collaborative efforts require the dedication and commitment 

of both school personnel and local police.   

A frequently cited advantage of interdisciplinary collaboration is that merging the 

expertise and knowledge from different disciplines maximizes creativity with today’s 

complex problems (Lonsdale, Webb, & Briggs, 1980).  One aspect of interdisciplinary 

collaboration is rooted in the belief that reliance on others for certain tasks and resources 

allows collaborators to spend their time doing what each knows and does best (Abramson 

& Rosenthal, 1995). 
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Interdisciplinary Collaboration in New Jersey Schools 

According to New Jersey Administrative Code 6A:16-5.1, “a chief school 

administrator must consult with law enforcement agencies, health  and social service 

provider agencies, emergency management planners, and school and other community 

resources, as appropriate, in the development of the school district’s plans, procedures 

and mechanisms for school safety and security.”  Each school safety and security plan 

must be reviewed at least once a year.  Additionally, the plan must be reviewed and 

updated any time weaknesses in the plan are identified during a drill, exercise, or an 

actual emergency event.  Pursuant to N.J.A.C. 6A:16-5.2, districts are required to include 

all key stakeholders in a collaborative effort to insure the safety of students, faculty, and 

staff of all public schools throughout the State of New Jersey  (nj.gov, 2018). 

The question needs to be asked:  What is this actually happening in schools? 

While the interdisciplinary collaboration framework is demonstrated by the New Jersey 

Department of Education and New Jersey Law Enforcement, how often do 

superintendents of schools and local law enforcement actually meet to develop, discuss, 

revise, and evaluate school security plans?  Is once a year enough to establish true 

collaboration?  What additionally needs to be discussed to ensure the safety of our 

students? 

According to the National Association of School Psychologists, superintendents 

and local law enforcement personnel need to be aware that any effort to address school 

safety should balance building security and physical safety with psychological safety 

(Cowan, Vaillancourt, Rossen, & Pollitt, 2013).  This is where each partners’ expertise 
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comes into play.  If school administrators were to rely solely on restrictive physical 

security such as armed guards and metal detectors, these measures could end up making 

students feel less secure in their neighborhood schools.  Instead, when superintendents 

and local law enforcement come together to discuss best practices to ensure school safety, 

compromises are often reached which may include a combination of physical security 

enhancements in addition to programs to enhance school culture and climate.  These 

efforts often have the result of making students feel more confident and secure in their 

school environment.  By balancing physical security measures with psychological safety, 

real collaboration can take place between the school and the local police (Cowan, et al., 

2013).   

As stated in  A Framework for Safe and Successful Schools (Cowan et al, 2013), 

effectively balancing physical safety measures with psychological safety includes several 

factors.  These factors may include increased adult supervision; providing fencing and 

lighting around the perimeter of the school; evaluating policies and practices to make 

sure that students are monitored, school visitors are accounted for, and potential risks are 

removed; building trust and respectful relationships among students and staff; and 

providing mental health services to students who may need it along with a way to 

anonymously report potential threats (Cowan et al., 2013).   
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Relationships between School Administrators and Law Enforcement 

 Collaborative Partnerships 

  The working relationship formed between the school superintendent and the local 

police chief, two important leaders in a community, has much potential to be a positive 

collaborative endeavor.  Each leader must be able to build relationships among their staff 

as well as with other leaders in the community.   

According to Fairholm (1994), leadership is an expression of collective, 

community action.  He explains that leadership occurs as a result of collaborative action 

and that leadership should not be perceived as a starring role.  In his words, “True 

leadership describes unified action of leaders and followers (stakeholders) working 

together to jointly achieve mutual goals.”  Collaboration is what ensues between partners 

that are committed to working together toward a common goal.   

Building interpersonal relationships is an important first step in establishing a 

collaborative partnership.  The collective impact framework as proposed by Kania and 

Kramer (2011), is an organized process that relies on the commitment of all stakeholders 

involved in partnerships to move beyond the initially proposed ideas and continuously 

work together as solid relationships form over time.  Kania and Kramer found that 

collective impact initiatives possess five elements:  a common agenda, shared 

measurement systems, mutually reinforcing activities, continuous communication, and a 

backbone organization.  All participants have a shared vision and an understanding that 

decisions are made in the best interest of the common good.  Consistent and open 
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communication is needed over time to build trust, assure mutual objectives, and create 

common motivation as the relationship solidifies. 

Strengthening Relationships 

Specific characteristics that ensure that relationships are strengthening over time 

include trust, mutual respect, and embracing diversity.   According to MindTools.com, 

trust is the foundation of every good relationship.  When there is trust in a relationship, a 

powerful bond can form over time, and both parties can be open and honest as to their 

viewpoints.  When you respect the organizational leaders that you collaborate with, you 

mutually value each other’s involvement and ideas.  Working together, both 

organizations can develop solutions based on collective insight and wisdom.  Embracing 

diversity is important when organizations are forming relationships.  Leaders with good 

relationships welcome diverse perspectives.  They take the time to consider what others 

bring to the table and factor their insights into group decision making.  Building strong, 

positive relationships is an important foundation to establishing effective collaboration.   

According to the Alberta Association of School Resource Officers (ASSRO; 

2016), school administrators and police officers can collaborate most effectively when 

the following practices are in place.  First and foremost, both parties need to demonstrate 

mutual respect for each other’s time.  When available, they can meet often to exchange 

information about the safety of the school, students, staff, parents, and community.  

Superintendents and police chiefs can establish meetings at the beginning of each school 

year to clarify roles and responsibilities, expectations, and specific school and community 

needs.  All parties should plan to meet at the end of the school year to measure results 

and discuss the school’s needs for the following school year.  Additional staff members 
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should be brought in to help understand the dynamics and issues the school is facing, for 

example, drug activity, potential gang association, students at risk, ethno/cultural 

demographics, and nearby hangouts.  The ASSRO also recommends that the role of the 

police officer be specified in the school’s emergency and crisis response plan and in the 

school’s student code of conduct.  Each partner should understand each other’s rights and 

role limitations.  A good practice is to build in communication processes that keep school 

administration and police working in schools informed at all times.  Police officers 

should develop relationships with students and staff and become a visible presence and 

integral part of the school culture.  New computer applications can make it easy for staff 

and students to report safety issues. 

In a recent study on the relationships formed between social workers and law 

enforcement officers (Martinez, 2017), parallels to the relationships between school 

administrators and law enforcement officers were evident.  Themes that emerged from 

this study included the need for trust, confidentiality, sharing information, respect, seeing 

things from the other person’s perspective, having a specific contact person when in need 

of assistance, and being reachable/ providing contact information.  These were all 

requirements for establishing a positive working relationship between the two partner 

organizations. 

Relationships between Community Leaders 

The relationship that I depended on the most in the days following the Sandy 

Hook Elementary School shooting was with the local police captain.  Serious decisions 

needed to be made and I relied on the support and expertise of law enforcement personnel 

to guide me in making those decisions.   In dealing within a crisis situation, the 
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circumstances in which a relationship develops often depends upon the needs of each 

partner.  In a crisis situation, relationships of dependence often form.    Who takes the 

lead and who becomes dependent can change over time as the relationship takes place 

within diverse social, ideological, cultural, and technological contexts.  Leadership can 

then be shaped by various types of relationships, each of them being a reflection of both 

sides’ needs for their own dynamics, which over time, can also change (Popper, 2002).   

 One type of relationship that can form between schools and law enforcement is a 

police-school partnership.   “Partnering as a process refers to attending to the details that 

support productive, on-going relationships between two organizations and between 

individuals from either organization” (Glover, 2002).  Relationships formed between the 

police department and school administration are often made informally and are not given 

the attention or nurturing that such an important relationships deserves.  The literature 

that Glover cites from both community policing and educational literature shows the need 

for effective school-police partnerships to include goal setting, the development of a 

Memorandum of Understanding (MOU), constant dialogue between the two parties, and 

relationship maintenance. 

Forming an effective partnership requires adapting to today’s world. To do so, it 

is necessary for school administrators and police officials to form a partnership that goes 

beyond traditional school-police relationships.  In the past, these relationships have been 

characterized by the police being called to the school to handle a disturbance and 

“operating from an approach that is much more reactive than proactive” (Atkinson, 

2000).  Police officials should develop the understanding that schools are “communities 

within communities” whose needs are best met when collaboration between schools and 
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police departments takes place and when a problem-solving approach on both sides is 

implemented (Marans & Schaefer, 1998).  In turn, Glover (2002) argues that school 

administrators should develop the understanding that many of the goals they strive for are 

compatible with those of the police.  Keeping this in mind, school officials and police 

officials can form partnerships based on common goals and build relationships that can 

overcome any philosophical differences, such as being proactive versus reactive, that 

may exist between the two organizations.   

 According to Glover, there is a need for police departments to establish a high 

level of commitment to school-community policing through the direct involvement of 

upper level police management.  “As a principal is the chief executive of a school, and is 

perceived as such in public school systems, having a police officer or first-level manager 

negotiate on behalf of the police department can send the message that a school is low on 

the department’s priority list.”  Glover cites his experience in working as a liaison 

between police and schools that when the top-level managers from both the school 

system and the police department become involved and maintain interest in the 

partnership, the chances of success increase.  

  John Rosiak, who spoke at the Forum on Public Policy (2009), stated that law 

enforcement and school personnel differ in a large number of ways.  Due to the 

complexity of these differences “they face challenges in the areas of communications, 

perception, roles, responsibilities, and data sharing” (Rosiak, 2009).  These challenges 

could prompt questions such as: Who is responsible to share information?  Why is the 

police officer carrying a firearm?  Does the police officer’s presence mean the school is 

unsafe? Who does the police officer work for?  What information can legally be shared 
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between the school and the police?  Are the police adequately trained to serve a diverse 

student population? These are questions that school administrators and local police need 

to discuss and agree upon as they begin to form a collaborative partnership (Rosiak, 

2009).  While challenges will present themselves, one mutual goal that this partnership 

has in common is the welfare and safety of the children in the community.  

History of School and Police Partnerships  

Schools and police departments have a long history in the United States of 

working together to improve student safety and to reduce violence in schools.  As 

described in A Toolkit for California Law Enforcement: Policing Today’s Youth (2016), 

programs like “Officer Friendly” date back to the 1960s.  Sponsored by the Sears-

Roebuck Foundation, it was designed to humanize children's perceptions of police 

officers and their work, improve rapport between children and police, increase awareness 

of safety and civic responsibility, and reduce crime involving children. The program 

involved visits by police officers to school classrooms and follow-up activities conducted 

by teachers.  Coordination for these innovative programs would have required 

collaboration between the school administration and the local police department. 

The first documented program involving police officers specifically assigned to 

schools as liaisons began in Flint, Michigan in 1958 (Weiler & Cray, 2011).  The primary 

goal for this earliest program was to improve relationships between local police and 

students.  The responsibilities of police officers assigned to schools included teaching, 

counseling, and mentoring students on a full-time basis.  The initiative in Flint was seen 

as successful and became a framework for other school-based officer programs.  The 

early partnerships between schools and police were often very informal, having no 
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written guidelines (Wolff & McDevitt, 2008).  More recently, there has been a significant 

push from state and local school and law enforcement officials to better document and 

define these partnerships, using Memoranda of Agreement (MOA) to ensure that the 

roles and responsibilities of schools and police departments are clearly defined (Police 

Foundation, 2016). 

 School Resource Officers (SROs), and programs like Drug Abuse Resistance 

Education (D.A.R.E.) and Gang Resistance Education and Training (G.R.E.A.T.) became 

more common in schools starting in the late 1970s. D.A.R.E. was a police officer-led 

series of classroom lessons that taught children from kindergarten through 12th grade 

how to resist peer pressure and live productive drug and violence-free lives.  G.R.E.A.T. 

was an evidence based, police led classroom lecture program designed to prevent 

delinquency, violence, and gang membership among young students.  Over the years, 

research found the original D.A.R.E. program to be ineffective in preventing drug use 

(West et al., 2004).  The D.A.R.E. and G.R.E.A.T. programs have been redesigned over 

time with D.A.R.E.’s Keepin’ it REAL curriculum and an updated G.R.E.A.T. 

curriculum both currently being implemented in some schools. 

While officers assigned to schools were originally required to serve as trainers 

and mentors who would teach students about safety, they began to spend more time on 

crime prevention and law enforcement.  In recent years, as discussions about the role of 

police in schools has grown more complicated, police officials and school officials have 

begun to revisit the role of police in schools with several goals in mind.  First, to 

collaboratively define the role of the police officer in the school building and second, to 
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shift their role away from enforcing school rules, and more toward being a resource for 

the members of the school community (Police Foundation, 2016).   

In order to accomplish these goals, many school boards choose to hire a school 

resource officer (SRO) for their school district (CRS report for Congress, June 2013).  

Law enforcement and school officials are turning to innovative partnerships with schools, 

youth service providers, families, and students to redefine the roles and responsibilities of 

school officers and to facilitate positive interactions with their agencies. 

Today, police officers can serve many roles in schools.  These roles range from 

law enforcement, law related education, crime prevention, conflict resolution, mentor, 

and advisor (Police Foundation, 2016).  Examples of collaboration include assisting in 

providing a safe, caring, and respectful environment for teaching and learning; 

contributing to the development and understanding of good citizenship; diverting children 

away from crime, and work in partnership with other government and community-based 

organizations, to promote positive youth behavior; and encouraging positive, healthy 

recreational activities for children. 

Collaboration between Superintendents and Police Chiefs 

In order to form a relationship between a school district and its local police 

department, a primary partnership that is typically established is between the 

superintendent of schools and the local chief of police.  The agreement between these two 

leaders establishes a framework for the partnership and is key to getting buy-in from all 

stakeholders.  While partnerships between schools and law enforcement function most 

noticeably on a daily basis at the school level, “commitments at the highest levels of each 
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organization are essential for effective partnerships to form.  This means the 

superintendent of schools and the chief of police must commit their involvement and 

organizational resources to the partnership” (Atkinson, 2002).   

According to Atkinson (2002), it is important for school leaders and their law 

enforcement partners to effectively communicate to the community that having a 

partnership between the two organizations is a positive step in creating safe schools.  It is 

a partnership that should be viewed as being beneficial to teaching and learning rather 

than as an indication that neighborhood schools are unsafe.  Atkinson (2002) states, 

“Shared ownership for school safety is common among the strongest and most effective 

school-law enforcement partnerships.”     

Atkinson delineates several strategies that may be effective for building a 

partnership that will be prepared for a critical event.  School leaders should include law 

enforcement on the school’s crisis management team and develop emergency-response 

plans with other emergency responders, such as the fire department and other emergency 

services agencies.  Crisis management teams should develop protocols for the handling of 

specific types of emergencies and practice protocols regularly using tabletop exercises 

and mock evacuations and lockdowns, then critique performance and refine protocols as 

needed. 

In the aftermath of an actual school shooting, school and law enforcement 

partnerships have taken on new demands in the areas of crisis management and critical 

incident response (Atkinson, 2002).  The law enforcement officer, now serving as a 

public safety specialist, is likely to be the first responder in the event of critical incidents 

such fires, explosions, shootings, and other life-threatening events. When critical 
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incidents occur, the school becomes a crime scene. Advance planning for managing 

crises can allow for the smooth transfer of leadership from school personnel to law 

enforcement.  

According to the Hanover research report, Best Practices in School Security, 

which was prepared in 2013, in the days following the Sandy Hook tragedy, the most 

common reaction from school districts was to increase security personnel on school 

campuses.  Some districts did this by inviting local law enforcement to patrol their 

schools while other districts took measures to arm existing security personnel (Hanover 

Research, 2013).  The report goes on to name several school districts identified by 

Security Magazine’s Benchmarking Survey (2012) who used best practices in school 

security.  The top three school districts were the Los Angeles Unified School District in 

California; the Montgomery County Public Schools in Maryland; and the Fairfax County 

Public Schools in Virginia.   

The Los Angeles Unified School District was acknowledged for collaborating 

with the Los Angeles School Police Department on advanced training and tactics in areas 

such as Immediate Action Rapid Deployment for active shooters, Multi-Assault Counter-

Terrorism Attack Capabilities, and Mobile Field Force/crowd control. The Montgomery 

County School District was praised for coordinating and implementing comprehensive 

safety and security programs for the school district and providing 24-hour security for 

Montgomery County Public Schools and school system assets. The Fairfax County 

School District was acclaimed for its comprehensive district-wide crisis management 

plan and individual school crisis plans that include evacuation, shelter-in-place, and 

parent reunification plans. 
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Two other school districts, the Keller Independent School District in Texas, and 

the Skokie School District in Chicago were also given high acclaim for their security 

practices in coordination with local law enforcement.   

 

Collaboration in School Crisis Management 

With a wealth of recommendations for establishing partnerships between school 

administrators and law enforcement, what could happen to cause crisis management 

collaboration to go awry?  Crises are by definition rare and often unexpected events, and 

no plan can anticipate the unique circumstances and special challenges associated with 

each crisis event (Cornell & Sheras, 1998).  Collaboration in school security takes strong 

leadership, coordinated teamwork, and a willingness to accept responsibility.  All parties 

must share a common goal and be willing to work together in a collegial manner.   

Recognition that there may be more than one expert sitting in the room needs to be noted.  

While the school superintendent is the expert on their staff and students’ needs, the layout 

of the building, and scheduling of the day; the police chief is the expert on where security 

personnel should be located, how best to evacuate, and when to divert students to a 

particular location.  These examples show the importance of openly sharing daily 

operations in an effort to fully understand the complexities involved in bringing two 

community partners together to form one common security plan.  It has been my 

experience that it takes years of collaboration to get to the point where both partners 

know and trust each other to make the tough changes and obtain buy-in from staff and the 

community at large, who is often asked to fund the security changes.  When teamwork is 

not operational and concerns over liability and jurisdiction take precedence, mutual 
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respect and trust never comes to fruition, and both sides fail to establish a collaborative 

approach to school security.    

Guides to school crisis management place great emphasis on the development and 

implementation of a crisis plan (Johns & Keenan, 1997; La Pointe, DeMary, Irby, & 

Cundiff, 1996; Petersen & Straub, 1992; Pitcher & Poland, 1992; Watson, Poda, Miller, 

Rice, & West).  School crisis plans typically highlight the importance of leaders taking 

charge by assessing the situation, making decisions, giving direction to others, and 

supervising activities (Petersen & Straub, 1992; Pitcher & Poland, 1992; Watson et al., 

1990).  School leaders must be able to communicate their ideas effectively, setting clear 

and reasonable expectations for others, and maintaining a sense of common purpose and 

collaboration among school staff (Duke, 1987). 

 Crisis guides routinely recommend the establishment of a multidisciplinary crisis 

response team (Garfinkel, Crosby, Herbert, Matus, Pfeifer, & Sheras, 1988; Johns & 

Keenan, 1997; Peterson & Straub, 1992; Pitcher & Poland, 1992; Watson et al., 1990).  

The crisis response team usually includes school staff, law enforcement officers, as well 

as emergency management personnel.  As a result, coordination of effort needs to be 

addressed in the crisis plan since responsibilities, perspectives, and lines of authority may 

differ between each entity.  For a crisis response team to work collaboratively, the 

members must share common goals, roles must be defined, and members must be willing 

to work together in a coordinated manner.  Members must be cognizant that at times the 

goals of law enforcement will focus on possible criminal investigation and apprehension 

of suspects which are matters that go beyond the realm of the rest of the crisis response 

team (Cornell & Sheras, 1998). 



 
 

30 
 

 Cornell and Sheras state that “school crises differ from individual student crisis 

not only because more persons experience the problem, but also because crisis response 

is substantially more complex and multidimensional.”  A school crisis by nature requires 

the coordinated efforts of many professionals including law enforcement officers, school 

administrators, school psychologists, and community mental health personnel. School 

crisis teams must implement their security plans guided by leadership and teamwork in 

order to effectively respond to those crisis events that may occur.  

Failures of seemingly promising endeavors are often associated with dissimilar 

interests, lack of coordination, and inadequate resources (Kania & Kramer, 2011; 

Wandersman, Goodman, & Butterfoss, 2005).  According to the Alberta Association of 

School Resource Officers, when collaboration between school personnel and law 

enforcement takes a wrong turn, several causes are usually evident.  These include a lack 

of a shared vision and clear, mutually established goals; failure to build strong 

relationships between all stakeholders; poor communication with no protocol or 

established schedules for frequent contact and communication; lack of involvement of the 

administration, the community, and community serving officers; inability to operate as a 

team- for example, all stakeholders do not have an equal voice in shaping the partnership, 

power is inappropriately distributed, and ego intervenes and creates power imbalances; 

and no process is in place to resolve disputes and disagreements. 

In order to establish a collaborative partnership, schools can use a tool such as the 

one created by the San Francisco Unified School District (SFUSD, 2016).  The SFUSD 

tool is designed to help school administrators and potential partners, in this case, local 

law enforcement personnel, to determine the type of partnership they hope to create.  In 
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doing so, many of the pitfalls previously shared can be avoided.  When first getting 

started in forming an innovative partnership, the tool can be used to identify a shared 

vision, pre-determine goals, institute communication schedules, and formulate a shared 

accountability method of assessment (see Appendix F).  

 

A Closer Look 

 As experts in the fields of education and criminal justice join forces to address the 

topic of school security, there is a need for research to determine what types of 

relationships currently exist between school administrators and local law enforcement 

and which types of relationships work best.  Questions will arise such as: Who makes the 

decisions?  How often does school administration and local law enforcement meet?  

What types of mutual professional development is provided, if any?  How are security 

decisions incorporated into local budgets?  Each of these questions will need to be 

answered in order to further evaluate how best to protect our schools.   
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CHAPTER 3 

CONTEXT:  SCHOOL SECURITY IN NEW JERSEY 

 

Background 

Following the shooting at the Sandy Hook Elementary School in 2012, the State 

of New Jersey created a School Security Task Force.  This task force was co-chaired by 

the Commissioner of the Department of Education and the Director of the Office of 

Homeland Security and Preparedness. I constructed my study based on the premise that 

leaders with broad educational backgrounds and experiences can come together to share 

their expertise in the implementation of school security policies and procedures.  

 The New Jersey School Security Task Force organized itself into three working 

committees:  one focused on security issues involving law enforcement on school 

property; another focused on technology and architectural issues related to school 

buildings and associated facilities, and a third committee focused on cyber-security and 

emergency communications.  It became evident that each of these committees required 

the collaboration between the New Jersey Department of Education and New Jersey Law 

Enforcement.  After years of research on the topic of school security, my intention is to 

bring the interdisciplinary collaboration framework into a practical approach for school 

leaders.  By investigating how school superintendents can collaborate with local law 
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enforcement officials, a myriad of innovative ways to provide enhanced security to 

school districts will begin to unfold. 

 

New Jersey School Security Task Forces 

The New Jersey School Boards Association (NJSBA) immediately began 

discussions of school safety and security following the Connecticut school shooting.  In 

its 2014 School Security Task Force Report, recommendations were given in the areas of 

Security Personnel; School Climate; Policy and Planning; Communications; Training in 

School Security; Physical Security; and Financing School Security.  Contained within its 

pages were a total of 45 research based recommendations to be used as a resource to help 

determine further state and local action to ensure the physical and emotional well-being 

of New Jersey students. 

Following the NJSBA School Security Task Force Report recommendations, 

changes to legislation began to take place.  First proposed in 2015, a bill (S86) was 

introduced to establish Class III special law enforcement officers to provide security in 

public and nonpublic schools.  After being conditionally vetoed by New Jersey Governor 

Chris Christie, it was later signed into public law on November 30, 2016.  This law 

would allow specially trained, armed, retired police officers to be hired in New Jersey 

schools.  New Jersey legislation (P.L. 2016, c.68) now establishes Class III special law 

enforcement officers to provide security in public/nonpublic schools and county colleges. 

In July 2015, the New Jersey School Security Task Force issued their own report 

presented by the New Jersey Commissioner of Education and the Director of the Office 
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of Homeland Security and Preparedness.  The final report contained 42 recommendations 

deemed practical in terms of time and resources available at both the State and school 

district levels.  The recommendations were created to address 14 identified issues such as 

improving response time to emergency situations; stationing police officers in each 

school building; and hardening school perimeters and building entryways.  

One of the issues identified in the New Jersey School Security Task Force Report 

(2015) focused on how to improve response times to emergency situations, including 

lockdowns, active shooter incidents, and bomb threats.  One recommendation was to 

amend the existing New Jersey School Security Drill legislation (P.L. 2009, c.178).  It 

would require that ongoing training in various formats (e.g., drills, tabletops, and 

functional exercises) be conducted collaboratively by schools and professional 

emergency responders such as fire, police, and emergency medical services.  The goal 

was to identify weaknesses in current school safety and security policies and procedures 

and to increase the effectiveness of emergency responses.  The bill required annual 

school security training for school employees to be conducted collaboratively with 

emergency responders and required a law enforcement officer to annually attend at least 

one school security drill.  The law was passed in 2016. 

Several New Jersey laws passed in 2016 and 2017 require additional security 

measures.  P.L. 2016, c.79 requires certain school security measures to be incorporated in 

architectural design of new school construction and certain school security measures for 

existing buildings.   P.L. 2017, c.119 requires the Board of Education to have a 

memorandum of understanding with local law enforcement authorities for accessing live 

streams of video surveillance equipment. 
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Lagging somewhat behind, the New Jersey Department of Law and Public Safety 

and the New Jersey Department of Education did not issue a revision to the Uniform 

State Memorandum of Agreement between Education and Law Enforcement Officials 

until January 2019.  Written in 1988, this Memorandum of Agreement (MOA) 

documented each departments’ mutual commitment to work together as equal partners in 

addressing problems as they related to school age children.   The MOA was subsequently 

revised by the Commissioner of Education and the New Jersey State Attorney General in 

1992, 1999, 2007, 2011, and most recently in 2019.  The MOA provides the framework 

for interaction among education professionals, law enforcement agencies, and community 

organizations in mandating regular and on-going discussions between school 

administrators and law enforcement (see Appendix G). 

 

New Jersey Office of School Preparedness and Emergency Planning 

The State of New Jersey has recently established the New Jersey School Safety 

Specialist Academy in the New Jersey Department of Education.  The Academy will 

implement a School Specialist Safety Certification Program.  The superintendent of each 

school district shall designate a school administrator as a School Safety Specialist for the 

district (P.L. 2017, c.162).  This law was approved on July 17, 2017; it will go into effect 

on the 180th day after the date of the enactment.   

According to Ben Castillo, the director of the Office of School Preparedness and 

Emergency Planning, the responsibilities of the School Safety Specialist (SSS) are to 

supervise and provide oversight for all school safety and security personnel; to ensure 
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safety and security policies and procedures comply with state laws and regulations; to 

provide the necessary training and resources to school district staff in matters relating to 

school safety and security; and serve as the district’s liaison with local law enforcement, 

as well as national, state and community agencies and organizations, in matters of school 

safety and security (School Safety Specialist Training, June 2018). 

During the 2018 training, the New Jersey Department of Education’s Office of 

School Preparedness and Emergency Planning shared specific recommendations for 

physical security with superintendents that include having the ability to lock students 

behind doors, securing vestibules, utilizing classroom window covers, and installing 

interior and exterior security cameras.  Specific recommendations for school security 

plans were also shared that include assembling a district-wide planning team, developing 

procedures to respond to hazards, training student and staff, and conducting drills and 

tabletop exercises. 

 

 

New Jersey School Security Enhancements 

 

 

Historically, school security in New Jersey has been left up to individual school 

districts.  Many recommendations are given and few are mandated by the State to be 

utilized.  Decisions on school security are made by individual school superintendents, in 

consultation to some degree with their local law enforcement officials, and later approved 

by the local school board.  Due to the expense involved with enhancing school security 

measures, it is important for school leaders to consult with experts in the field. 
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Security upgrades can be costly and therefore they must be chosen wisely.  In his 

presentation to the NJSBA Task Force, architect William D. (Ted) Hopkins III provided 

his research on school shootings and explained the importance of “deter, slow, and 

detain” as the major tenet that guides physical security enhancements, procedures, and 

staffing.  He stated that under the conditions described by the superintendent of 

Newtown, Dr. Janet Robinson, police have learned that minutes count.  Superintendent 

Robinson has shared that the entire Sandy Hook Elementary School shooting was over in 

four minutes.   

Hopkins further explained that there is a difference between being a soft target 

and a hard target.  Schools have been perceived to be easy or soft targets.  The goal of 

target hardening is to strengthen the defenses of a school site and deter criminal activity 

by increasing the perceived risk to an offender.  Securing a school site not only means 

making it more difficult to penetrate, but also sending a clear message to an intruder that 

there will be some resistance when they approach a school if they choose that site to harm 

others.  Even with target hardening, if this does not deter an intruder, security measures 

have to slow down and detain them.  These enhanced security measures could include 

secure vestibules, self-locking corridor doors, intrusion locksets, and additional security 

personnel (Hopkins, 2013). 

With limited resources, school districts will have to pick and choose carefully 

among various types of physical alterations, renovations, and security equipment.  The 

NJSBA Task Force identified three security enhancements, as cited by Hopkins, which 

would provide the most value.  These include classroom door hardware- the upgrade to 

the locks on classroom doors could be performed over time, starting with those 



 
 

38 
 

classrooms closest to the front entrance; entryway redesign- the addition of security doors 

and partitions would detain visitors in vestibules until security clearance is granted and/ 

or would direct individuals to the principal’s office and away from classrooms; and 

ballistic film- the application of ballistic film to exterior glass could be used as a low cost 

alternative to installing bullet proof glass. 

Since the Newtown tragedy, a majority of school districts in New Jersey have 

implemented new security measures, according the NJSBA Task Force Survey (2013) of 

local school officials.  The electronic survey was administered July 25 through 

September 26, 2013 to local school board presidents and school business administrators.  

Two hundred seventy-three local school officials participated in the survey.  Over 85% of 

respondents answered “yes” to the question, “Has your school district implemented new 

security measures since the December 14, 2012 incident in Newtown, Connecticut?”   

Resoundingly, New Jersey school leaders have taken the tragedy at the Sandy Hook 

school very seriously. 

 

Summary 

The topic of school security is of great importance to school district 

administrators and local law enforcement officials throughout the United States.  A safe 

and effective school framework allows teachers to teach and students to learn in an 

environment where all members of the school community feel safe from harm.  Many of 

these safeguards require years of planning by members of a designated school safety 

team.  The work of these teams often takes place behind the scenes and information is 

shared only once detailed safety plans are created for the district.  While no security plan 
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will ever prevent all dangers, there is a clear need for school superintendents and local 

police chiefs to collaborate on methods to continually find ways to keep our students safe 

during the hours that they are at school.   

The State of New Jersey has formed many task forces since the tragic shooting at 

the Sandy Hook Elementary School.  These task forces have provided school district 

administrators in New Jersey with numerous suggestions for improving school security.  

The question remains to be asked:  What is actually taking place in New Jersey schools to 

keep our students safe?  In my study I will investigate the ways that school 

superintendents and local police chiefs collaborate; share what are perceived to be 

effective practices in school security to further protect the students we are entrusted to 

protect; explore school security improvements that have been made since the Sandy Hook 

Elementary School shooting; and analyze the relationship between school security 

enhancements and collaboration between school district officials and local police 

departments. 
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CHAPTER 4 

RESEARCH DESIGN 

 

Research Questions 

1. In what ways do school district officials and local police officials collaborate 

around school security issues? 

2. What do school officials perceive as effective practices they can use to protect 

their students? 

3. What are some examples of security enhancements that have been made in 

schools following the Sandy Hook Elementary School shooting? 

4. What is the relationship between school security enhancements and the types 

of collaboration between school district officials and local police officials? 

                                                      

Methodology 

The literature review uncovered an extensive array of qualitative and quantitative 

research methods that have been used for studying school security.  As I looked more 

closely at collaboration and school security, I used a mixed methods approach to study 

the relationships between school district leaders and local police officials.  Quantitatively, 

I surveyed a cluster sample of superintendents and corresponding police chiefs in three 

New Jersey counties (Atlantic County, Cape May County, and Burlington County) to 
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determine what relationships exist, who makes the decisions involving school security, 

and what improvements have been made to school security in the years following the 

Sandy Hook school shooting.  Qualitatively, I delved further when interviewing four 

superintendents who are involved in a very strong working relationship with their local 

police department and one superintendent who is involved in not as strong of a working 

relationship with the local police department.  These interviews were arranged based on 

the data collected in the initial surveys.  The information gleaned not only explained 

what is taking place between school officials and police departments but why these 

relationships were of vital importance in keeping our schoolchildren safe. 

 The initial decision to use mixed methods was made due to my desire to reach out 

to superintendents and local police departments throughout the state of New Jersey.  As a 

practicing superintendent, I was curious as to what security measures were taking place in 

other schools and whether or not collaboration with local law enforcement was occurring.  

In order to fully address my research questions, it was necessary to gather in-depth 

information that went beyond the surveys.  By limiting my study to three nearby counties 

in New Jersey, I was able to gather the additional information that I was interested in 

while utilizing the data to pinpoint the specific superintendents that would provide the 

most relevant information for the ensuing interviews.    

 My ultimate goal continued to be to develop best practices in how school district 

officials can effectively work together with law enforcement to ensure the safety of our 

schoolchildren. 

 As I created the 15 questions for my survey, I modified my initial format for 

answering the questions from a fill in the blank response to a common Likert scale.  I 
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shared the questions with members of my committee and received excellent feedback that 

I used to further refine the answer choices.  I also piloted the survey questions with my 

administrative team and the local police chief and incorporated their suggestions as well.   

In my research, the survey was used to identify which school districts had a strong 

working relationship with their local police departments and which school districts, if 

any, had a poor working relationship with their local police departments.  Two of the 

survey questions were specific to superintendents only and police chiefs only.  The other 

thirteen survey questions were designed to gather information from both superintendents 

and police chiefs.  Survey participants were given the option of whether or not they chose 

to leave contact information for a follow up interview. 

 As I created the questions for my interview protocol, I reviewed the ten interview 

principles from Patton (1990, p. 428).  I formulated questions that were open-ended, 

would probe as appropriate, and would show the participant that I valued their answers.  

Once the sample interview protocol was created, I piloted the interview with a retired 

superintendent.  She gave me good feedback and I used her suggestion to start the 

interview on a personal note by gathering demographic information.  We also discussed 

that there would be several opportunities to add follow up questions into the semi-

structured interview.  Finally, we discussed giving the participant the opportunity to share 

anything else about school security that he/ she may want to add to the interview.  

Next, I determined the place for conducting the interviews.  Creswell (2013, p. 

165) suggests finding a quiet location free from distractions.  This turned out to be a quiet 

area in the superintendent’s office.  My experience with conducting interviews in the past 

has shown me that multi-tasking cannot take place when complete attention is required to 
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be a good listener.  Audiotaping the interviews also took place for the most accurate 

recording of information. 

Finally, I would be remiss if I did not seriously reflect on the confidentiality 

component of the interviews.  While the surveys required contact information to be given 

so that interviews could follow, the information gleaned from the surveys and interviews 

remained confidential.  All data collected was examined so that no participant could be 

identified. 

 

Methods of Analysis 

Data collected from the surveys were analyzed utilizing IBM’s SPSS Statistics.   

This statistical software package was used to analyze data, formulate hypotheses, and 

carry out statistical and analytical procedures.  I initially began with analyses that 

included descriptive statistics to show frequencies and percentages, and correlations, and 

to compare the means of dependent and independent variables.  Following this analysis, I 

created a correlation matrix of all survey variables.  This required me to recode the 

following questions into different variables: 

Question 2: Who do you typically meet with?  

Question 9:  Who typically makes the decisions on school security?  

Finally, I ran a linear regression on the following questions: 

Question 13: Please indicate the extent to which you agree with the following statement: 

The students in my community are safe when they are at school. 
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Question 14: Please indicate the extent to which you agree with the following statement:  

There is collaboration between the school administration and the local police.   

A variety of customized tables were created to display the research results from the 

superintendent surveys as well as the police chief surveys. 

Data collected from the interviews were analyzed and then coded to determine the 

superordinate and emergent themes.  The process of coding is the ability to segment and 

label text to form descriptions and broad themes in the data (Saldana, 2013).  According 

to Saldana, superordinate themes are based on commonalities, while emergent themes are 

identified through reviewing each participant’s responses.  These themes were then used 

to help answer the research questions.   

The researcher engaged in note-taking during the interviews. All interviews were 

documented on a digital recorder and later transcribed verbatim using the company 

rev.com.  Tables were created by the interviewer to highlight superordinate themes, 

identify emergent themes, and memorialize participant responses.   

 

Limitations of the Study 

 Limitations are the components of a study that may negatively impact the results 

of a study and that may limit the generalizability of the study (Gay & Airasian, 2000).  

Limitations of this study include the following.  First, the study was limited to New 

Jersey which may limit the generalizability of the results to other states.  Second, the data 

was limited by any bias that superintendents may have in their responses due to state 

funding and local budget constraints.   
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Delimitations are limitations of a study that the researcher purposely puts into 

place in order to limit the scope of the study (Gay & Airasian, 2000).  The following 

delimitations apply to this study.  First, only superintendents and police chiefs in three 

southern counties in New Jersey were surveyed as part of the research.  These counties 

were chosen to provide the interviewer with an opportunity to be in close enough 

proximity to further interview superintendents based on the data collected in the initial 

surveys.  Second, in my study I only conducted follow up interviews with school 

superintendents. 

A representative sample is a small number of people who accurately reflect the 

members of the larger entity.  I did not identify any systematic biases in the survey 

process and therefore the respondents approximate a representative sample.  Surveys 

were given to 45 police chiefs and 73 superintendents.  Twenty-five police chiefs (56%) 

returned their surveys and 43 superintendents (59%) returned their surveys.  The 

population consisted of men and women from a variety of backgrounds.  Surveys were 

distributed during county roundtable meetings and surveys were handed in upon 

completion.  The surveys were filled out on a voluntary basis and were only given to 

members who were in the room at the time of distribution, which explains why the return 

rate was not higher.   

 

Timeline 

The timeline for my research began in September 2017 when I defended my initial 

proposal and submitted my paperwork to the Institutional Review Board.   Following the 
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IRB review, surveys were distributed to superintendents and police chiefs during the 

month of October.  Later that month I began to analyze the data and identified which 

superintendents to interview.  The interviews were conducted in person at each 

superintendents’ office during the months of November and December.  Each interview 

was summarized and themes were extracted during the month of December.   

  In depth, quantitative statistical and qualitative data analyses were completed 

between January and August.  Final edits to the draft dissertation began in September and 

were completed in January 2019 (see Appendix H).  
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CHAPTER 5 

RESEARCH FINDINGS 

 

 This chapter presents the results of the mixed method study designed to examine 

what relationships exist between school superintendents and local police chiefs.  It begins 

with the results of the police surveys and superintendent surveys that were administered 

to police chiefs and superintendents in Atlantic County, Cape May County, and 

Burlington County, New Jersey.  Upon review of the survey data, five superintendents 

were identified for in-depth interviews to further obtain qualitative data.  Pseudonyms are 

used to protect the confidentiality of all subjects. The following are the results of the 

research. 

 

The Surveys 

Police Chief Survey 

The surveys were distributed at county roundtable meetings in Atlantic/Cape May 

County and Burlington County.  Out of a total of 45 surveys administered in the three 

counties, 25 police chiefs completed the survey.  This was a response rate of 56% (see 

Appendix I). 
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Summary of Police Chief Surveys 

 76% of police chiefs described the working relationship with school district 

administration as a strong or very strong relationship. 

 38% of police chiefs typically meet with the superintendent. 

 70% of police chiefs meet with school district administration more than five times 

a year. 

 Fire drills are typically observed by the police department two times a year in the 

45% of school districts. 

 Security drills are typically observed by the police department more than five 

times a year in the 33% of school districts. 

 16% of police chiefs frequently or very frequently discussed budget items for 

security with school district administration. 

 26% of police chiefs frequently or very frequently discussed the Memorandum of 

Agreement with school district administration. 

 30% of police chiefs frequently or very frequently offered professional 

development on school security to school staff. 

  75% of police chiefs typically make decisions on school security with school 

district administration. 

 Revision of school security plans occurred most frequently since the Sandy Hook 

School shooting. 

 12% of police chiefs agree or strongly agree that school district administrators 

should be armed. 
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 88% of police chiefs agree or strongly agree that students in their community are 

safe when they are in school. 

 100% of police chiefs agree or strongly agree that there is collaboration between 

the school administration and the local police. 

 28% of police chiefs agree that school security measures can make parents feel 

unwelcome. 

(see Appendix J) 

 

Police Chief Survey Correlations 

   

Correlation Matrix and Descriptive Statistics for Police Survey Variables 

Key:  A Likert scale was used for all variables except items 2 and 9.    

Questions 2 and 9 contained nominal variables that were dummy coded.   

(Q2- Superintendent or Principal=1;  Teacher liaison or Building supervisor or Other=0)  

(Q9- School district officials and Police department officials=1;  School district 

officials=0)  (see Table 1). 
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Table 1 

Correlation Matrix and Descriptive Statistics for Police Survey Variables 

____________________________________________________________________________________________________________ 

                               M   SD  1 2 3 4 5 6 7 8 9 12 13 14 15 

1 Working relation 4.20 1.041   __ .630** .412* .187 -.119 .475* .451* .478* -.071 -.239  -.093 .297  .288 

2 Meet with    .88      .338  __ .075  .477*  .175 .410* .568** .150 -.171  .091  -.023 .312  .287 

3 Times a year  5.25 1.294   __ -.205 -.091 .356 .300 .579** .497* -.365  .499* .850**  .050 

4 Fire drills  3.20 1.989    __ .742** .507* .394 -.013  .018  .209 -.380  .011  .079 

5 Security drills 3.54 1.933     __ .231 .361 -.081 -.135  .044 -.156 -.204 -.134 

6 Budget items 2.44 1.417      __ .831**  .453*  .369 -.157   .020  .390 -.032 

7 MOA  3.00 1.243       __  .503*  .260 -.329   .056  .260   .061 

8 Prof Dev  2.83 1.302        __  .328  -.215   .075 .463*   .061 

9 Decisions    .78  .422         __  -.069   .157 .489*   .234 

12 Armed  2.04 1.207           __  -.166 -.205  -.245 

13 Safe  4.32  .690            __ .558**  -.194 

14 Collaboration 4.72  .458            __   .104 

15 Unwelcome 2.48 1.194              __ 

N= 25 

*statistically significant at p<.05 level                **statistically significant at p<.01 level             
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Summary of Police Survey Analysis 

The following questions were removed from the correlation matrix and were used 

for further analysis in the qualitative study.   

Question 10:   What security measures were in place prior to the Sandy Hook Elementary 

School shooting?  

Question 11:   What improvements have been made since the Sandy Hook Elementary 

School shooting? 

Frequencies were obtained for each of the security measures/ improvements, however the 

analysis lent itself more toward to the number of security measures/ improvements made.   

The survey questions that had the most correlations with other items were:  

Question 1:  Describe the working relationship that exists with your school district 

administration. 

Question 3:  How many times a year do you typically meet? 

Question 6:  To what degree are budget items for security discussed with school 

administration? 

 Question 8:  To what degree is professional development on school security offered to 

school staff by the local police department? 

  

 

 

      



 
 

52 
 

The following is a closer look at the findings from each of the four survey questions that 

yielded the most correlations. 

Question 1:  Describe the working relationship that exists with your school district 

administration. 

Most police chiefs described the working relationship that exists with their local 

police department as strong or very strong, with a mean of 4.20 and a standard deviation 

of 1.041.  This item correlated significantly and positively with the following questions: 

Question 2:  Who do you typically meet with?   

Question 3:  How many times a year do you typically meet?   

Question 6:  To what degree are budget items for security discussed with school 

administration?   

Question 7:  To what degree are Memorandum of Agreements (MOA) discussed each 

year?   

Question 8:  To what degree is professional development of school security offered to 

school staff by the local police department? 

 The strongest correlation for Question 1 was with Question 2. The correlation of 

.630 was statistically significant at the p<.01 level.  The strongest working relationships 

between police chiefs and school district administration depended upon who they met 

with.  This finding was predicted in the research.  According to Atkinson (2002), 

effective partnerships require commitments from individuals at the highest level of each 

organization.  Police chiefs who met with superintendents and/or principals had the 
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strongest working relationships.  Most police chiefs agreed or strongly agreed that there 

is collaboration between the school administration and the local police, with a mean of 

4.72 and a standard deviation of .458.   

Question 3:  How many times a year do you typically meet? 

Police chiefs met with school personnel an average of 5.25 times a year.  In the 

superintendent interviews, it was evident that the number of opportunities that 

superintendents had to collaborate at meetings with police chiefs, the more the 

relationship strengthened. This item correlated significantly and positively with the 

following questions: 

Question 1:  Describe the working relationship that exists with your school district 

administration.  

Question 8:  To what degree is professional development of school security offered to 

school staff by the local police department?  

Question 9:  Who typically makes the decisions on school security?   

Question 13:  Please indicate the extent to which you agree with the following statement:  

The students in my community are safe when they are at school.  

Question 14:  Please indicate the extent to which you agree with the following statement:  

There is collaboration between the school administration and the local police. 

 The strongest correlation for Question 3 was with Question 14.  The correlation of 

.850 was statistically significant at the p<.01 level.  The strength of the collaboration 
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between school administration and local police was significantly and positively 

associated with how many times a year they met. 

Question 6:  To what degree are budget items for security discussed with school 

administration? 

While budget items are discussed to less than a moderate degree, this item had 

several significant and positive correlations.  There was a correlation between this item 

and the following questions: 

Question 1:  Describe the working relationship that exists with your school district 

administration. 

Question 2:  Who do you typically meet with?   

Question 4:  How many times a year are fire drills typically observed by the police 

department?   

Question 7:  To what degree are Memorandum of Agreements (MOA) discussed each 

year?  

Question 8:  To what degree is professional development of school security offered to 

school staff by the local police department. 

 The strongest correlation for Question 6 was with Question 7.  The correlation of 

.831 was statistically significant at the p<.01 level.  This suggests that discussions on 

budget items for school security and discussions about MOAs are highly correlated. 
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Question 8: To what degree is professional development of school security offered to 

school staff by the local police department. 

Similarly, professional development is generally offered by the police department 

to less than a moderate degree, however this item also had several significant and positive 

correlations.   There was a correlation between this item and the following questions: 

Question 1:  Describe the working relationship that exists with your school district 

administration.   

Question 3:  How many times a year do you typically meet?   

Question 6:  To what degree are budget items for security discussed with school 

administration?   

Question 7:  To what degree are Memorandum of Agreements (MOA) discussed each 

year?  

Question 14:  Please indicate the extent to which you agree with the following statement:  

There is collaboration between the school administration and the local police. 

 The strongest correlation for Question 8 was with Question 3.  The correlation of 

.579 was statistically significant at the p<.01 level. The degree to which professional 

development on school security was offered to school staff by the local police depended 

upon how many times a year they typically met. 

 

 

 



 
 

56 
 

Superintendent Survey 

 The surveys were distributed at county roundtable meetings in Atlantic/Cape May 

County and Burlington County.  Out of a total of 73 surveys administered in the three 

counties, 43 superintendents completed the survey.  This was a response rate of 59% (see 

Appendix I). 

 

Summary of Superintendent Surveys  

      

 82% of superintendents described the working relationship with their local police 

department as a strong or very strong relationship. 

 41% of superintendents typically meet with the police chief. 

 40% of superintendents meet with their local police department more than five 

times a year. 

 Fire drills are typically observed by the police department one time a year in 41% 

of school districts. 

 Security drills are typically observed by the police department two times a year in 

35% of school districts. 

 17% of superintendents frequently or very frequently discussed budget items for 

security with the local police department. 

 26% of superintendents frequently or very frequently discussed the Memorandum 

of Agreement with the local police department. 

 17% of superintendents frequently or very frequently received professional 

development on school security by the local police department. 
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 57% of superintendents typically make decisions on school security with police 

department officials. 

 Physical security improvements occurred most frequently since the Sandy Hook 

School shooting. 

 12% of superintendents agree or strongly agree that school district administrators 

should be armed. 

 96% of superintendents agree or strongly agree that students in their community 

are safe when they are in school. 

 93% of superintendents agree or strongly agree that there is collaboration between 

the school administration and the local police. 

 24% of superintendents agree that school security measures can make parents feel 

unwelcome.    

(see Appendix J) 

 

Superintendent Survey Correlations 

 

Correlation Matrix and Descriptive Statistics for Superintendent Survey Variables 

Key:  A Likert scale was used for all variables except items 2 and 9.   

Questions 2 and 9 contained nominal variables which were dummy coded.   

(Q2- Police chief or Police captain=1;  Police officer or Other=0)  (Q9- School district 

officials and Police department officials=1;  School district officials=0)  (see Table 2).     
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Table 2 

Correlation Matrix and Descriptive Statistics for Superintendent Survey Variables 

___________________________________________________________________________________________________________ 

                               M   SD   1  2   3   4   5   6   7   8   9   12   13   14   15 

1 Working relation 4.21   .965   __ .516** .602** .340* .263 .231 .284 .401** .424**  .234  .259 .668** -.192 

2 Meet with    .70   .465  __ .195 .061 .101    -.017 .214 .298 .045  .078  .149 .545**  .099  

3 Times a year  4.26 1.712   __ .440** .251 .532** .161 .177 .461**  .186 -.179 .350* -.003 

4 Fire drills  2.68 1.942    __ .676** .571** .369* .319* .180 -.070 -.091 .329* -.128 

5 Security drills 3.21 1.894     __ .257 .177 .255 .201  .061 -.030 .407** -.028 

6 Budget items 2.28 1.120      __ .282 .414** .350* -.066 -.025 .256 -.072 

7 MOA  3.02 1.047       __ .212 .206 -.184  .184 .347*  .056 

8 Prof Dev  2.29 1.175        __ .213  .114  .210 .522** -.080 

9 Decisions    .57  .501         __  .105 -.167 .199  .140 

12 Armed  1.90 1.265           __ -.029 .132  -.074 

13 Safe  4.34 .656            __ .302 -.353* 

14 Collaboration 4.57 .770            __ -.122 

15 Unwelcome 2.47 1.054              __ 

N= 43 

*statistically significant at p<.05 level                **statistically significant at p<.01 level              
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Summary of Superintendent Survey Analysis 

The following questions were removed from the correlation matrix and were used 

for further analysis in the qualitative study.   

Question 10:   What security measures were in place prior to the Sandy Hook Elementary 

School shooting?  

Question 11:   What improvements have been made since the Sandy Hook Elementary 

School shooting? 

Frequencies were obtained for each of the security measures/ improvements, however the 

analysis lent itself more toward to the number of security measures/ improvements made.   

The survey questions that had the most correlations with other items were: 

Question 1:  Describe the working relationship that exists with your local police 

department 

Question 4:  How many times a year are fire drills typically observed the police 

department 

 Question 14:  Please indicate the extent to which you agree with the following statement:  

There is collaboration between the school administration and the local police.   

The following is a closer look at the findings from each of the three survey questions that 

yielded the most correlations. 
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Question 1:  Describe the working relationship that exists with your local police 

department. 

 Most superintendents described the working relationship that exists with their 

local police department as strong or very strong, with a mean of 4.21 and a standard 

deviation of .965.  This item correlated significantly and positively with the following 

questions: 

Question 2:  Who do you typically meet with?   

Question 3:  How many times a year do you typically meet?   

Question 4:  How many times a year are fire drills typically observed by the police 

department?    

Question 8:  To what degree is professional development of school security offered to 

school staff by the local police department?    

Question 9:  Who typically makes the decisions on school security?   

Question 14:  Please indicate the extent to which you agree with the following statement:  

There is collaboration between the school administration and the local police. 

 The strongest correlation for Question 1 was with Question 3 and Question 14.  

The correlations of .602 and .668, respectively, were statistically significant at the p<.01 

level. The strongest working relationships between school superintendents and their local 

police department depended upon how many times a year that they met and whether or 

not there was collaboration between the two organizations.  A common theme throughout 

the interviews with superintendents with the strongest relationships was the ease in which 
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they were able to schedule a meeting with the police chief or reach out to the police chief 

to collaborate on a common goal.   

Question 4:  How many times a year are fire drills typically observed by the police 

department? 

It is interesting to note that Question 4 had several significant and positive 

correlations.  Fire drills are not often observed by the police department, with a mean of 

2.68 times a year and a standard deviation of 1.942.  However, in districts where this 

occurs more frequently, there is a correlation that they have a better working relationship, 

meet more often, have more security drills observed, discuss budget items more 

frequently, discuss MOA’s more frequently, offer more professional development, and 

collaborate more.  As Kania and Kramer (2011) explain, as relationships strengthen, 

stakeholders begin to move beyond initially established standards. 

 The strongest correlation for Question 4 was with Question 5:  How many times a 

year are security drills typically observed by the police department?  The correlation of 

.676 was statistically significant at the p<.01 level. The number of times a year that a fire 

drill is observed by the police department is highly correlated with the number of times a 

year that security drills are typically observed. 

Question 14:  Please indicate the extent to which you agree with the following 

statement:  There is collaboration between the school administration and the local 

police. 

 Most superintendents agreed or strongly agreed that there is collaboration 

between the school administration and the local police, with a mean of 4.57 and a 
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standard deviation of .770.  This finding was echoed in the qualitative study as each of 

the superintendents interviewed stated that they had either a very strong or a strong 

relationship with the police chief.  This item correlated significantly and positively with 

the following questions: 

 Question 1:  Describe the working relationship that exists with your local police 

department.   

Question 2:  Who do you typically meet with?   

Question 3:  How many times a year do you typically meet?  

 Question 4:  How many times a year are fire drills typically observed by the police 

department?   

Question 5:  How many times a year are security drills typically observed by the police 

department?   

Question 7:  To what degree are Memorandum of Agreements (MOA) discussed each 

year?   

Question 8:  To what degree is professional development of school security offered to 

school staff by the local police department? 

The strongest correlation for Question 14 was with Question 1.  The correlation of 

.668 was statistically significant at the p<.01 level. The strongest collaborations between 

school administration and the local police depended upon whether or not there was a 

strong working relationship between the two organizations. 
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Additional Findings 

The correlation between Question 1 and Question 2 on the superintendent survey 

was of significant interest to me.  I was interested to see if a superintendent meeting with 

the police chief made a difference in the type of working relationship the school had with 

the local police department.  Since I had already recoded Question 2, I was able to 

individually compare the results for police chiefs, police captains, and the combination of 

police chiefs and/ or police captains.  The results of the correlations are shown in Table 3. 

Table 3 

Superintendent Survey:  Correlation between Working Relationships and Who Do You 

Meet With 

  

Qu2 

(Chief) 

Qu2 

(Captain) 

 

 

 

 

Qu2 

(Chief and 

Captain) 

Describe the 

working 

relationship 

that exists with 

your local 

police 

department. 

Pearson Correlation 1 .483** .187 .516** 

N 43 43 43 43 

Qu2 (Chief) Pearson Correlation     .483** 1 -.143 .776** 

N 43 43 43 43 

Qu2 (Captain) Pearson Correlation  .187 -.143 1 .339* 

N 43 43 43 43 

Qu2 (Chief and 

Captain) 
Pearson Correlation 

N 

    .516** 

43 

 .776** 

43 

.339* 

43 

1 

43 

 

** Correlation is significant at the 0.01 level  

*   Correlation is significant at the 0.05 level 
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 While a slightly higher correlation existed between superintendents who meet 

with police chiefs and/or captains, (.516 vs. solely police chief .483), police captains were 

not mentioned unilaterally during the superintendent interviews, as police chiefs were.   

 A visual depiction of the results of Question 1 and Question 2, along with the 

correlation graph for these two questions are shown in Figures 1, 2, and 3. 

Figure 2. Superintendent survey question 2:  Who do you typically meet with? 

 

 

 

  
  

  

 

 

  Very limited or no relationship 0  

  
  

 

 

 

   Somewhat limited relationship 4  

  
  

 

 

 

  Average relationship 4  

  
  

 

 

 

  Strong relationship 14  

  
  

 

 

 

  Very strong relationship 21  

     

 
Figure 1.  Superintendent survey question 1:  Describe the working relationship that 

exists with your local police department. 
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  Other 10  
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Figure 3.  Superintendent Survey:  Correlation between Working Relationships and Who 

Do You Meet With (all)   
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Looking more closely at collaboration, in strong working relationships between 

superintendents and local police departments, there was strong agreement that 

collaboration existed between the two organizations.  Strong working relationships and 

collaboration were highly correlated to each other at .668 when superintendents were 

surveyed.  Other variables that were statistically significant to collaboration were: who 

superintendents typically meet with; how many times a year they typically meet; how 

many times a year fire drills are typically observed; how many times a year security drills 

are typically observed; to what degree MOAs are discussed; and to what degree is 

professional development on school security offered to school staff.  When collaboration 

existed between school superintendents and local law enforcement these additional 

services were often readily available to the schools.   

To further my statistical exploration, I decided to run a regression analysis to see 

if any of the variables were stronger predictors of whether or not collaboration would 

take place.  A relatively small set of variables was used to predict agreement that there is 

collaboration between school administration and local police.  They were chosen based 

on conceptual clarity and upon inspection of the correlation matrix.  I included strong, yet 

independent variables for the analysis.  A larger set of variables was contraindicated 

given the relatively small sample size to avoid over-specifying the model. 

I first ran a linear regression on the superintendent survey data with collaboration 

as the dependent variable.  For the independent variable, I included how many times a 

year superintendents and local police met; to what degree budget items for security are 

discussed; to what degree MOAs are discussed; and to what degree professional 

development on school security is offered.  There was a high multiple correlation (R= 
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.639) that these variables are predictors of whether the partners agree that there is 

collaboration between the school administration and the local police.  Using the same 

independent variables, a linear regression was also run with students are safe as the 

dependent variable.  There was a low/moderate correlation (R= .392) that these variables 

are predictors of whether the partners agree that students in their community are safe 

when they are at school (see Table 4). 

 The results of the superintendents survey linear regression show that the set of 

four variables yielded an R2 of .409 (adjusted R2 = .341) for collaboration between 

superintendents and police.  The most significant contributor was the degree that 

professional development on school security is offered to school staff by the local police 

department. The number of times a year that superintendents and police typically meet 

and the degree that MOAs are discussed each year are each predictors that approach 

statistical significance (p= .067 and .066 respectively) that there will be collaboration 

between the two groups.  The degree that budget items for security were discussed was 

not statistically significant. The R2 for these predictors of agreement that students are safe 

when they are at school was only .154. None of the individual Beta weights was 

statistically significant.   

Professional development on school security when offered to school staff by the 

local police department is a strong predictor that collaboration is taking place between the 

two organizations. 
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Table 4 

 

Results of Superintendents Survey Linear Regression Analyses Predicting 

Agreement that There is Collaboration between School Administration and 

Local Police and Students in My Community Are Safe When They Are at 

School  

 
Collaboration 

 
Students are safe 

Predictor Beta β 

Weight (t) 

Sig 
 

Beta β  

Weight (t) 

Sig  

Times a 

Year 
.294(1.888) .067 

 
-.292(1.556)       .129 

Budget 

items 
-.144(-.847) .403 

 
.030(.144)          .886 

 

MOA 

 

.257(1.894) 

 

.066 

   

 .206(1.258)        .217 

 

Prof Dev 

 

.482(3.351) 

 

.002 

   

 .214(1.227)        .228 

       

R .639    .392   

R² .409    .154   

Adj R² .341    .054 
  

N  43  
 

  43   

  
 

   

 

Note:  Times a Year:  times a year superintendents meet with local police.  Budget items: 

degree budget items for security discussed with local police dept.  MOA:  degree 

memorandum of agreements discussed each year.  Prof Dev:  degree professional 

development on school security offered to school staff by local police dept. 
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Next I ran a linear regression on my police survey data with collaboration as the 

dependent variable and how many times a year are fire drills observed; to what degree are 

MOAs discussed; and to what degree is professional development on school security 

offered as the independent variables.  There was moderate/high correlation (R= .594) that 

these variables are predictors of whether the partners agree that there is collaboration 

between the local police and the school administration.  Using the same independent 

variables, a linear regression was also run with students are safe as the dependent 

variable.  There was a high correlation (R= .654) that these variables are predictors of 

whether the partners agree that students in their community are safe when they are at 

school (see Table 5). 

 The results of the police survey linear regression show that the set of three 

variables yielded an R2 of .353 (adjusted R2 = .223) for collaboration between police 

chiefs and superintendents.  The most significant contributor was the degree that 

professional development on school security is offered to school staff by the local police 

department. The number of times a year that fire drills are observed and the degree that 

MOAs are discussed each year were not statistically significant. The R2 for these 

predictors of agreement that students are safe when they are at school was .428.   The 

most significant contributor was the number of times a year that fire drills are typically 

observed by the police department.  The degree that MOAs are discussed each year and 

the degree that professional development on school security is offered to school staff by 

the local police department were not statistically significant.  
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The number of times a year that fire drills are typically observed by the police 

department is a strong predictor that police chiefs would agree that the students in their 

community are safe when they are at school. 

Table 5 

Results of Police Chiefs Survey Linear Regression Analyses Predicting 

Agreement that There is Collaboration between School Administration and 

Local Police and Students in My Community Are Safe When They Are at 

School  

 
Collaboration 

 
Students are safe 

Predictor Beta β 

Weight (t) 

Sig 
 

Beta β  

Weight (t) 

Sig  

Fire 

Drills 
-.167(-.722) .481 

 
-.585(-2.687)      .017 

 

MOA 

 

  .127(.453) 

 

.657 

   

   .329(1.254)       .229 

 

Prof Dev 

 

.512(1.992) 

 

.065 

   

   .238(.983)         .341 

       

R .594    .654   

R² .353    .428   

Adj R² .223    .313 
  

N  25  
 

  25   

  
 

   

Note:  Fire Drills: times a year fire drills observed by the police dept.  MOA:  degree 

memorandum of agreements discussed each year.  Prof Dev:  degree professional 

development on school security offered to school staff by local police dept. 
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The Interviews 

 Five interviews were conducted with superintendents from across three counties 

in the State of New Jersey.  This section provides a brief synopsis of the interviews along 

with how each participant’s responses were reflected in the superordinate and emergent 

themes that developed. 

 

Interview Questions   

The interview questions were designed as semi-structured which allowed for the 

researcher to engage each superintendent in a collegial conversation about collaboration 

and school security in their district.  The initial question gathered information about the 

superintendent’s professional experience.  The next two questions homed in on the 

relationship that existed between their school district and the local police department, and 

how security measures changed in the years following the Sandy Hook Elementary 

School shooting and the role that the local police department had in implementing those 

changes. The final question asked for advice for further ensuring the safety of their 

schoolchildren.  An interview protocol was used to guide the conversation and 

responsible interview procedures, as recommended by Creswell (2013, p. 166), were 

followed. 
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Superintendent Synopsis 

Quinn1 

I began the interview by asking Quinn to tell me a little about himself and about 

his school district.  Quinn has thirty-six years in education, five years as a superintendent, 

twelve years as a principal.  He works in a grade 7-12 regional high school district.  

 Quinn described the relationship that he shares with the local police department as 

very strong.  He typically meets with the chief of police.  He strongly agrees that there is 

collaboration between the school administration and the local police. 

 Quinn stated that the security improvements made since the Sandy Hook 

Elementary School shooting include security vestibules, additional cameras, exterior 

lighting, and a universal lock system on all exterior doors.   

 The advice that Quinn would give to other school superintendents is to establish 

strong relationships with the people you are going to have to work with in a crisis.   

  

Diane 

I began the interview by asking Diane to tell me a little about herself and about 

her school district.  Diane has thirty-four years in education, eight years as a 

superintendent, eight years as assistant superintendent, and eight years as principal.  She 

works in a grade PreK- 8 school district.   

                                                           
1 All names are pseudonyms 
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 Diane described the relationship that she shares with the local police department 

as exemplary.  She typically meets with the police chief, police captain, police officer, 

and school resource officer.  She strongly agrees that there is collaboration between the 

school administration and the local police. 

 Diane stated that the security improvements made since the Sandy Hook 

Elementary School shooting include forming a safety and security advisory committee, 

security film on windows, hardening entrances, better communication systems, and 

increased drills and training.   

 The advice that Diane would give to other school superintendents is not to think 

that you can handle school security alone and to have a relationship with your local 

police department.   

  

Bill 

I began the interview by asking Bill to tell me a little about himself and about his 

school district.  Bill has twenty-five years in education, three years as a superintendent, 

four years as a principal.  He works in a grade PreK- 8 school district.   

 Bill described the relationship that he shares with the local police department as 

strong.  He typically meets with the chief of police.  He strongly agrees that there is 

collaboration between the school administration and the local police. 

 Bill stated that security has not changed much since the Sandy Hook Elementary 

School shooting.  He stated that he would like to improve the school reunification plan.   
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 The advice that Bill would give to other school superintendents is practice 

security drills and to observe other districts when they are conducting a drill.  He also 

advised to look at emergency situations through the first responders’ point of view. 

   

Shaun 

I began the interview by asking Shaun to tell me a little about himself and about 

his school district.  Shaun has twenty-six years in education, nine years as a 

superintendent, nine years as a principal.  He works in a grade 9-12 regional high school 

district. 

 Shaun described the relationship that he shares with the local police department as 

very strong.  He typically meets with the police chief, police captain, and police officer.  

He strongly agrees that there is collaboration between the school administration and the 

local police. 

 Shaun stated that the security improvements made since the Sandy Hook 

Elementary School shooting include safety film on windows, barricades, and staff access 

to a panic button app. 

 The advice that Shaun would give to other superintendents is to make building a 

relationship with the police among the highest priorities.  He suggests that police should 

be considered as a member of your staff. 
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Thomas 

 I began the interview by asking Thomas to tell me a little about himself and about 

his school district.  Thomas has twenty-seven years in education, seven years as a 

superintendent, he has not served as a school principal but rather as a special education 

director.  He works in a grade K-8 school district.   

 Thomas described the relationship that he shares with the local police department 

as very strong.  He typically meets with the police chief and school resource officer.  He 

strongly agrees that there is collaboration between the school administration and the local 

police. 

 Thomas stated that the security improvements made since the Sandy Hook 

Elementary School shooting include swipe cards, internet protocol security cameras, and 

retrofitting classroom doors. 

 The advice that Thomas would give to other school superintendents is to pay 

close attention to your security operations and visit your schools often to see how things 

are working.  He stressed that security has to be a 24/7 operation. 

  

Themes 

 Many emergent themes became evident during the course of the interviews.  

However, there were eight superordinate themes that readily became identifiable in each 

conversation about school security.  These superordinate themes include Primary 

Relationships, Security Personnel, Emergency Planning Meetings, Reunification Plan, 
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Security Improvements, Technology, Security Pros and Cons, and Perceived Best 

Practices.  While each participant discussed varying aspects of the theme, there was a 

degree of commonality among all participants.  Table 6 identifies each superordinate 

theme and demonstrates the commonalities and areas of divergence among the five 

superintendents.   
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Table 6 

Superordinate and Emergent Themes 

Superordinate 

Themes 

(Inquiry) 

Emergent 

Themes 

(Responses)  

 

Quinn 

 

Diane 

 

Bill 

 

Shaun 

 

Thomas 

Primary 

Relationships 

 

 

 

Police Chief 

 

Police Captain 

 

Police Officer 

 

School Resource 

Officer 

 

 
 

 

 
 
 
 
 
 
 
 

 
 

 

 
 
 
 
 
 

 

 

 

 
 

 

 

 

 
 
 

Security 

Personnel 

SRO 

 

Retired Police 

Officer 

 
 

 
 

 

 

 
 
 

 
 

 
 

Emergency 

Planning 

Meetings 

Superintendent 

 

Administrators 

 

Special 

Education 

Director 

 

Business 

Administrator 

 

Police Chief 

 

Police Dept. Rep. 

 

Fire Dept. Rep. 

 

Teachers 

 

Principals 

 

Guidance 

Counselors/ 

Supervisor 
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Superordinate 

Themes 

(Inquiry) 

Emergent 

Themes 

(Responses)  

 

Quinn 

 

Diane 

 

Bill 

 

Shaun 

 

Thomas 

 

Social Workers 

 

Facilities 

Supervisor 

 

Director of 

Security 

 

Transportation 

Supervisor 

 

School Resource 

Officer 

 

Prosecutor’s 

Office 

 

Rescue Services 

Supervisor for 

Township 

 

Township 

Manager 

 

Parents 

 

Community 

Members 

 

Director of 

Communication 

Services 

 
 
 

 
 
 

 
 
 

 
 
 
 
 

 

 
 
 

 
 
 

 

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 
 
 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 

Reunification 

Plan 

 

Offsite 

Evacuation Drill 

 

Continuity of 

Operations Plan 

 

I Love You Guys 

Program 
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Superordinate 

Themes 

(Inquiry) 

Emergent 

Themes 

(Responses)  

 

Quinn 

 

Diane 

 

Bill 

 

Shaun 

 

Thomas 

Area of 

Weakness 

 

 
 

 
 

Security 

Improvement 

 

Safety and 

Security 

Committee 

 

Security 

Vestibules 

 

Gate 

 

Harden Entrances 

 

Window Security 

Film 

 

Strobe Lights 

 

Cameras 

 

Exterior Lighting 

 

Landscape 

 

Universal Lock 

System on all 

Exterior Doors 

 

Classroom Door 

Barricade 

 

Knox Box 

 

ALICE Model 

 

Antenna On 

Every Roof 

 

FCC Licenses 

 

Walkie Talkies 
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Superordinate 

Themes 

(Inquiry) 

Emergent 

Themes 

(Responses)  

 

Quinn 

 

Diane 

 

Bill 

 

Shaun 

 

Thomas 

Increased and 

Varied Drills 

 

Reunification 

Plan 

 

Homeland 

Security/ Modern 

Architectural 

Designed  

Schools 

 

Panic Button  

 

Swipe Cards 

 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 
 
 

 

 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

Technology 

 

Crisis Go App 

 

Mapping system- 

Critical Response 

Group 

 

Nixle 

 

Stop It App 

 

 

 

 
 
 

 
 
 

 
 

  
 

 

 

 

 

 

 

 
 

 

Security Pros 

and Cons 

 

Strongly 

disagrees that 

school security 

can make parents 

feel unwelcome 

 

Disagrees that 

school security 

can make parents 

feel unwelcome 

 

 

Neither agrees 

not disagrees that 

school security 

measures can 
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Superordinate 

Themes 

(Inquiry) 

Emergent 

Themes 

(Responses)  

 

Quinn 

 

Diane 

 

Bill 

 

Shaun 

 

Thomas 

make parents feel 

unwelcome 

 

 

Agrees that 

school security 

measures can 

make parents feel 

unwelcome 

 

 

 

 

 

 
 
 

Perceived Best 

Practices 

 

Relationships 

with police 

 

Interdisciplinary 

Security 

Committee 

 

Career in Tech 

Education Law 

Enforcement 

Program 

 

Maslow- Security 

Need 

 

Foster 

Relationships 

with students 

who have adverse 

childhood 

experiences/ 

Restorative 

Practices 

 

I Love You Guys 

website 

 

Observe other 

districts’ drills 

 

Think of the 

process not just 

from the school’s 
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Superordinate 

Themes 

(Inquiry) 

Emergent 

Themes 

(Responses)  

 

Quinn 

 

Diane 

 

Bill 

 

Shaun 

 

Thomas 

point of view, but 

also from the first 

responders’ point 

of view 

 

Police should be 

considered as 

staff members 

 

Smaller class size 

 

Collaborate on 

decisions rather 

than doing things 

in isolation 

 

Pay close 

attention to 

school security, 

be in school often 

and see how 

things operate 

 

Security needs to 

be a 24/7 

operation 

 

 

 

 

 
 
 

 

 
 
 

 

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 

 

 

 

 
 
 

 

 

 

 

Superordinate Themes 

Each interview reaffirmed the importance of school security in the life of a school 

superintendent.  The following is a closer look at the eight superordinate themes that 

came to light over the course of each interview. 
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Primary Relationships 

While primary relationships may vary among school districts, each variation is 

clearly of vital importance to a school superintendent.  All superintendents had a working 

relationship with the police chief and the local police department.  Some superintendents 

had relationships with other police department personnel in addition to having one with 

the police chief.  In each school district, the primary relationship included the 

superintendent and the police chief. 

A closer look at the relationship that Quinn has with the local police department 

revealed that it is shared primarily with the police chief.  In regard to this very strong 

relationship, Quinn is quoted as saying, “Chief and I get together formally in our larger 

meetings. It’s a true relationship in that we also enjoy each other’s company socially.   

There’s a real sense of community here.”  Quinn describes the police chief as “friendly, 

cooperative, and supportive.”  Quinn noted that “the chief attends all of our emergency 

planning meetings.”  Quinn stated that “I have a relationship with other officers as well.”   

A closer look at the relationship that Diane has with the local police department 

revealed that it includes the police chief, police captain, police officer, and school 

resource officer.  In regard to this very strong relationship, Diane is quoted as saying, 

“It’s a relationship that is two way.  Communication, be it telephone, talking in person, 

email, text, whatever it is.”  Diane furthered this by saying, “Something happens in the 

community that they think I need to know, they are contacting me.  A situation happens 

with a student in the school district, we’re reaching out to them.”  Diane appreciatively 

stated, “It’s great, we’re very fortunate.  And I will say, if let’s say there’s a potential 

emergency, all I have to do is text, and within seconds, I get an answer.” 
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A closer look at the relationship that Bill has with the local police department 

revealed that it is shared primarily with the police chief.  In regard to this relationship, 

Bill is quoted as saying, “I just feel like when you start to do these things, you just follow 

a certain direction and then you just keep doing them and there’s not a whole lot of 

discussion about what are other districts doing or how do we improve it.”  Bill stated that, 

“I’m interested in what other districts are doing…we just kind of do what we do because 

that’s what we’ve done in the past and we tried to improve on it, but maybe not, we don’t 

really think outside the box.” 

A closer look at the relationship that Shaun has with the local police department 

revealed that it includes the police chief, police captain, and police officer.  In regard to 

this very strong relationship Shaun has with multiple municipalities, he shared, “I will 

invite them together for articulation, the four chiefs.  Chief’s breakfast.”  He continued, 

“We try and do it twice a year, sometimes three times a year.  We do that together with 

my colleagues and the constituent districts.”  Shaun added, “We often meet with just the 

chief regularly also.  As a follow up, the chief might come herself to go into a classroom 

to tell the kids, this is what happened and this is why it happened.” 

A closer look at the relationship that Thomas has with the local police department 

revealed that it is shared primarily with the police chief and school resource officer.  In 

regard to this very strong relationship, Thomas is quoted as saying, “If we have to do 

anything that involves the police department outside of just generally what [SRO] does 

with our schools, we reach out to the chief and we’ll have a meeting.”  Thomas stated 

that the “[police] work with us all the time, we can call them whenever we need to for 

questions.”  Thomas works closely with the SRO on a daily basis.  Thomas shared, “[He] 
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works with us every day all day long.  If we call the police department directly, they’ll 

call SRO.” 

It is evident by the responses from the group of superintendents as well as the 

group of police chiefs who were surveyed that strong or very strong relationships exist 

between the two organizations.  While formal in their structure as determined by each 

school districts’ annual Memorandum of Agreement, the relationship itself can vary 

greatly.  In some school districts, the primary relationship is between the school 

superintendent and the police chief.  In other school districts, the primary relationship is 

between the superintendent and multiple members of the police department.  The 

working relationships that were deemed the strongest were those between the 

superintendent and solely the police chief. 

 The nature of the relationship between the superintendents and police chiefs 

ranged from gathering monthly in formal meetings to text messaging each other 

throughout the day to spending time together outside of work.  Each relationship was 

unique to the circumstances that surrounded the community.  Factors such as district size 

and structure, socioeconomic status of community, years in position as superintendent/ 

police chief, and budget allotted toward school security all played a role in how the 

relationship developed over time. 

Security Personnel 

Each of the five school districts employed either a school resource officer (SRO) 

or a retired police officer.  All security personnel carried a weapon at all times.  This 

demonstrates another aspect to a working relationship that exists between schools and 
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local police departments.  Each of the five schools have a police officer in district at all 

times to protect the welfare of their students. 

Security personnel in Quinn’s school district consists of a full-time armed school 

resource officer (SRO).  Collaboration with the local police department is evident in that 

the officer gets his check from the police department with the school district paying for 

half of the officer’s salary.  Quinn describes the SRO as “an officer on campus.” 

Security personnel in Diane’s school district consists of two part-time armed 

school resource officers (SRO).  They are full police officers who are in uniform.  

Collaboration with the local police department is evident in that they are employees of 

the [township police department], but the school district pays their salary. Diane 

explained that “they rotate among the schools, without anyone knowing their schedule, 

kind of as a deterrent.”   

Security personnel in Bill’s school district consists of an armed retired police 

officer.  Bill explained, “We actually have a shared service with [city].  He’s not an 

officer.  He’s not classified as a school resource officer because he’s not their employee 

anymore.  He’s not a class three officer, so he’s just considered an employee of our 

school district.”   

Security personnel in Shaun’s school district consists of an armed school resource 

officer (SRO) in each high school.  Collaboration with the local police department is 

evident in that the SRO serves as a liaison with the police department.  Shaun explained, 

“We have an SRO that is school employed in each building.  They are a liaison with the 

police department, but it’s not as some districts have a local police officer as the SRO.”  
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Shaun noted, “…that came from budget cuts for the municipalities.  They used to be but 

they no longer could afford to maintain an officer in each school.” 

Security personnel in Thomas’ school district consists of an armed school 

resource officer (SRO).  Collaboration with the local police department is evident in that 

the officer works for the police department and the school district pays the police 

department for him to be there. 

Emergency Planning Meetings 

  All five of the school superintendents valued the time spent in meetings geared 

toward the topic of school security.  While the participants may be different in each 

school district, each meeting included, at a minimum, the superintendent along with a 

member of the local police department.  Various school district personnel are included 

depending upon the size of the district and the various staff members who are employed.  

Smaller school districts had less staff to draw from.  One superintendent said that he 

included parents in his meetings.   

In Quinn’s district, emergency planning meetings consist of many community 

partners.  Members include the superintendent, police chief, fire department 

representative, teachers, principals, guidance counselors, social workers, facilities 

supervisor, director of security, transportation supervisor, school resource officer, 

prosecutor’s office representative, rescue services supervisor for the township, and 

township manager.  Quinn describes the meetings as “basically interdisciplinary meetings 

where we get together school staff with law enforcement.”  Quinn shared that in the 

meetings “[they] cover a whole lot of topics, including advisories that come down for 
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drug and substance abuse, to a recent crisis that happened in another state.”  Quinn has 

made a conscious effort to include his staff more in collaboration with law enforcement.  

“One of the things we talked about last year was widening the circle [of staff at meetings] 

to make sure that we had building level staff,” Quinn shared.  Quinn added, “What I 

really like about our relationship is we’re both [teachers’ association] willing to have the 

difficult conversations with each other…because truly, we are in this together.” 

In Diane’s district, emergency planning meetings consist of many community 

partners.  Members include the superintendent, police department representative, 

administrators, teachers, parents, community members, facilities manager, business 

administrator, guidance supervisor, and special education director.  Diane gave an 

example of collaboration from a meeting, “When we were trying to decide what next 

steps to do, [with] the facilities, we had our architect who was considered to be an expert 

in this area, come down and make a presentation.”  She continued, “…[one] look at the 

captain of police department, immediately nodding up and down, so hearing from the 

architect and then the police saying yes, the district did it.”  Diane noted that “We will 

meet with the police and our administrative team and talk about what types of drills we 

should be doing.”  Diane added, “We did a tabletop exercise with the captain from the 

police department, representatives of other police officers, EMT, fire department, public 

works, and emergency management.  All in the room together, and did this tabletop 

exercise.”  An area of weakness that came out of the meeting was the reunification plan.  

Diane stated, “That came out of the tabletop drill we did with the police and all the 

different areas of emergency management.  Cause if we just had in our heads, where are 
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we taking them, and there is so much more to it.  So that is a plan we are actually 

working on a lot more detail right now.” 

In Bill’s district, emergency planning meetings consist of the superintendent, 

police chief, principal, retired police officer, fire chief, and emergency management 

personnel.  Bill explained, “We’ll do the memorandum of agreement meeting, and that 

always talks a bit about school security, and then as one of our drills, we’ll do a tabletop 

drill and [he’ll] come back for that.  Typically, we meet with him, the chief, twice a 

year.” 

In Shaun’s district, emergency planning meetings consist of many community 

partners.  Members include the superintendent, police chief, police captain, police 

officers, principals, assistant principals, school resource officer, teacher coordinators, 

business administrator, facilities supervisor, and supervisors.  Shaun proudly shared, “As 

many people as possible in your leadership team…It would be the police and the core 

team…We fill this whole room here.”  Shaun added, “They always share ideas from 

workshops and things that they attend but we would not have proceeded with Crisis Go if 

the police did not feel…” 

In Thomas’ district, emergency planning meetings consist of several school-based 

personnel.  Members include the superintendent, school resource officer, business 

administrator, and director of communication services.  Thomas explained that “the 

police chief, we interface with him mostly through [SRO].”  Thomas shared, “Our school 

business administrator who is more likely going to be our school safety specialist” also 

attends the meetings.  Thomas added, “Our director of communication services, she has 

done a lot with security manual and security training” attends meetings as well. 
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Reunification Plan 

The theme of needing a reunification plan emerged due to recent conversations 

that have been taking place within local police departments.  The fact that it was 

discussed by four of the five superintendents shows the level of communication that is 

taking place between school district personnel and the local police.  The need to create a 

plan to bring students back with their families following a security incident is the latest 

effort that stems from police departments across the state. 

Security Improvements 

Security improvements were discussed through the lens of when the 

superintendent arrived in the district and how long they had been employed in their 

current district.  Superintendents who had been in administrative positions during the 

time of the Columbine High School shooting tended to use that tragic event as the 

precursor to when school security changed.  Many of the changes that were described by 

those superintendents had been in place in response to Columbine.  Other superintendents 

wanted to share the security improvements they were involved with prior to being hired 

at their current school district.  Only security improvements that took place while the 

superintendent was in his or her current position as superintendent were included. 

Security improvements while Quinn has been superintendent include security 

vestibules, security gate, strobe lights, cameras, exterior lighting, landscaping, universal 

lock system on all exterior doors, and a Knox box.  Quinn stated that these are 

“recommendations that came out of our tabletop drill that we did with the joint group.”  

Technology upgrades for security include a mapping system called Critical Response 
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Group, and a public service alert called Nixle.  Quinn explained that “police departments 

use [Nixle] as a public communications vehicle.  It lets you know what’s happening in 

the [city] and when there’s a crisis, it’s a great tool for them to get information out to 

people.” 

Security improvements while Diane has been superintendent include window 

security film, hardened entrances, classroom door barricades, antenna on every roof, FCC 

licenses, walkie-talkies, additional cameras, and increased and varied drills.  Diane has 

also formed a safety and security committee.  “We have a community advisory group, 

one of the topics of the group is safety and security,” Diane stated.  Diane elaborated, 

“The police department was involved from the very first meeting, either the chief or the 

captain, every one of those meetings.”  Diane has also instituted the ALICE model in her 

school district.  Diane explained, “We sent several administrators who became trainers in 

the ALICE model- Alert, Lockdown, Inform, Counter, Evacuate- and worked very 

closely with the police on that.”  Technology upgrades for security include the Crisis Go 

app.  Diane shared that “every staff member does not have it on his or her own personal 

device, because we have the parallel methods of communication.” 

Security improvements while Bill has been superintendent have focused primarily 

on improving the district reunification plan.  Bill went into much detail about this priority 

for the district.  He shared, “I think our security’s pretty good.  We really didn’t change 

much.  One of the things…which is kind of because of Sandy Hook is maybe improving 

our school reunification…”  Bill shared a concern in regard to improving the 

reunification plan.  “Because to keep the parents nice and orderly, that’s going to be a 

difficult thing doing in a time of shooting, and one of the things that the police 
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department said was ‘we’re not really going to help with that’…”  Bill continued, “One 

of the things we discussed, which we’re still trying to develop an answer for… If you 

have an active shooting, you’re not getting an officer to keep the parents outside there 

and to keep them orderly, so that’s one of the things that concerns me.  They’ll have 

mutual response.  The SWAT team will come, they’ll set up a perimeter.  They’re like, 

‘Yeah, you’re not getting anybody for a while in an active shooter situation.’”   

Security improvements while Shaun has been superintendent include safety film 

on windows, barricades such as flower pots, a Homeland Security designed high school 

and panic button alerts for all staff.  Shaun proudly shared, “The NJSDA helped fund 

[high school] so it met the Department of Homeland Security’s standards.”  Technology 

upgrades for security include the Crisis Go app, Stop It app, and panic buttons.  In regard 

to the panic buttons, Shaun explained, “Secretary can lock the school down.  And they all 

know it and we practice.  This drill, guidance counselor, will you please alert, hit a 

button, one button.”  Shaun talked extensively about the Crisis Go app.  He detailed, 

“The police are all on Crisis Go…they can monitor through cameras.  The chief of police 

can declare a lockdown before they even call us.”  Shaun added, “Don’t forget, when we 

say observed [security drills], it could be observed remotely because of Crisis Go.” 

Security improvements while Thomas has been superintendent include swipe 

cards, IP cameras and servers, retrofitted classroom doors, and new additions for full day 

kindergarten classrooms that will include modern architectural security features.  Thomas 

explained, “Everything we do to our schools…because of the relationship we do have 

with our local police department…anything to do with security, they know about.  

Whether they’re at the table helping us pick out locks, probably not.  But we let them 
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know.”  Thomas also discussed working on a reunification plan and a continuity of 

operations plan.  The district recently conducted a bus accident simulation.  Thomas 

shared, “…we engaged in a major safety drill where we had simulated a bus accident and 

that came out of the local emergency planning committee.”  Thomas elaborated that the 

bus simulation focused on “…how we would identify what students, where would we 

unify the students with their parents, and where would that take place.”  In regard to the 

continuity of operations plan, Thomas detailed “… how do we continue to operate if we 

have a situation that might be affecting maybe one of our schools but the other [number] 

of schools, you can’t send [hundreds] of students home, we have to have a plan to 

continue to operate.” 

  While each superintendent had his or her own frame of reference as to when 

security was heightened in their district (Sandy Hook for some, Columbine for others), 

each was proud to share what had changed under their watch.  Only one superintendent 

did not share a physical security improvement that was made to their school district 

during his tenure. 

Many security improvements have been added to schools since the Sandy Hook 

Elementary School shooting.  While most school superintendents have added physical 

security improvements, the range of improvements is extensive.  The improvements 

range from enhanced communication systems, to computer/ cell phone applications for 

all staff to use, to forming safety and security committees, to increased and varied drills.  

Each of these security improvements involved a collaboration with the local police 

department. 
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Technology 

 Technology was limited to computer applications for this theme.  While there is a 

lot of technology available to use, three of the five superintendents chose their systems in 

consultation with their local police department.  The other two superintendents did not 

discuss technology during their interviews. 

Security Pros and Cons 

  This question brought about the most divergence.  While four of the five 

superintendents had a different viewpoint on this question, the one thing that they all had 

in common was that school security was necessary and that parents understood this. 

Perceived Best Practices 

  Each superintendent had two or more “best practices” that he or she insightfully 

shared.  They ranged from fostering relationships with the local police department to 

fostering relationships with students.  Also mentioned were scheduling interdisciplinary 

security meetings, having smaller class sizes, treating police as members of the staff, 

collaborating on decisions, and viewing security as a 24/7 operation.  Each of these 

perceived best practices ultimately revolves around forming relationships and working 

together in a collaborative way to meet the needs of the school community. 

Quinn shared several best practices that he felt were important for ensuring the 

safety of schoolchildren.  They included establishing relationships, forming an 

interdisciplinary security committee, offering a career through tech education in law 

enforcement, meeting Maslow’s need for security, fostering relationships with students 
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who have adverse childhood experiences (ACEs), and utilizing the I Love You Guys 

website.   

In regard to establishing relationships, Quinn urged others to “make sure that you 

acknowledge there’s a reason why our kids and some people behave the way they are, 

they come by their problems and their issues honestly.”  Quinn continued by saying, 

“getting people help when they need it is important.  That’s also very consistent with just 

being a good educator and having a good educational system that’s responsive to what’s 

getting in the way of kids learning.”   

In regard to forming an interdisciplinary security committee, Quinn advised, 

“keep the groups diverse.  Get all the players at the table and focus on establishing a 

strong relationship with the people you’re going to have to work with in a crisis.” 

In regard to why his district offers a career through their tech education program 

in law enforcement, Quinn related this to relationships.  He stated that “the other thing we 

have, that I think exemplifies some of our relationships here, is we have a career in tech 

ed law enforcement program.  Our students can graduate from the police academy as 

class one officers.” 

In regard to meeting the need for security, as described in Maslow’s hierarchy, 

Quinn shared that “school security is not an isolated piece of something.  The concept of 

security gets at just step one of the steps of Maslow.” 

In regard to fostering relationships with students who have adverse childhood 

experiences (ACEs), Quinn explained that “there’s a set of ten research based traumatic 

events that happen to children.”  They include emotional abuse, physical abuse, sexual 



 
 

96 
 

abuse, battered mother, household substance abuse, mental illness in household, parental 

separation or divorce, and incarcerated household members.  Quinn also praised the I 

Love You Guys website.  He explained it centers around “what schools can do in a crisis 

situation, it’s a really great website.  It’s pretty well accepted as a best practice.” 

Diane shared several best practices that she felt were important for ensuring the 

safety of schoolchildren.  They included establishing relationships with the police 

department, forming a safety and security advisory committee, and using restorative 

practices.   

 In regard to establishing relationships with the police department, Diane stressed, 

“Nothing is about being right or wrong…So when we did the active shooter drill table top 

with the police, the captain of the police reiterated, ‘look, you may say something, and I 

may have to say back to you, I understand where you’re coming from, but this would be 

better’ and you’re not in trouble, it’s not a criticism.” 

 In regard to forming a safety and security advisory committee, Diane shared, “We 

added a safety and security piece to new staff orientation, and to [substitute] teacher 

training.”  She reflected, “After that last [drill], we had administrators out collecting 

certain pieces of information, and then the staff had a series of questions to answer, and 

that’s being compiled and analyzed so we can see, is there something that seems to not be 

doing as well or doing even better at one school versus another.  Is it something the 

administrators did, is it staff mindset?” 

 In regard to using restorative practices, Diane revealed, “We’ve started an 

initiative, we changed our code of conduct and how restorative practice is built in.  
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Because part of it’s about the consequences, but part of that is what is going on with the 

child that’s leading the behavior.” 

 Bill shared two best practices that he felt were important for ensuring the safety of 

schoolchildren.  They were to observe other districts’ drills and think of the process not 

just from the school’s point of view, but also from the first responders’ point of view.   

 In regard to observing other districts’ drills, Bill admitted, “We all go to these 

same meetings when we talk about it, and then you come back and you put it in practice 

in your school and you just kind of follow along the path that you’ve been following 

along for ten years and it’s evolved, but you may not think of something like, ‘Oh, wow, 

that’s a great plan.”  

 In regard to looking at the first responders’ point of view, Bill confessed, “We 

met with them every year and eventually it took several for someone to say, ‘That’s the 

staging area.  Where you’re evacuating is also staging area for a SWAT team, which 

would absolutely be here if you had an active shooter.’  We were like, ‘No, we didn’t 

realize that.”  

Shaun shared several best practices that he felt were important for ensuring the 

safety of schoolchildren.  They included building a relationship with police and police 

should be considered as staff members, mental health issues and awareness, smaller class 

sizes help teachers build relationships with students, collaborate on decisions rather than 

doing things in isolation, homeland security should give direction, and the need for state 

support for funding school security initiatives. 
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 In regard to building a relationship with police, Shaun felt that this should be 

among the highest priorities.  Shaun stated, “They’re an additional resource and I see no 

sense in being territorial.  I realize some district are worried about access.  I would 

suggest that you try and ease that worry, that police should be considered as any member 

of your staff and to work towards that.”  Shaun continued, “I am surprised that districts 

do not make it a priority to have their local police departments feel as if they are part of 

the staff.  My goal is to have the police know they are always welcome…” 

 In regard to mental health issues and awareness, Shaun gushed, “To be able to 

confide in one adult, you know what happens once a school system knows.  They’re 

showered with support.” 

 In regard to smaller class sizes, Shaun surmised, “I think class size is the greatest 

school security effort for a high school because if a student can identify personally with 

at least one adult…” 

 In regard to collaborating on decisions, Shaun reflected, “I can’t remember a 

decision that I made in isolation, it’s always collaborative because it might be involving 

the person that’s asking, ‘What do you think?’ ‘What should we do together?’…We 

always widen the circle.” 

 In regard to homeland security giving direction, Shaun shared his frustration.  He 

explained that [they] are being too political and [they] are not telling us what to do.  If 

there are ten things you should tell us what to do for at least five of them. And…they 

keep saying, ‘That’s a local decision.’”   
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 In regard to the need for state support to fund school security initiatives, Shaun 

summarized, “I see [a need for] support for funding so that schools can have a Crisis Go, 

a school resource officer, a security guard, staffing for class size, and clubs and student 

engagement.  I think all the elements are there, the resources and financial resources are 

not [there] to support what we know.” 

Thomas shared several best practices that he felt were important for ensuring the 

safety of schoolchildren.  They included paying close attention to school security and to 

be in schools often to see how things operate, security needs to be a twenty-four/ seven 

operation, and continual staff training which includes parents and students.   

 In regard to paying close attention to school security, Thomas explained, “…visit 

your schools and be in your schools, in and out of them, because that’s where you see at 

different times, at dismissal, at opening, at closing, before school starts, even before 

students arrive.” 

 In regard to security needing to be a 24/7 operation, Thomas went into great 

detail.  Thomas expounded, “…you need to pay close attention to it.  And it’s not an area 

to ignore, it’s just something you have to keep at the top of your list, outside of the 

budget and the curriculum and instructional piece of it, security is so important.”  Thomas 

discussed the lack of security for before and after care programs and the lack of security 

for events happening after school hours by outside organizations.  Thomas coached, “If 

you have before and after care programs, look at how they’re being managed.  Sometimes 

when other agencies come into our schools to run other programs, before and after, those 

are really where your huge security gaps can be.”  Thomas followed up by highlighting, 
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“Or when you give your gym out to the local athletic association to run the basketball 

game, all the doors are open…” 

 In regard to continual staff training which includes parents and students, Thomas 

reflected, “You could spend hundreds of thousands of dollars on security, but if you don’t 

change human behavior, you’re not gonna make an improvement whatsoever.  I could put 

the most beautiful, secure vestibule in front of your school, but if you’re gonna put 

[something] under the door and leave it open, it’s not gonna do anything.”  Thomas 

concluded, “They just have to know that they’re part of the process as well.” 

In regard to giving advice, each superintendent took some time to think about 

what they would share when this question was asked.  It was obvious that each 

superintendent felt passionate about his or her response.  The best practices that were 

shared encompassed school security on the surface, but actually went much deeper in 

meeting the needs of the individuals that the school community serves.  While forming 

relationships with the local police and forming security committees were commonly 

discussed, other, more intriguing answers also emerged.  These included fostering 

relationships with students who have adverse childhood experiences, providing smaller 

class sizes for students, and considering police officers stationed in schools as staff 

members.  Other more basic practices included observing other districts’ drills and 

providing enhanced security both before and after regular school hours. 

 Each superintendent had a host of ideas for improving school security in their 

districts.  They were eager to share and were proud of what they were doing to provide 

additional security in their buildings.  While school security is often viewed in terms of 

police presence and physical measures, there is much to take into account when looking 
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at best practices.  Looking at students as individuals with needs and how superintendents 

can foster a healthy school environment also needs to be taken into account. 

 

Summary of Interviews 

Throughout the course of the interviews, it became apparent to me that school 

security was important to each superintendent.  I was greatly appreciative of the fact that 

each of these five superintendents indicated on their initial survey that they would be 

willing to participate in an interview in order for me to obtain additional information 

about school security in their school district.  Due to robust conversation, several 

interviews lasted beyond the scheduled time allotted.  Each superintendent offered to 

provide additional information if it were needed and each asked that I share my results 

once my research was complete (see Appendix K). 
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CHAPTER 6 

DISCUSSION 

 

 The exploration engaged in for this dissertation is a culmination of many years of 

research, practice, and interest in the topic of school security and collaboration.  What 

began for me as a concern for the welfare of students in our country, soon became a 

mission to learn more about perceived effective practices in school security and to share 

the results of this inquiry.  In my search for answers, it became readily apparent that a 

key factor in ensuring school security for students in the State of New Jersey was the 

ability to establish a collaborative working relationship with the local police department.  

The following are connections, implications, and conclusions of this study. 

 

Research Questions 

This dissertation focused on four research questions: 

1. In what ways do school district officials and local police officials collaborate 

around school security issues? 

2. What do school officials perceive as effective practices they can use to protect their 

students? 
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3. What are some examples of security enhancements that have been made in schools 

following the Sandy Hook Elementary School shooting? 

4. What is the relationship between school security enhancements and the types of 

collaboration between school district officials and local police officials? 

 

Connections 

The following talking points are designed to highlight the key research findings.  

A Timely Connection 

 In light of the most recent mass school shooting on February 14, 2018 at the 

Marjory Stoneman Douglas High School in Parkland, Florida, one can reflect on the 

importance of collaboration between school officials and law enforcement.  In the days 

following the deadly shooting of seventeen people, the FBI revealed that it received at 

least two separate tips about the accused killer who had previously attended the school.  

One can wonder, how far did this information filter through the chain of command?  Why 

wasn’t the information shared with the local police department and/or school district 

administration?  Were initiatives in place that would allow anonymous tips to be 

delivered to school personnel who could act on such information, had it been received?   

As in previous tragic events, debate continued to ensue in the days following the 

Parkland, Florida school shooting as to whether our nation needs stronger gun laws or 

better mental health services, or both.  Students across the nation marched on 

Washington, D.C. and in cities across the country to demand that students become a 

priority to law makers.   
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Meet More Often 

 School security is a complicated topic and everyone has an opinion.  The research 

that I conducted included both school superintendents and police chiefs.  The surveys and 

interviews that were analyzed for this study clearly showed the need for collaboration to 

take place.  The more often superintendents and police officials met, the stronger the 

working relationships that were formed, and in turn, the more collaboration on school 

security enhancements took place.  A closer look at the statistically significant correlation 

(.850) between how many times a year that police chiefs meet with superintendents and 

the agreement that there is collaboration between the two organizations shows the 

importance of continual dialogue.  To quote Thomas, a superintendent who described his 

relationship with the local police department as very strong, “If we have to do anything 

that involves the police department outside of just generally what [SRO] does with our 

schools, we reach out to the chief and we’ll have a meeting.”  Many themes were 

identified in my research that can guide the conversations that need to ensue on a regular 

basis.  In the realm of school administrators and law enforcement personnel, the 

collaborative opportunities that emerged involved relationships, security personnel, 

emergency planning meetings, security plans, security improvements, new technology, 

and embracing perceived effective practices.  Each of these themes involved 

collaboration between the school community and the police.   

Key Stakeholders at Meetings 

Each superintendent interviewed personally attended emergency planning 

meetings that included a member of the police department.  A closer look at the 

qualitative data showed planning meetings to be one of the most shared initiatives that 
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superintendents and police chiefs collaborated on.  An assortment of key stakeholders, as 

discussed in the research literature, were in attendance at these meetings.  These 

stakeholders included law enforcement officers, school administrators, school 

psychologists, and community mental health personnel (Cornell & Sheras, 1998).  To 

quote Diane, a superintendent who described her relationship with the local police 

department as very strong and met with the police captain at emergency planning 

meetings, “We did a tabletop exercise with the captain from the police department, 

representatives of other police officers, EMT, fire department, public works, and 

emergency management.  All in the room together, and did this tabletop exercise.”     

Meet with a Purpose 

While the majority of school superintendents and police chiefs meet more than 

five times a year, the meetings do not frequently include discussions on budget items for 

security, the Memorandum of Agreement, or police-led professional development on 

school security. The police data survey analysis shows that there is a statistically 

significant correlation (.474, .451, .478 respectively) between the strength of the working 

relationship between the two organizations and these conversations taking place.  To 

quote Shaun, a superintendent who described his relationship with the local police 

department as very strong, “They always share ideas from workshops and things they 

attend but we would not have proceeded with Crisis Go if the police did not feel…”    

The Crisis Go app gives every user emergency alerting tools and crisis communication 

for improved school security.  This collaborative initiative highlights the importance to 

superintendents of including discussions on budget items for school security during 

meetings with police chiefs.  
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Share in Decision Making 

The surveys show that security decisions are typically made by either school 

district officials or school district officials along with police department officials, as 

opposed to police department officials in isolation.  This can be attributed to the fact that 

the school district is ultimately the responsibility of the school superintendent.  

Interesting enough, 75% of police chiefs as compared to 57% of superintendents said that 

security decisions are typically made by school district officials along with police 

department officials.  This perspective is important because in times of crisis 

management, the school administration, in consultation with the police, will need to 

decide when to hand over the official capacity to law enforcement for the welfare of the 

individuals involved.  According to Cornell & Sheras (1998), there will be times when 

the goals of law enforcement will focus on possible criminal investigation and 

apprehension of suspects, which are matters that go beyond the realm of the rest of the 

crisis response team. 

Armed Officers in Schools 

According to each superintendent interviewed, an armed school resource officer 

or an armed retired police officer was employed in the school district.  A closer look at 

the qualitative data highlights collaboration between the superintendent and the police 

chief as they share oversight of the various roles and responsibilities for police officers in 

the schools.  Affiliations are two way and often involve forming relationships with staff 

and students.  To quote Shaun, a superintendent who described his relationship with the 

local police department as very strong and feels that police should be considered as staff 

members, “I am surprised that districts do not make it a priority to have their local police 
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departments feel as if they are part of the staff.  My goal is to have the police know they 

are always welcome…”    The research literature shows that these roles and 

responsibilities for officers can include assisting in providing a safe learning environment 

for teaching and learning and promoting positive youth behavior. 

Notably, the surveys show that only twelve percent of superintendents agree that 

school district administrators should be armed.  The same percentage holds true for police 

chiefs.  This is likely because, in a collaborative effort, armed police officers are already 

serving that role in many schools.  Based on my qualitative data, in practice, it is the 

police officer stationed within the school who carries the gun.  Current events have 

shown that some boards of education are considering arming their teachers, however this 

topic did not come up during the interviews.   

Theory into Practice 

When connecting the findings of this study to relationships between 

organizations, a clear connection to the interdisciplinary collaboration framework 

becomes evident.  Interdisciplinary collaboration enables members of different 

disciplines to share experiences that in turn lead to a common goal (Berg-Weger & 

Schneider, 1998).  Many of the outcomes from this collaboration would not be possible 

without the input from experts from each organization.  School superintendents rely on 

the expertise of local police chiefs to bolster the safety of the students in the community 

in which they both serve.  The common goal of planning for a safe learning environment 

for children is often achieved when a partnership is formed, strengthens over time, and 

evolves as perceived effective practices emerge. 



 
 

108 
 

During the course of the interviews, each superintendent shared with me examples 

of how collaboration with local police officials advanced school security enhancements 

in their schools.  In the research literature, Chen et al. (2014) explains when organizations 

develop strong partnerships and work toward common goals, knowledge sharing can be 

achieved.  It was a common theme that security improvements came as a result of 

collaboration with the police officials.  As Superintendent Thomas stated, “Everything 

we do to our schools…because of the relationship we do have with our local police 

department…anything to do with security, they know about.”  When Superintendent 

Quinn shared his most recent security improvements (security vestibules, gate, strobe 

lights, cameras, exterior lighting, landscape, universal lock system on all exterior doors, 

and Knox box), he stated that “the recommendations came out of our tabletop drill that 

we did with the joint group.” 

Police Chief is Primary 

 As expected, relationships between school superintendents and police chiefs were 

discussed in each of the interviews.  As evidenced from Table 7 each superintendent had 

a primary working relationship with the local police chief.   
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Table 7   

Primary relationships (excerpt) 

Superordinate 

Themes 

Emergent 

Themes 

Quinn Diane Bill Shaun Thomas 

Primary 
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This is critical to my study, in that the police chief is the only law enforcement 

official who was mentioned by all interview participants.  The strength of the working 

relationship between superintendents and police chiefs also had a statistically significant 

correlation with how many times a year the two partners typically meet, how many times 

a year fire drills are typically observed by the police department, the degree in which 

professional development on school security is offered to school staff by the police 

department, who typically makes the decisions on school security, and strong agreement 

that there is collaboration between a school district’s administrators and the local police 

department. 

A closer look at the statistically significant correlation (.483) between working 

relationships and superintendents who met with the police chief, combined with the data 

that police chiefs were met with most often, and the research documenting the importance 

of top leaders in each field collaborating, highlights the vibrant importance of this 
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relationship.  To quote Quinn, a superintendent who described his relationship with the 

local police department as very strong, “The chief attends all of our emergency planning 

meetings.  …It’s a true relationship in that we also enjoy each other’s company socially.  

There’s a real sense of community here.” 

It is significant to note that all 25 police chiefs who were surveyed agreed or 

strongly agreed that there is collaboration between the school administration and the local 

police.  Equally significant is that 39 of the 42 superintendents surveyed agreed or 

strongly agreed that students in their community are safe when they are in school.   

 

Security Improvements since Sandy Hook 

While it is clear that strong working relationships and collaboration are key to 

keeping our schoolchildren safe, much has also been discovered from the research 

literature as well from the quantitative and qualitative data collected about security 

improvements made to schools since the Sandy Hook Elementary School shooting.  As 

data from the superintendents’ survey would show (see Figure 4), physical security was 

the most frequently made improvement.  The interviews furthered this information by 

specifying the types of improvements each superintendent made in consultation with their 

local police chief.  These improvements included security film on windows, landscape 

barricades, and universal lock systems on all exterior doors.  The recommendations from 

the NJSBA Task Force (2013) identified three security enhancements with the most 

value, one of which included ballistic film on exterior windows.  It is likely that by 

collaborating with the police chief, each superintendent was able to make the decision to 
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focus on physical security improvements, specifically, ones that fit best into the school 

budget and were deemed to get the most bang for the buck.   

 

 

Figure 4.  Superintendent survey question 11:  What improvements have been 

made since the Sandy Hook Elementary School shooting? Check all that would apply. 

 

Data collected from surveys given to police chiefs (see Figure 5) also showed 

physical security, along with revised school security plans, to be the most common 

improvements to schools following the Sandy Hook Elementary School shooting.  The 

superintendent interviews confirmed the renewed collaboration with police chiefs on 

school security plans in recent years.  One of the newer components of a school security 

plan is developing a reunification plan.  To quote Bill, a superintendent who described his 

relationship with the local police department as strong, “This is a priority for the district.”   

It is likely that adding security personnel was not a common improvement due to 

the role that the police department already serves in many schools. 
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    Figure 5.  Police chief survey question 11:  What improvements have been made       

  since the Sandy Hook Elementary School shooting?  Check all that would  apply. 

 

Implications for Practice 

 Relationships:  Implications for future practice include educating aspiring 

superintendents and police chiefs about the importance of establishing a strong working 

relationship between the school and the local police department.  The State of New Jersey 

has affirmed this by its recently established New Jersey School Safety Specialist 

Certification Program.  This new certificate will be granted after extensive training is 

completed by the participants starting in the 2018-2019 school year.  In many school 

districts, this School Safety Specialist will be the superintendent, the school business 

administrator, or a designee who possesses the required administrator certificate.  In order 

to ensure a strong working relationship between the superintendent and the police chief, 

my research shows that the position would ideally be filled by the school superintendent.  
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Based on the superintendent interviews, recommendations for building a strong 

working relationship between school superintendents and police chiefs would include 

meeting on a quarterly basis with a security committee consisting of key stakeholders 

such as the superintendent, police chief, principals, SRO or other security personnel, 

facilities supervisor, transportation supervisor, emergency management personnel, 

guidance counselor, teachers, and parents. 

 Perceived Effective Practices:  Implications for future practice include 

countywide meetings between school superintendents and police chiefs.  The two 

associations would meet twice a year to share perceived effective practices.  These 

gatherings should focus on meeting the needs of the community that they serve.  There is 

much more to providing school security than hiring a security presence and adding 

additional security measures to a building.  This research has shown the importance of 

looking at security through a wider lens.  P.L. 2016, c.80 requires that school safety and 

security training will be conducted collaboratively by the district or nonpublic school and 

emergency responders to all employees in the school district.  In the past, only teaching 

staff members were required to receive such training.   

 Based on the superintendent interviews, other recommendations for perceived 

effective practices for superintendents and police chiefs to consider include fostering 

relationships with students who have adverse childhood experiences, restorative 

practices, creating situations that occur within a security drill, considering police officers 

as staff members, building student relationships through smaller class sizes, paying close 

attention to how security measures work, and viewing security as a 24/7 operation. 



 
 

114 
 

Security Improvements:  Implications for future practice include superintendents 

and police chiefs collaborating on ways to enhance security within a fixed budget.  

Security improvements are evolving as quickly as technology is evolving.  However, 

funding still remains an issue for many school districts. School superintendents, in 

collaboration with police chiefs, are weighing their options and investing in enhanced 

security measures that provide the most “bang for the buck.”  

Based on the superintendent interviews, recommendations for physical security 

improvements include additional security cameras, exterior lighting, landscape design, 

security gates, strobe lights, panic buttons, classroom shades, enhanced door locks, 

window safety film, walkie talkies, and swipe cards. 

 Collaboration: Implications for future practice include collaboration during the 

planning stages for school security.  The Memorandum of Agreement, which is signed 

annually by the county prosecutor, county superintendent, board president, police chief, 

and superintendent, could be required to be discussed and updated each year by all parties 

involved.   

This study shows the necessity for school superintendents and police chiefs to 

spend more time discussing budget items for security, the annual Memorandum of 

Agreement, and preparing for professional development opportunities provided to school 

employees.  This can be accomplished by adding these items as priorities to agendas 

created for school security committee meetings.  By administering the surveys and 

conducting follow up interviews, it became apparent to me that school superintendents 

valued these opportunities for collaboration but had not provided adequate time on the 

tasks.   
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In order to achieve these mutual goals, it is recommended that budget items be 

initially discussed in January as school budgets are being created.  The Memorandum of 

Agreement could be reviewed and discussed in July prior to submittal to the county office 

in September.  Professional development could be planned in August prior to presenting 

to staff in early September.  While all of these topics could be discussed and planned for 

throughout the year, these timelines could provide for seamless implementation. 

 

Implications for Research  

The impact that this study may have on future research and policy decision 

making in the State of New Jersey is far-reaching.  Every school district in New Jersey is 

now required by legislation to have a school safety specialist who will serve as the school 

district’s liaison with local law enforcement.  School superintendents who were trained in 

the summer of 2018 are motivated and eager to begin to collaborate with their local 

police departments to provide for the safest learning environment possible.  Moving 

forward, researchers can interview these superintendents to see how they are applying 

what they have learned.  This inaugural group of superintendents may hold the key to 

learning more about the connection between superintendent training and collaboration.   

As additional data becomes available for new researchers to analyze, one way to 

obtain a high response rate on future surveys is to administer them at professional 

gatherings.  By giving the surveys out at monthly roundtable meetings, a researcher is 

able to receive the surveys back from the participants right away.    
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There is also added value to running linear regressions on survey data once it is 

obtained.  In doing so, a researcher is able to predict the value of a variable based on the 

value of another variable as opposed to just reporting raw results.   

Finally, by gathering information from both school superintendents and local 

police chiefs, a researcher is able to gain an additional perspective in how school officials 

can strengthen relationships to collaboratively work together with law enforcement 

leaders to better ensure the safety of their students.   

 

Further Study 

 Following the Sandy Hook Elementary School shooting in 2012, it is evident that 

school security requires a collaborative approach.  In the future, studies focusing on 

collaboration and school security can extend into several areas.  First, researchers can 

look more closely at the relationships between school superintendents and police chiefs 

that are very limited or limited in nature.  While the working relationships between 

school superintendents and police chiefs in New Jersey range from very limited or no 

relationship to very strong relationships, 82% of superintendents surveyed and 76% of 

police chiefs surveyed stated that their relationship is either strong or very strong.    

A clear indication that collaboration is actually taking place between school 

superintendents and police chiefs is that 93% of superintendents surveyed and 100% of 

police chiefs surveyed state that there is collaboration between the school administration 

and the local police.  As a result of this collaboration, 96% of school superintendents 

surveyed and 88% of police chiefs surveyed state that students in their community are 
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safe when they are in school.  Interdisciplinary collaboration brings experts to the table to 

work together to achieve a common goal.  The qualitative data shows that when a 

superintendent has the guidance and advice from an expert in the fields of law 

enforcement, safety and security; and when a police chief can share in the knowledge and 

passion from an advocate for children, these leaders can bring their teams together and 

collaborate to create an environment that increases the level of safety for their students.  

What would the research show if the relationships were limited? 

Second, researchers can look at the impact of different types of partnerships that 

can be developed over time.  Future research on the topic of collaboration and school 

security can focus on looking at other partners who can bring knowledge and experience 

about safety into the schools.  These could include mental health professionals to be 

available for staff and students, architects and engineers to look at building design, 

teacher preparation programs to integrate working with students who have adverse 

childhood experiences, and guidance counselors to cultivate bullying and violence 

prevention programs. 

Third, researchers can look at the extent in which school security measures can 

make parents feel less welcome in their child’s school. An area of contention that remains 

is whether or not school security measures can make parents feel unwelcome.  While no 

superintendents or police chiefs surveyed strongly agreed with this statement, the other 

four responses were divided across the board.  41% of school superintendents surveyed 

disagreed with this statement.  24% of school superintendents surveyed and 28% of 

police chiefs surveyed agreed that security measures can make parents feel unwelcome.  
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As Figures 6 and 7 visually display, this may need to be a topic that is more fully 

researched in the future. 
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Figure 6.  Superintendent survey question 15:  Please indicate the extent to which you 

agree with the following statement. School security measures can make parents feel 

unwelcome. 
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Figure 7.  Police chief survey question 15.  Please indicate the extent to which you agree 

with the following statement.  School security measures can make parents feel 

unwelcome. 
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are set and plans are created, shared, and implemented with key stakeholders each year.  

In-service training is provided by the superintendent and the police chief at the start of 

each school year to turnkey all information to the teaching staff and all support personnel.  

Throughout the school year, fire drills, lockdown drills, and evacuation drills are 

conducted on a monthly basis and observed by law enforcement personnel.  Feedback is 

given and revisions to security plans are made as deemed necessary.  Budget 

requirements to ensure school safety are discussed in school board committee meetings 

and adequate funding is allotted to provide security improvements on an annual basis.  

Professional development opportunities such as conferences, workshops, and trainings 

are attended by the superintendent and police chief during the course of the year.  Mutual 

respect, both personally and professionally, are evident between the two leaders. 

 The security enhancements that have been made during the six years of our deep 

and focused partnership are in direct contrast to the days following the Sandy Hook 

school shooting.  At that time, as previously described, we had two women sitting at a 

desk in the lobby signing visitors into the building.  The following is what you will 

encounter when you are a visitor to the Ventnor School District in 2018.  

As you approach the Ventnor Educational Community Complex, you will arrive 

at a gate that leads into the visitors’ parking lot.  A security staff member will remotely 

raise the arm of the gate to allow you to enter.   Once you have parked your car, you will 

approach the security window.  Behind the window is the security office that is manned 

by the same two women from many years ago.  They will ask you for your driver’s 

license, which you will place into a drawer that slides out similarly to a bank teller’s 

window.  The license will be scanned by the Eyemetric system that checks for sex 



 
 

121 
 

offenders, while at the same time syncs with our Realtime student database to check that 

you are on the emergency care card for an individual student, in the case that you are 

coming to sign out a student.  All visitors, once cleared to come in, are given an ID badge 

to be worn at all times while in the building.  The ID badge clearly shows the picture of 

the visitor, their name, and a picture of who they are allowed to see while in the building.  

Once the ID badge and driver’s license are slid back through the drawer, a buzzer is 

pressed and the visitor is allowed to enter the vestibule.  A second door is then buzzed to 

allow access into the lobby of the school building.   All doors and windows previously 

mentioned are covered with bulletproof film over the glass.  Security cameras are both 

outside and inside the building capturing a visitor’s every move.  We have 73 cameras on 

the school premises.  Security cameras are monitored internally by our facilities 

supervisor, as well as from the police substation located within the school building, 

footage can also be remotely accessed online by police personnel.  As a visitor begins to 

walk through the building, all classroom doors are in the locked position, with a magnetic 

strip over the locking mechanism.  This allows for a teacher to lock down their classroom 

in a matter of seconds.  Blackout panels are mounted alongside the windows in every 

classroom door.  All classroom windows visible from the hallways have pulldown 

blackout shades.  In the case of an emergency, all classrooms will be locked and no 

visibility into the classrooms will be apparent.  As a visitor, virtually none of this is 

evident.  You are initially made aware that security is in place, and that is all you need to 

know.  

 Many parents have praised the administrative team and members of the local law 

enforcement for making our schools a safer place for their children.  While there are still 
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days when it is raining outside and the line outside of security is backed up with parents 

waiting to enter the school to attend a school event, creative minds get together to solve 

these problems with the safety of our children in mind.  By working in collaboration with 

parents, teachers, board members, administration, and local police, we feel that we have 

made our school a safer place.  

 

Conclusion 

 

Maintaining school security in the twenty-first century is a challenging task.  

Research shows that the endeavor can be enhanced when interdisciplinary collaboration 

between the leaders of school districts and the leaders of local law enforcement is in full 

effect.  Strong relationships need to be created and nurtured over time to foster safe 

learning environments for our students.   

Educational leaders can be reminded of the New DEEL (Democratic Ethical 

Educational Leadership) vision as they strive to make their schools safer.  The New 

DEEL encourages decision-makers to act in the best interests of all students.  They need 

to work beyond the typical confinements of the school and the district’s organization to 

reach out to critical others in the community.  Our future leaders must be willing to take 

the extra measures to ensure that their students are safe.  

While school shootings do not occur often, one school shooting is one too many.  

Our schools should be safe havens for all who enter our doors.  Research shows that 

much can be done to cultivate collaboration between school superintendents and police 

chiefs, and as result, better protect the children they are entrusted with. 
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APPENDIX A 

DEFINITION OF TERMS 

 

The following terms are used throughout this study: 

Best Practices: a procedure that has been shown by research and experience to produce 

optimal results and that is established or proposed as a standard suitable for widespread 

adoption. 

Collaboration: a purposeful relationship in which all parties strategically choose to 

cooperate in order to achieve shared or overlapping objectives. 

Elementary School: a school including usually the first four to the first eight grades and 

often a kindergarten. 

Fire Drill: a practice drill in the conduct and manner of exit in the case of an actual fire. 

Local Police Department: the government agency responsible for the administration of 

the police force in a specific city. 

Lockdown Drill: a means of practicing preparedness in a school in the event of an 

intruder or criminal act. Generally, an announcement is given that the building is going 

on an immediate lockdown. At that point, the teacher will lock all doors and windows 

and hide the students from view. 

Memorandum of Agreement (MOA): designed to ensure cooperation between law 

enforcement and education officials and ultimately to protect the educational 

environment. 
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New Jersey Administrative Code: regulations to implement specific portions of education 

law. 

Partnership: a relationship resembling a legal association and usually involving close 

cooperation between parties having specified and joint rights and responsibilities. 

Professional Development (PD): professional learning practices that increase educator 

effectiveness to achieve common goals. 

Physical Security: protective measures incorporated into a building’s design such as self-

locking corridor doors and ballistic film on windows. 

School District Administrator: such positions shall include superintendent, assistant 

superintendent, director, principal, and supervisor. 

School Security: commitment to providing for the safety of students and to providing 

resources that will help ensure schools are secure. 

School Security Personnel: individuals hired to ensure the safety of students such as 

security guards and school resource officers. 

School Security Plan: these plans include procedures to respond to critical incidents such 

as a bomb threat, fire, and active shooter situation. 

Security Drill: an exercise, other than a fire drill, to practice procedures to respond to an 

emergency situation.  These include, but are not limited to, active shooter drills, 

evacuation drills (non-fire), bomb threat drills, and lockdown drills. 

Security Hardware: protective devices installed in schools such as locks on classroom 

doors and panic bars on common area doors. 
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 Tabletop Activity: this activity involves key personnel discussing simulated scenarios in 

an informal setting. Tabletops can be used to assess plans, policies, and procedures. 

Teacher Liaison:   a person who establishes and maintains communication for mutual 

understanding and cooperation between the school and an outside entity. 

Turbulence Gauge:  created by Dr. Steven Gross, this chart gives organizations an 

enhanced ability to calibrate the severity of an issue at hand.   

Working Relationship: the ability to collaborate with another person or organization to 

achieve a common goal. 
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APPENDIX B 

THE SANDY HOOK ADVISORY COMMISSION (SYNOPSIS) 

 

Following the Sandy Hook Elementary School tragedy, the Governor of 

Connecticut, Dannel P. Malloy, established the formation of the Sandy Hook Advisory 

Commission (2013) to review current policy and make recommendations intended to 

reduce the probability of another such tragic event.  The panel focused its work in three 

distinct areas:  Safe School Design and Operation; Law Enforcement, Public Safety, and 

Emergency Response; and Mental Health/ Mental Awareness.   

The Sandy Hook Advisory Commission’s recommendations concerning Safe 

School Design and Operation strategies begin with the premise that a school is a place 

that every person should feel absolutely safe and secure from harm.  While it recognized 

that short of turning our schools into prison-like environments, no school can completely 

eliminate the risk of violence. What schools and communities can do however, is to form 

relationships between local school and law enforcement officials to make our schools 

safer environments for students, faculty, staff, and visitors.      

In its preliminary statement, the Sandy Hook Advisory Commission’s Safe 

School Design and Operations writing group reiterated this declaration as adopted and 

approved by the full commission.  “There is at least one place, other than a home, in 

which every person, whether a child or adult, should feel absolutely safe and secure from 

the threat of physical harm: school. All schools, whether pre-K, K-12, colleges or other 

post-secondary institutions, are places for learning and personal growth. Sadly, the tragic 

shootings at Sandy Hook Elementary School, Columbine, Virginia Tech and other 
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institutions taught Connecticut, and have reminded the nation at large, that schools, even 

elementary schools educating our youngest children, are not immune from the violence 

that afflicts our society.”  

Short of transforming our schools into gated communities or prison-like 

institutions, no school can be freed entirely from the risk of violence. Nevertheless, 

through improved safe school design and operation (SSDO) strategies, and through closer 

coordination with our educators, local law enforcement, fire departments, EMS, public 

safety personnel, security  professionals and mental health experts, our schools can 

become much safer environments for students, faculty, and staff.  Moreover, we can 

significantly reduce the risk of violence occurring on school grounds without sacrificing 

our schools’ core educational mission and community outreach programs.  

Accomplishing these goals can actually improve the educational eco-system and create 

safe school climates that allow students, teachers, and staff to flourish and excel.   

Educational institutions are places of learning, cultural and social development, 

and should be the focus of community engagement.  They should provide an essential 

link between how these capabilities are nurtured at home and how they are taught in 

school.  Safe school design and operation strategies can and should enhance, not 

diminish, students’ educational experiences.  Despite the urgency of achieving school 

security goals, the School Safety Infrastructure Council (SSIC), created in response to the 

Sandy Hook shooting, recognized the need to preserve an educational environment that 

maintained an open, welcoming, and supportive place for teaching and learning.  Outdoor 

environments and indoor spaces affect the way students interact and learn.  The report 

noted that intentional changes must not be unbalanced in favor of protective designs, 
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which while improving personal safety, actually detract from the core missions of self-

development through learning from teachers, interacting with peers, and observing how 

the social process of the internal school neighborhood naturally operates.  

Contained within its report, the SSIC specifically recommended four definitive 

ways to implement better school security all of which maintain this delicate balance: 

 All classrooms and other safe haven areas in K-12 schools should have 

doors that can be locked from the inside by the classroom teacher or 

substitute. 

 All exterior doors in K-12 schools should be equipped with hardware 

capable of implementing a full perimeter lockdown. 

 Each school district should develop and implement a school security and 

safety plan to be reviewed and updated annually. 

 Teachers, administrators, school facilities managers, including custodians, 

along with local police officers and local first responders should be 

included as members of school security and safety committees. 

The National Commission on Children and Disasters issued a report in 2010 

noting that few schools trained with local law enforcement and had little if any 

coordination with emergency responders.  One of the recommendations of the Sandy 

Hook Advisory Commission addressed this concern by encouraging the creation of a 

written plan that instructs teachers, staff, local law enforcement, fire and emergency 

management personnel on how to respond to potential threats as well as to require local 
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schools to undergo periodic training and drilling of these school safety and security plans. 

(Final Report of the Sandy Hook Advisory Commission, 2015). 
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APPENDIX C 

TIMELINE OF SCHOOL SHOOTINGS SINCE COLUMBINE 

 

 April 20, 1999 

Columbine High School 

Students Eric Harris, 18, and Dylan Klebold, 17, open fire at Columbine High 

School in Littleton, Colo. They kill 12 students and one teacher and wounded 

more than 20 others before killing themselves in the school's library. 

 November 19, 1999 

Deming Middle School 

Victor Cordova Jr., 12, shoots and kills 13-year-old classmate Araceli Tena at the 

Deming Middle School. He later pleads guilty and is sentenced to two years in 

juvenile prison. 

 Feb. 29, 2000 

Theo J. Buell Elementary School 

A 6-year-old boy shoots and kills classmate Kayla Rolland, also 6, at a school in 

Mount Morris Township, Mich. The boy is not charged because of his age.  

However, Jamelle James, 19 at the time, who was living with the boy, is 

sentenced to two to 15 years in prison for storing the gun where the boy could 

easily access it. The boy's uncle, who owned the house they were living in, pleads 

guilty to possessing the stolen gun used in the shooting. 

 May 26, 2000 

Lake Worth Community Middle School 

Honor student Nathaniel Brazill, 13, shoots and kills his teacher Barry Grunow on 

the last day of classes in Lake Worth, Fla. He is sentenced to 28 years in prison. 
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 March 5, 2001 

Santana High School 

Charles "Andy" Williams, 15, opens fire inside the Santee, Calif., high school, 

killing two students and injuring 13 others. He is later sentenced to 50 years to life 

in prison. 

 Sept. 24, 2003 

Rocori High School 

John Jason McLaughlin, a 15-year-old freshman at the Cold Spring, Minn., high 

school, shoots and kills classmates Aaron Rollins, 17, and Seth Bartell, 15. 

McLaughlin is convicted of murder and sentenced to life in prison 

 March 21, 2005 

Red Lake Senior High School 

Sixteen-year-old Jeff Weise kills his grandfather and a companion of his 

grandfather's, then heads to a high school on the Red Lake Indian Reservation in 

Minnesota. He kills five students, a teacher and a security guard before taking his 

own life. 

 Nov. 8, 2005 

Campbell County Comprehensive High School 

Kenneth Bartley, 15, shoots and kills assistant principal Ken Bruce and wounds 

two other administrators at a Jacksboro, Tenn., school. Bartley was found guilty 

of the reduced charge of reckless homicide in February 2014, and acquitted of 

first-degree murder. 

 Aug. 30, 2006 

Orange High School 

Former student Alvaro Castillo, 19, is arrested after murdering his father and then 

opening fire in the Hillsborough, N.C., school's parking lot, wounding two. He is 

allegedly obsessed with the Columbine shootings, and police find two pipe bombs 

and two rifles in the van he was driving. He later is found guilty of murder and 

other charges and sentenced to life without parole. 

Before the shootings, Castillo sends an e-mail to the principal of Columbine High 

School that reads: "Dear Principal, in a few hours you will probably hear about a 
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school shooting in North Carolina. I am responsible for it. I remember 

Columbine. It is time the world remembered it. I am sorry. Goodbye." 

 Sept. 27, 2006 

Platte Canyon High School 

Adult gunman Duane R. Morrison takes six girls hostage at the Bailey, Colo., 

high school and fatally shoots one of them, 16-year-old Emily Keyes. Morrison 

then kills himself. 

 Sept. 29, 2006 

Weston High School 

Eric Hainstock, 15, shoots and kills John Klang, 49, the Cazenovia, Wis., school's 

principal. Klang had issued Hainstock a warning the day before for having 

tobacco at school. 

 Oct. 2, 2006 

West Nickel Mines Amish School 

Milk-truck driver Charles C. Roberts, 32, enters a one-room Amish schoolhouse 

in Nickel Mines, Pa., and isolates the female students in the classroom before 

methodically executing them. He kills five girls and wounds several more. 

Roberts then commits suicide. 

 April 16, 2007 

Virginia Tech  

Gunman Seung-Hui Cho, 23, kills two people in a dormitory on the Blacksburg, 

Va., campus. A few hours later, Cho enters an academic building and kills 30 

more people and himself. It remains the deadliest U.S. shooting to date.  

 Feb. 14, 2008 

Northern Illinois University 

Shooter Steven Kazmierczak, 27, enters a lecture hall on the university campus in 

DeKalb, Ill., and kills five students and wounds 18 others before taking his own 

life. 
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 October 26, 2008 

University of Central Arkansas 

Two students, Ryan Henderson, 18, and Chavares Block, 19, are killed in a 

shooting carried out by four men at the Conway, Ark., campus. 

 Feb. 27, 2012 

Chardon High School 

Three students are killed after T.J. Lane, 17, opens fire inside the cafeteria of the 

Chardon, Ohio, school. 

 Dec. 14, 2012 

Sandy Hook Elementary School 

Adam Lanza, 20, shoots and kills his mother, Nancy, in their home before driving 

to Sandy Hook Elementary in Newtown, Conn. He kills 26 people at the school, 

20 of whom are first-graders, before shooting and killing himself. 

 June 7, 2013 

Santa Monica College 

Gunman John Zawahri, 23, kills his father and brother and sets their home on fire 

before going to the college campus in Santa Monica, Calif.. There, he randomly 

shoots at cars, killing three more and wounding others before he is killed by 

police. 

 Oct 21, 2013 

Sparks Middle School  

Jose Reyes, a middle school student, shot and killed a teacher and injured two 

students in Sparks, Nev., before taking his own life. 

 Dec. 13, 2013 

Arapahoe High School 

Karl Pierson, 18, shoots student Claire Davis, 17, in the head at point-blank range 

in their school in Littleton, Colo. Pierson then kills himself. Davis is hospitalized 

and dies eight days later. The incident occurred in the same town where the 1999 

Columbine school shooting took place. 
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 June 5, 2014 

Seattle Pacific University 

Aaron R. Ybarra, 26, is taken into custody after a shooting on the campus of 

Seattle Pacific University that leaves one man in his 20s dead and three others 

injured. The call to 911 comes in at 3:23 p.m. from Otto Miller Hall, after the 

shooter is pepper-sprayed and pinned down by a student guard. 

 Jun 10, 2014 

Reynolds High School 

A teen killed another student, Emilio Hoffman, and wounded a teacher at an 

Oregon high school. 

 Oct. 24, 2014 

Marysville Pilchuck High School 

Two people, including a gunman who opened fire on fellow students, are dead at 

a high school north of Seattle. 

 Nov. 20, 2014 

Florida State University 

At least three people are injured after being shot at the Florida State University 

library before campus police shoot and kill the gunman. 

 Feb. 14, 2018 

 

Marjory Stoneman Douglas High School 

 

Former student Nikolas Cruz,19, opened fire with an AR-15 style rifle, killing 

seventeen students and staff members and injuring seventeen. 
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APPENDIX D 

TURBULENCE THEORY 

During this turbulent time in my administrative career, I was fortunate to be 

taking a graduate class and was introduced to Turbulence theory.  As I applied its 

concepts to the situation at hand, I was able to gain a better perspective on the needs of 

the district following the Sandy Hook Elementary School shooting.  It allowed me to 

understand that times had changed and we needed to respond to the tensions the changes 

had created.  In our situation, the changes in security procedures attributed to the rising 

level of turbulence in our organization.  Using the Turbulence Gauge (Gross, 2013), we 

could see the current conditions and the possibility for greater or lesser levels of 

turbulence. 

Degree of Turbulence General Definition Turbulence as Applied to 

this situation 

Light Associated with ongoing 

issues, little or no 

disruption in normal work 

environment, subtle signs 

of stress 

The principal meets with 

the entire safety committee 

to make security changes. 

Moderate Widespread awareness of 

the issue, specific origins 

Security is provided with 

the support of a few 

teachers.  A large group of 

parents are upset. 

Severe Fear for the entire 

enterprise, possibility of 

large-scale community 

demonstrations, a feeling of 

crisis 

The community begins to 

question the ability of the 

principal to keep students 

safe. 

Extreme Structural damage to the 

institution’s normal 

operation is occurring 

The media declares that the 

school is unsafe.  Parents 

want the principal 

replaced. 
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 While this gauge helps explain the condition in the organization following the 

Sandy Hook School shooting, it also allows the administration as a whole to make 

predictions as to what might happen if future security concerns go unresolved.  For this 

reason, the gauge can be used from the point of view (positionality) of the entire school 

community.  It is vital for me to stress to my entire staff, the stake we all have in 

resolving these turbulent conditions.  It is not just the administrators who have something 

to lose.  We all do.  If we as a community do not support our new security initiatives, it 

may be all of our jobs on the line in the future.  While the responsibility for school 

security ultimately rests on the Superintendent, it is vital that the entire community 

supports her in this role.   

 As an administrative team, we started to think about the questions that Gross 

posed in his theory.  (Gross, p. 260)  

1. What is likely to happen to the current level of turbulence if no attention is paid to 

the situation in the short and medium term?  This raises the issue of cascading- if 

security is not improved, who might be next? 

2. Would more turbulence help or harm the organization’s pursuit of its goals? This 

raises the potential for the team to reflect on the positive outcomes from 

supporting our new security initiatives and the positive changes to the district as a 

result.  Would this make our students safer and each of us more successful in our 

positions in the long run?  What would this type of collaboration do for us as a 

team and our efforts to build a strong cohesive security committee?  

3. How might contemplated actions reduce the level turbulence?  This raises the 

issue of stability- the Ventnor School District has a reputation for being on the 
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cutting edge of innovation.  At what point do individuals need to put their 

personal feelings aside for the sake of the district?  What actions must the 

superintendent make in order to prevent turbulence levels from spiraling out of 

control? 

In light of the Turbulence Theory, I did my best to keep the dilemma contained to the 

moderate degree.  While there was widespread awareness of the issue, it never escalated 

to the crisis mode.  Had the parents had the opposite experience, one in which they felt 

that the principal did not take the safety of their children seriously, this scenario could 

have had a cascading effect.   I worked to keep my school as stable as possible in a time 

of national crisis.  By seeking the little control that I had, I put a measure into place to 

calm the fears of a nation.  The parents who were personally affected, knew that the ban 

on attending the show was a temporary measure.  It was an unpopular decision, but it was 

done as a way to compensate for the fears of an insecure nation.  I knew that if there was 

no change to security measures in those first few days, and heaven forbid, something 

happened, I could never forgive myself and there would be intense scrutiny.  I took the 

bullet, so to speak, to do what I felt was in the best interest of my students.   

The turbulence gauge for this dilemma would be as follows: 

Light Had more time been available, committee meetings would have included 

parents and members of the Ventnor City community.  Security initiatives 

are developed over time and new procedures are implemented. 

Moderate I went with the safe bet.  I provided the best security I knew how to within 

the situation as it presented itself.  While I upset one group of parents, I 
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enlisted the aid of a group of teachers to help smooth things over in the 

short term.  

Severe If I continued with tradition and allowed hundreds of parents to attend the 

kindergarten holiday show, there would be great unrest among the 

majority of the staff and within the community.  The nation at large was 

questioning the security of schoolchildren everywhere.   

Extreme The media would become aware that the Ventnor Elementary School was 

lax in their security.  Parents would lose confidence in my ability to 

protect their children.  Parents would begin to hold demonstrations if they 

felt that their children were in danger.  I may have to fight for my job if I 

lost the confidence and support of the community. 
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APPENDIX E 

NEW DEEL VISION FOR EDUCATIONAL LEADERS 

  

(Gross, 2009)  

New DEEL Vision for Educational Leaders Behavior of Conventional School Leaders 

1. Guided by inner sense of responsibility to 

students, faculty, staff, families, the community, 

and social development on a world scale. 
 

1.  Driven by an external pressure of 

accountability to those above in the 

organizational/ political hierarchy. 

2.  Leads from an expansive community-

building perspective.  A democratic actor who 

understands when and how to shield the school 

from turbulence and when and how to use 

turbulence to facilitate change.  

 

2.  Bound by the system and the physical 

building.  A small part of a monolithic, more 

corporate structure. 

3.  Integrates the concepts of democracy, social 

justice, and school reform through scholarship, 

dialogue, and action.  

3.  Separates democracy and social justice 

from guiding vision and accepts school 

improvement (a subset of school reform) as 

the dominant perspective. 

 

4.  Operates from a deep understanding of 

ethical decision making in the context of a 

dynamic, inclusive, democratic vision. 

4.  Operates largely from perspective of the 

ethic of justice wherein obedience to 

authority and current regulations is largely 

unquestioned despite one’s own misgivings. 

 

5.  Sees one’s career as a calling and has a well-

developed sense of mission toward democratic 

social improvement that cuts across political, 

national, class, gender, racial, ethnic, and 

religious boundaries. 
 

5.  Sees one’s career in terms of specific job 

titles with an aim to move to ever greater 

positions of perceived power within the 

current system’s structure. 
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APPENDIX G: 

 

NEW JERSEY SCHOOL SECURITY RECOMMENDATIONS, 

COLLABORATION IN NEW JERSEY FOLLOWING THE SANDY HOOK 

ELEMENTARY SCHOOL SHOOTING, AND NEW JERSEY LEGISLATIVE 

UPDATES 

 

 

New Jersey School Security Recommendations 

 

One of the primary areas that the NJSBA School Security Task Force Report 

(2014) and the New Jersey School Security Task Force Report (2015) focused on was 

School Security Personnel.  In order to fully comprehend the scope of what hiring 

security personnel would entail, the endeavor needs to be looked at through a variety of 

lenses, including on the Local, State and Federal levels.  

Local School District/Community  

 Because of significant variations in the size of school districts and local law 

enforcement agencies, building lay-outs, student populations and community 

attitudes, the decision on whether or not to employ security personnel, armed or 

unarmed, police or non-police, must rest exclusively with the local school district 

and should not be dictated by the state.  

 A School Resource Officer (SRO) can provide a critical safety factor and valuable 

counseling and support services for students. The employment of SROs is the 

preferred model for a law enforcement presence in a school building.  
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 In assigning SROs or other law enforcement officers to schools, local law 

enforcement agencies must consider fully the qualifications and aptitude of the 

individual, including his or her capability as a first responder and ability to relate 

to students. Additionally, the training of SROs must stress conflict resolution and 

restorative justice as well as awareness of gang and drug abuse activities.  

 School districts should ensure that all security personnel receive training 

appropriate for employment in the school environment and have in-depth 

understanding of local emergency protocols.  

 In developing the Memorandum of Agreement, school districts and local law 

enforcement should clearly address the intersection of school policy/disciplinary 

code, Criminal Code and the Juvenile Justice Code. They must ensure that student 

behavior that is in violation of school codes of conduct be addressed by school 

officials and not be imposed on police. Based on federal and state law and school 

policy, such guidance should ensure the following: immediate response to crises; 

protection of the safety and interests of students affected by violent acts; the 

appropriate avenues of discipline and referral for student offenders; and the 

recognition of state requirements in areas such as student possession of firearms 

and weapons on school grounds, and harassment, intimidation and bullying.  

State and Federal  

 The state and federal governments, respectively, should provide and increase 

grant funding to support the assignment of law enforcement officers as School 

Resource Officers.  
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 The Legislature and the Governor should enact legislation to establish a new 

category of law enforcement officers, such as Special Law Enforcement Officer 

Level III, who are specially trained in working with students and assigned to 

protect our schools. Such law enforcement personnel can provide an additional 

school security option to school districts. The legislation should also relieve 

current limits on working hours for special officers when they are assigned to 

schools and should ease the restrictions on the number of such officers employed 

by a municipality.  

 The New Jersey Department of Education and the Office of the Attorney General 

should update The New Jersey Guide to Establishing a Safe Schools Resource 

Officer Program in Your Community (1998) so that the document reflects current 

best practices in SRO programs.  School districts should work with local law 

enforcement to develop strategies for the placement of carefully selected and 

specially trained SROs in all school buildings.  

 School districts that use school security personnel should enter into a written 

agreement with local law enforcement agencies to stipulate the terms and 

conditions governing the placement of security personnel in school buildings. The 

agreement should address such matters, including, but not limited to, the chain of 

command; roles and responsibilities of security personnel while on school 

property; work hours and conditions; required qualifications and experience; 

channels of communication; required training and continuing professional 

development; and authority to carry firearms. 
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 For school districts that choose to assign and station special law enforcement 

officers (SLEOs), retired police officers, and/or civilian security staff in their 

school buildings, the final decision regarding whether to permit such individuals 

to carry firearms (according to the provisions of State statute) while on school 

property rests solely with the chief school administrator. The State should develop 

uniform standards to govern the licensing, experience, and training of such 

individuals.  

Shortly after the School Security Task Force recommendations were made, 

legislative changes started to take place.  A bill (S86) was introduced the following year 

which created new Class III special law enforcement officers to provide security in 

schools.  This bill allowed specially trained, armed, retired police officers to be hired in 

New Jersey public and nonpublic schools.  It is now P.L. 2016, c.68. 

S-86 (http://www.njleg.state.nj.us/2016/Bills/S0500/86 R4.HTM) establishes a 

new class of police officer specifically for schools who would serve in the following 

capacity: 

 Be a retired police officer less than 65 years old 

 Have served as a duly qualified, fully trained, full time municipal or county police 

officer, or as a member of the state police 

 Be separated from that prior service in good standing within three years of 

appointment as a Class III SLEO 

 Be physically capable of performing the functions of the position 

http://www.njleg.state.nj.us/2016/Bills/S0500/86%20R4.HTM
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 Possess NJ Police Training Commission Basic Police Officer Certification of NJ 

State Police Academy Certification 

 Complete the training course for safe schools resource officers (SROs) 

 Be hired in a part-time capacity 

 

Collaboration in New Jersey 

 The New Jersey SAFE Task Force on Gun Protection, Addiction, Mental Health and 

Families, and Education Safety issued a report in 2013 to Governor Chris Christie 

following the Sandy Hook School shooting. This report made recommendations in the 

following areas:  Gun Control; Urban Violence; Mental Illness; Substance Abuse and 

Gun Violence; Violence in the Media; and School Security.  In the area of School 

Security, one of its recommendations included a monitoring by the State to ensure 

compliance with existing policies and protocols. To ensure compliance, the State 

increased announced and unannounced lockdown drills. While the State monitored that 

each of the more than 590 school districts had a security plan in place, the next step 

would be to make sure that schools were able to put their plans into action.  

Based on the information provided to the Task Force, state agencies need to be 

proactive in conducting school security audits and observing lockdown drills, particularly 

since the tragedy in Newtown. Additional agency resources would be committed to allow 

for more visits and assessments of school compliance. The report notes that each school’s 

security plan would only be effective if schools are able to properly carry them out.  

To meet this need, the New Jersey Department of Education created the Office of 

School Preparedness & Emergency Planning (OSPEP) with the goal to protect the health, 
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safety, and welfare of the school population by providing direct support to New Jersey's 

schools in establishing safe and secure school environments and increasing their capacity 

to respond in the event of a crisis. 

The unit provides support to district and school leaders in assisting with the 

establishment and maintenance of a school safety and security plan that addresses all 

hazards and follows the phases of crisis management planning – mitigation, 

preparedness, response, and recovery. To achieve these goals, the staff of the OSPEP 

works in conjunction with the New Jersey State Police, New Jersey Domestic Security 

Preparedness Task Force, and the New Jersey Office of Homeland Security and 

Preparedness.   A primary mission that the New Jersey Department of Education’s Office 

of School Preparedness and Emergency Planning has is to provide New Jersey School 

Districts with support and technical assistance to develop and maintain an All-Hazard 

Plan that enhances the safety and security of schools and creates a safe and healthy and 

positive learning environment for children. 

 New Jersey Law N.J.S.A. 18A:41-1 mandates that all New Jersey schools must 

perform one security drill per month.  As part of the Governor’s K-12 School Security 

Task Force Initiative, one of the OSPEP responsibilities is to visit school districts and 

conduct Unannounced Drill Observations (UADs).  UADs are designed to provide 

technical assistance and share “Best Practice” options.  These Best Practices are 

discussed with school administrators and are not mandates, but additional options to 

consider to assist the district with developing and maintaining high-quality safety and 

security procedures. 

1. Best Practices for School Security Measures during a Lockdown Drill 
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Signage/ markings 

 Way finding signs are suggested to clearly identify parking, main entrance, main 

office and unauthorized areas of the campus.    

 All exterior/interior classrooms should be clearly numbered and visible from the 

outside of the building as well as the interior safe corner of the room.  This will 

assist staff to communicate to 911 what room they are in during an emergency. 

 A piece of tape on the floor can be used to mark the safe corner of the room not 

visible from the hallway.  Staff and students would know if they are behind the 

tape they cannot be seen from the hallway. 

Announcing the drill: 

 It is essential that staff outside the building, such as physical education have a 

means of knowing when a lockdown is occurring. (Cell phones, walkie-talkies, 

colored strobe, siren, etc.)  

 An audibility assessment should be conducted to identify vulnerable areas of mass 

gatherings (gymnasium, cafeteria, music rooms, isolated hallways and restrooms, 

etc.) to ensure announcements are audible during periods of elevated noise 

levels.  In areas where hearing is an issue, a strobe light may be a consideration. 

Drill Observation 

 

 All teachers are encouraged to have their keys with them at all times.  Keys 

should never be left unattended. 
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 All teachers should wear their faculty identification as the identification badges 

serve as a way for first responders to identify staff.  Also, identification badges 

serve as a way to identify who may not belong in a building. 

 All electric panels, electric room doors, auditorium doors, custodial closets, roof 

access, and unoccupied classroom doors should be locked at all times. 

 Security planning should account for visitors and vendors in the building.  Are 

they advised what to do in the event of a lockdown?  Who is responsible for 

monitoring them and moving them to a safe area? 

 During a drill, all teachers should be reminded to turn off all lights, computers, 

and smart boards before hiding in the safe corner of the room. 

 All substitute teachers should be trained in the different types of drills and know 

the proper lockdown procedures. 

 Consider involving teachers and staff in drill observations on a rotating basis to 

develop a better understanding among the staff as to the importance of following 

procedures and why they matter. 

 Student lockers should be secured.  Unassigned lockers should have a lock or zip-

tie.  Open lockers present an opportunity for someone with hostile intent to pre-

place a weapon or an incendiary device.  

Ending the Drill: 

 The schools should reinforce with staff how lockdown drills will end, so that there 

is a clear understanding of when normal activities can resume. 

 

2. Operational Issues to Consider 
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During a critical incident the main office staff often serves as the communications 

center.  As such, the main office staff should be in a secure location with access to a 

phone and/or computer.  In an actual emergency situation, it is critical for staff members 

to know their roles and execute their responsibilities in an expeditious manner to 

minimize the potential of serious bodily injury to the staff and students.  The school 

should have a plan in place for staff assignments in the event a staff member is absent or 

injured during the emergency event and/or is unable to perform his or her 

responsibilities.  It is important for staff members to know their co-workers 

responsibilities in the event it becomes necessary for them to perform them. 

3. Questions to Consider 

 

 Who is responsible for calling 911?  

 Who is responsible for locking the main office door(s)?  

 Can the police efficiently gain access to the building during a lockdown? 

 What would happen if the fire alarm was pulled during a lockdown?  

 Who is capable and responsible for silencing the fire alarm in the event it 

is triggered?  

 If the school had to evacuate, how would parents be notified of the 

reunification location or the current situation, etc.?  

 How are staff, students, and visitors who may be outside the building 

notified when a lockdown is initiated? 

 How does the leadership notify approaching persons about the lockdown 

in progress?  

 How are school bus drivers informed to stay away during an incident, if 

necessary?  

 How are transient teachers notified of the lockdown? 
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 Is there a way to deactivate the key entry system to all staff, while 

allowing access to the police? 

 

4. Drilling during Inconvenient Times 

 

School incidents can occur during arrival, lunchtime and dismissal.  Most schools 

drill during "ideal times," when the majority of students are in a classroom. By elevating 

drill practices during less convenient times, such as passing of classes, lunch periods, 

recess, dismissal, etc., it affords school leadership the opportunity to identify areas in 

need of improvement and learn where gaps in procedures may exist.  The school 

leadership may also want to consider practicing a rapid dismissal where a group of 

students are picked up from an alternative location. 

5. Training and Technical Assistance 

 

The OSPEP is dedicated to providing New Jersey School Districts with Technical 

Assistance and Training to help develop and maintain high quality All-Hazard Plans. 

Upon request the OSPEP offers districts Professional Development and In-Service 

Training, a thorough review of District Safety and Security Plans, Emergency Operations 

Plans (EOP), conducts Drill Observations, and speak on school safety at Town Hall and 

PTA meetings.   

Lastly, a Multi-Hazard Planning for Schools course is currently offered to help 

districts develop comprehensive plans consistent with New Jersey Local Education 

Agencies (LEA) Minimum Requirements for School Safety and Security Planning.  This 

is a two day course that engages community participation to ensure everyone is on the 

same page.   
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Initiatives such as this Unannounced Drill Observation conducted by the New 

Jersey Department of Education’s Office of School Preparedness and Emergency 

Planning in conjunction with the State Police, local law enforcement, and school 

administrators is a valuable collaboration between all agencies who have a vested interest 

in school security for its children. 

 

New Jersey School Security Legislative Updates (as of 9-21-2017) 

 P.L.2016, c.80 – Amends and supplements N.J.S.A. 18A:41.  

o All employees in school districts and nonpublic schools will be provided 

with annual training on school safety and security. Under previous law, 

such training is only provided once to teaching staff members.  

o School safety and security training will be conducted collaboratively by 

the district or nonpublic school and emergency responders.  

o A law enforcement officer is required to be present at a minimum of one 

school security drill in each school year in order to make 

recommendations on any improvements or changes to school security drill 

procedures that the officer may deem advisable. 

o An actual fire or school security emergency that occurs at a school during 

the month and that includes activities which are the equivalent of a drill, 

will be considered a drill for the purposes of meeting the required number 

of monthly drills.  

http://www.njleg.state.nj.us/2016/Bills/AL16/80_.PDF
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 P.L.2016, c.49 – Secure Schools for all Children Act; establishes state aid for 

security services, equipment or technology to ensure safe and secure school 

environment for nonpublic school students. 

 P.L.2016, c.68 – Establishes Class III Special Law Enforcement Officers to 

provide security in public/nonpublic schools and county colleges. 

 P.L.2016, c.79 – Requires certain school security measures to be incorporated in 

architectural design of new school construction and certain school security 

measures for existing buildings.  

 P.L.2016, c.100 – Amends N.J.S.A. 18A:7F-41 and supplements N.J.S.A. 

18A:7G-15.2 to authorize use of emergency reserve funds or proceeds from bonds 

issued by EDA to finance school security improvements. 

 P.L.2017, c.119 – Requires Board of Education to have a memorandum of 

understanding with local law enforcement authorities for accessing live streams of 

video surveillance equipment. 

 P.L.2017, c.162 – Establishes the New Jersey School Safety Specialist Academy 

in the NJ Department of Education. The Academy will implement a School Safety 

Specialist Certification Program. The superintendent of each school district shall 

designate a school administrator as a School Safety Specialist for the district. 

  

http://www.njleg.state.nj.us/2016/Bills/AL16/49_.PDF
http://www.njleg.state.nj.us/2016/Bills/AL16/68_.PDF
http://www.njleg.state.nj.us/2016/Bills/AL16/79_.PDF
http://www.njleg.state.nj.us/2016/Bills/AL16/100_.PDF
http://www.njleg.state.nj.us/2016/Bills/AL17/119_.PDF
http://www.njleg.state.nj.us/2016/Bills/AL17/162_.PDF


 
 

161 
 

APPENDIX H 

DISSERTATION TIMELINE 

The timeline for my research was as follows: 

 September (2017):    Send proposal design to committee.  Defend proposal 

and submit paperwork to IRB (9/13) 

 October (pending IRB review):   Bring survey to superintendents and police 

chiefs. 

I attended the county roundtable meeting of superintendents, while a law 

enforcement representative attended the monthly meeting of police chiefs, and 

asked to administer the survey at the beginning or end of the meeting. This saved 

time in receiving the responses back as the completed surveys were immediately 

received. 

 October/ November:   Analyze data and begin coding.  Identify 

superintendents to interview. 

Upon analyzing the data, I created a ranking list of superintendents with the best 

partnerships to superintendents with the worst partnerships. 

 November/ December:  Conduct interviews 

Scheduled one on one interviews with five identified superintendents.  Four of the 

superintendents were ranked as having the best partnerships, one of the 

superintendents was ranked as having not as strong of a partnership.  These 

interviews lasted approximately forty-five minutes to one hour each. 

 December:  Summarize each interview  
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      Sent draft dissertation to chairperson for feedback and review. 

 January (2018) - April:   Make substantial revisions.  Work on quantitative 

statistical analysis  

      Sent draft dissertation to chairperson for review. 

 May- August:  Complete qualitative and quantitative analysis 

Sent draft dissertation to chairperson for feedback and review. 

 

 September-December:  Make final edits to draft dissertation 

Sent draft dissertation to chairperson for feedback and review. 

 

 January (2019):   Defend dissertation 

            Incorporate suggestions from committee and prepare for dissertation defense. 
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APPENDIX  I 

SURVEY INSTRUMENTS AND INTERVIEW QUESTIONS 

 

POLICE SURVEY 

 

Purpose: 

This survey is being conducted to determine what types of relationships exist between 

school superintendents and police chiefs.  It is part of a dissertation entitled “School 

Security in New Jersey:  A Collaborative Approach.”   The results will be analyzed for 

research purposes only.   

Privacy Act Statement: 

All information collected in this questionaire is confidential.  Under no circumstances 

will any information that identifies individuals be released to anyone.  No one except this 

researcher will have access to individual data.  Your answers will be combined with 

answers from many others. 

Participation: 

Your participation in this survey is voluntary.  You may skip any questions that you elect.   
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Survey questions:   

1. Describe the working relationship that exists with your school district 

administration. 

 Very limited or no relationship 

 Somewhat limited relationship 

 Average relationship 

 Strong relationship 

 Very strong relationship  

 

2. Who do you typically meet with? 

       Superintendent  

       Principal 

 Teacher liaison 

                Building supervisor 

         Other                                                                    

 

3. How many times a year do you typically meet?   

 One 

 Two 

 Three  

 Four  

 Five  

 More than five  



 
 

165 
 

 

4. How many times a year are fire drills typically observed by the police dept? 

 One 

 Two 

 Three  

 Four  

 Five  

 More than five  

 

5. How many times a year are security drills typically observed by the police dept? 

 One 

 Two 

 Three  

 Four 

 Five 

 More than five 

 

6. To what degree are budget items for security discussed with school admin? 

 Very limited or not at all 

 Somewhat limited 

 Moderate degree 

 Somewhat frequently 

 Very frequently 



 
 

166 
 

7. To what degree are Memorandum of Agreements (MOA) discussed each year? 

 Very limited or not at all 

 Somewhat limited 

 Moderate degree 

 Somewhat frequently 

 Very frequently 

 

8. To what degree is professional development on school security offered to school 

staff by the local police department? 

 Very limited or not at all 

 Somewhat limited 

 Moderate degree 

 Somewhat frequently 

 Very frequently 

 

9. Who typically makes the decisions on school security? 

 School district officials 

 Police department officials 

 School district officials and police department officials 

 Other 
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10. What security measures were in place prior to the Sandy Hook Elementary School 

shooting?  Check all that would apply. 

  Physical security improvement to school 

  Security personnel added to school 

  Revised school security plan 

  Collaboration with local police/ school administration 

  Attended conferences on school security 

  Other___________________________ 

  None of the above 

 

11. What improvements have been made since the Sandy Hook Elementary School 

shooting?  Check all that would apply. 

  Physical security improvement to school 

  Security personnel added to school 

  Revised school security plan 

  Collaboration with local police/ school administration 

  Attended conferences on school security 

  Other__________________________ 

  None of the above 
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12. Please indicate the extent in which you agree with the following statement: 

School district administrators should be armed. 

 Strongly disagree 

 Disagree 

 Neither agree nor disagree 

 Agree 

 Strongly agree 

 

13. Please indicate the extent to which you agree with the following statement. 

The students in my community are safe when they are at school.  

 Strongly agree 

 Agree 

 Neither agree nor disagree 

 Disagree 

 Strongly disagree 

 

14.  Please indicate the extent to which you agree with the following statement. 

There is collaboration between the school administration and the local police. 

 Strongly agree 

 Agree 

 Neither agree nor disagree 

 Disagree 

 Strongly disagree 
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15. Please indicate the extent to which you agree with the following statement. 

Security measures can be negative when parents no longer feel welcome at 

the school. 

 Strongly agree 

 Agree 

 Neither agree nor disagree 

 Disagree 

 Strongly disagree 

  

16. Please add any additional comments on school security that you may want to 

share. 

 

 

 

 

 

Thank you for completing this important survey.  Please indicate if you would be willing 

to participate in an interview to obtain additional information on how your school district 

collaborates with local police on school security by including your email address below.   

_______________________________________________________________________ 
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SUPERINTENDENT SURVEY 

 

Purpose: 

This survey is being conducted to determine what types of relationships exist between 

school superintendents and police chiefs.  It is part of a dissertation entitled “School 

Security in New Jersey:  A Collaborative Approach.”   The results will be analyzed for 

research purposes only.   

Privacy Act Statement: 

All information collected in this questionaire is confidential.  Under no circumstances 

will any information that identifies individuals be released to anyone.  No one except this 

researcher will have access to individual data.  Your answers will be combined with 

answers from many others. 

Participation: 

Your participation in this survey is voluntary.  You may skip any questions that you elect.   
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Survey questions:   

1. Describe the working relationship that exists with your local police department. 

 Very limited or no relationship 

 Somewhat limited relationship 

 Average relationship 

 Strong relationship 

 Very strong relationship  

 

2. Who do you typically meet with? 

       Police chief  

       Police captain 

 Police officer 

                Other                                                                    

 

3. How many times a year do you typically meet?   

 One 

 Two 

 Three  

 Four  

 Five  

 More than five  
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4.  How many times a year are fire drills typically observed by the police dept? 

 One 

 Two 

 Three  

 Four  

 Five  

 More than five  

 

5. How many times a year are security drills typically observed by the police dept? 

 One 

 Two 

 Three  

 Four 

 Five 

 More than five 

 

6. To what degree are budget items for security discussed with the local police dept? 

 Very limited or not at all 

 Somewhat limited 

 Moderate degree 

 Somewhat frequently 

 Very frequently 
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7. To what degree are Memorandum of Agreements (MOA) discussed each year? 

 Very limited or not at all 

 Somewhat limited 

 Moderate degree 

 Somewhat frequently 

 Very frequently 

 

8. To what degree is professional development on school security offered to school 

staff by the local police department? 

 Very limited or not at all 

 Somewhat limited 

 Moderate degree 

 Somewhat frequently 

 Very frequently 

 

9. Who typically makes the decisions on school security? 

 School district officials 

 Police department officials 

 School district officials and police department officials 

 Other 
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10. What security measures were in place prior to the Sandy Hook Elementary School 

shooting?  Check all that would apply. 

  Physical security improvement to school 

  Security personnel added to school 

  Revised school security plan 

  Collaboration with local police/ school administration 

  Attended conferences on school security 

  Other___________________________ 

  None of the above 

 

11. What improvements have been made since the Sandy Hook Elementary School 

shooting?  Check all that would apply. 

  Physical security improvement to school 

  Security personnel added to school 

  Revised school security plan 

  Collaboration with local police/ school administration 

  Attended conferences on school security 

  Other__________________________ 

  None of the above 
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12. Please indicate the extent in which you agree with the following statement: 

School district administrators should be armed. 

 Strongly disagree 

 Disagree 

 Neither agree nor disagree 

 Agree 

 Strongly agree 

 

13. Please indicate the extent to which you agree with the following statement. 

The students in my community are safe when they are at school.  

 Strongly agree 

 Agree 

 Neither agree nor disagree 

 Disagree 

 Strongly disagree 

 

14.  Please indicate the extent to which you agree with the following statement. 

There is collaboration between the school administration and the local police. 

 Strongly agree 

 Agree 

 Neither agree nor disagree 

 Disagree 

 Strongly disagree 
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15.  Please indicate the extent to which you agree with the following statement. 

Security measures can be negative when parents no longer feel welcome at 

the school. 

 Strongly agree 

 Agree 

 Neither agree nor disagree 

 Disagree 

 Strongly disagree 

 

16. Please add any additional comments on school security that you may want to 

share. 

 

 

 

 

 

Thank you for completing this important survey.  Please indicate if you would be willing 

to participate in an interview to obtain additional information on how your school district 

collaborates with local police on school security by including your email address below.   

_______________________________________________________________________  
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Interview Questions:  (semi structured) 

1. How long have you been a superintendent?  What previous administrative 

experience do you have? 

2. Describe the relationship that exists between your school and the local police 

department. 

3. Following the Sandy Hook school shooting, how have security measures 

changed in your district?  What role did the local police department have in 

implementing these changes? 

4. What advice would you give to other school superintendents in regard to 

school security and further ensuring the safety of our school children?  
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APPENDIX J 

 

Superintendent Survey Results     

1. Describe the working relationship that exists with your local police 

department. 

  

   
 

  

 

 

 

  Very limited or no relationship 0   
 

  
  

  
 

 

 

   Somewhat limited relationship 4   
 

  
  

  
 

 

 

  Average relationship 4   
 

  
  

  
 

 

 

  Strong relationship 14    

  
  

   

 

 

  Very strong relationship 21    

       

2. Who do you typically meet with? 

  

 
 
 
    

 

 

  Police chief 25   
 

  
  

  
 

 

 

  Police captain 9   
 

     
  

 

 

 

  Police officer 16   
 

  
  

  
 

 

 

  Other 10    

       

       

3. How many times a year do you typically meet? 

  

  
 

    

 

 

  One 3   
 

  
  

  
 

 

 

  Two 5   
 

  
  

  
 

 

 

  Three 6   
 

  
  

  
 

 

 

  Four 9   
 

  
  

  
 

 

 

  Five 1   
 

  
  

  
 

 

 

  More than five 18    
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4. How many times a year are fire drills typically observed by the police 

department? 

  

  
 

    

 

 

  One 17   
 

  
  

  
 

 

 

  Two 8   
 

  
  

  
 

 

 

  Three 4   
 

  
  

  
 

 

 

  Four 3   
 

  
  

  
 

 

 

  Five 1   
 

  
  

  
 

 

 

  More than five 8    

    

 

  

       

5. How many times a year are security drills typically observed by the police 

department? 

  
  

   

 

 

 

  One 
7 

 

   

 

  
  

  
 

 

 

  Two 15   
 

  
  

  
 

 

 

  Three 5   
 

  
  

  
 

 

 

  Four 3   
 

  
  

  
 

 

 

  Five 1   
 

  
  

  
 

 

 

  More than five 11  
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6. To what degree are budget items for security discussed with the local 

police department? 

  

  
 

    

 

 

  Very limited or not at all 13   
 

  
  

  
 

 

 

  Somewhat limited 13   
 

  
  

  
 

 

 

  Moderate degree 10   

 

  
  

  
 

 

 

  Somewhat frequently 6   
 

  
  

  
 

 

 

  Very frequently 1    

       

       

7. To what degree are Memorandum of Agreements (MOA) discussed each 

year? 

       

  

  Very limited or not at all 2 
 

   

 

  
  

  
 

 

 

  Somewhat limited 11   
 

  
  

  

 

 

 

  Moderate degree 18   
 

  
  

  
 

 

 

   Somewhat frequently 6   
 

  
  

  
 

 

 

  Very frequently 5    

       
  

30%

30%

23%

14%
3%

5%

26%

43%

14%

12%
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8. To what degree is professional development on school security offered to  

 school staff by the local police department? 

  
  

   

  

  Very limited or not at all 13 
 

   

 

  
  

  
 

 

 

  Somewhat limited 13   
 

  
  

  
 

 

 

  Moderate degree 9   

 

  
  

  
 

 

 

  Somewhat frequently 5   
 

  
  

  
 

 

 

  Very frequently 2    

       

       

9. Who typically makes the decisions on school security? 

  
  

   

  

  School district officials 18 
 

   

 

  
  

  
 

 

 

   Police department officials  0   
 

  
 

 

  
 

  

  School district officials and police department       

officials 
24 

  

 

  
  

  
 

 

 

   Other  0    

       
 

 

       

31%

31%

21%

12%

5%

43%

57%



 
 

182 
 

10. What security measures were in place prior to the Sandy Hook Elementary School 

shooting? Check all that would apply. 

  
  

   

  

 Physical security improvement to school 19 
 

   

 

  
  

  
 

 

 

Security personnel added to school 13   
 

  
  

  
 

 

 

Revised school security plan 29   
 

  
  

  

 

  

 Collaboration with local police/ school 

administration 
32 

  

 

  
  

  
 

 

 

Attended conferences on school security 24   
 

  
  

  
 

 

 

 Other 4   
 

  
  

  
 

 

 

 None of the above 2                  
       

11. What improvements have been made since the Sandy Hook Elementary School  

shooting?  Check all that would apply. 

  
  

   

  

Physical security improvement to school 35 
 

   

 

  
  

  
 

 

 

Security personnel added to school 15   
 

  
  

  
 

 

 

Revised school security plan 30   
 

  
  

  
 

  

Collaboration with local police/ school 

administration 
27 

  

 

  
  

  
 

 

 

Attended conferences on school security 28   
 

  
  

  
 

 

 

Other 9   
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None of the above 1    

      

12. Please indicate the extent in which you agree with the following statement: School  

district administrators should be armed. 

  
  

   

  

Strongly disagree 24 
 

   

 

  
  

  
 

 

 

Disagree 6   
 

  
  

  
 

 

 

Neither agree nor disagree 7   
 

  
  

  
 

 

 

 Agree 2   
 

  
  

  
 

 

 

Strongly agree 3    

       

       

13. Please indicate the extent to which you agree with the following statement. The  

 students in my community are safe when they are at school. 

  
  

   

  

Strongly agree 17 
 

   

 

  
  

  
 

 

 

Agree 22   
 

  
  

  

 

 

 

Neither agree nor disagree 1   
 

  
  

  
 

 

 

 Disagree 1   
 

  
  

  
 

 

 

Strongly disagree 0    

       

       

57%

14%

17%

5%
7%

42%

54%

2%2%
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14. Please indicate the extent to which you agree with the following statement. There is 

collaboration between the school administration and the local police. 

  
  

   

  

Strongly agree 29 
 

   

 

  
  

  
 

 

 

Agree 10   
 

  
  

  

 

 

 

Neither agree nor disagree 1   
 

  
  

  
 

 

 

 Disagree 2   
 

  
  

  
 

 

 

Strongly disagree 0    

       

       

15. Please indicate the extent to which you agree with the following statement. School 

 security measures can make parents feel unwelcome. 

  
  

   

  

Strongly agree 0 
 

   

 

  
  

  
 

 

 

Agree 10   
 

  
  

  

 

 

 

Neither agree nor disagree 8   
 

  
  

  
 

 

 

Disagree 17   
 

  
  

  
 

 

 

Strongly disagree 6    
 

 

 

69%

24%

2%5%

24%

20%41%

15%
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           Police Survey Results 

1. Describe the working relationship that exists with your school district administration. 

  

   

   

 

 

 

 Very limited or no relationship 1   
 

  
  

  
 

 

 

Somewhat limited relationship 0   
 

  
  

  
 

 

 

Average relationship 5  

 

 

  
  

  
 

 

 

Strong relationship 6    

  
  

   

 

 

Very strong relationship 13    

       

2. Who do you typically meet with?  Check all that would apply. 

  

 
 
 
    

 

 

Superintendent 20   
 

  
  

  
 

 

 

Principal 16   
 

  
  

  

 

 

 

Teacher Liaison 4   
 

  
  

  
 

 

 

Building Supervisor 7   
 

  
  

  
 

 

 

Other 6    

       

       

3. How many times a year do you typically meet?  

  
  

   

 

 

One 0 
 

   

 

  
  

  
 

 

 

Two 1   
 

  
  

  
 

 

 

Three 3   
 

  
  

  
 

 

 

Four 2   
 

  
  

  
 

 

 

Five 1   
 

  
  

  
 

 

 

More than five 17 
   

4%
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4. How many times a year are fire drills typically observed by the police department? 

 

  
  

   

 

 

One 3   
 

  
  

  
 

 

 

Two 9   
 

 
  

  
 

 

 

Three 1   
 

  
  

  

 

 

 

 Four 1   
 

  
  

  
 

 

 

Five 0   
 

  
  

  
 

 

 

 More than five 6    

       

       

5. How many times a year are security drills typically observed by the police department? 

  
  

   

  

One 3 
 

   

 

  
  

  
 

 

 

Two 7   
 

  
  

  
 

 

 

Three 4   
 

  
  

  

 

 

 

 Four 2   
 

  
  

  
 

 

 

Five 0   
 

  
  

  
 

 

 

 More than five 8    
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6. To what degree are budget items for security discussed with school administration? 

  

  
 

    

 

 

Very limited or not at all 9   
 

  
  

  
 

 

 

Somewhat limited 4   
 

  
  

  

 

 

 

Moderate degree 8   
 

 

  

  

Somewhat frequently 

      

     0 
  

 

    
  

 

  

Very frequently      4   
 

  
  

   

       

       

7. To what degree are Memorandum of Agreements (MOA) discussed each year? 

       

  

Very limited or not at all 3 
 

   

 

  
  

  
 

 

 

Somewhat limited 4   
 

  
  

  

 

 

 

Moderate degree 10   
 

  
  

  
 

 

 

 Somewhat frequently 2   
 

  
  

  
 

 

 

Very frequently 4    

       
  

36%

16%

32%

16%

13%

17%

44%

9%

17%
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8. To what degree is professional development on school security offered to school staff  

by the local police? 

  
  

   

  

Very limited or not at all 4 
 

   

 

  
  

  
 

 

 

Somewhat limited 6   
 

  
  

  

 

 

 

Moderate degree 6   
 

  
  

  
 

 

 

Somewhat frequently 4   
 

  
  

  
 

 

 

Very frequently 3    

       

       

9. Who typically makes the decisions on school security? 

  
  

   

  

School district officials 5 
 

   

 

  
  

  
 

 

 

Police department officials 1   
 

  
  

  
 

  

School district officials and police department 

officials 
18 

  

 

  
  

  
 

 

 

 Other 0    

       
  

18%

26%

26%

17%

13%

21%

4%

75%
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10. What security measures were in place prior to the Sandy Hook Elementary School 

shooting? Check all that would apply. 

  
  

   

  

Physical security improvement to school 14 
 

   

 

  
  

  
 

 

 

Security personnel added to school 5   
 

  
  

  
 

 

 

Revised school security plan 11   
 

  
  

  
 

  

Collaboration with local police/ school 

administration 
17 

  

 

  
  

  
 

 

 

Attended conferences on school security 11   
 

  
  

  
 

 

 

 Other 0   
 

  
  

  
 

 

 

 None of the above 0    

 

 

11. What improvements have been made since the Sandy Hook Elementary School  

shooting? Check all that would apply. 

  

  
 

    

 

 

Physical security improvement to school 19   
 

  
  

  
 

 

 

Security personnel added to school 10   
 

  
  

  
 

 

 

Revised school security plan 19   
 

  
  

  

 

  

Collaboration with local police/ school 

administration 
16 

  

 

  
  

  
 

 

 

Attended conferences on school security 10   
 

  
  

  
 

 

 

Other 0   
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None of the above 0    

       

       

12. Please indicate the extent in which you agree with the following statement: School 

district administrators should be armed. 

  
  

   

  

Strongly disagree 12 
 

   

 

  
  

  
 

 

 

Disagree 4   
 

  
  

  

 

 

 

Neither agree nor disagree 6   
 

  
  

  
 

 

 

 Agree 2   
 

  
  

  
 

 

 

Strongly agree 1    

       

       

13. Please indicate the extent to which you agree with the following statement. The  

students in my community are safe when they are at school. 

  
  

   

  

Strongly agree 11 
 

   

 

  
  

  
 

 

 

Agree 11   
 

  
  

  
 

 

 

Neither agree nor disagree 3 
  

 

  
  

  
 

 

 

 Disagree 0   
 

  
  

  
 

 

 

Strongly disagree 0    

       

       

48%

16%

24%

8%
4%

44%

44%

12%
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14. Please indicate the extent to which you agree with the following statement. There is 

collaboration between the school administration and the local police. 

  
  

   

  

Strongly agree 18 
 

   

 

  
  

  
 

 

 

Agree 7   
 

  
  

  
 

 

 

Neither agree nor disagree 0   
 

  
  

  
 

 

 

 Disagree 0   
 

  
  

  
 

 

 

Strongly disagree 0    

       

       

15. Please indicate the extent to which you agree with the following statement. School 

security measures can make parents feel unwelcome. 

  
  

   

  

Strongly agree 0 
 

   

 

  
  

  
 

 

 

Agree 7   
 

  
  

  
 

 

 

Neither agree nor disagree 5   
 

  
  

  
 

 

 

Disagree 6   
 

  
  

  
 

 

 

Strongly disagree 7    

72%

28%

28%

20%24%

28%
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APPENDIX K 

INTERVIEW THEMES 

 

Table K1:  Quinn 

Superordinate Themes Emergent Themes Participant Responses 

Primary Relationship Police chief 

 

 

“Chief and I get together 

formally in our larger 

meetings.  It’s a true 

relationship in that we also 

enjoy each other’s company 

socially.  There’s a real sense 

of community here.” 

 

“Friendly, cooperative, 

supportive” 

 

“The chief attends all of our 

emergency planning 

meetings” 

 

“I have a relationship with 

other officers as well” 

 

Security Personnel School resource officer 

(SRO)- carries a gun 

 

“He’s a full time police 

officer” 

 

“He gets his check from 

[names police dept.].  We pay 

for half of it.  He’s an officer 

on campus.” 

 

Emergency planning 

meetings 

 

 

 

 

Superintendent 

 

Police chief 

 

Fire dept. representative 

 

“They are basically 

interdisciplinary meetings 

where we get together school 

staff with law enforcement” 
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Teachers 

 

Principals 

 

Guidance counselors 

 

Social workers 

 

Facilities supervisor 

 

Director of security 

 

Transportation supervisor 

 

School resource officer 

 

Prosecutor’s office 

 

Rescue services supervisor 

for the Township 

 

Township manager 

 

“Our most recent work has 

been to plan an offsite 

evacuation drill” 

 

“We cover a whole lot of 

topics, including advisories 

that come down for drug and 

substance abuse, to a recent 

crisis that happened in 

another state.” 

 

“Another project we worked 

on that we’re hoping will 

come to fruition this year is a 

mapping system.” 

 

“One of the things we talked 

about last year was widening 

the circle [of staff at 

meetings] to make sure that 

we had building level staff.” 

 

“I have a report of beginning 

of the year recommendations 

for security concerns [from 

facilities supervisor].” 

 

“The odds are probably pretty 

good that if you have a good 

relationship with your 

external agencies, you 

probably also have a really 

good relationship with your 

union.” 

 

“I generally set a schedule for 

[day and time] and if our 

association want to come in 

and meet with me, they can.” 

 

“What I really like about our 

relationship is we’re both 

[association] willing to have 
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the difficult conversations 

with each other… because 

truly, we are in this together.” 

 

Reunification Plan 

 

 

 

Offsite evacuation drill 

 

I Love You Guys program 

“Here’s a reunification plan 

for reunifying parents with 

children at an offsite location, 

and we’ve identified that in a 

collaborative way. Trying to 

contextualize and put into the 

I Love You Guys program 

that’s out there.” 

 

Security Improvement 

 

 

 

 

Security vestibules 

 

Gate 

 

Strobe lights 

 

Cameras 

 

Exterior lighting 

 

Landscape 

 

Universal lock system on all 

exterior doors 

 

Knox box 

 

“Here are recommendations 

that came out of our tabletop 

drill that we did with the joint 

group.” 

Technology 

 

 

 

Mapping system- Critical 

Response Group 

 

Nixle 

 

 

 

 

“Here’s my most recent 

Nixle: [location] vehicle 

accident causes road closure.” 

 

Police departments use this as 

a public communications 

vehicle.  It lets you know 

what’s happening in the [city] 

and when there’s a crisis, it’s 
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a great tool for them to get 

information out to people.” 

Security Pros And Cons 

 

 

 

 

Neither agrees nor disagrees 

that school security measures 

can make parents feel 

unwelcome 

 

Perceived Best Practices 

 

 

 

 

 

 

 

 

Relationships 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Interdisciplinary security 

committee 

 

 

 

 

 

Career in tech ed law 

enforcement program 

 

 

 

 

 

 

 

 

 

 

“Make sure that you 

acknowledge there’s a reason 

why our kids and some 

people behave the way they 

are, they come by their 

problems and their issues 

honestly.” 

 

“Getting people help when 

they need it is important.  

That’s also very consistent 

with just being a good 

educator and having a good 

educational system that’s 

responsive to what’s getting 

in the way of kids learning.” 

 

Keep the groups diverse.  Get 

all the players at the table and 

focus on establishing a strong 

relationship with the people 

you’re going to have to work 

with in a crisis.” 

 

“The other thing we have, 

that I think exemplifies some 

of our relationships here, is 

we have a career in tech ed 

law enforcement program.  

Our students can graduate 

from the police academy as 

class one officers.” 
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Maslow- security need 

 

 

 

 

 

 

Foster relationships with 

students who have adverse 

childhood experiences 

(ACEs) 

 

 

I Love You Guys website 

 

“School security is not an 

isolated piece of something.  

The concept of security gets 

at just step one of the steps of 

Maslow.” 

 

 

“There’s a set of ten research 

based traumatic events that 

happen to children.” 

 

 

 

“What can schools do in a 

crisis situations, it’s a really 

great website.  It’s pretty well 

accepted as a best practice.” 
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Table K2:  Diane 

Superordinate Themes Emergent Themes Participant Responses 

Primary Relationship 

 

 

 

 

 

Police chief 

 

Police captain 

 

Police officer 

 

School resource officer 

 

“It’s a relationship that is two 

way.  Communication, be it 

telephone, talking in person, 

email, text, whatever it is.” 

 

Something happens in the 

community that they think I 

need to know, they are 

contacting me.  A situation 

happens with a student in the 

school district, we’re 

reaching out to them.” 

 

“It’s great, we’re very 

fortunate.  And I will say, if 

let’s say there’s a potential 

emergency, all I have to do is 

text, and within seconds, I get 

an answer.” 

 

Security Personnel 2 part time school resource 

officers (SRO)- carries a gun 

 

“They are employees of the 

GTPD, but our school district 

pays their salary.” 

 

“They rotate among the 

schools, without anyone 

knowing their schedule, kind 

of as a deterrent.” 

 

“They’re full police officers, 

they’re in uniform.” 

 

Emergency planning 

meetings 

 

 

 

 

 

 

Superintendent 

 

Administrators 

 

Teachers 

 

Parents 

 

“When we were trying to 

decide what next steps to do, 

[with] the facilities, we had 

our architect who was 

considered to be an expert in 

this area, come down and 

make a presentation.” 
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Community members 

 

Police dept. representative 

 

Facilities manager 

 

Business administrator 

 

Guidance supervisor 

 

Special education director 

 

“…look at the captain of 

police department, 

immediately nodding up and 

down, so hearing from the 

architect and then the police 

saying yes, the district did it.” 

 

“We will meet with the police 

and our administrative team 

and talk about what types of 

drills we should be doing.” 

 

“We did a tabletop exercise 

with the captain from the 

police dept., representatives 

of other police officers, EMT, 

fire dept., public works, and 

emergency management.  All 

in the room together, and did 

this tabletop exercise.” 

 

Reunification Plan 

 

 

Area of weakness “That came out of the 

tabletop drill we did with the 

police and all the different 

areas of emergency 

management.  Cause if we 

just had in our heads, where 

are we taking them, and there 

is so much more to it.  So that 

is a plan we are actually 

working on a lot more detail 

right now.” 

 

Security Improvement 

 

 

 

 

Safety and security 

committee 

 

 

 

 

 

 

 

 

 

Window security film 

 

“We have a community 

advisory group, one of the 

topics of the group is safety 

and security.” 

 

“The police dept. was 

involved from the very first 

meeting, either the chief or 

the captain, every one of 

those meetings.” 
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Hardened entrances 

 

Classroom door barricade 

 

ALICE model 

 

 

 

 

 

 

 

Antenna on every roof 

 

FCC licenses 

 

Walkie talkies 

 

Additional cameras 

 

Increased and varied drills 

 

 

 

 

 

“We sent several 

administrators who became 

trainers in the ALICE model- 

Alert, Lockdown, Inform, 

Counter, Evacuate- and 

worked very closely with the 

police on that.” 

 

 

 

 

 

 

 

 

 

 

Technology 

 

Crisis Go App 

 

“Every staff member does not 

have it on his or her own 

personal device, because we 

have the parallel methods of 

communication.” 

 

Security Pros And Cons 

 

 

 

 

 

 

 

 

Neither agrees nor disagrees 

that school security measures 

can make parents feel 

unwelcome. 

 

 

 

“I believe it’s a balance… 

every parent wants the school 

to be more secure.” 

 

“But [they don’t like it] when 

it inconveniences them when 

they come to pick up their 

child.” 

 

“One of the things folks like 

best about the schools is that 

they’re inviting.” 

 

Perceived Best Practices 

 

 

 

 

Relationship with police 

department 

 

 

 

“Nothing is about being right 

or wrong…So when we did 

the active shooter drill table 

top with the police, the 

captain of the police 
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Safety and security advisory 

committee 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Restorative practices 

reiterated ‘look, you may say 

something, and I may have to 

say back to you, I understand 

where you’re coming from, 

but this would be better’ and 

you’re not in trouble, it’s not 

a criticism.” 

 

“We’ve added a safety 

security piece to new staff 

orientation, and to [substitute] 

teacher training.” 

 

“After that last [drill], we had 

administrators out collecting 

certain pieces of information, 

and then the staff had a series 

of questions to answer, and 

that’s being compiled and 

analyzed so we can see, is 

there something that seems to 

not be doing as well or doing 

even better at one school 

versus another.  Is it 

something the administrators 

did, is it staff mindset?” 

 

“We’ve started an initiative, 

we changed our code of 

conduct and how restorative 

practice is built in.  Because 

part of it’s about the 

consequences, but part of that 

is what is going on with the 

child that’s leading the 

behavior.” 
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Table K3:  Bill 

Superordinate Themes Emergent Themes Participant Responses 

Primary Relationship Police chief 

 

“I just feel like when you 

start to do these things, you 

just follow a certain direction 

and then you just keep doing 

them and there’s not a whole 

lot of discussion about what 

are other districts doing or 

how do we improve it.” 

 

“I’m interested in what other 

districts are doing…we just 

kind of do what we do 

because that’s what we’ve 

done in the past and we tried 

to improve on it, but maybe 

not, we don’t really look 

outside the box.” 

 

Security Personnel Retired police officer- carries 

a gun 

 

“We actually have a shared 

service with [city].  He’s not 

an officer.  He’s not classified 

as a school resource officer 

because he’s not their 

employee anymore.  He’s not 

a class 3 officer, so he’s just 

considered an employee of 

our school district.” 

 

Emergency planning 

meetings 

 

 

 

 

 

 

 

 

 

 

Superintendent 

 

Police chief 

 

Principal 

 

Retired police officer 

 

Fire chief 

 

Emergency management 

 

“We’ll do the memorandum 

of agreement meeting, and 

that always talks a little bit 

about school security, and 

then as one of our drills, we’ll 

do a table top drill and [he’ll] 

come back for that.  

Typically, we meet with him, 

the chief, twice a year.” 
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Reunification Plan 

 

 

 

 

 

This is a priority for the 

district 

 

 

“Because to keep the parents 

nice and orderly, that’s going 

to be a difficult thing doing in 

a time of shooting, and one of 

the things that the police dept. 

said was we’re not really 

going to help with that…” 

 

“One of the things we 

discussed, which we’re still 

trying to develop an answer 

for…If you have an active 

shooting, you’re not getting 

an officer to keep the parents 

outside there and to keep 

them orderly, so that’s one of 

the things that concerns me.” 

 

“They’ll have mutual 

response.  The SWAT team 

will come, they’ll set up a 

perimeter.  They’re like, 

‘Yeah, you’re not getting 

anybody for a while in an 

active shooter situation.’” 

 

Security Improvement 

 

Focus on reunification plan 

 

“I think our security’s pretty 

good.  We really didn’t 

change much.  One of the 

things…which is kind of 

because of Sandy Hook is 

maybe improving our school 

reunification..” 

 

Technology 

 

N/A 

 

 

Security Pros And Cons 

 

 

 

Agrees that school security 

measures can make parents 

feel unwelcome 

“…the thing that really 

concerns me is not the way 

that staff would react or the 

process we have in place, but 

how would the parents react 

and how would they kind of 

interfere with the process?” 

 

“… I know I would want to 

go get my kids and make sure 
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they’re safe, so I think it’s 

unrealistic to think that 

parents are going to 

cooperate, because they have 

a different perspective. They 

have a different goal.  Their 

goal is for one kid.” 

 

Perceived Best Practices 

 

 

Observe other districts’ drills 

 

 

 

 

 

 

 

 

 

 

 

Think of the process not just 

from the school’s point of 

view, but also from the first 

responders’ point of view. 

“We all go to these same 

meetings when we talk about 

it, and then you come back 

and you put it in practice in 

your school and you just kind 

of follow along the path that 

you’ve been following along 

for ten years and it’s evolved, 

but you may not think of 

something like, ‘Oh, wow, 

that’s a great plan.’’ 

 

“We met with them every 

year and eventually it took 

several [sic] for someone to 

say, ‘That’s the staging area.  

Where you’re evacuating is 

also staging area for a SWAT 

team, which would absolutely 

be here if you had an active 

shooter.’  We were like, ‘No, 

we didn’t realize that.” 

 

 

  



 
 

204 
 

 

Table K4:  Shaun 

Superordinate Themes Emergent Themes Participant Responses 

Primary Relationship 

 

 

 

 

 

Police chief 

 

Police captain 

 

Police officer 

“I will invite them together 

for articulation, the four 

chiefs.  Chiefs’ breakfast.” 

 

“We try and do it twice a 

year, sometimes three times a 

year.  We do that together 

with my colleagues and the 

constituent districts.” 

 

“We often meet with just the 

chief regularly also.  As a 

follow up, the chief might 

come herself to go into a 

classroom to tell the kids, this 

is what happened and this is 

why it happened.” 

 

 

Security Personnel School resource officer 

(SRO) in each high school- 

carries a gun 

 

“We have a SRO that is 

school employed in each 

building.  They are a liaison 

with the police dept., but it’s 

not as some districts have a 

local police officer as the 

SRO.” 

 

“… that came from budget 

cuts for the municipalities.  

They used to be but they no 

longer could afford to 

maintain an officer in each 

school.” 

   

Emergency planning 

meetings 

 

 

 

 

Superintendent 

 

Police chief 

 

Police captain 

 

“They always share ideas 

from workshops and things 

that they attend but we would 

not have proceeded with 

Crisis Go if the police did not 

feel…” 
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Police officers 

 

Principals 

 

Assistant principals 

 

School resource officer 

 

Teacher coordinators 

 

Business administrator 

 

Facilities supervisor 

 

Supervisors 

 

 

“As many people as possible 

in your leadership team… It 

would be the police and the 

core team… We fill this 

whole room here.” 

Reunification Plan 

 

 

 

 

 

N/A 

 

 

Security Improvement 

 

 

 

 

Safety film on windows 

 

Barricades such as flower 

pots 

 

Homeland Security designed 

high school 

 

 

 

 

All staff have access to panic 

button alert 

 

 

 

 

 

 

“The NJSDA helped fund it 

and so it met the Department 

of Homeland Security’s 

standards.” 

 

 

“Secretary can lock the 

school down.  And they all 

know it and we practice. This 

drill, guidance counselor, will 

you please alert, hit a button, 

one button.” 

 

Technology 

 

Crisis Go app 

 

 

 

 

 

“Don’t forget, when we say 

observed [security drills], it 

could be observed remotely 

because of Crisis Go.” 
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Stop It app 

 

“The police are all on Crisis 

Go… they can monitor 

through cameras.  The chief 

of police can declare a 

lockdown before they even 

call us.” 

 

“We have an anonymous app 

for students.  It started as an 

anti-bullying app but has 

become a security app.  

Students tell you what they’re 

finding.” 

 

Security Pros And Cons 

 

 

 

 

 

 

Strongly disagrees that school 

security measures can make 

parents feel unwelcome. 

 

Need state support for 

funding school security 

initiatives 

 

 

 

 

 

 

 

 

 

Homeland security should 

give direction 

 

 

 

 

“I see [a need for] support for 

funding so that schools can 

have a Crisis Go, a school 

resource officer, a security 

guard, staffing for class size 

and clubs and student 

engagement.  I think all the 

elements are there, the 

resources and financial 

resources are not to support 

what we know.” 

 

“…they keep saying, ‘That’s 

a local decision.’” 

 

“You’re being too political 

and you’re not telling us what 

to do.  If there are ten things, 

you should tell us what to do 

for at least five of them.” 

 

Perceived Best Practices 

 

 

 

 

 

 

Building a relationship with 

police among the highest 

priorities 

 

 

 

 

“They’re an additional 

resource and I see no sense in 

being territorial.  I realize 

some districts are worried 

about access.  I would 

suggest that you try and ease 

that worry, that police should 
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Police should be considered 

as staff members 

 

 

 

 

 

 

Mental health issues and 

awareness 

 

 

 

 

 

Smaller class size helps 

teachers build relationships 

with students 

 

 

 

 

Collaborate on decisions 

rather than doing things in 

isolation 

 

be considered as any member 

of your staff and to work 

towards that.” 

 

“I am surprised that districts 

do not make it a priority to 

have their local police depts. 

feel as if they are part of the 

staff.  My goal is to have the 

police know they are always 

welcome…” 

 

“To be able to confide in one 

adult, you know what 

happens once a school system 

knows.  They’re showered 

with support.” 

 

 

“I think class size is the 

greatest school security effort 

for a high school because if a 

student can identify 

personally with at least one 

adult…” 

 

“I can’t remember a decision 

that I made in isolation, it’s 

always collaborative because 

it might be involving the 

person that’s asking, ‘What 

do you think?’ ‘What should 

we do together?’ … We 

always widen the circle.” 
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Table K5:  Thomas 

Superordinate Themes Emergent Themes Participant Responses 

Primary Relationship 

 

 

 

Police chief 

 

 

 

 

 

 

 

 

 

 

 

School resource officer  

 

“If we have to do anything 

that involves the police dept. 

outside of just generally what 

[SRO] does with our schools, 

we reach out to the chief and 

we’ll have a meeting.” 

 

“[Police] work with us all the 

time, we can call them 

whenever we need to for 

questions.” 

 

“[He] works with us every 

day all day long.” 

 

“If we call the police dept. 

directly, they’ll call SRO.” 

 

Security Personnel School resource officer 

(SRO)- carries a gun 

 

“He works for the police 

dept. and we pay them for 

him to be here.” 

 

Emergency planning 

meetings 

 

 

 

 

 

 

Superintendent 

 

School resource officer 

 

 

 

Business administrator 

 

 

 

 

Director of communication 

services 

 

 

 

“The police chief, we 

interface with him mostly 

through [SRO].” 

 

“Our school business 

administrator who is more 

likely going to be our school 

safety specialist” 

 

“Our director of 

communication services, she 

has done a lot with security 

manual, and security 

training.” 
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Reunification Plan 

 

 

 

Bus accident simulation 

 

 

 

 

 

 

 

 

 

 

 

 

Continuity of operations plan 

“…we engaged in a major 

safety drill where we had 

simulated a bus accident and 

that came out of the local 

emergency planning 

committee.” 

 

“…How we would identify 

what students, where would 

we unify the students with 

their parents and where 

would that take place.” 

 

“…how do we continue to 

operate if we have a situation 

that might be affecting maybe 

one of our schools but the 

other [number] of schools, 

you can’t send [hundreds] of 

students home, we have to 

have a plan to continue to 

operate.” 

 

Security Improvement 

 

 

 

 

Swipe cards 

 

IP cameras and servers 

 

Retrofit classroom doors 

 

New additions for full day 

kindergarten classrooms will 

include modern architectural 

security features 

 

“Everything we do to our 

schools…because of the 

relationship we do have with 

our local police 

dept.…anything to do with 

security, they know about. 

Whether they’re at the table 

helping us pick out the locks, 

probably not.  But we let 

them know.” 

Technology 

 

 

 

 

 

N/A 

 

 

Security Pros And Cons 

 

 

 

 

 

Disagrees that school security 

measures can make parents 

feel unwelcome 

 

 

 

“We tried to explain to them, 

‘We’re teaching your children 

the importance of safety and 

security.  It’s not for you, it’s 

for the person that we don’t 

know.’” 
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Lack of security for before 

and after care programs  

 

 

 

 

 

 

 

 

Lack of security for events 

happening after school hours 

by outside organizations 

  

 

“But we can’t have different 

rules for everybody, they 

have to be universal 

precautions.  And we need 

you to be on our team.” 

 

“We need you to be a part of 

the solution.” 

 

“If you have before and after 

care programs, look at how 

they’re being managed.  

Sometimes when other 

agencies come into our 

schools to run other 

programs, before and after, 

those are really where your 

huge security gaps can be.” 

 

“Or when you give your gym 

out to the local athletic 

association to run the 

basketball game, all the doors 

are open…” 

 

Perceived Best Practices 

 

 

 

 

 

 

Pay close attention to school 

security, be in schools often 

and see how things operate 

 

 

 

 

 

 

Security needs to be a 24/7 

operation 

 

 

 

 

 

 

 

 

“…visit your schools and be 

in your schools, in and out of 

them, because that’s where 

you see at different times, at 

dismissal, at opening, at 

closing, before school starts, 

even before the students 

arrive.” 

 

“…you need to pay close 

attention to it.  And it’s not an 

area to ignore, it’s just 

something that you have to 

keep at the top of your list, 

outside of the budget and the 

curriculum and instructional 

piece of it, security is so 

important.” 
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Continual staff training which 

includes parents and students 

“You could spend hundreds 

of thousands of dollars on 

security, but if you don’t 

change human behavior, 

you’re not gonna make an 

improvement whatsoever.  I 

could put the most beautiful, 

secure vestibule in front of 

your school, but if you’re 

gonna put [something] under 

the door and leave it open, 

it’s not gonna do anything.” 

 

“They just have to know that 

they’re part of the process as 

well.” 

 

 

 


