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ABSTRACT 

 

 

This was a single case qualitative study designed to investigate instructional leaders’ 

 
perceptions of the impact teacher quality has on students’ performance. Over the past 

 
three decades, various stakeholders have expressed concern regarding teacher quality as 

it relates to students’ performance. Therefore, there is an urgent need for quality teachers 

at all levels of the education system. This study was significant as it sought to add new 

information to the body of existing literature on the growing phenomenon of quality 

education by exploring the perceptions of instructional leaders on teacher quality and its 

impact on students’ performance. The main thrust is for quality teachers and quality 

teaching and a more robust education sector. Multiple forms of data collection were used 

and significant time was spent in the natural setting gathering information. Primary 

forms of data collection were interviews, observation and the examination of artifacts. 

In order to code the data, they were first divided into content unit which was coded in 

terms of the quality of effective teaching. Thus, content unit was used to analyze the 

data. As the researcher explored the perceptions of the instructional leaders on elements 

of teacher quality and students’ performance it became evident that there was no single 

element that constitute teacher quality.  The researcher recommended that practice be 

data driven, bringing information based on elements of teacher quality and self- efficacy 

in particular to bear on instructional strategies. 

 

 

 

 

 

        Key terms:  teacher quality, instructional leaders, self- efficacy, student performance. 



ii 

 

ACKNOWLEDGEMENTS 

 

 This dissertation represents the insights and support of many colleagues.  Dr. 

Myers, I am grateful for the patience, effort and time that you so generously afforded me 

throughout the research process. Also, I would like to thank my other committee 

members, Professor Michael Smith and Professor Janice Laurence for their timely and 

engaging feedback throughout the process. 

 Thank you to the principal of the learning institution for allowing me to conduct 

the research at that site. I am particularly grateful to the participants for participating in 

the research process. Also, I am indebted to my many friends and family members for the 

great support they offered me throughout the five years of my study. 



iii 

 

TABLE OF CONTENTS 

ABSTRACT ......................................................................................................................... i 

ACKNOWLEDGEMENTS ................................................................................................ ii 

LIST OF FIGURES .......................................................................................................... vii 

LIST OF TABLES ........................................................................................................... viii 

CHAPTER 1 ....................................................................................................................... 1 

INTRODUCTION TO THE RESEARCH ......................................................................... 1 

Background to the Study ................................................................................................. 1 

Rationale for the Study .................................................................................................... 2 

Significance of the Study ................................................................................................ 3 

Scope of the Study........................................................................................................... 4 

Statement of Problem ...................................................................................................... 4 

Positionality of the Researcher ........................................................................................ 5 

Research Questions ......................................................................................................... 6 

Limitations of the Study .................................................................................................. 7 

Delimitations ................................................................................................................... 7 

Operational Definition of Terms ..................................................................................... 8 

Instructional leaders ..................................................................................................... 8 

Teacher quality. ........................................................................................................... 8 

Self-efficacy ................................................................................................................. 8 

Summary ......................................................................................................................... 9 

CHAPTER 2 ..................................................................................................................... 10 

LITERATURE REVIEW ................................................................................................. 10 

Overview ....................................................................................................................... 10 

Examining the Issue of Teacher Quality ....................................................................... 11 

An Operational Definition of Teacher Quality ............................................................. 12 

An Historical Background to Teacher Quality .............................................................. 15 



iv 

 

Relationship between Teacher Quality and Student Performance ................................ 16 

Dimensions of Teacher Quality that Impact Student Performance ............................... 19 

The Elements of Teacher Quality as Perceived as Impacting Students’ Academic 

Performance .................................................................................................................. 19 

Teachers’ attitude towards students ........................................................................... 20 

Teachers’ Professional experience. ........................................................................... 23 

Teacher efficacy ........................................................................................................ 32 

Knowledge of content and delivery of content .......................................................... 36 

The importance of instructional leaders demonstrating teacher quality in their 

classrooms ..................................................................................................................... 36 

Summary ....................................................................................................................... 41 

CHAPTER 3 ..................................................................................................................... 43 

DESIGN AND METHODOLOGY .................................................................................. 43 

Overview ....................................................................................................................... 43 

Population, Sample and Sample Size ............................................................................ 44 

The rationale for school choice ..................................................................................... 45 

Rationale for choice of participants .............................................................................. 45 

Data Collection Instrument and Rationale .................................................................... 45 

Interviews .................................................................................................................. 46 

Observation. ............................................................................................................... 46 

Artifacts ..................................................................................................................... 47 

Pilot Testing .................................................................................................................. 47 

Data Analysis ................................................................................................................ 48 

Discussion of Ethical Issues .......................................................................................... 48 

Time Line for the Study ................................................................................................ 49 

Data Presentation and Analysis ..................................................................................... 52 

Role of the Researcher .................................................................................................. 52 

CHAPTER 4 ..................................................................................................................... 53 



v 

 

DATA ANALYSIS, PRESENTATION, INTERPRETATION AND DISCUSSION ..... 53 

Introduction ................................................................................................................... 53 

Presentation of Demographic Data ............................................................................... 55 

Traditional High School ................................................................................................ 60 

Analysis and Presentation of Specific Data .................................................................. 60 

Emerging themes ....................................................................................................... 61 

Research question number one asked: ....................................................................... 61 

Theme 1: knowledge of content. ............................................................................... 61 

Theme 2: desire to pursue professional development. .............................................. 64 

Theme 3: self-efficacy ............................................................................................... 65 

Theme 4: delivery of content. .................................................................................... 67 

Theme 5: teachers’ attitude towards students. ........................................................... 70 

Theme 6: classroom management. ............................................................................ 72 

Theme 7: Teacher Interpersonal Style ....................................................................... 74 

Conclusion ..................................................................................................................... 78 

Research Question # 2 asked:........................................................................................ 79 

Summary ....................................................................................................................... 92 

CHAPTER 5 ..................................................................................................................... 93 

INTERPRETATION, DISCUSSION, IMPLICATIONS AND RECOMMENDATIONS

........................................................................................................................................... 93 

Overview ....................................................................................................................... 93 

Connections to Extant Literature and Theory ............................................................... 94 

Conclusions ................................................................................................................. 102 

Limitations of the Study .............................................................................................. 108 

Implications of this Study ........................................................................................... 108 

Recommendations ....................................................................................................... 110 

Recommendations for practice ................................................................................ 110 

Recommendation Further Research ............................................................................ 112 



vi 

 

Fostering Self- Efficacy .............................................................................................. 112 

Reflections ................................................................................................................... 114 

REFERENCES ............................................................................................................... 116 

APPENDICES ................................................................................................................ 130 

APPENDIX A: INTERVIEW PROTOCOL COMPONENTS ................................... 130 

APPENDIX B: OBSERVATIONAL CHECKLIST ................................................... 132 

APPENDIX C: ARTIFACTS...................................................................................... 138 

 



vii 

 

LIST OF FIGURES 

 

Figure 4.1: The concept map in figure 4.1 below illustrates the interrelationships of 

the perceived elements of teacher quality and how they impact student 

performance.............................................................................................................. 79 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



viii 

 

LIST OF TABLES 

 

 
Table 3.1: Illustration of the items on the interview schedule and the purpose for which 

they were designed. (See Appendix A) ............................................................................ 46 

Table 3.2: The table below provides details of the events leading up to the completion of 

the study. ........................................................................................................................... 49 

Table 3.3: Alignment Table .............................................................................................. 51 

Table 4.1: Showing Demographic Data on Participants ................................................... 53 

 

 

 

 

 

 

 

 

 

 

 

 



1 

 

CHAPTER 1 

INTRODUCTION TO THE RESEARCH 

 

 This chapter introduced the phenomenon of teacher quality and the elements of 

teacher quality as perceived by instructional leaders as impacting students’ academic 

performance. It presented a case for this study and why it was significant for this study to 

be embarked upon. Thus, this chapter was sub-divided into: background to the study; 

rationale for the study; significance of the study; cope of the study; statement of problem; 

positionality of the researcher; research questions; limitations of the study; delimitations 

of the study; operational definition of terms, and summary.  

Background to the Study 

 
 The educational environment in Jamaica is undergoing significant changes that 

are impacting the psychosocial and emotional state of educators. Over the past three 

decades, various stakeholders have expressed concern regarding teacher quality as it 

relates to students’ performance. Simultaneously, this concern has been a major focus 

for Jamaican educators, parents, policy makers, and legislators. Quality management is 

a business philosophy that moves the responsibility of quality assurance away from 

designated quality managers to all members of a company.  

  Accordingly, the Ministry of Education has regarded quality performance as a 

priority area in improving the Jamaican educational system. The main thrust for the 

Ministry of Education is to develop quality teachers in a robust education sector which 

should foster quality teaching by raising the bar of the education system.  Raising this bar 
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involves correcting inappropriate responses to new initiatives of the government, fostering 

appreciation for the infrastructural developments in the education system nationwide and 

cultivating a system of accountability for educators in Jamaica. Therefore, there is an urgent 

need for quality teachers at all levels of the education system. Much of the discussion on 

educational reform hinges on the question of the importance of quality teachers in 

relation to students’ performance. According to the United States Department of 

Education, USDOE (2003), researchers and school leaders widely agree that teacher 

quality is a major issue in the current education reforms and improvement thrust. 

 Hence, to Olatundan (2007) the role of the teacher is of paramount importance 

in the educational system. He sees the teacher as the custodian of knowledge and 

instruction. He further stated that the standard of education cannot grow beyond the 

level or standard of the teachers. 

Rationale for the Study 

 

 In recent years, the topic of teacher quality has continued to attract the attention 

of not only researchers, but also of educators, professional organizations, and policy 

makers. Although, literature related to teacher quality is extensive, there is little 

consensus regarding its precise definition. According to the Jamaica National Education 

Inspectorate, NEI (2014) “Effective schools are defined as having strong leadership, a 

clear school mission, quality teaching and learning, a safe and orderly climate, 

transparent and effective monitoring of students' progress, high expectations and 

parental involvement” (The Jamaica Observer, August 21, 2014). Therefore, effective 

schools create environment that are healthy, safe and conducive to teaching and 

learning. 
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 Furthermore, more than two decades of research findings provide unequivocal 

data supporting the impact of teacher quality on student performance. Education reform 

can hardly succeed unless it focuses on developing teacher capacity towards creating the 

conditions under which teachers can teach and teach well. According to the European 

Association for Quality Assurance in Higher Education report on Standards and 

Guidelines for Quality Assurance in the European Higher Education Area, “Teachers are 

the single most important learning resource available to most students. It is important 

that those who teach have a full knowledge and understanding of the subject they are 

teaching” (ENQA vol. 1.4). Other reports and data from two initiatives in Tennessee and 

Texas highlight the view that the effect of teaching on students’ learning is greater than 

 
student ethnicity or family income, or than school attended by student or class size. 
 

 

 In this study, teacher quality refers to the possession of specialized qualification, 

with specific teaching skills to be employed in the classroom such as teaching strategies 

and classroom management skills which are used to accomplish specific teaching tasks. 

Also, teacher quality can be considered as the professional attributes such as self-

efficacy and other teacher attitudes such as love for children, honesty, compassion and 

fairness which the teacher brings with him or her on entering the classroom. Self-

efficacy is one’s belief in his or her ability to succeed in specific tasks. 

 

Significance of the Study 

 
 This study was significant for it sought to add new information to the body of 

existing literature on the growing phenomenon of quality education by exploring the 
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perceptions of instructional leaders on teacher quality and its impact on students’ 

performance. Also, this study served as a catalyst for continued national dialogue on the 

relevance of creating a national framework that adequately address teacher quality and 

its impact on students’ performance. In addition, this study was significant as it sought to 

emphasize the importance of the elements of teacher quality to students’ performance. 

 

 Finally, this study sought to inform local administrators at the secondary level 

of the impact of perceived elements of teacher quality on students’ performance. 

Therefore, this study should add to the body of knowledge on teacher quality in 

Jamaica. 

Scope of the Study 

 
 The research involved a single case study of a selected high school in Central 

Jamaica with a sample comprised 10 instructional leaders from that institution. The 

instruments employed to collect data involved the use of individual structured 

interviews, artifacts and observation protocols. 

 

Statement of Problem 

 
 There is an ongoing discussion on the subject of teacher quality and its impact 

on student learning. The Jamaican education system has been under the microscope for 

decades as many stakeholders are holding teachers more accountable for students’ 

performance. There is an enormous challenge in determining performance indicators 

for assessing teacher quality in the Jamaican classroom. Notwithstanding this drawback, 

teacher quality is an unquestionable necessity in the classroom. A high quality teaching 

force has to be in place if there is going to be exemplary student performance in schools.  
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Quality education is a central theme in the Jamaican education system as its 

effectiveness is increasingly assessed by focusing on students ‘performance. That is, in 

order for our students to become worthwhile citizens and contribute to nation building, 

we must carefully plan what students learn and how well they use what they learn to 

achieve good results. 

Positionality of the Researcher 

 
 I have been teaching at the secondary and tertiary levels of the education system 

for 35 years. From my entry into the teaching profession, teacher quality has been a 

concern, perhaps due mainly to the perennial dissatisfaction of students’ performance. 

This urge to explore the impact of teacher quality on students’ performance became 

compelling due to the large volume of experience gained from carrying out my roles 

and responsibilities as the head of department and grade supervisor which gave me 

insights into some of the fundamental issues impacting teacher quality and students’ 

academic performance. 

 

 Therefore, having been at the secondary level for 21 years, a deliberate 

attempt was made to transition into teacher education at the tertiary level as I 

perceived that I could make a difference in helping to produce quality teachers. 

Hence, my interest in exploring this topic. 

 

 As a former teacher at the selected institution, lecturer and former placement 

officer of a teacher training institution, social location did not negatively impact the 

entry to the site.  All necessary permissions were sought and obtained to access the 

institution and collect data were done smoothly. The Principal and security personnel 
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at the school were apprised of the visit to the institution. Interface with all persons 

were on a professional level. The researcher contacted the instructional leaders of the 

school which was purposively selected. The researcher’s position did not interfere with 

the collection and analysis of data. Professionalism was maintained throughout the 

data collection process. 

 

 To the extent that bias arising out of the observational process might 

compromise the data collection, steps were taken to minimize such biases. These steps 

entailed maintaining controlled facial expressions, body language, tone, and language 

that might introduce bias.  In addition, the researcher spent a prolong time in the field 

and collected rich data. The researcher remained as neutral as possible throughout the 

observation and interview sessions. 

 

 Bias was also managed by not asking any question that influenced participants’ 

answers. The awareness of the researcher’s bias in qualitative research must be 

addressed and the researcher must be mindful of his or her biases and take precautionary 

measures to eliminate or reduce these limitations considerably. This awareness of bias 

was critical to the research process as it helped to reduce any question, mood or attitude 

that would negatively impact the responses of the participants. All these steps were 

taken by the researcher to ensure trustworthiness of the study. 

Research Questions 

 
 The study was guided by the following major research questions that provided 

the frame work for designing the data collecting instruments, analyzing the data, 

reporting, and discussing the findings: 
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1.   What are the elements of teacher quality as perceived by instructional leaders as 

 
       impacting students’ performance? 

 
2.   To what extent do the instructional leaders display elements of teacher quality                                         

in their own practice? 

Limitations of the Study 

 

 The limitations of the study are those characteristics of design or 

methodology that may impact or may influence the interpretation of the findings 

from the research. They are the constraints on generalizability of the findings. 

 

This study had limitations. First of all, the presence of the researcher in the classroom 

during observation could have impacted participants’ responses and behavior. That is, 

they may have performed atypically during the observation sessions. 

 Also, participants may not have given their true perceptions because of the 

presence of the participant observer. In addition, the fact that there are myriads of 

factors that affect teacher quality is itself, poses as a limitation to the study. 

 

Delimitations 

 
The delimitations are the boundaries that the researcher has set for this study. They are 

the restrictions that the researcher imposed prior to the inception of the study to narrow 

the scope of the study. The literature reviewed was not only limited to the most recent 

literature spanning the last five years, but the researcher attempted to get a wider 

perspective on teacher quality and its impact on students’ achievement. The sample 

studied, was limited to 10 instructional leaders in one traditional high school in an urban 
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area. This removed extraneous variables which might have interfered with the collection 

and interpretation of findings such as: type of school, school culture and climate, 

availability of human and material resources.   

Operational Definition of Terms 

 
There are some terms used throughout the research that merit definition. These 

definitions are necessary to enhance clarity. 

Instructional leaders. Billy (2009) posited that instructional leaders are educators 

involved in setting clear goals, allocating resources to instructions, managing the 

curriculum, monitoring lesson plans and other academic documents as well as evaluating 

teachers. 

Teacher quality. Goe and Sticker (2008) posited that teacher quality can be viewed 

through four lenses which are: (a) teacher qualification; (b) teacher characteristics; (c) 

teaching practice, and (d) teacher effectiveness. In their view, the quality of a teacher is 

the sum total of all factors that influence the effectiveness of that teacher. 

 

Self-efficacy. Bandura (1997) defined self-efficacy as “the conviction that can 

successfully execute the behavior required to produce outcomes as beliefs on one’s 

capabilities to organize and execute the courses of action required to produce given 

attainments.” This definition by Bandura, a social cognitive theorist, has greatly assisted 

in putting into perspective self- efficacy as it relates to teacher quality globally and 

locally in Jamaica. Teacher efficacy as used in this study is the confidence of a teacher to 

gain the respect of all students and effectively teach them, even under difficult 

circumstances. 
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Summary 

 

 This chapter communicated the exact purpose of the study, clearly identified and 

explained the research problem. Also, readers are kept abreast of the background and 

importance of the study. 
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CHAPTER 2 

LITERATURE REVIEW 

Overview 

 

 This chapter provided the background as well as limit and identified the context 

of the study. It described and evaluated the findings of other researchers, identified gaps 

in the research, demonstrated that this research was worthwhile, and provided the 

background for the interpretation of the results of this study. Therefore, the review of 

literature pertinent to the research area was organized in accordance with the main 

constructs which guided the study. Given the focus of the research, as reflected in the 

title, the main constructs were: knowledge of content; delivery of content; self-efficacy; 

attitude to students; classroom management, professional experience, and desire to 

pursue professional development. 

 Teacher quality, teacher learning, and teacher improvement are becoming the 

foci of researchers, policy makers, program designers, implementers, and evaluators. In 

addition, stakeholders are constantly seeking to transform the quality of education that is 

offered to the citizens of any country. Critical to this transformation, is the provision of 

quality teachers who are able to assist each child to maximize his or her talents and 

abilities and achieve the highest level of competency, as postulated by UNESCO (2010). 

This view is consistent with Angelo’s (n.d.) statement that “this is the value of the 

teacher, who looks at a face and says there's something behind that and I want to reach 

that person. I want to influence that person; I want to encourage that person. I want to 

enrich, I want to call out that person who is behind that face, behind that color, behind 
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that language, behind that tradition, behind that culture. I believe you can do it. I know 

what was done for me.”  

  Teacher quality is a perennial issue in the educational landscape, which is ever 

transforming as a result of increased offshore competition, increased social and 

geographical diversity of the student population and the constant influx of information 

technology. Therefore, there is a need to have updated literature on the topic, of teacher 

quality and its impact on students’ performance. 

Examining the Issue of Teacher Quality 

 

 Presently in Jamaica, there has been much concern by the Minister of Education 

and the Jamaica Teaching Council about the quality of teachers and their impact on 

students’ performance.  The Jamaica Teaching Council (2010) stated that the most 

effective educational reform in Jamaica is the establishment of the Jamaica Teaching 

Council which is geared towards raising the status and profile of the standards of the 

teaching profession, and regulating, registering, and licensing all teachers. All these 

efforts are geared towards ensuring the sustenance of teacher quality, as stakeholders are 

becoming more cognizant of the impact teacher quality has on students’ performance. 

There is definitely not a paucity of related literature on teacher quality and students’ 

performance as many researchers globally have great interest in this educational issue.  

 In the same breath, the challenge with the term “teacher quality” is that it lacks a 

clear and specific definition. Quality can be regarded as an outcome or a property or 

even a process and the term is relative to the stakeholder. Quality can best be described 

as a multi-layered and complex word. In fact, there are myriads of factors that affect 
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teacher quality. This, in itself, was a limitation to the study, hence the need to set 

parameters and to formulate a clear and concise definition to support this research. 

 Over the past two decades, the recognition of teachers as the biggest ‘in school’ 

influence on student performance has led to a plethora of studies being done on the ever 

interesting issue of quality teachers and their impact on students’ performance. A large 

volume of literature has claimed that there is a relationship between teacher quality and 

students’ performance. The findings of some of these studies are fairly inconsistent. 

According to Goe and Sticker (2008), while many studies attest that some teachers 

contribute more to their students’ academic growth than other teachers, research has not 

been very successful at identifying the specific teacher qualifications, characteristics, and 

classroom practices that are most likely to improve student learning. 

 Goe and Sticker (2008) posited that findings in an area broadly defined as teacher 

quality are often difficult to interpret, given the many ways of identifying and measuring 

the qualifications, characteristics, and practices that contribute to the concept of what 

makes a good teacher. It was further opined by the two researchers that, based on the 

differences in definitions, combined with the differences in ways of measuring teacher 

effectiveness; studies can produce contradictory findings about educational efficacy. 

Hence, there is the need to define teacher quality to eliminate any ambiguity in the study 

and to set the parameters of this study. 

An Operational Definition of Teacher Quality  

 

 Fenstermacher and Richardson (2005) advanced a distinction between quality 

teaching and successful teaching. To this end, these authors suggested that while quality 
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teaching focuses on imparting knowledge to others, successful teaching involves the full 

range of strategies, attitudes and resources that requires teachers to be involved in a 

relationship with their students which result in a permanent change in students’ 

behavior. In addition, Darling Hammond (1998) defined a quality teacher as one who is 

fully certified and holds the equivalent of a major in the field of his or her area of 

specialization. Although the formal qualification of teachers is an important indicator for 

their knowledge and competence in teaching, it has only limited utility in analyzing how 

well prepared teachers are for what they have to teach in schools. More detailed 

knowledge of the courses they have taken during their training needs to be compared 

with the actual content and skills they are required to teach.  

 However, one may argue that quality teaching involves much more than the 

delivery of content that is the subject matter. It is the character, self-efficacy, attitude 

and personality of the teacher in conjunction with the content delivery that really impact 

students’ performance. All areas of teacher quality need to be adequately explored if 

there is going to be a comprehensive study on this educational issue that is critical to the 

improvement of the education sector. 

  In addition, Ruthland and Bremer (2002) referred to teacher quality in two ways. 

These are the traditional and the alternative qualification routes. According to these 

authors, traditional certification occurs when an individual completes an undergraduate 

degree or post graduate program in education. They further suggested that alternative 

routes of certification are based on coursework in pedagogy and subject area without a 

degree in education. These are two areas that have been researched extensively and 

continue to be explored.  
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 Hardy and Smith (2006) also cited short term activities such as mentoring, peer 

evaluations and workshops as ways, other than formal qualifications, for improving 

teaching. According to them, these are critical elements which, if combined with the 

traditional and alternative routes, could make interesting studies on teacher quality and 

its impact on students’ performance. 

  In addition, Chesterfield and Rubio (1997); Craig et al. (1998); Darling-

Hammond and McLaughlin(1995); Fenstermacher and Richardson (2000); Fredriksson 

(2004); Heneveld and Craig (1996); Lieberman (1995); Tatto( 2000); UNESCO 2004, 

and USAID/EQUIP1(2004) suggested  indicators of a quality teacher as: sufficient 

knowledge of subject matter to teach with confidence; knowledge and skills in a range of 

appropriate and varied teaching methodologies; fluency in the language of instruction; 

knowledge of, sensitivity to, and interest in young learners; ability to reflect on teaching 

practice and children’s responses;  ability to  modify teaching and learning approaches as 

a result of reflection;  ability to create and sustain an effective learning environment, and  

understanding of the curriculum and its purposes. This is particularly necessary when 

reform programs and new paradigms of teaching and learning are introduced. In addition, 

the authors also suggested  general professionalism; good morale; and dedication to the 

goals of teaching; ability to communicate effectively; ability to communicate enthusiasm 

for learning to students;  interest in students as individuals; sense of caring and 

responsibility for helping them  to learn and become good people; and a sense of 

compassion; good character; sense of ethics; and personal discipline, and  the ability to 

work with others and to build good relationships within the school and community as 

indicators of a quality teacher.  



15 

 

    All these qualities mentioned above are deemed to be important indicators of teacher 

quality and should be investigated if a complete understanding of teacher quality and its 

true impact on the performance of students is to be understood. This is so as decisions 

that have to be taken by policy makers and other stakeholders needs to be data driven if 

informed decisions are to be made. 

An Historical Background to Teacher Quality  

 

 Many of the attempts at educational reforms can be traced to 1938. At the 

forefront of these reforms has been the quality of teachers.  Coleman 1966 reported that 

teacher quality impacts student performance. Since then, there has been a robust debate 

on this topic as the related literature on the issue shows that there has been support to the 

view that teacher quality does impact students’ performance.  

 On the other hand, refuting arguments to Coleman’s report have stated that 

students’ characteristics, such as poverty and attitude towards schooling have a greater 

impact on student’s achievement than teachers and schools.  There have been many 

studies that have supported as well as rejected this notion postulated by Coleman. This 

has further stimulated interest in school effectiveness and teacher quality and their 

impact on students ‘performance. Hence, another important body of information 

emerged on teacher quality and student performance.  Alvarez (2008); Cheng (1996), 

and Rugraff (2004) postulated that teacher quality is a powerful predictor of students’ 

performance. 
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Relationship between Teacher Quality and Student Performance 

 

 Phillips (2010) focused on teacher quality as an impetus for educational 

improvement. The result of his study showed limited association among student 

achievement and teacher certification, education, competency and experience. Teacher 

certification was the only indicator that demonstrated a statistical significance in 

mathematics.  Therefore, the need exists for the investigation of additional indicators 

that should give new, wider and more in-depth perspectives on teacher quality and the 

performance of students. 

 The literature also revealed that a negative connotation of some studies on 

teacher quality is that the teacher quality indicators identified were not specific enough 

to provide any generalizations and to draw conclusions. Furthermore, some studies also 

tested the relationship between the variables’ achievement and teacher quality but did 

not explore the reasons for causation. 

 Phillips (2010) stated that in order to better understand and make informed 

decisions about teacher quality and students’ performance, one should determine which 

qualifications, preparation programs, induction experiences, professional development 

and teacher attributes best contribute to effective teaching and subsequent improved 

student performance. Hence, more robust and comprehensive studies of teacher 

experiences should be undertaken. However, it would be prudent to participate in a more 

in-depth investigation using more than one teacher quality performance indicators in 

order to obtain more informed findings. 

 Jacob (2012) concluded that literature on effective schools emphasized teacher 
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quality as a critical input for improving student outcomes. His study explored teacher 

certification status, years of experience and possession of a graduate degree as three 

factors commonly taken into consideration when assessing teacher quality. Investigating 

only these three characteristics provided limited research data and created a gap in 

previous research that needs to be filled by this and other researches. 

 In addition, it may be argued that quality teachers are scarce as a result of the 

brain drain that is prevalent in Jamaica. This is due to the fact that many teachers, 

having graduated from teacher training institutions and universities have moved from 

the Jamaican education system to what they perceive to be more attractive countries and 

lucrative job positions in order to satisfy their financial needs.  

 Also, many qualified teachers in Jamaica are attracted to urban towns, where 

they are better able to impact students’ performance and their own professional 

qualification positively.  It is the belief of many, that the urban area provides a 

conducive learning atmosphere which enhances the formal, informal, and social 

curriculum which stimulates learning. However, it is important to have quality teachers 

in all schools regardless of the location as teacher quality is identified in many studies as 

an in- school contributing factor to students’ performance.  

 It is also evident from the literature reviewed that there are other external factors 

such as the socio-economic status of parents and educational resources which act as 

stimuli and motivation for learning.  This is supported by Peske and Haycock (2006); 

Jepsen and Rivkin (2002) who contended that students in high poverty, high minority 

schools are more likely to have inexperienced teachers than students in other schools. A 

Policy Brief dated April 2008, highlighted that “high schools in Texas with the highest 
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levels of poverty have a greater percentage of teachers (14.3 %) with less than three 

years of teaching experience compared to the lowest poverty schools with 10.5 percent.” 

This percentage indicator would be closely linked to the results in Jamaica which 

indicated that many schools in high poverty areas are labeled as failing schools because 

of the low academic performance of students.  

 It can therefore be inferred, that the low performance of students is often times 

associated with the poor quality of the teachers.  In recent times, this relationship has 

emerged as a major issue in the Jamaican education landscape, as many educators 

singled out teacher quality as among the major issues contributing to low student 

performance. Harris (2004) suggested that a number of researchers have reported that 

improving teacher quality is more valuable to improving student performance, and is 

more cost effective than class size reduction. Hence, it may be argued that teacher 

quality does impact, to a large extent students’ academic performance, since so much 

emphasis is being placed on the teacher quality factor.  

 There has been much educational research and discussion on teacher quality in 

Jamaica and its impact on students’ performance. The parents, policy makers, private 

sector and the general populace of Jamaica have all taken on the mantra of the Ministry 

of Education that “every child can learn, every child must learn”. The teacher training 

institutions have recently been under the microscope as Jamaicans are demanding 

quality teachers at every level of the education system. The perception of having 

qualified teachers in the education system is a major focus of the Jamaican Government 

who is requiring more accountability from the teacher training institutions. Therefore, it 

is important to examine the elements of teacher quality perceived as impacting students’ 
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performance.  

Dimensions of Teacher Quality that Impact Student Performance 

 

 Related literature reviews have suggested that teacher quality has a favorable 

impact on students’ performance. Hightower, Delgado, Lloyd, Wittenstein, and 

SellSwanson (2011) found that teacher experience had a positive effect on teacher 

effectiveness.  Also, Hightower et al. (2011) believed that teacher preparation programs 

and degrees in pedagogical studies and pre-service education contribute significantly to 

the quality of a teacher.  

 Wilson (2009) (as cited in Hightower et al., 2011) suggested that professional 

development may include formal work, such as higher degree or certifications and 

experience gained on the job.  They also stated that professional development should be 

purposeful, developmental and designed to suit the needs of each teacher and should seek 

to deepen subject-matter knowledge for teaching.  These suggested factors will impact 

teacher quality. The number of factors postulated by the researchers has given credibility 

to the theory that teacher quality does impact students’ performance. 

The Elements of Teacher Quality as Perceived as Impacting Students’ Academic 

Performance 

 

 Teacher quality is at the forefront of school-related factors. One of such factors is 

teacher quality. Teacher quality influences teacher effectiveness and student 

achievement. Teacher quality affects student achievement, through the following facets: 
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Teachers’ attitude towards students. Wirth and Perkins (2013) indicated that the 

teacher’s attitude contributes significantly to students’ attention in classrooms. Teacher 

attitude is often considered a critical element of the teacher quality and this must never be 

underestimated. The attitude of the teacher will determine the success rate of students as 

the social curriculum of the classroom is integrated within the formal curriculum. The 

attitude of the teacher will create the classroom climate, mood and atmosphere that will 

influence the success rate of the students. The students’ attitudes towards their classwork 

and their homework are largely associated with the attitude of the teacher. Many students 

will do their work and perform well, as a result of the teachers’ attitude.  

 Adesoji and Olatunbosun (2008) supported the belief that student attitude was 

related to teachers’ characteristics.  It therefore means that the teacher’s attitude directly 

affects students’ attitude. With reference to teacher personality, Adu and Olatundun 

(2007) contended that teachers’ characteristics are strong determinants of students’ 

performance.  These characteristics include caring, being fair, being respectful, holding 

high expectations of themselves and others, and being reflective practitioners. 

 In addition, Adu and Olatundun (2007) indicated that the role of the teacher is of 

paramount importance in the educational system. Their study revealed that qualification 

of teachers has no significant effect on students’ performance. However, teacher 

attitudes and teaching strategies have significant effect on students ‘performance.  

Furthermore, Kupermintz (2002) postulated that there is a strong belief among policy 

makers and public, as well as, private funding agencies that test scores are directly 

related to the quality of teaching effectiveness. Ding and Sherman (2006) stated that 

there is a direct causality between teacher preparation, teacher quality and student 
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performance. Hence, the need to examine teachers’ attitude towards students as a critical 

element of teacher quality and its impact on the most important variable, the student.  

 Sanders (2000) stated that “differences in teacher effectiveness is the single 

largest factor affecting academic growth of populations of students” (p. 8). Teacher 

effectiveness is related to teacher quality. Hence, Sanders’ statement strengthens the 

view that teacher quality is critical to students’ performance.  

 In addition, recent literature has identified many educational research studies on 

teacher quality and its impact on students’ performance. Many of these researchers 

stress the importance of teachers having a good rapport with students, especially boys, if 

they are to learn in class. The findings of these research studies carried out across 

various disciplines support the theory that there is a correlation between teacher quality 

and students’ performance. McCaffrey, Lockwood, Koretz, and Hamilton, (2003); 

Rivkin, Hanushek, and Kain, (2005); Rowan, Correnti and Miller, (2002); Wright, Horn, 

and Sanders, (1997) support the view that teacher quality has been consistently 

identified as the most important school-based factor in student performance. Also, 

McCaffrey et al., (2003); Mendro, Jordan, Gomez, Anderson, and Bembry, (1998); 

Sanders and Rivers, (1996) stated that teacher effects on students’ learning have been 

found to be cumulative and long-lasting.   

 Similarly, Goe and Stickler (2008) suggested that it is important to realize that 

student performance is not the only important outcome of teaching. There are other 

outcomes such as students’ self-esteem, identity, character, personality, values, and 

attitudes. All these outcomes encompass the total person that the education system is 

mandated and challenged to provide for, regardless of students’ color, race, gender or 
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religious background. Therefore, teachers’ professional experience is crucial to teacher 

quality as delineated below. 
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 Teachers’ Professional experience. It is important to value teachers’ 

professional experience as a contributing factor of teacher quality. That is, the number of 

years teachers spend in the classroom very important indicator of teacher quality, which 

can be viewed above and beyond its impact on students’ performance. Teachers’ 

character, classroom management skills, stability, and leadership qualities may 

contribute to the smooth management of the school and classroom functioning, yet this 

situation may not be reflected in significantly higher student achievement. Most schools 

globally are focusing on the students’ performance in their transition levels. However, to 

have high and quality students’ performance there is need to have quality teachers and 

empowered instructional leaders along with curriculum, and accountability frameworks. 

 Until recently, in the Jamaican education system, there was a practice where 

teachers were deployed by the administration to teach subjects in which they were not 

qualified or trained to teach. This factor was found to have negatively impacted the 

quality of teaching and students’ performance, as quite often the teachers could not 

expertly master the content in order to effectively teach the students. Hanushek (1992) 

and Rivkin et al. (2005) argued that teacher quality is not easily observable in 

administrative data. Aaronson et.al (2007) also highlighted that over time, principals 

may be able to measure teacher quality, which is a relative variable. The results obtained 

in the aforementioned studies had implications on the findings of this study because of 

the perennial challenge of getting objective perceptions as it relates to teacher quality. 

 Alvarez (2008) found a significant relationship between student performance and 

teacher quality variables such as higher degrees earned, the pre-teaching tests, 

certification, participation in professional development activities, support received, 
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rewards gained, and participation in collaborative activities.  Additionally, Alvarez 

(2008) posited that students’ performance can be influenced by several factors such as, 

students’ innate abilities and support given by family at home. Nevertheless, this study 

sought to evaluate teacher quality as an in-school factor. 

 Also, Archibald (2007) proposed that research findings unequivocally supported 

the association between teacher quality and students’ performance.  Owings, et al. 

(2006) agreed that teacher quality is an essential factor that influences student 

performance, but little consensus exists regarding the relationship between specific 

teachers’ credentials and teacher effectiveness. This new dimension is interesting as 

there is a need to have more research conducted on this aspect of teacher quality. 

 In addition, Plecki et al. (2006) suggested that there is a growing body of 

research which indicates that the use of highly qualified teachers is a critical factor 

affecting students’ performance. Consequently, this study should add to the existing 

body of knowledge on the topic and aid in filling the gaps in previous research on the 

topic. Cheng (1993) and Rugraff (2004) proposed that the teaching process impacts 

learning experiences and outcomes in terms of cognitive, affective, and behavioral 

change and development. This theory further strengthens the point that there is a link 

between teacher quality and student performance. 

 This study viewed instructional leadership as critical to the success of schools 

and excellence in the teaching and learning process. Instructional leaders’ primary focus 

or goal is based on learning which is measured by the quality of students’ learning 

outcomes. Billy (2009) suggested that instructional leadership involves setting clear 

goals, allocating resources to instructions, managing the curriculum, monitoring lesson 
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plans and other academic documents, as well as evaluating teachers.  

 Hoerr (2007) concurred with Barth (2001) who posited that if students are to 

grow and learn, their teachers must grow and learn also. He discusses the following four 

aspects of collegiality: teachers talking together about students, teachers developing 

curriculum together, teachers observing one another teach, and teachers teaching one 

another. Another factor would be teachers and administrators collaborating to shape a 

solution for a particular school issue. It is in this vein that Hoerr (2007) postulated that 

principals should be the prime instructional leaders.  

 A culture of public practice and reflective practice should be engendered in the 

institution. The instructional leader should promote and foster a culture of diverse 

instructional approach within the school community and focus on effective management 

of resources and people. These characteristics are important because the leaders’ 

perception is necessary to actively participate and respond in the data collection process.  

 Aaronson, Barrow, and Sander (2007) confirmed the magnitude of teacher 

impact on student performance outcome. The study showed that the greatest challenge 

facing school leaders and other stakeholders is quantifying how much teacher 

characteristics matter and whether it is possible to predict teacher performance based on 

the characteristics observed at the time of hiring. Teacher quality and its assessment are 

subjective. Hence, the data collection instruments administered to the instructional 

leaders were structured to reduce bias. 

 Jacob (2012) acknowledged three common indicators of teacher quality that 

principals, including instructional leaders, will rely on. These are teacher experience, 

possession of graduate degree, and teacher certification. This research sought to expand 
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the list of indicators suggested by Jacob (2012), in order to get an in-depth perspective 

from the instructional leaders on the perceive impact teacher quality has on students’ 

performance. 

 Instructional leaders have over the years recognized the influence of quality 

teachers on students’ performance. Traditionally, instructional leaders had limited means 

by which to measure teacher quality; however, there are presently performance 

indicators to assist in determining teacher quality. This should allow for more objective 

evaluations of teacher quality and its impact on students ‘performance.  

 There are many factors which will influence the attraction of quality teachers to a 

particular institution. Schools serving in poor socio-economic environments, depressed 

inner city schools, schools attracting students with great learning challenges, behavioral 

emotional disorders, and other diverse needs do not necessarily attract quality teachers. 

Hence, the need for instructional leaders of these institutions to apply distinct 

performance indicators as they seek to give their perceptions on the impact teacher 

quality has on students' performance. 

 Winters (2012) also suggested that principals and instructional leaders need to 

derive a definition of teacher quality entirely from student learning. He further added 

that teachers’ independent input to students’ learning is the most significant measure of 

teacher quality and this cannot be dependably projected based on observable 

characteristics. Winters’ point is valuable as the various instruments designed to collect 

data for this research sought to address these observable characteristics. Quality teachers 

and their characteristics and dimensions were carefully and clearly articulated to dispel 

any ambiguity in the study. The definition, characteristics, and dimensions of teacher 
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quality were delineated to improve the validity of this study.  

 Likewise, Leithwood, Seashore-Louis, Anderson, and Wahlstrom (2004) 

indicated that current literature on the instructional leadership practices of principals 

suggested that principals must put teaching and learning at the core of their leadership 

efforts. Hence, the perceptions of such principals and leaders played a fundamental role 

in examining the quality of teachers and its impact on students’ performance. For many 

educators, and even non-educators, the concept of instructional leadership is new. Many 

school leaders who label themselves as instructional leaders are unaware of the 

important role they must play in the teaching and learning process. The success of the 

teaching and learning process is critical to the students’ performance which should be 

the ultimate goal of any school. 

 Leithwood et al. (2004) further suggested that instructional leaders set guidelines 

in their schools by building and communicating a clear vision, developing shared goals 

among all staff, planning and organizing, clarifying roles and objectives, and motivating 

and inspiring others. These leaders should set high performance expectations for all 

stakeholders of the organization. In terms of developing the human capital, instructional 

leaders should provide and engage in prospects to mentor others and model suitable 

values and practices. They should also provide individualized support and intellectual 

stimulation for members of all categories of staff. Recognizing and rewarding 

individuals for their contributions are also a feature of the organization which is used as 

a motivating factor.  

 In addition, Leithwood et al (2004) implied that instructional leaders restructure 

their organizations to improve learning by engaging in building a collaborative culture 
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through consulting and networking with other stakeholders. They should also delegate 

leadership opportunities, structure the organization to facilitate work, manage conflict, 

and connect the school to its wider environment.  

 The qualities of the instruction, as discussed by Leithwood (2004) and other 

researchers, provided a platform for this study as it sought to get the perceptions from 

these instructional leaders on the subject of teacher quality and students’ performance.  

Instructional leaders should also be grounded in teacher efficacy and the self-efficacy 

theory which form the frame work of this study. These leaders should be able to identify 

and discuss teacher efficacy. In addition, they should be able to discuss the factors that 

affect teacher quality and how these impact students’ performances.  

 Wallin and Newton (2013) theorized that current instructional leadership theory 

does not fully understand that principals are agents of change and that they are impacted 

by staff, community members and the students in the school. Instructional leaders do 

understand their role as the authority figure in the schools; however, they articulate their 

roles as being ‘different’ rather than authoritative. This cadre of contemporary leaders 

curtails its authority except in times of crisis; they accentuate their roles as educators 

and build a strong school community relation where all stakeholders develop a shared 

vision for the school.  Collaboration in all facets of the school life is engendered with the 

view to accomplish the vision of the institution. Instructional leaders cultivate and 

genuinely practice the ethics of care and social justice to students, and all categories of 

staff who are usually tired and burnt out by heavy workloads.   

 Horng and Loeb (2010) stated that school leaders matter for school success. 

Numerous studies spanning the past three decades linked high-quality leadership with 
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positive school outcomes.  They further suggested that out of this literature arose a 

prototype of ideal instructional leaders, outstanding teachers, inspired to use their 

exceptional teaching skills to impact student learning. Instructional leaders sometimes 

act as mentors for their teaching staff by observing practice, providing pointed feedback, 

and modelling instruction whenever necessary. The insights of these instructional 

leaders highly influenced the findings on quality teachers and their impact on students’ 

performance.  According to Billy (2009), instructional leaders are involved in setting 

clear goals, distributing relevant resources to instructions, managing the curriculum, 

monitoring the writing and execution of lesson plans, registers, teaching logs and other 

record keeping activities. These instructional leaders foster a culture within their 

institutions where members of staff are evaluated and given feedback. These 

instructional leaders with their special and specific roles will ultimately impact the 

teaching and learning process positively.  

 Horng and Loeb (2010) stated that school leaders can have a tremendous effect 

on students’ learning by closely screening the teachers they hire, paying attention to how 

these new teachers are assigned to classrooms, how these teachers are retained, and how 

they create opportunities for teachers to improve their practice as reflective practitioners. 

The organizational management for instructional improvement means staffing a school 

with high-quality teachers and providing them with the relevant support and resources to 

enable them to be successful in the classroom. The type of organization and 

management of any organization will definitely impact the institution’s success. Horng 

and Loeb (2010) further postulated that schools demonstrating growth in student 

performance are more likely to have principals who are strong organizational managers.  
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 Gedifew (2014) suggested a paradigm shift where school leaders are required to 

be instructionally focused. He further stated that this shift is promoting the restructuring 

of schools to respond to the call for promoting quality teaching and learning. This is an 

excellent initiative not just for schools in Ethiopia, but schools throughout the world. 

Instructional leadership is also encouraged at all levels in the Jamaican education 

system; hence, the reason for using their perspectives on teacher quality and students’ 

performance.  

 A study done by Gedifew (2014) revealed that there was no consensus on the 

part of participants who were teachers and principals. The implication of the research 

findings indicated that there needs to be clear communication and continuous 

professional dialogue on the responsibilities and roles of principals. In the education 

landscape there seems to be a culture of mistrust and an unclear understanding of 

responsibilities and roles between teachers and principal. Hence, there is always the 

need to have on-going dialogue between the two levels of workers. 

 Niqab, Sharma, et al. (2014) highlighted the pivotal role of the school principal 

in relation to organizational commitment and expected student outcomes in schools in 

Pakistan. Yunas and Iqbal (2013) advanced that effective school leadership is the key 

ingredient in the facilitating of effective teaching and learning processes. He further 

suggested that it is the school principals who are key actors in initiating and enhancing 

achievement, by degrees and grades of students. Hallinger and Heck (2010) posit that 

leadership impacts three elements in the running of schools namely, improvement of 

student outcomes; improvement of quality of staff outputs; and improvement of 

resources for overall results. These are all interesting theories as the concept of 
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instructional leadership and improved leadership are being recognized by stakeholders 

as an important part of the equation advancing improved outcomes of successful 

schools. 

 Khan; Saeed; and Fatima (2009) suggested that some data indicated that female 

principals show better performance as instructional leaders and managers by means of 

better inter-personal skills and a politer attitude. This finding has implications for this 

study as the participants of the study will be of mixed gender as the researcher seeks to 

remove any gender bias from the study. Also, the perspective of female instructional 

leaders will further add to the rich data and analysis of this study.  Presently, the 

Jamaican education context consists of a mixed cadre of instructional leaders 

representing both genders. Antoniou (2012) suggested that leadership is a series of 

interaction processes. He further defined instructional leadership as interactions between 

the principal and teachers to realize positive school outcomes. This definition addresses 

the process that is necessary to answer the research questions. The perception of 

instructional leaders who use interactive processes will provide valuable data, as the 

research contributes to the educational knowledge base of Jamaica. 

 There is a dearth of studies done in the Caribbean and, especially Jamaica, on the 

perception of instructional leaders on teacher quality and its impact of students’ 

performance. This is especially relevant at this time in the history of Jamaica as the 

nation embarks on the all-important task of accomplishing Vision 2030. Education plays 

a vital role in achieving the goal of Vision 2030 which is to empower his or her to 

achieve their full potential. The Planning Institute of Jamaica (PIOJ) (2009) stated that 

quality teachers and student performance will be indicators in achieving the nation’s full 
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potential.  

 Teacher efficacy. Tai, Hu, Wang and Chen (2012) conducted a research in 

Taiwan in vocational high schools where a total of 372 surveys were distributed and 

students’ samples were randomly selected from the teachers’ classes. The conclusion 

from the study was that self-efficacy and the teaching process are inter-related in the 

learning process. The proposed model accounted for 47.8 % of the variance in learning 

satisfaction and teacher self-efficacy, the teaching process and learning satisfaction all 

showed a strong association with learning outcomes.  

 Jafarigohar and Ganjabi (2012) suggested in their study, that Bandura’s cognitive 

theory in general, and in self -efficacy in particular, was widely applicable to 

educational research. It was also mentioned that an extensive number of research studies 

have been done in this domain which has given credibility and reliability to its usage.  

Roofe and Miller (2013) cited and described Bandura’s work as viewing “individuals as 

proactive, self-reflective decision makers who learn through observing others within the 

context of social interactions and experiences rather than organisms reacting to external 

forces.” These are all important characteristics to consider as this comprehensive study 

investigates the impact of teacher quality on students’ performance at the secondary 

level in Jamaica. 

 Bandura (1997) defines “self-efficacy as the conviction that can successfully 

execute the behavior required to produce outcomes as beliefs on one’s capabilities to 

organize and execute the courses of action required to produce given attainments.” This 

definition by Bandura, a social cognitive theorist, greatly assisted in putting into 

perspective self-efficacy as it relates to teacher quality globally and locally in Jamaica. 
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Self-efficacy of teachers is one of the elements that need to be addressed from as early 

as the teacher training level. Not only is there the need for student teachers to 

matriculate for entrance to the profession and to be qualified academically, but all areas 

should be developed, especially that of self-efficacy which will influence the quality 

teacher into whom they will become. 

 Bandura (1986) constructed the theory of self-efficacy and postulated that 

teacher efficacy is integral to the teaching learning process. He further suggested that 

teacher self-efficacy can be divided into a teacher’s belief in his or her ability to teach 

effectively and his or her ability in affecting student learning outcomes. Swars et al. 

(2006) suggested that teachers who feel that they cannot effectively teach and influence 

student learning are more likely to avoid teaching from an inquiry and student-centered 

approach with real understanding. The new paradigm in the educational landscape is to 

have the students constructing their own knowledge through enquiry and discovery 

methods; hence, the need to have teachers of high self -efficacy who will stimulate, 

mold and shape young minds. 

 Bandura (1994) advanced that self-efficacy beliefs act as a determining factor on 

how people feel, think, motivate themselves, and behave. These beliefs produce diverse 

effects through four major processes. They include cognitive, motivational, affective and 

selection processes. The teacher who is directly involved in impacting the students’ 

cognitive, affective and motivational processes must develop a positive self-efficacy if 

there is going to be a positive correlation between teacher self-efficacy and students’ 

performance.  Bandura further outlined that people with “high assurance in their 

capabilities will approach difficult tasks as challenges to be mastered rather than as 
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threats to be avoided.” Such an effective outlook fosters intrinsic interests and deep 

involvement in activities. These are some teacher qualities that will positively influence 

the outcomes of students as teachers’ model the appropriate skills and attitude that result 

in positive outcomes for both teachers and students. The teachers who set themselves 

stimulating goals and maintain strong commitment to them will have the students 

emulating them, thus resulting in high student achievement. Conversely, if the teacher 

self-efficacy is low then this will negatively impact students who are extrinsically 

motivated and who are dependent on teacher motivation to succeed.  

 Roofe and Miller (2013) further cited Bandura (1993) as stating that “teachers’ 

beliefs in their personal self-efficacy to motivate and promote learning affect the types 

of academic environments they create and the level of academic achievement of their 

students.” Roofe and Miller (2013) cited Pajares (2002) as expressing that the theory of 

self-efficacy is very important for teacher preparation programs as it has proven to be a 

consistent predictor of behavioral outcomes.  The current learning environment in the 

Jamaican classrooms can, for the most part, be described as below average or poor. 

According to the Education Minister Ronald Thwaites on data compiled from the 

inspection of 129 schools by the National Education Inspectorate, in a large number of 

the schools, students have not attained the minimum academic standards. As a result, 

many schools have been labelled as failing by assessments and reports. Hence, teachers 

who possess self-efficacy with heightened and sustained efforts in the face of failure will 

definitely help the students in such schools. These teachers when faced with a crisis will 

quickly recover their sense of efficacy and continue on a path to excellence. Teachers 

with high self-efficacy will attribute failure to insufficient effort or deficient knowledge 
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and skills which are acquirable, and make a conscious effort to acquire all these 

necessary skills in order to achieve excellence. 

 In addition, Cubukcu (2008) theorized that if a “teacher feels confident that he or 

she can teach all students, regardless of their race, ethnicity, learning ability, or 

background, and achieve his or her objective, then that teacher would be described as 

being highly efficacious.” This state of mind of the teacher will undoubtedly have a 

positive impact on the students regardless of what is happening in the home environment 

or any other factor which contributes to the teaching and learning environment.  

Cubukcu (2008) opined that a teacher’s academic skills can have considerable impact on 

student achievement. Henson (2001); Rimm-Kaufman, and Sawyer (2004) have 

suggested that high efficacy teachers are more likely to support positive student attitude. 

Most often, it improves with time and experience, but sometimes it diminishes and gets 

worse, especially with teachers who may be disillusioned with their jobs or may be 

getting ready to retire from the classroom.   

 Yeung and Conley (2008) indicated in a study that empirical evidence confirms 

that low-income students in urban education settings generally do not do well in school. 

This factor also exists in the Jamaican education system and is another aspect that must 

be explored as issues related to education are examined and findings used to address 

issues in an effort to make informed decisions affecting education.  The findings of the 

study conducted by Richardson (2011) indicated that efficacious teachers do not allow 

race or ethnicity stereotypes, or personal biases to impede their efforts to educate 

students.  It further stated that these teachers believe that all their students can learn, and 

they hold that expectation for all their students. The researcher reported in the findings of 
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the study, that he observed teacher interactions with their students and what was noticed 

was caring, nurturing interactions with all students. The researcher concluded that 

successful teachers can significantly impact the academic performance of all students.    

 Knowledge of content and delivery of content. Fenstermacher and Richardson 

(2005) posited that while quality teaching and successful teaching are interrelated, they 

are different elements of the teaching process. They stated that quality teaching is much 

more than imparting knowledge to others. Rather, it is the method by which the content 

is taught. They further suggested that good teaching signifies proficiency in delivering 

the intended content (knowledge, skills and attitude) which is acquired adequately and 

completely by the learner, according to established standards. In other words, quality 

teaching is not just about what is taught, but also how it is taught. This is very important 

if teacher quality is to be used as a measure of one’s effectiveness. Very little thought 

has been put into this aspect of research as it relates to quality teaching and its effect on 

students’ performance.  

 The importance of instructional leaders demonstrating teacher quality in their 

classrooms 

 The importance of instructional leaders demonstrating teacher quality in their 

classrooms is critical to this study as this demonstration is important to the answering of 

research question 2 as in demonstrating these qualities in their practice makes it more 

practical in their instructional behaviors in the classroom. Also, in modelling these  

behaviors, it influences teachers’ professional experience.   Fink and Markholt (2011) 

identified four dimensions of instructional leaders which are critical to assisting teachers 
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in developing their capacity through modelling. These are creating and sharing a vision, 

mission, and culture building; improvement of instructional practice; allocation of 

resources, management of people and resources. Fink and Markholt further stated that 

instructional leaders should use data, evidence, and inquiry to analyze students’ 

learning, as well as, to assess the teacher and leadership practices.  In addition, they 

argued that these instructional leaders utilize a research-based instructional framework 

to observe teacher practice. Furthermore, individual and collective professional 

development and coaching needs should be adequately addressed to facilitate the needs 

of the staff.  Fink also suggested that data and evidence of students’ learning and teacher 

practice should be effectively collected, used to provide feedback to teachers and make 

decisions.  

 Consequently, these school leaders should be practicing instructional leadership 

skills in order to accurately give their perceptions on teacher quality and students 

‘performance. Instructional leaders were specifically chosen so that they adequately 

address the variables identified in the study. With these characteristics being employed 

and modelled by these instructional leaders, their perceptions on teacher quality were 

undoubtedly credible as they responded through their lived experiences and not just 

from superficial information and false interests in those they lead. Instructional leaders’ 

perceptions were not only credible to the research but also to the success of quality 

education. That is why it is important to assess the extent to which these school leaders 

indeed demonstrate such skills. Instructional leaders were specifically chosen so that 

they adequately address the variables identified in the study. With these characteristics 

being employed and modeled by these instructional leaders, their perceptions on teacher 
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quality were undoubtedly be credible as they responded through their lived experiences 

and not just from superficial information and false interests in those they lead. 

Instructional leaders’ perceptions were not only credible to the research but also to the 

success of quality education.  

 Most educators believe that teacher leadership is a potentially powerful strategy 

to promote effective, collaborative teaching practices in schools that lead to increased 

student achievement, improved decision making at the school and district level, and 

create a dynamic teaching profession for the 21st century. Strategy such as model 

standards are often used in the development of curriculum, professional development, 

and standards for entities such as school districts, states, professional organizations, and 

institutions of higher education. These standards are designed to encourage professional 

discussion about what constitutes the full range of competencies that teacher leaders 

should possess and how this form of leadership can be distinguished from, but work in 

tandem with, formal administrative leadership roles to support good teaching and 

promote student learning. 

 In addition, leadership by teachers is essential to serving the needs of students, 

schools and the teaching profession. To that end, the Teacher Leadership Exploratory 

Consortium has developed these Teacher Leader Model Standards (2008) to codify, 

promote and support teacher leadership as a vehicle to transform schools for the needs 

of the 21st century. Also, teacher leaders believe that all students can succeed. 

Additionally, teacher leaders also believe that all teachers need collaborative support to 

help their students realize that goal of success (Robbins & Ramos-Pell, 2010).  As Curtis 

(2013) argues, school systems must leverage this impact, putting the most effective 
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teachers “in front of the greatest number of students or the students with the greatest 

learning needs” (p. 3). Teacher leadership opportunities enable career pathways for 

teachers to remain highly engaged in their practice and extend their influence, especially 

in high-needs schools. 

 Similarly, research findings highlight characteristics of successful teacher 

leaders, which should be considered during the selection and placement processes: 

experience, dispositions, personal and ethical behaviors, relational behaviors, and 

content and curricular knowledge (Gordon, Jacobs, & Solis, 2013). One caution in 

regard to the selection of teacher leaders is to not create an out-group by selecting an in-

group (Angelle & DeHart, 2001). Teacher leaders need to be strongly affiliated with and 

connected to the teachers they support. When teacher leaders are selected who are seen 

as the principal’s confidante or part of the ‘in group’, they will struggle building trusting 

relationships with colleagues. Research also shows that pupils’ positive perceptions of 

teachers’ work directly promote participation in school, academic self-concept and 

engagement with school; and, pupil participation is directly and pupil engagement 

indirectly related to academic achievement.  

 In the same breath, teachers will be attracted to, and stay in, the profession if 

they feel they belong and believe they are contributing to the success of their school and 

students. Louis and Kruse (1995) have shown the important role of school-level 

leadership in the development of a professional community. Teacher morale, efficacy, 

conditions of work, and professional autonomy have all been shown to be crucial to the 

emotional lives of teachers, (Hargreaves, 2000).   

  Day et al, (2000) postulated that “there is no doubt that teachers themselves 
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prefer principals who are honest, communicative, participatory, collegial informal, 

supportive and demanding and reasonable in their expectations with a clear vision for 

the school - principals who work ‘with’ rather than ‘through” (p. 20). Thus, it is 

concluded from the abovementioned literature, that school leaders remain crucially 

important for continued improvement of education. Strategies such as coaching, 

modeling, mentorship and team teaching are critical to effective instructional 

supervision and students’ success. These characteristics are fundamental in developing 

teacher self-efficacy. Hence, this highlights and support the relevance of research 

question 2 which speaks directly to instructional leaders demonstrating teacher quality in 

their daily practices thus further empowering them to give accurate perceptions on 

teacher quality and students’ performance.   

Ways in which Instructional Leaders can assist in Developing Efficacious Teachers. 

  Effective instructional leadership can assist in developing efficacious teachers. 

When instructional leaders are able to identify the levels at which teachers are performing 

and engage them in supervisory practices that help them in improving their practice, this 

engagement should help them develop their capacity, hence efficacy.  Cotton (2003) 

supported this view by stating that effective instructional leaders are intensely involved in 

curricular and instructional issues that directly affect student achievement.  Furthermore, 

research conducted by Elmore (2000); Spillane, Halverson, and Diamond (2000) 

confirms that this important role extends beyond the scope of the school principal to 

involve other leaders as well. Teacher leaders lead change from the classroom by asking 

questions related to school improvement, and they feel empowered to help find the 
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answers to classroom issues. These characteristics should assist in developing efficacious 

teachers.  

In addition, in sharing leadership, principals collaborate with teachers to evaluate 

issues related to curriculum, instruction, and assessment. As part of this collaborative 

process, teacher leaders provide valuable insights and ideas to principals as they work 

together toward school improvement. Principals who tap into the expertise of teachers 

throughout the process of transforming their schools and increasing the focus on learning 

are more successful. And a valuable byproduct for principals who collaboratively focus 

on instructional leadership is that they are less likely to burn out (Marks & Printy, 2003). 

Additionally, if the schools of these effective leaders are moving in the right 

direction, they model effective leading and learning. Combining these efforts with using 

data appropriately, as well as monitoring what takes place at the classroom level, will 

increase the likelihood that schools will achieve their goals for student learning. 

Summary 

 

The foregoing discussion in this review of the related literature attempted to 

underscore teacher quality among the most important factors influencing students’ 

performance. Based on previous research, the indicators of teacher quality most 

frequently assessed were identified as educational background, certification training, and 

professional development. The perception of instructional leaders shows that teacher 

quality matters and should be a major focus of school leaders and curriculum developers 

at the secondary level.  For the purpose of this study, the perceived elements of teacher 
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quality that impact students’ academic performance that were elucidated were knowledge 

of content; self-efficacy; attitude to students; classroom management, and desire to 

pursue professional development. 

  Also, the studies reviewed have engendered new ideas and perspectives on 

teacher quality and students’ performance. It would appear to be the consensus that, 

although quality is a relative concept, the literature reviewed has encouraged the idea that 

a clear and concise definition of quality must be established to ensure credibility and 

worth of the research data and findings obtained. It also appears to be the consensus that 

teacher leaders can contribute to teacher quality if they themselves demonstrate effective 

instructional practices. Although, the research talks about the importance of modelling, 

more work needs to be done to assess the extent to which teacher leaders can provide the 

kind of modelling for the teachers they supervise. Research question 2 provides the 

performance indicators which highlighted the extent to which teacher leaders validate 

effective instructional practices in their lived experiences. 
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CHAPTER 3 
 

DESIGN AND METHODOLOGY 

Overview 

 
 This chapter describes the research approach implemented in order to 

investigate the perception of instructional leaders on the impact of teacher quality on 

students’ performance. First, a rationale was provided for using a single case study 

designed as a form of empirical inquiry. The research questions were investigated 

through an interview- based qualitative research. Creswell (2009) defined qualitative 

research as: 

 
a means for exploring and understanding the meaning individuals or groups 

ascribe to a social or human problem, the process of research involves emerging 

questions and procedures, data typically collected in the participant's setting, data 

analysis inductively building from particular to general themes, and the 

researcher making interpretations of the meaning of the data. (p. 4) 

 

 Strauss and Corbin (1990) state that qualitative research is any kind of research 

that produces findings not arrived at by means of statistical procedures or other means 

of quantification. They further claimed that qualitative methods can be used to better 

understand any phenomenon about which little is yet known. This is the rationale 

underpinning the selection of the research method as it is the perception of the 

respondents that was analyzed and reported without the application of a statistical 

analysis. 

Maxwell (2005) outlined the characteristics of a qualitative study. These 
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characteristics include: (a) non- experimental as the researcher had no control over 

any of the participants or any characteristics of the study; (b) it focuses on the 

“how “and “why” of the phenomena; (c) the researcher is fully involved in the 

field as data is collected, and (d) the phenomena is understood from the 

perspectives of the participants. This study met the characteristics outlined above 

as the research ascertained and explored the perceptions of the instructional 

leaders. Accordingly, the “how” and “why” questions formed the foundation for 

collecting the perceptions of the participants using methods such as interviews, 

observations, and the reviewing of artifacts. 

Population, Sample and Sample Size 

 
 Population is the total number of participants that the sample of a study can 

be selected from. The target population constituted of 17 instructional leaders 

at the selected learning institution. This group consisted of both males and 

females from the same geographical area. Each with their own years of 

experiences and qualification.  

A sample is the total number of participants selected to take part in a 

study. That is, it is a sub-set of the population. The sample size that was used 

for this study was 10 instructional leaders who were purposively selected.  

According to Creswell (2003) purposive sampling involves the 

deployment of participants or sights that will best undergirds the research 

problem.  Therefore, a purposive sampling was used in selecting the 10 

respondents of the study. In addition, efforts were made to obtain the 

perspectives of at least two male participants. As indicated earlier 10 
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instructional leaders comprised the sample for the data collection. 

The rationale for school choice 

 
The reason for choosing this school was attributed to my familiarity with 

the school climate and the execution of instructional leadership responsibilities. 

Also, considered was the ethical ambience in terms of respect for the 

professional views of colleagues. This traditional high school is located in a large 

urban community. It draws its student population from a wide range of sub-urban 

communities within a radius of approximately 28 kilometers. 

Rationale for choice of participants 

 
 The choice of the 10 participants was driven by my familiarity with the teacher 

competence in terms of their preparation for instruction and the demonstrated high 

quality of teaching. Having taught at the school for 21 years, I was able to command the 

respect and cooperation of the participants who were relaxed and cooperative during the 

data collection process. They were less suspicious and critical of the purpose governing 

the collection activity. 

Data Collection Instrument and Rationale 

 

 Multiple forms of data collection instruments were used to collect data and 

significant time was spent in the natural setting gathering information. Primary among 

these forms were interviews, observation and the examination of artifacts. These 

instruments are described below. 
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       Interviews. The interview schedule had 4 parts. The first part sought to establish the 

background information of the 10 participants. The second part articulated the perception 

of the participants’ understanding of particular dimensions of teacher quality. 

  Also, participants responded to open- ended interview items. In addition, a 

simulated record interview, using observation of documents was used as a stimulus.   All 

these data collecting strategies provided the avenue to capture the information needed to 

answer the research questions. Also, the participants were asked to prepare and bring to 

the interview a summary description on the profile of teacher quality. Table 1 below 

provides a summary of parts 1 and 2 of the interview. 

 

Observation. I produced extensive field notes on the teachers’ instructional 

procedures. This was used as a stimulus. The third part of the interview used observation 

as a stimulus to help participants articulate the different aspects of teacher quality in their 

Table 3.1 

Illustration of the items on the interview schedule and the purpose for which they were 

designed. (See Appendix A) 

Interview Items Purpose 

  1, 2, 3, 4. 

 

 To identify respondents according to variables relating to professional 

background, years of teaching experiences. Reasons for career choice 

and factors relating to choice of becoming an instructional leader. 

5,6. They were aimed at yielding information on the perceived expectations 

of teachers at the school 

7. 

 

  These provided some performance indicators on quality teacher. 

8, 9. To generate data on teacher efficacy ,and its relationship to teacher 

quality 

10.  To yield information on teacher quality and its impact on students’ 

performance 
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own teaching. The participants’ responses provided an indication of what teacher quality 

meant to them. Probing questions were generated to solicit features of performance 

indicators related to teacher quality. 

 

Artifacts. The fourth part of the interview was based on the artifact presented by the 

participants who were instructional leaders. The artifact was used as a stimulus to help 

the instructional leaders reconstruct their initial thinking. 

 

For example: Mrs. Lewis stood in front her class of 45 students for 2 minutes 

before starting the ice breaker for her geography class. She later walked across 

to an apparent troubled student who appeared disruptive. 

 

Interviewer: I noticed that you wrote about Mrs. Lewis’s classroom management. 

Why did you do that? 

Interviewee: I think that classroom management is very important to teacher 

quality. 

Creswell (2009) argued that it is important to triangulate data sources by 

examining evidence from different sources. Triangulation was therefore applied to 

the data in order to enhance validity and reliability of the data. Accordingly, open 

ended interview items, observation and artifacts reflected the primary elements of 

triangulation.  

Pilot Testing 

 

According to Rothgeb (2008) pilot testing helps to determine whether problems 

relating to ambiguity and vagueness, need to be addressed prior to administering the data 
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collection instruments. Accordingly, the instruments for data collection in this study were 

pilot tested on a comparable group of 2 instructional leaders. This was designed to 

enhance reliability and validity of the data collecting instruments.    

Data Analysis 

 
Bogdan and Biklen (1982) defined qualitative data analysis as working with data, 

organizing it, breaking it into manageable content units which are repetitive themes, 

synthesizing it, searching for patterns, discovering what is important and what is to be 

learned. Given the emerging qualitative nature of the data generated from the 

instruments, content analysis was applied in the analysis. This is a research technique 

used for the systematic analysis of raw data.  In order to code the data, it was first divided 

into content unit which was defined by Smith and Strickland (2001) as, “A segment of 

discourse designed to make a single point” (p.150).   Hence, the raw data was coded in 

terms of the elements of teacher quality as reflected in the emerging patterns. 

 Furthermore, analysis took place during data collection period and was integrated 

throughout the study. As much as possible, an analysis of every interview was done 

immediately after they were administered.    

Discussion of Ethical Issues 

 

All appropriate ethical issues were adhered to during the data collection process. 

Before conducting the interview, the Institutional Review Board (IRB) human subjects 

training was completed. Interviews of the 10 participants were voluntary and consent to 

participate was obtained from all participants. Participants were also told that they could 
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withdraw from the process at any time without penalty. The principal of the participating 

school was made aware of the observational visits and written consent was sought. 

Permission was solicited from all participants before interviews were audio- taped.  They 

were made aware of the process involved in the study and were assured of anonymity. 

Also, the site was reported anonymously in the study. 

Time Line for the Study 

 

There was a time line created to illustrate the sequence of related events which 

extended over six months. The study was conducted in the context of a secondary school 

where the participants were employed. The table below provides details of the events 

leading up to the completion of the study. 

Table 3.2 

 Events Leading up to the Completion of the Study.  

                                                

WEEK ACTIVITIES 

1 Consultation and discussion with participants 

2-5 Conducting interviews with participants 

6-8  Field notes  -Observation of participants  

9-10 Reviewing relevant documents 

11- 18  Data Analysis – Transcription, Coding 

,categorizing and deriving themes 

19- 20 Member check and Follow up interview 

21-23 Data Interpretation, Discussion 

24 Editing, Formatting and Presentation of 

findings 

 

 Having collected primary source data from selected participants and observed 
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the selected site for this case study research, data were collected, recorded and 

presented in its original form. Hence, there was the need to analyze the data and present 

the findings. Analysis was necessary because findings require evidence. This evidence 

was needed to convince the reader of a certain kind of knowledge on the phenomenon 

under study. Verbatim responses were used to capture the real experiences and provide 

deeper insights into situations as they really are. The data analyses were conducted 

within the framework of the two major research questions which guided the study. 

In order to allow for meaningful analysis of the data generated from the subjects’ 

responses, particular interview items, and an observational schedule were designed to 

yield data in support of each of the two major research questions. Additionally, 

instructional leaders were asked to bring artifacts relating to elements of teacher quality 

to the interview. 
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Table 3.3 

 Illustration of the relationship in the alignment of sets of interview items, 

observational schedule and artifacts with their corresponding research questions. 

(Appendix b) 

Research Questions Interview 
Items 

Observational Schedule Artifacts 

  1. What are the 

elements of teacher 

quality as perceived by 

instructional leaders as 

impacting on students’ 
performance? 

 

  7 ,8, 9,10  These were 

applied to furnish  

supporting 

evidence  on the 

perceived elements 

of teacher 

2. To what extent do 

the instructional 

leaders display 

elements of teacher 

quality in their own 

practice?  

 The teacher as a person 

Classroom management and 
organization 

Planning & organization for 

instruction 

Implementing instruction 

 

 

These were 

applied to validate 

supporting   

evidence of 

instructional 

leaders display of 

elements of 

teacher quality in 

their daily 
practice. 
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Data Presentation and Analysis 

 

The data gathered through each interview item was presented and attributed to the 

particular research question to which it was aligned as shown in Table 3.2. In other 

words, sets of data emerging from the related interview items provided supportive 

information for each of the related research questions. 

Role of the Researcher 

 

 Currently, the researcher is not employed to the institution from which the data 

were collected as she is a teacher educator at a tertiary institution. Given her familiarity 

with the site the participants were in their comfort zones. Also, the participants were less 

inclined to be resistant to the research initiative.    
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CHAPTER 4 

 DATA ANALYSIS, PRESENTATION, INTERPRETATION AND DISCUSSION 

 

Introduction 

 
This was a single case qualitative study designed to investigate instructional 

leaders’ perceptions of the impact teacher quality has on students’ performance. 

Table 4.1 below provides a demographic summary of the composition of the sample 

displaying variables relating to academic qualification, gender, years of teaching 

experience, and professional status. The sample comprised 10 instructional leaders. 

Table 4.1: Showing Demographic Data on Participants 

 

Pseudonyms Gender Number of 

Years 

Teaching 

Professional 

Status 

Academic 

Qualification 

Mrs. Powell F 34 HOD B.Sc. 

Mrs. Pious F 21 HOD B.Sc. 

Mr. Williams M 35 VP B.Sc. 

Mr. Robb M 31 Dean of 

Discipline 

B.Sc. 

Mr. Simms M 25 HOD B.Sc. 

Mrs. Edwards F 13 GS B.Sc. 

Mrs. Hobbs F 25 VP Masters 

Mrs. Johnson F 15 HOD B.Sc. 

Mrs. Jones F 30 GS B.Sc. 

Mrs. Davis F 27 GS B.Sc. 
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In addition, this chapter presents the results that emerged from the analysis of 

the 10 interviews, observational schedules and artifacts. The purpose of this 

study was to gain insight on the perception of instructional leaders of teacher 

quality and its impact on students’ performance. 

 

 

Data were collected from 10 face-to-face interviews, artifacts and 

observation schedules between October 5, 2016 and October 25, 2016. In an effort 

to preserve confidentiality, pseudonyms were assigned to all participants. Due to 

the relatively small sample size and the interconnected nature of the Jamaican 

education sector, the researcher was concerned that the use of pseudonyms alone 

might be insufficient to protect participants’ confidentiality. To address this 

concern, the researcher chose to omit the pseudonyms of the respondents in areas 

of the report where the participants’ responses were directly associated with the 

institution. 

 

The data analyzed and presented in this section were organized in 

accordance with the constructs derived from the literature review and the research 

questions, which guided the study. Given the focus of the study, the constructs were 

as follows: knowledge of content; delivery of content; self-efficacy; attitude to 

students; classroom management, and the desire to pursue professional 

development. Table 3.2 in the previous chapter provided a summary breakdown of 

the alignment of the research questions with the corresponding interview items.  

This table also illustrated the extent to which the particular interview items, 

observational schedules and artifacts were designed to yield information in response 
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to each of the two major research questions and constructs based on responses 

received from participants. 

Merritt and Labbo (2004) observed that researchers must see what is there 

and not what they expect to be there.  In other words, qualitative researchers must 

have a disinterested desire to see issues as they really are. Therefore, the qualitative 

data gathered were examined to identify and determine meaningful patterns that 

emerged. A rich and full explanation and description was made as new concepts 

and themes were detected. 

 

Also included were brief biographical sketches of the 10 participants. 

This was critical to the study as the second research question focuses on 

instructional leaders displaying characteristics of quality teacher in their own 

practice. 

 

Presentation of Demographic Data 

 
 What follows is a summary description of the participants using pseudonyms 

for identification and ethical purposes. These biographical data were important to the 

study as all participants were instructional leaders, providing different leadership roles 

to the institution, with varying professional qualifications and years of service. These 

demographic data were collected primarily from the interviews. Also, in order to better 

understand the extent to which different perceptions of the participants as it relates to 

teacher quality and students’ performance were related to the demographic differences 

in the sample, non-participant observations were conducted.  

 Based on the data analyzed, it was instructive that demographic factors such as 
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gender, years of experiences and qualification did influence the perceptions of these 

instructional leaders.  To begin with, the male respondents alluded to knowledge of 

content, teaching strategies and classroom management. However, this participant 

alluded to interpersonal styles and emotions to a lesser extent. On the other hand, the 

female respondents strongly emphasized interpersonal styles, professional 

development and attitude towards students. The female instructional leaders 

emphasized the teacher as a person and the teacher interpersonal style as key 

indicators of quality teachers. The elements of caring, being warm and compassionate 

were elements that were repeatedly mentioned in throughout interviews and artifacts 

by participants. These were soft skills that the participants themselves openly 

displayed while teaching and interacting with their students and their colleagues. 

 

 Furthermore, those respondents who had specialist academic qualifications in 

specific content areas defended their positions that teacher qualification was an important 

teacher quality element. One respondent remarked that she thought it was so important 

that she made sure that she was adequately qualified to teach her area of specialization 

and that was one of her expectations of the teachers she supervised.   

 Accordingly, the information gleaned from the demographic items of the 

interview had greatly helped the researcher in getting a more fulsome understanding of 

the perceptions of the 10 instructional leaders’ views on elements of teacher quality and 

its impact on students’ performance. Hence, the inclusion of a brief summary of 

demographic data on each respondent below was important to the study as gender, years 

of experience and qualifications impacted their perceptions on the elements of teacher 

quality and the characteristics they displayed in their own practice. 
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 Mrs. Powell. Mrs. Powell has been in the teaching profession for 34 years. She 

teaches geography and social studies. She is a trained teacher and has her degree in 

education. Teaching was never her first choice as she wanted to become a nurse. 

However, she is currently a teacher, as teaching was her second choice. As she put it, she 

is “a born teacher, born to teach”. Also, she is the Head of a Department who is 

motivated to use different methods, is people oriented, loves to work with people, 

possesses personal dynamism, and influences people to change. She also possesses the 

skill to help both teachers and students to improve their status. 

 

 Mrs. Pious. Mrs. Pious has a diploma in education from the University of 

Technology (formerly CAST) and a Bachelor of Science degree from Northern Caribbean 

University. She has been teaching for 21 years and is a Head of Department. A former 

teacher inspired her to become a teacher. She perceives herself as a born leader. In 

addition, she loves teaching. This was supported when she said “I love teaching, teaching 

is my passion along with the students” 

 

 Mr. Williams. Mr. Williams spent his first three years as a pre-trained teacher. 

He has been teaching as a trained teacher for the past 35 years. Originally he wanted a 

career in the military but was subsequently encouraged by a mentor to become a teacher. 

He believes he can help students and colleagues in accomplishing their goals and develop 

as change agents to help his country grow into a “first world” nation. Presently, he is a 

vice principal at the institution. 

 

 Mr. Robinson. Mr. Robinson has been teaching for approximately 26 years and 

is now Dean of Discipline for the past five years. He has 31 years of experience in the 
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education sector. He described himself as a God fearing individual grounded in high 

values and commitment to work. He has a passion for teaching as demonstrated in his 

words “I love to see the joy on their [the students] faces when you get them to do things 

that even they themselves did not believe they could accomplish.” 

 Mr. Simms. Mr. Simms is a teacher involved in vocational instruction. He has a 

very serious disposition yet he is congenial. He is committed to the task of teaching and 

learning. He is grounded in Christian ideals. All of these qualities contribute to who he is, 

and the teacher he has matured to be. The teaching profession gives him the self –

satisfaction. “Teaching is my passion” are his words which concretizes his love for the 

teaching profession. Currently, he is a Head of Department and has been teaching for 

over 25 years. 

 

 Mrs. Edwards. Mrs. Edwards is a teacher of Language Arts and one who has 

been disconcerted by the depth of Creole interference on Jamaican Standard English. 

Hence, her approach to the teaching of Language arts is that of a holistic approach. She 

has been teaching for over 13 years, even though she claims that she never wanted to be a 

teacher but the profession “just grew on her.” Presently, she is a grade supervisor who is 

also an instructional leader 

 

 Mrs. Hobbs. Mrs. Hobbs is a dedicated teacher who has spent over 25 years in 

the teaching profession. This instructional leader left the profession but has returned to 

her passion, that of teaching. She teaches history and has always been committed to the 

task of improving others. Her career path was influenced by her mother who is a retired 

teacher. She is one of the Vice Principals at the institution. 
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 Mrs. Johnson. Mrs. Johnson is a young lady who has climbed through the ranks 

of teaching. She is a university graduate who specializes in Language Arts. As the Head 

of the Department, she seeks to ensure that her department operates in an effective and 

efficient manner. She does this by visiting classes, monitoring the writing of lesson plans 

and planning workshops and seminars for her department members. She has been 

teaching for over 15 years. 

 Mrs. Jones. Mrs. Jones is a teacher of Spanish who loves the teaching profession. 

She has been teaching for over 30 years. She is a dedicated teacher who always want her 

students to excel and she commented “Students’ performance is my joy”. She loves to 

give timely feedback.  She is a grade supervisor and takes great care in executing her 

duties as an instructional leader. 

 

 Mrs. Davis. Mrs. Davis is a mathematics teacher who is a grade supervisor. She 

has been teaching for over 27 years. In addition, she experiences great satisfaction when 

her students excel. She expressed her frustration when her students fail as she sees it as 

her fault. Her first career choice was that of teaching and has never left the profession 

since her training. 

 

 All the participants were instructional leaders in supervisory positions. In 

addition, they had a passion for teaching with a number of years of teaching experience. 

Furthermore, they all have been working at the institution for over 10 years. Due to the 

nature of qualitative research and the need to provide thick description of events, 

participants and setting, the demographic data provided the platform for interpretation of 

the data presented. In addition, the sample size was small and the context was unique to 
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the persons who were involve in the study. Hence, there was the need to contextualize the 

major focus of the study which was the perceptions of the participants. This should help 

the readers to gain a greater insight into situational factors impacting the participants. 

That is, the reader can see through the lens of the participants. Providing in- depth 

demographic information added to the trustworthiness and validity of the data. The 

perceptions of the respondents about elements of teacher quality and their impact on 

students’ performance were highly influenced by their experiential background, roles and 

responsibilities, gender and their professional development.    

Traditional High School  

 
 The educational institution involved in the study is located in Central Jamaica. It has 

been in existence for over 50 years and is a coeducational institution. The student population is 

over 1000 and has over 70 academic staff members, over 15 administrative and ancillary 

support staff. The school’s emphasis is on academic performance and spiritual development of 

the Students’ ad is classified as a high performing school. Also, the school performs well in 

extra-curricular activities.   

Analysis and Presentation of Specific Data 
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 Emerging themes. There was convergence in the data ascertained as the 10 

instructional leaders’ perceptions on teacher quality and its impact on students’ performance 

reflected common threads. However, there were themes, which diverged to a lesser extent, 

contributing to the outliers. An outlier is a response that one or a few of the respondents in 

the research study made but which departed from the common viewpoint. Nevertheless, 

outliers were significant to this study in the sense that their contribution enriches the 

tapestry. 

 What follows is an organization of the findings in accordance with the two major 

research questions, which guided the study, as well as with the constructs, which 

contributed to the theoretical framework of this study. 

 Research question number one asked: “What are the characteristics of teacher 

quality, as perceived by instructional leaders that are impacting students’ performance?” The 

instruments used to generate data for this research question were interview items 5, 6 & 7, 

observational schedules and artifacts (see appendices A, B and C, respectively). 

 

 The themes of significance which emerged from the data were knowledge of 

content; delivery of content; self-efficacy; attitude of teacher towards students; classroom 

management; personal development, and student performance. Through these eight 

themes, the researcher endeavored to capture the perceptions of instructional leaders on 

elements of teacher quality and students’ performance. These themes are presented below. 

 

 Theme 1: knowledge of content. Knowledge of content was found to be one of the 

dominant characteristics of teacher quality as perceived by instructional leaders that impacted 

students’ performance. Evidence of this theme permeated the responses of the participants 
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from the interview and artifacts.  This was evident as every respondent made mention in some 

form or the other in their artifacts and interview about the importance of knowledge of content 

to teacher quality and students’ performance. One respondent in the interview stated that 

“teachers must have a deep knowledge of subject matter”.   This perceived element of teacher 

quality was further supported by a respondent who remarked that “I expect that teachers 

should have a mastery of content as mastery of content is synonymous with being an effective 

teacher”. 

There were eight out of ten respondents who concurred emphatically that knowledge of 

content is of significant importance to teacher quality. This is an element that should impact 

student performance. Of interest was the response of another participant who remarked: 

Well a teacher must be qualified and must know the content. This is the only way the 

students are going to pass their examination and that is critical to the teaching and learning 

process. Students must pass their examinations. That is the criteria by which the school is 

judged. This view was supported by another respondent who articulated that “a good grasp 

of the content is required and is very important to the teaching and learning process.” 

Another respondent supported this view by articulating that “teachers must be 

knowledgeable about their subject content”. This perception of the instructional leader on 

elements of teacher quality was significant as the institution placed much emphasis on 

student performance. This was reflected in the responses to the interview items as well as 

the artifacts that were written by each of the ten respondents. These artifacts acted as 

stimulus for the face to face interviews. There was convergence as the researcher realized 

that data gleaned from the artifacts concurred with the data collected from the interviews. 
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 An interesting finding from the interviews conducted was the agreement that 

knowledge of content was an important element of teacher quality which impacted student 

performance. Only one of the ten respondents clearly articulated that a teacher must be 

qualified or certified in a specific content area. The respondent mentioned that “knowledge of 

content, must be supported by the teacher being qualified in a specific subject content, if that 

teacher is to have any substantial impact on student performance.”  The same respondent 

expected her teachers to have academic qualifications as this is what affects teacher quality. 

This respondent, holds a Master of Science degree in her specialist area and referred to it as 

fulfilling her expectations of herself and the teachers she supervises. She thinks that there is a 

direct connection between teacher qualification and teacher quality. This is a very profound 

piece of information and is critical to the answering of research question one which speaks to 

the perception of elements of teacher quality by instructional leaders.    

 In addition, narrative data generated from the artifacts written by the instructional 

leaders revealed that knowledge of content was one of the characteristics of a quality 

teacher. This was evident when seven out of ten respondents mentioned that knowledge of 

subject content was important for teachers to develop their capacity and possess teacher 

quality. Mrs. Powell commented in her artifact that one of her supervisee who is a 

benchmark for a quality teacher is very knowledgeable about his content and has a Master’s 

degree in his specialized area. In addition, Mr. Robinson stated in his artifact that in order 

for a teacher to be considered a teacher of any quality that teacher must know the content to 

teach their students. Another respondent indicated that “knowledge of content is so 

important that “when I mark lesson plans and evaluate my teachers and they display 

knowledge of content I reward them with small tokens”. Miss Hobbs remarked that 
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“teachers must know their content, which is the only way the students are going to pass their 

examinations, that is quality.” These perceptions from the participants would seem to 

suggest that knowledge of content was perceived as an important element of teacher quality 

which impacts students’ performance. Although there was no clear performance indicators 

on the observation schedule for knowledge of content, there were inferences of this indicator 

such as ‘organizes content for effective presentation”.      

In contrast, one respondent indicated that “knowledge of content is important 

but the teacher must be a professional, that teacher must have a passion for teaching the 

students.” This suggests that this participant viewed knowledge of content as important 

but is also seeing teacher quality as comprising many interrelated elements. 

 

Overall, the responses from the participants relating to knowledge of 

content would seem to suggest that knowledge of content is an important attribute 

to teacher quality. The teachers’ knowledge of content can be improved through 

professional development which can enhance their self – efficacy. The theme 

professional development is explored below 

 

Theme 2: desire to pursue professional development. The desire to pursue professional 

development by teachers was another characteristic of teacher quality that was identified 

while analyzing the data collected for this study. Eight of 10 participants expressed the view 

that teachers who are willing to grow need to be involved in getting new knowledge, skills 

and attitudes in order to uplift themselves if they going to be effective and efficient in 

performing the tasks assigned to them. This should enable them to develop the capacity and 

caliber of quality teachers and ultimately students should benefit from their broad knowledge 
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base and current teaching skills. Also, three of the 10 participants remarked that teachers must 

believe in lifelong learning if they are to be effective teachers. 

The need to engage in professional development was a popular sentiment among the 

participants. This the researcher found informative as it was argued that “teachers must be 

willing to go to workshops, seminars and to be involved in short courses”. It was significant, 

however, that only two of the 10 participants mentioned explicitly the need for teachers to 

pursue higher academic qualification as an important characteristic of teacher quality. This 

element is critical to teachers as professional development is a popular strategy used in the 

education sector to ensure that educators continue to strengthen their practice throughout their 

career. Policymakers, community leaders, and parents have a responsibility to ensure that 

educators within their schools are engaged in continuous professional learning which is 

critical in ensuring teacher quality and an increase in student performance. When teachers 

participate in purposeful, sustained and job- related professional development their self-

efficacy will also be enhanced. The theme of self- efficacy is delineated below 

Theme 3: self-efficacy. Self-efficacy was the theory which underpinned this study and 

was conceptualized by Bandura (1997).  Self-efficacy is the teachers’ belief in his or her 

ability to teach effectively. Bandura (1997) defined “self-efficacy as the conviction of a 

person that he or she can successfully execute the behavior required to produce outcomes as 

beliefs on one’s capabilities to organize and execute the courses of action required to produce 

given attainments”. Consequently, many of the respondents identified self -efficacy as a major 

characteristic of teacher quality that impacts students’ performance. All the respondents 

concurred that self- efficacy was a clear indicator of teacher quality. 
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Initially, three of the 10 respondents were unaware of the concept self-efficacy. 

However, after a brief explanation of the meaning of the concept by the researcher, they were 

able to grasp an understanding of its significance and its relationship to teacher quality and 

students’ performance. Overall, the respondents regarded self- efficacy as a very important 

component of teacher quality and its impact on student performance was regarded as 

inevitable. One of 10 respondents viewed “self-efficacy as a subset of teacher quality.” 

Another respondent remarked that “qualification and self-efficacy would have to work hand 

in hand if a teacher were to be viewed as being effective. I think you cannot have quality 

without efficacy”. 

 

In addition, the data collected from the different instruments indicated that 

teacher self-confidence was an important component of self –efficacy. This was 

supported by Bandura (1997) who opined that self - efficacy as an individual’s beliefs or 

confidence about his or her abilities to mobilize, motivate cognitive resources and 

courses of action needed to successfully execute a specific task. This aspect of self -

confidence was highly emphasized by many participants as they reflected on the concept 

of self-efficacy. One of 10 respondents displayed evidence of lack of self-confidence 

during the interview process as she spoke in a low and almost inaudible tone. She 

expressed her own fears and lack of self-confidence, but expressed the view that she was 

happy to be a participant of this study. It was instructive to note that even though she 

seemingly lacked self- confidence during the interview process, she did mention that 

“efficacy has to come out first then afterwards the quality will come out.” 

 

The researcher ascertained that the respondents had an interest in the self-
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efficacy concept as it relates to teacher quality. Three of the respondents found the 

concept of self-efficacy to be new and interesting as they were being forced to focus on 

this concept for the first time, especially in reflecting on the impact the concept has on 

teacher quality. However, one of the three participants mentioned above remarked that 

“teachers’ hearts and their souls must be in teaching, if not, there will not be the kind of 

impact expected on the students’ life. This expectation does not just centered on what 

the students do academically but on their personal life journey”. 

 

Furthermore, it was highlighted by one of the 10 respondents in her artifact that 

“teacher self-efficacy relates to the teacher’s belief system and teacher quality relates to 

the methods and activities that the teacher employs to allow his or her students to be 

successful.” This the researcher found to be a profound statement even though it 

appears as an outlier in the data as only one respondent held this view. Interestingly, 

the same respondent in the interview session alluded to a direct connection between the 

teachers’ belief system and the teaching methods and activities that are employed 

during instruction. 

 

The respondents concurred that teacher self-efficacy was an important element 

of teacher quality and that this theory when carefully examined played a significant role 

in teacher quality and student performance. The theme delivery of content is discussed 

below. 

 

Theme 4: delivery of content.  Delivery of content was another theme that emerged 

from the data collected. All the participants emphasized this factor as an important part of 

teacher quality. Having examined the transcriptions many times, the idea of delivery of 
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content was repeatedly articulated. It was always associated with knowledge of content. One 

of the participants perceived that “having a knowledge of the content alone was insufficient 

for quality teaching.” This was underscored by another respondent who argued in the 

interview that “delivery of content was important to the teaching and learning process.” This 

was reinforced by another participant when she remarked that “teaching strategies and 

methods is the driving force when teaching the content matter of a subject.” 

 Hence, the theme echoing through the interview sessions was the significance of 

content delivery, its contribution to teacher quality and its impact on students’ academic 

performance. One respondent suggested that “for there to be teacher quality, there must be 

high professional attitude and behavior while teaching, being respectful to students while 

teaching, identifying and facilitating different learning styles, using a wide repertoire of 

teaching strategies and giving feedback on time.” Another response was that “the teacher 

must have a wide range of teaching methods”. This was further supported by the view that 

“you may know the content but do not have the methods to teach so that the students can 

understand concepts.”  In other words, the teacher may be in possession of content 

knowledge but lacks the required competencies in content delivery. Additionally, one 

respondent spoke to “the relatedness of delivery of content and classroom management.” It 

was also stated by the same respondent “that if the delivery of content is poor then students 

will become disruptive.” Another view expressed by the same respondent was that “these 

factors constitute the fundamental moves of teaching which seeks to engender a healthy 

classroom climate. 

 

 The respondents were very passionate at certain points of the interview about the 

criteria mentioned above and the impact they may have on the issue of teacher quality. Due 
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to the fact that these instructional leaders appear to be result driven, it was noticeable that 

delivery of content, teacher quality and students’ performance were significant variables in 

their responses. 

 

 In addition, five respondents expressed the general view that a quality teacher should 

present content effectively and efficiently in order for students to perform well. One of the 

five respondents said during the interview that “if teachers know how to deliver the content 

then students will perform well”.  To further support this view, one respondent mentioned 

that teachers “should exercise patience during instruction.” Similarly, another suggested 

stated that while delivering the content, the teacher should show interest in students. Also, 

this view was further supported by another respondent who articulated that teachers should 

“acquire pedagogical skills through participation in professional development activities and 

self-reflection. “Another respondent suggested that acquiring specific skills and competences 

to teach specific subjects was important to the delivery of content in the classroom.  

Altogether, there seems to be a consensus on the delivery on content as an important element 

of teacher quality which impacts student’s performance. 

 

 

In addition, it was noticeable that the participants who are instructional leaders 

failed to mention the importance of effective supervision in cultivating these skills and 

attitude in their teachers. It was also found that the instructional leaders did not mention 

the fact that teachers under their immediate supervision should be exposed to 

mentorship, coaching, team teaching and frequent monitoring of their preparation as a 

part of ensuring teacher quality in a non-threatening environment. The next theme as it 

relates to the elements of teacher quality is teachers’ attitude towards students. 
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 Theme 5: teachers’ attitude towards students.  Teacher attitude towards students 

was another theme that emerged and was supported by data collected and analyzed from 

interviews and artifacts. All respondents concurred that teacher attitude towards students was 

critical to teacher quality and for the optimum performance of students. The instructional 

leaders were emphatic on the view that quality teachers must have a positive attitude towards 

students. They agreed that this element was a major expectation of the teachers especially in 

their roles as Vice Principals, Heads of Departments, Grade Supervisors and Dean of 

Discipline.  One respondent contended that “teachers must have a positive attitude towards 

their students if the students are to perform well.” This comment resonated with all the 

respondents as they regarded this element as a critical component to teacher quality. Many of 

the respondents perceived positive teacher attitude as one of their expectations of the teachers 

they supervised. This element was a performance indicator used by the instructional leaders as 

they self-reflect and monitor teachers in their classes. 

 

 One of the respondent elaborated on teacher attitude towards students by explaining 

in the interview that she demonstrated and expected that all teachers should seek to create 

that 21st century classroom by “building a supportive and warm classroom, treating students 

equally, equitably and seeing teaching as a pleasure”. The respondent concluded that teacher 

attitude must foster and promote a classroom environment conducive to the teaching and 

learning process and should reflect the above indicators. 

 

   Only one of the 10 respondents mentioned the term equality by stating that “quality 

teachers must treat their students equally.” Furthermore, the researcher found it interesting 

that none of the respondents mentioned or alluded to the word equity in either their artifacts 
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or interviews as equity is a major component of the expected attitude towards students in the 

classroom. However, what was evident was the instructional leaders’ positive attitude 

towards students and their work during the observation schedule. The portrayal of the 

element of equity was most obvious. Eight out of 10 respondents displayed elements of equity 

towards students in their respective classrooms. When observed in their natural setting there 

were evidences of equity in the classroom as teachers were seen giving students learning 

resources such as pencils and pens as were deemed necessary for students to complete 

academic tasks. Also, these teachers were observed listening keenly and maintaining eye 

contact with students. There was also the principle of fairness displayed in the classroom as 

the teachers maintained a positive attitude towards their students. The element of fairness 

was mentioned by Mrs. Edwards in her artifact who stated that “one of the bench mark for 

quality teacher is that he or she should be fair at all times when dealing with students.” 

 

 It was also suggested by four of the 10 respondents in their artifacts, that teacher 

attitude towards students was important to quality teaching. However, one of the four 

respondent suggested that “teachers should have as an emphasis a positive interaction with 

students, professional conduct, and the monitoring of students’ progress.”  It was opined by 

one of the respondents in the interview that, “especially in the present education climate 

there is an urgent need for teachers to develop and maintain a positive attitude towards their 

students”. This instructional leader envisions this element as “one way to reduce the 

sometimes hostile classroom climate that prevails at all levels of the educational sector.” 

Furthermore, one of the 10 respondents remarked that, “teachers should have a positive 

attitude towards their students as this will help to ensure that a professional relationship be 

maintained throughout the teaching and learning process” 
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  Altogether, based on the perceptions of the respondents garnered from artifacts and 

interview items, it can be inferred that teacher attitude towards students is an element of 

teacher quality which impacts students’ performance. The sixth theme is that emerged from 

the data was classroom management which is described below. 

 

 Theme 6: classroom management. Classroom management was among the themes 

that permeated the three data collection sources, which were the interviews, artifacts and 

observational schedules. All respondents concurred through the different instruments that 

classroom management was an important element of teacher quality and is impacting 

students’ performance. Seven of the 10 respondents concurred through interview transcript 

that classroom management is very important if students are to do well.  However, one 

respondent was very emphatic when she stated that “teachers must know how to control the 

classroom. If not the syllabus will not be finished and the students will not perform well. They 

won’t pass their exams.” The instructional leaders emphasized that classroom management 

was a very important element of teacher quality. In addition, three of the 10 respondents 

further supported this stance by implying that if classroom management was absent from the 

teaching and learning process, teacher quality would be absent and students’ performance 

would be negatively impacted. The response one respondent gave in the artifact in support of 

this view was “classroom management is very important to teacher quality. How can we speak 

about teacher quality and not make strong reference to classroom management? What many 

persons fail to realize is that without classroom management there is no learning.” 

 

 Most of the respondents remarked that classroom teachers must possess classroom 

management skills in order to effectively manage the classroom space. In addition, time 
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management was also alluded to by one respondent who said “time management is a part of 

classroom management. The teacher must manage the time allotted to teach a particular 

subject. If this time is not adequately managed because of some reason or another such as 

poor classroom management skills, then how do we expect our students to perform well? 

How can we call ourselves quality teachers? It can therefore be suggested that managing the 

allotted class time is a part of classroom management which is another tool that quality 

teachers must possess if they are to positively impact students’ performance. The researcher 

observed that the instructional leaders who supported this view further indicated that 

classroom management should be without the frequent referrals to the instructional leaders or 

other administrators. What was also evident from the interviews was the frequency by which 

many teachers sought the intervention of instructional leaders in dealing with management of 

the classes.  One respondent stated in the artifact that “teachers must be competent to solve 

problems relating to classroom management on their own, not coming to us grade 

supervisors, how can the students learn if teachers cannot manage their classes?” 

  Information gleaned from both the interviews and artifacts, which were written 

documents complied by the instructional leaders, strongly supported the fact that classroom 

management is an important element of teacher quality. Mr. Simms in his artifact suggested 

that “in order to have quality teachers, teachers must be able to manage these hostile 

students” In addition, the views expressed by seven of the 10 respondents indicated that the 

teacher must “manage the class if they are to teach effectively.”  Also mentioned was the 

imperative of teachers using effective teaching strategies to teach students if they were to 

effectively manage their classes. It was implied that the pedagogical competence of teachers 

does impact classroom management as this is very important to teacher quality when one 



74 

 

respondent commented that that “if teachers do not have pedagogical competence there can 

be no classroom management practices”. In contrast, one participant mentioned the need for 

the teacher to “use proximity and anticipate potential problems”, for effective classroom 

management. This was a single mention of classroom management strategies as the other 

respondents postulated the importance of teaching strategies and not classroom management 

strategies. This theme is affected by teacher interpersonal style which was another emerging 

theme, and is presented below. 

Theme 7: Teacher Interpersonal Style. Teacher interpersonal style was another theme that 

emerged from the data collected and analyzed. This theme spoke to teachers’ ‘being friendly, 

outgoing, personable and humorous. This is different from teacher self-efficacy which is one's 

belief in one's ability to succeed in specific situations or accomplish a task. On the other 

hand, teacher attitude relates to the way the teacher thinks and feels about someone or 

something, and this feeling or way of thinking can affect a person's behavior. 

 

The instructional leaders perceived this element of teacher personality as important 

and made frequent references to this feature. Respondents articulated that teacher personality 

was important to teacher quality. One of the 10 respondents opined that “teachers must be 

spiritual beings”. This aspect of teacher interpersonal style can be considered as an outlier as 

it was only mentioned by one respondent. However, this feature was noteworthy to the study 

as a teacher’s belief system influences how they relate to students and their colleagues. A 

teacher’s philosophy impacts his or her interpersonal style. This will also influence how the 

teacher treats disciplinary issues and other classroom management issues. That is, a teacher’s 

epistemology will influence how a teacher view student, whether he or she views students as 

inherently good or bad. This point is especially true in the Jamaican Education context as 
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spirituality and religion play critical roles in schools. The institution selected to collect data 

is referred to as a church school as the vision, mission and philosophy is grounded in the 

Christian faith. 

 

Eight of the 10 respondents implied that the teacher must be caring and firm. These 

interpersonal styles resonated throughout the interviews and artifacts as this was considered 

significant to the instructional leaders. The word “caring” was a recurring trait and was 

referred to with much seriousness and passion by the participants. One instructional leader 

postulated that “if teachers are not caring and firm then there can be no effective teaching 

and learning.” This was reinforced by another respondent who stated that “students are more 

prone to success when their teachers are caring and firm.” These two characteristics were 

twined for students’ success when it was mentioned that “there cannot be quality teachers if 

teachers are not caring, yet firm with the students. This theme was further supported by the 

view that “for there to be teacher quality it is good to have teacher relationship where 

teachers are caring and pleasant, so it depends on how the teacher relates in the class”. 

 

In addition, three of the 10 instructional leaders inferred that a teacher must be 

someone who is caring and have the conviction that children can learn. This was evident 

when one respondent said that “a teacher must be caring and have a conviction to teach”. 

Another respondent argued that “they must possess the ability to talk to persons without 

offending them”. These features are directly linked to teacher interpersonal style and the 

researcher found this to be significant, especially the idea which alludes to the ability to talk 

to persons without offending them. This is noteworthy, as it relates to teacher quality, as too 

many times students are ridiculed by teachers and become disenfranchised. This usually 
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results in an increase in student’s dropout and failure rate; thus impacting students’ 

performance. 

 

Similarly, it was said during the interview that “teacher personality impact student’s 

performance to a great extent, because there are some students who will never learn due to 

discouraging teacher personality. However, there may be a teacher who cannot teach but 

because the teacher is caring and pleasant the students’ love that teacher and they work 

hard and pass that subject.”  In addition, two of the 10 respondents expressed their opinion 

that teachers who love children have an excellent teacher interpersonal style. This quality 

of teachers loving students has been highlighted in the school setting as it was the view of 

many educators that teachers should love their students. Hence, this was considered as an 

important variable in the teaching and learning process. 

 

Furthermore, five of the ten respondents made mention that a teacher should be a 

person who has decorum, and a person who is well refined if he or she was to be considered a 

quality teacher. Decorum can be defined as a behavior in keeping with good taste and 

propriety. This does not negate caring, firmness and love as these qualities can still be 

displayed and appropriate behavior is maintained by all the persons involved in the teaching 

and learning process. Hence, a teacher can be caring, pleasant and firm, yet possessing 

decorum. 

 

The seven female respondents were more outspoken in their perceptions on 

teacher interpersonal style as an element of teacher quality than the three male 

respondents. This was the rationale for soliciting mixed gender perceptions as it would 

provide a balanced perspective on the issue being investigated. Also, the most mature 
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participants contended that teachers must be loving, friendly and caring but firm as key 

components of teacher personality that will impact students’ performance. 

 

There was one respondent who remarked in the artifact she wrote that “teacher 

personality affects students’ performance, teacher personality is an important part of 

teacher quality and plays a very important part and a big part of what affects students’ 

performance.” Even though all the respondents identified that teacher interpersonal style is 

an element of teacher quality, only one sought to elaborate on the extent to which this 

factor impacts teacher quality. This was a profound statement as it was the only response 

that clearly articulated the connection between teacher interpersonal style and teacher 

quality. The other statements made by the respondents inferred its importance but were 

less specific and profound in their conclusions. 

 

Additional elements perceived by the instructional leaders in the interviews and 

artifacts as contributing to teacher personality were honesty, being passionate, going beyond 

the call of duty to support learners, being positive, and being tolerant. These elements have 

been identified and reported as significant to the findings of the research because these are 

important qualities of teacher personality and teacher quality. Teachers must reach the point 

where they possess these personality traits so that they can be considered positive role 

models to the students, so that they can be emulated by students and the society. 

 

Information garnered from all ten respondents indicated a consistency in the respondents’ 

perceptions that teachers who have a pleasant personality and is caring are good teachers. 

There was consistency in identifying pleasant demeanor, care and firmness as characteristics 

of interpersonal styles but there was variance in the extent to which the participants believe 
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these characteristics were significant. It was also observed that a significant number of 

participants equated the term “good teachers” with teacher quality. The terms were used 

synonymously and interchangeably throughout the interviews and the artifacts. However, this 

did not detract from the perceptions of the instructional leaders as it relates to teacher quality 

Conclusion 

 
 Data analyzed from the data collecting instruments furnished interesting information 

in support of research question number 1 relating to the characteristics of teacher quality as 

perceived by instructional leaders as impacting students’ performance. Altogether, the 

following themes emerged from data analyzed: knowledge of content; self-efficacy; teacher 

attitude towards students; delivery of content; classroom management; teacher personality, 

and desire to pursue professional. Interestingly, at an early stage in the analysis process the 

interconnectedness of the emerging themes was unearthed. An analysis of the data garnered 

through the interviews and artifacts suggest that teacher quality is not an isolated feature but 

is a composite of various elements. 

 

The concept map in figure 4.1 below illustrates the perceived elements of teacher 

quality ascertained from the data and the aspects of teacher quality that they represent. While 

not immediately obvious from the diagram, there are perceived interrelationships among 

these perceived elements of teacher quality. Ultimately, these elements impact student 

performance. As the researcher explored the perceptions of the instructional leaders on the 

perceived elements of teacher quality and students’ performance, what seemed evident was 

that there was no single element that made up teacher quality.  What was found informative 

was that there was an interconnectedness or interrelatedness of these elements.  
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It was suggested by the instructional leaders that there is “no single element that is 

responsible for teacher quality.’ As a result of the instructional leaders’ perceptions, it can 

be suggested that knowledge of content is related to professional development which 

influences teacher self-efficacy. This element further impacts delivery of content, attitude 

of teachers towards students, classroom management and interpersonal style. Altogether, 

these elements impact student performance as an outcome, even as student performance is 

perceived as an indicator of teacher effectiveness. 

 

Figure 4.1: Concept map illustrating the perceived elements of teacher quality that impact 

student performance. 

  Research Question # 2 asked: “To what extent do the instructional leaders display 

elements of teacher quality in their own practice?” The instruments that sought data to answer 

this question were observation schedule and artifacts.  The responses from the interview were 

used to show the interconnectedness of the responses from the participants in order to 

illustrate validity and reliability.  The information gleaned from the interviews, observation 

schedule and artifacts were used to triangulate the data collected from the sample of 10 

participants who were instructional leaders. This question was designed to identify 
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performance indicators of the extent to which instructional leaders displayed elements of 

teacher quality in their own practice. The observational checklist was particularly effective as 

the researcher spent five days to ensure total saturation in the school environment while the 

data were collected. 

 

The observational schedule used in this study was adapted from Stronge’s Qualities of 

effective teachers (2007). The levels as delineated by him were as follows: Master, 

Professional, Apprentice, Ineffective and Not Observed.  Stronge (2007) outlines the levels 

of teacher skills as follows: (a) master level where the teacher exhibits the quality such as that 

others would be able to use him or her as an expert for how to work with students. The 

teacher not only has a sense of the quality but demonstrates as understanding of the essence 

of the quality; (b) professional level where the teacher exhibits the quality most of the time; 

(c) apprentice level where the teacher demonstrates the quality to the degree necessary to 

make the classroom function. The teacher lack fluidity of use, but the result is still effective; 

(d) ineffective level where the teacher would benefit from more work on the quality in terms 

of working with a teacher at the professional or master level, or taking classes, (e) not 

observed where the observer has not seen evidence of quality, either through demonstration 

or observation. 

 The researcher found it necessary to collapse or merge the 7 constructs previously 

used to analyze the data in response to question 1 from 7 to 4, in order to analyze the data in 

response to research question 2. This was as a result of the instruments used to collect data 

such as the observational schedule adapted from Stronge which was sectionalized in 4 

sections namely: the teacher as a person; classroom management and organization; planning 

and organizing for instruction, and implementing instruction. In addition, the information 
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collected through the use of artifacts lend itself to similar organizational constructs as the 

observational schedule. Furthermore, the interview schedule had semblance of similar aspects, 

hence the merge of the constructs. 

    

  Therefore, observational schedule comprised 4 major themes as derived from the 

literature reviewed. These were interpersonal style; self- efficacy; classroom management 

and organization, and knowledge and delivery of content. These were further broken down 

into a myriad of sub- themes. Indicators which were used to observe the extent these themes 

were displayed were under the levels such as: not observed, ineffective, apprentice, 

professional, and master. The data were analyzed using the above categories (See Appendix 

B) 

 

 Theme 1: teacher interpersonal style. Jung (1923) posited that interpersonal style 

can be defined as how people interact with each other, that is, whether they are extraverts or 

introverts. This aspect of an individual’s interpersonal style was perceived as an element of 

teacher quality. Accordingly, the researcher explored the extent to which the respondents 

displayed interpersonal style in their daily practice. This was analyzed through the lens of the 

three instruments: interviews, artifacts and observational schedule used to collect data, 

especially the observational schedule which was used to observe the behavior or actions of the 

participants in their daily practice as seen in their natural environment. 

 

In particular, one of the respondents remarked in an artifact that “I think that 

 
teacher personality is key. Teachers who are friendly will influence student performance.”  

Teacher personality was viewed as somewhat similar to interpersonal styles as they are similar 

in nature. It was noteworthy that this respondent demonstrated a caring interpersonal style 



82 

 

during interaction with students. This was evident in the way she responded to her students 

during instructional time. These data were of particular significance to research question 

number two as the researcher identified a link between the data collected by both the 

observation schedule and the artifacts. The data ran parallel and there was internal consistency 

as the researcher sought to answer research question two. It was also found that the 

participants who spoke about being caring, being warm, and pleasant were the ones who 

demonstrated these qualities mostly in their practice.  Also, the female respondents and the 

respondents who were in the profession for over 15 years were the ones who wrote about the 

importance of the person and interpersonal styles in their artifacts. They also made references 

to it in their interviews and displayed in this feature in their own practice. The male 

respondents wrote and spoke about interpersonal style to a lesser extent and did not openly 

display this element in their practice. 

 

For the purpose of this study, the teacher as a person and his/her interpersonal 

style were also viewed through the lens of being caring, showing fairness and respect, 

positive interactions with students, enthusiasm, motivation and dedication to teaching. 

These sub-themes were further broken down into performance indicators. 

 

Of the 10 participants, eight exhibited active listening at the professional and master 

level while teaching. This was observed by the researcher as the respondents taught their 

classes. They were observed listening to their students, demonstrating concern, 

paraphrasing to show understanding, nonverbal cues which showed understanding 

such as nodding, eye contact and leaning forward. 

Similarly, nine of the ten respondents displayed the following characteristics of caring 

https://www.thebalance.com/nonverbal-communication-skills-2059693
https://www.thebalance.com/nonverbal-communication-skills-2059693
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during the observation of their specific classrooms: they demonstrated concern for students’ 

emotional and physical wellbeing, displayed interest in and concern about the students’ lives 

outside school, and created supportive and warm classroom climate. These classroom settings 

were of great significance as many of the students were motivated and showed interest in 

learning as a result of this aspect of interpersonal style. Furthermore, the students’ responses 

to questions posed by teachers seemed to have been well thought out and students showed 

little or no signs of reservations in asking questions during instruction. This element of 

teacher quality was demonstrated by a majority of participants who were instructional 

leaders. Interpersonal style is closely associated with teacher attitude towards students. This 

theme is delineated below as the researcher continued to explore the extent to which the 

instructional leaders displayed elements of teacher quality in their daily practice. 

 
 Theme 2 teacher attitude toward students.  Teacher attitude towards students was 

another element of teacher quality perceived by the instructional leaders as impacting 

students’ academic performance based on the responses given in their interviews and artifacts. 

The researcher sought to identify the extent to which these instructional leaders displayed this 

element of teacher quality in their daily practice in the classroom. The data from observational 

schedule revealed that, five of the respondents displayed characteristics of showing fairness 

and respect to students during instructional and other interaction with students. The 

performance indicators observed were as follows: responded to misbehavior on an individual 

level, prevented situations in which a student lost peer respect, treated students equally, 

created situations for all students to succeed and showed respect to all students. It was 

interesting to note that one of the respondents scored at the apprentice level in this 

subcategory. This respondent was not as alert and flexible as the other respondents in the 
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classroom and had difficulty managing the students’ behavior. For instance, there were 

regular incidents of disruptive behavior among students in the classroom as students were off 

task and disruptive in most instances. There were marked differences between this classroom 

setting and that of the classes of the other respondents who were observed at the professional 

and master level where they demonstrated alertness, flexibility and proper management of 

students’ behavior. These performance indicators displayed by the participants revealed an 

alignment between teacher quality elements and student performance. 

 
Similarly, in the category of interactions with students, the same participant was at the 

apprentice level while the other nine respondents displayed professional and master level in 

maintaining professional roles. Observable traits of this category were: the participants were 

friendly, assigned students’ responsibilities, knew students’ interests both in and out of 

school, and valued what students said, interacted with students in a fun and playful manner 

and joked when it was appropriate. However, it should be noted that for the performance 

indicator, interacting in a fun and playful manner, two respondents were observed at the 

apprentice level. Interestingly, these were two male instructional leaders who exhibited a 

serious disposition while delivering content. The researcher observed significant differences 

as it relates to students’ responses to the teachers who were at different levels with respect to 

these indicators. Students were more responsive to the teachers who were observed at the 

professional and master level as they were more motivated to learn. The energy levels of both 

the teachers and the students were demonstrably high and this positively impacted the 

students’ attention span, and appeared to have maximized student engagement on academic 

tasks. The analysis of the data provided supporting evidence as these instructional leaders 

displayed the perceived teacher quality which they alluded to in the interviews in addition to 
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what they wrote about in the artifacts. 

 

 Theme 3: self- efficacy.  Self - efficacy, the theory used to underpin this study, was an 

element perceived by instructional leaders as being critical to teacher quality and students’ 

performance. It was suggested from the responses to the research question one that self –

efficacy is the platform for delivery of content, teachers’ attitude towards students, classroom 

management and interpersonal styles. In fact, it was also suggested that all these elements are 

important to student performance which is an outcome of teacher quality. 

 

The sub- theme enthusiasm was viewed as a subset of self- efficacy. Nine of the 10 

respondents displayed professional and master levels. The following were supporting details 

of the instructional leaders’ behavior patterns: exhibition joy for the content taught, pleasure 

in teaching, and pleasure in learning activities outside of school. These instructional leaders 

were also observed during extra curricula activities. They displayed motivating qualities, 

maintained high quality work, returned students’ work in a timely manner and provided 

students with meaningful corrective feedbacks. What was significant to the research findings 

was the consistency in the content of the data collected from the different instruments. 

 

What was also obvious in these classes where teachers demonstrated enthusiasm, 

was that students were similarly enthusiastic. Majority of the students were on time for 

these classes and were seen actively involved in the teaching and learning process. There 

was convergence of these findings among instruments as observable these traits were also 

written in the artifacts produced by these instructional leaders. 

 

In addition, eight of ten respondents demonstrated dedication to teaching as an 
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important sub-theme of teacher quality. The instructional leaders were observed in their 

natural setting where they were found to possess positive attitudes about life and teaching. 

This was also evident during the face-to- face interviews and from the artifacts that were 

submitted before the interviews. In addition, the data generated from interviews and artifacts 

indicated that the respondents spent time outside of school to prepare lesson plans and other 

school related materials. One respondent in the artifact stated that “teachers must spend time 

to prepare for class as this will enhance their self-efficacy, their self-confidence and the belief 

that they can make a difference.”  It was observed that these respondents had their notes, 

teaching resources and technology ready for their classes. Furthermore, these respondents 

were observed participating in collegial activities, accepting responsibilities for students’ 

outcome, sought professional development, knew areas of personal strengths, and 

weaknesses, used reflection to improve teaching and set high performance standards for 

students as was demonstrated in their lesson planning and instructions. 

 

The aspect of professional development was informative as this was an emerging 

theme when seeking to answer research question one. It was also suggested that 

professional development was related to teachers’ self- efficacy and self – efficacy is 

related to professional development. In essence, when teachers were involved in 

professional development activities their self – efficacy was positively impacted and when 

teachers’ self –efficacy was high they were more inclined to participate in professional 

development. 

 

 Theme 4: classroom management and organization.  Classroom management and 

organization was another element perceived by the instructional leaders as important to 
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teacher quality and its impact on students’ performance. Hence, it was important to ascertain 

the extent to which these instructional leaders displayed this feature in their daily practice. 

This investigation was carried out specifically with the use of an observational schedule and a 

comparison of what was obtained from the artifacts and that which were mentioned in 

interviews. 

 In the category of classroom management and organization, the sub-themes observed 

were organization and discipline of students. Nine of ten respondents were observed at the 

professional and master levels of this category. They were found demonstrating consistent 

and proactive discipline, establishing routines for all daily tasks and needs, orchestrating 

smooth transitions and continuity of classroom momentum, a balanced variety and 

challenging student activities. 

 

In addition, all ten respondents displayed an awareness of all activities in the 

classroom and anticipated problems in the classroom, multitasked, anticipated potential 

problems, and used space proximity around the classroom for nearness to troubled spots and 

encouraged attention. What was noteworthy was that the respondents demonstrated aspects 

of classroom management in their daily practice and it was merely a perception. 

Additionally, of the ten participants, only one was observed at the apprentice level in 

the sub theme of organization as nine respondents were observed at the professional and 

master levels of the category.  The performance indicators observed were: handling of routine 

tasks promptly, and consistently, preparing materials in advance and had them ready to use, 

and organized classroom space efficiently. There was a level of inconsistency as one of the 

respondents in the information submitted in the artifact made reference to “the need to 
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prepare materials in advance and have them ready to be used in the classroom as an 

important element of teacher quality.” However, this was an unobservable behavior of the 

respondent as the individual was unprepared for instruction and was observed having to send 

the class leader to collect photocopied materials from the office. This negatively impacted the 

management of the class as students were unsettled during the non-contact period. 

 

The final subcategory of classroom management and organization was discipline of 

students. Of the ten participants, one scored at the apprentice level while nine scored at the 

professional and master level. The nine participants were observed interpreting and 

responding to appropriate behaviors promptly, implementing rules of behavior consistently, 

reinforcing and reiterating expectations for positive behavior and using appropriate 

disciplinary measures. The nine who were observed at the professional and master levels had 

students engaged in academic tasks while the one respondent who were observed at the 

apprentice level demonstrated teacher skills necessary to make the class function but had a 

disruptive class as she had challenges managing critical classroom issues. 

 

Delivery of content was analyzed as one theme when seeking to answer research 

question 1. However, for research question two knowledge of content was twined with the 

delivery of content, based on the dynamics of the observational schedule. Hence, the next 

theme analyzed was delivery of content and knowledge of content as outlined below. 

 

 Theme 5: delivery of content and knowledge of content.  The delivery of content 

and knowledge of content were perceived by the instructional leaders as elements of teacher 

quality. What follows is an analysis of whether these participants, who were instructional 

leaders actually displayed these perceived elements in their daily practice as classroom 



89 

 

teachers. The sub-theme relating to the importance of instruction was analyzed. Nine out of 10 

respondents exhibited performance indicators at levels of professional and master. These 

performance indicators were as follow:  focusing classroom time on teaching and learning, 

linking instruction to students’ real life situations, following a consistent schedule, and 

maintaining procedure and routines. Interestingly, the same respondent was observed 

consistently as performing at the apprentice level. 

 

 Furthermore, time allocation was also observed as nine out of 10 respondents 

performed at the level of professional, master, and one at the apprentice level. The 

instructional leaders were observed as they maintained the momentum within and across 

lessons at different levels.  Estimating how much content needs to be managed, mastered, 

and covered for a given amount of engaged time would seem to be an important element of 

teacher quality that was not mentioned observed. For instance, a student who is engaged for 

minutes on academic tasks that is too difficult, could hardly be expected to gain much of 

quality instruction from his or her academic pursuits. Therefore, important questions could 

be: “do equal percentages of engaged time for teacher and students have equal value?” 

 In addition, they were able to limit disruptions and interruptions during classes all be 

it at different levels. What the researcher found instructive was that the participants’ 

interpersonal style impacted how they dealt with disruptions and interruptions in the 

classroom for example, the tone of voice used when interacting with students, the body 

language and the general demeanor of teachers all impact teaching and learning process in 

the classroom.  All this impacts the way a teacher manages the allocated time whether it is 

used for the delivery of content or attending to disruptive behavior. 
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 Another sub-theme that was observed was the teacher’s expectations for students’ 

performance. This included performance indicators such as: setting clearly articulated high 

expectations for self and students, orientating the classroom experience towards 

improvement and growth, and stressing student responsibility and accountability. Nine of 10 

participants were observed at levels professional and master. The participants exhibited these 

qualities most of the time and had a strong understanding of the quality. This concurred with 

responses articulated by the same respondents in their interviews and the artifacts that were 

presented. These respondents were the ones in the interview who expressed “high 

expectations” for themselves, the teachers they supervised in their capacities as vice 

principals, grade supervisors and heads of departments and their students. Overall, not only 

did the respondents establish expectations for students’ performance, but these expectations 

were communicated to their students and the teachers they supervised. 

 

 In addition, there was evidence of prior planning for instruction as nine of 10 

respondents were observed at the professional and master level while one respondent was at 

the apprentice level. There was evidence of careful links between learning objectives and 

activities and organization of content for effective presentation.  Furthermore, student 

understanding was explored by questioning and their attention span and learning styles were 

considered when designing lessons.  The objectives and activities were developed to reflect 

levels of Bloom’s Taxonomy. This was reflected in the lesson plans and subsequent 

execution of the lessons. 

 

 The final category on the observational checklist was implementing instruction. the 

subcategories were: instructional strategies, content, and expectations. The performance 
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indicators were employing different techniques and instructional strategies, stressing 

meaningful conceptualizations, emphasizing the students’ own knowledge of the world, 

preparing and using instruction suitable to students’ achievement levels and needs and using 

a variety of grouping strategies. Five of ten participants were observed as performing at the 

professional level, three of ten at the master level and two at the apprentice level as it 

related to using a variety of grouping strategies. This category proved to be fairly 

inconsistent with the information presented in the artifacts as two respondents who wrote 

about the importance of preparing and using instruction suitable to students’ achievement 

levels did not display such traits in their own practice.  These two respondents did not 

include any form of differentiated instruction in preparing or implementing instruction. 

Chalk and talk were the primary teaching strategies observe for the delivery of content by 

these teachers. There was no evidence of using instruction suitable to students’ achievement 

levels in their lesson planning or in the execution of the instruction. From the observation 

many of the students were off tasks and were quietly involved in non-academic pursuits. 

 

 In addition, nine of ten respondents were observed as performing at the 

professional level and one of ten at the master level in responding to the performance 

indicators for the following subcategory. These were setting overall high expectations for 

improvement and growth in the classroom; giving clear examples and offering guided 

practice depending on the subject area; stressing students’ responsibilities and accountability 

in meeting expectations, and teaching metacognition strategies to support reflection on 

learning progress. This outcome remains consistent with that of the findings from other 

categories previously discussed. 
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Summary 

 
 The extent to which instructional leaders displayed elements of teacher quality in 

their own practice was demonstrated as nine of ten respondents were observed at the 

professional and master levels, the two highest levels on the observational checklist. Only 

one respondent was observed performing at the apprentice level, a level below the 

professional level. This observational finding was consistent with the other data collection 

instruments used in this study.  The instructional leaders were seen demonstrating identifiable 

characteristics of teacher quality, spoke about the same characteristics and wrote about 

similar qualities in their artifacts. In other words, there was convergence among the data 

gathering instruments as it relates to instructional leaders displaying elements of teacher 

quality in their practice



93 

 

CHAPTER 5 

INTERPRETATION, DISCUSSION, IMPLICATIONS AND 

RECOMMENDATIONS 

Overview 

 
This single case qualitative study was designed to gain insights on the perception 

of instructional leaders on teacher quality and its impact on students’ performance. 

Accordingly, it afforded an opportunity to investigate the perceptions of instructional 

leaders as these relate to the influence of teacher efficacy on student performance. This 

chapter discusses the findings emerged from the observation, interviews and the artifacts 

of 10 instructional leaders. The chapter begins with an overview. The interpretations and 

discussion of the findings are presented, illustrating how they were developed into eight 

themes which emerged from the analysis of the data. 

 

Each theme was aligned with the findings of the reviewed literature as well as 

with the item on the interview schedule, observational schedule and exhibits from the 

artifacts. The gaps in previous studies were identified and addressed using the findings 

of this research, along with the similarities and differences highlighted between this 

research and others. In other words, the meanings of any gaps or similarities to literature 

were critically discussed as it relates to each theme. In addition, the meaning of findings 

in relation to leaders was discussed, along with why society should care about the results 

of this study. 

 

Also, this chapter includes the implications and recommendation sections that 



94 

 

were organized around the major themes and include how leaders can apply the results of 

the study in their practice. According to Simon (2006), recommendations state who needs 

to pay attention to the research results, and how the results might be disseminated. Each 

recommendation was related to the problem. Specific recommendations were made for 

leaders and policy makers in the field of education. The researcher also reflected on bias, 

assumptions, experiences, education and preconceived ideas before the study was 

completed. Also included was how the researcher’s perspectives were modified because 

of this study. In addition, surprises that arose from the findings of the study were 

reported. 

 

Connections to Extant Literature and Theory 

 

This purposive sample of instructional leaders were grounded in teacher self- 

efficacy as the self-efficacy theory postulated by Bandura (1997) formed the 

framework for this study. These participants were partly involved in identifying and 

discussing teacher self- efficacy. In addition, they were able to discuss the elements of 

teacher quality and how these impacted students’ performance. The dimensions of 

teacher quality that were found to affect student performance are delineated below. 

 

Research Question number 1 “What are the characteristics of teacher quality, as 

perceived by instructional leaders as impacting students’ performance?” 

 

Theme 1: Knowledge of Content 

 
Centre for Public Education (2005) suggested that teachers’ knowledge of the 

content they teach is a consistently strong predictor of student performance. An indicator 
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of teacher quality is the knowledge of content possessed by the classroom teachers.  

Eight out of 10 participants concurred that knowledge of content was critical to the 

teaching and learning process. In the literature reviewed it is said that teaching can be 

classified as a knowledge-rich profession with teachers as ‘learning specialists.’ As 

professionals in their field, teachers are expected to process and evaluate new knowledge 

relevant for their core professional practice and to regularly update their knowledge base 

to improve their practice and to meet new teaching demands. By investigating the 

knowledge of content respondents remarked that having a good grasp of the content is an 

underlying factor for effective teaching and learning. This research has also supported 

the view as it was the perceptions of the respondents that teacher quality itself is an 

important factor in determining the gains in student achievement. In fact, the main 

motive of this study was to investigate how teacher quality impacts student performance. 

 

Theme 2: Self-efficacy 

 
Self –efficacy was another element of teacher quality identified in this study. 

Bandura (1997) defines “self-efficacy as the conviction that can successfully execute 

the behavior required to produce outcomes as beliefs on one’s capabilities to organize 

and execute the courses of action required to produce given attainments.” This 

definition by Bandura, a social cognitive theorist, will greatly assist in putting into 

perspective self-efficacy as it relates to teacher quality globally and locally in Jamaica. 

This theorist found that teacher self-efficacy can be subdivided into a teacher’s belief 

in his or her ability to teach effectively, and his or her belief in affecting student 

learning outcomes. 
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Bandura (1994) also advanced that self-efficacy beliefs, act as a determining 

factor on how people feel, think, motivate themselves, and behave. These beliefs 

produce diverse effects through four major processes. They include cognitive, 

motivational, affective and selection processes. The teacher who is directly involved in 

impacting the students’ cognitive, affective and motivational processes must develop a 

positive self- efficacy if there is going to be a positive correlation between teacher self-

efficacy and students’ performance. It was based on these principles; the self-efficacy 

was used as the underpinning theory of this study. 

 

Tai, Hu, Wang and Chen (2012) concluded that self-efficacy and the 

teaching process are inter-related in the learning process. Their research concurred 

with this research a s  all 10 respondents of the study referred to self- efficacy as an 

important element of teacher quality and student performance. 

 

The finding of this study concurred with the study of Jafarigohar and Ganjabi 

(2012) that Bandura’s cognitive theory in general, and in self -efficacy in particular, was 

widely applicable to educational research. In addition, the study conducted by 

Richardson (2011) indicated that efficacious teachers do not allow race or ethnicity 

stereotypes, or personal biases to impede their efforts to educate students. It further 

stated that these teachers believe that all their students can learn, and they hold that 

expectation for all their students. However, the researcher did not find an issues of race, 

ethnicity or personal bias to affect the teaching and learning process in the classes 

observed during the collection of data.  

This study revealed that teacher self-confidence should be reflected by all 
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efficacious teachers as this was highly emphasized by nine of the 10 respondents. This 

finding was supported by Cubukcu (2008) who theorized that if a “teacher feels 

confident that he or she can teach all students, regardless of their race, ethnicity, learning 

ability, or background, and achieve his or her objective, then that teacher would be 

described as being highly efficacious.” 

Bandura (1986) constructed the theory of self-efficacy and postulated that 

teacher efficacy is integral to the teaching learning process. He further suggested that 

teacher self-efficacy can be divided into a teacher’s belief in his or her ability to teach 

effectively and his or her ability in affecting student learning outcomes. 

 

The research findings illustrated that it was the perception of the respondents 

that teachers with high teacher self-efficacy displayed a positive aura motivating 

students to high achievement. This was supported by literature reviewed when Henson 

(2001); Rimm-Kaufman, and Sawyer (2004) suggested that high efficacy teachers are 

more likely to support positive student attitude. 

 

Study participants strongly emphasized that, not only is there the need for 

student teachers to matriculate for entrance to the profession and to be qualified 

academically, but they should be developed in all areas especially that of self-efficacy 

which will influence the quality teacher into whom they will become. This is significant 

as Adu and Olatundun (2007) indicated that the role of the teacher is of paramount 

importance in the educational system. 

 

Theme 3: Teachers’ Attitude towards Students 

 
The findings of the study revealed that teachers’ attitude towards students was 
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another element of teacher quality. This idea was supported by eight of 10 respondents 

in this study. The idea was postulated by the instructional leaders that teacher attitude is 

a critical element of teacher quality which must never be underestimated. They also 

argued that the attitude of the teachers will determine the success rate of students as the 

psychosocial environment of the classroom must be integrated into formal curriculum of 

the schools. The findings of the study support the view of Wirth and Perkins (2013) who 

indicated that the teacher’s attitude contributes significantly to students’ attention in 

classrooms. Teacher creates the classroom climate, mood and atmosphere that will 

influence student performance. The reviewed literature mentioned that the students’ 

attitudes towards their classwork and their homework were largely associated with the 

attitude of the teacher. Furthermore, students will do their work and perform well 

because of the teachers’ attitude. This view supported the perception of the instructional 

leaders. 

 

Theme 4: Delivery of Content 

 
The study also revealed that the delivery of content was important to teacher 

quality and students’ performance. Eight out of 10 respondents perceived that the 

knowledge of content must be coupled with the delivery of content if there is going to 

be any significant impact on student performance in other words, effective 

methodology is driven by knowledge of content. They also highly emphasized that it is 

only when students perform that there can be teacher quality.  This was consistent with 

literature reviewed as Fenstermacher and Richardson (2005) stated that quality teaching 

is much more than imparting knowledge to others. Rather, it is the method by which the 

content is taught. 
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They further suggested that good teaching signifies proficiency in delivering 

the intended content which is knowledge, skills and attitude which is acquired 

adequately and completely by the learner, according to established standards. In other 

words, quality teaching is not just about what is taught, but also how it is taught. 

 

Theme 5: Classroom Management 

 
The theme classroom management was a significant finding, as it relates to 

teacher quality and student performance. Evertson and Weinstein (2006) defined 

classroom management as the actions teachers take to create an environment that 

supports and facilitates both academic and social-emotional learning. This 

definition concentrates on the responsibility of the teacher and how it relates to the 

use of classroom management strategies. The aspect of classroom management 

strategies was in fact a noteworthy outlier of this study as one of the 10 respondents 

spoke specifically to the importance of classroom management strategies. This was 

important as seven of 10 respondents spoke of teaching strategies and engaging 

students and not classroom management strategies in order to improve classroom 

management. However, the respondent alluded to classroom management strategies 

such as the use of proximity and anticipating potential problems as a means of 

classroom management. The literature reviewed supported the perception of most 

of the instructional leaders that classroom management refers to all of the things 

that a teacher does to organize students, space, time and materials so that 

instruction in content and student learning can take place. 

 

According to eight of 10 respondents, classroom teachers must possess 
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classroom management skills which is not synonymous with classroom management 

strategies, in order to effectively manage the teaching and learning process. Elias & 

Schwab, (2006) concurred with this perception that effective classroom management 

sets the stage for learning as without it, classrooms are disorganized and chaotic, and 

very little academic learning can happen. This view was further supported by Marzano, 

Marzano and Pickering (2003) that teachers play various roles in a typical classroom, 

but surely one of the most important is that of classroom manager. They further 

postulated the view like the instructional leaders that effective teaching and learning 

cannot take place in a poorly managed classroom. Furthermore, they stated that if 

students are disorderly and disrespectful, and no apparent rules and procedures guide 

behavior, chaos becomes the norm. In these situations, both teachers and students suffer 

as teachers struggle to teach, and students most likely learn much less than they should. 

In contrast, well-managed classrooms provide an environment in which teaching and 

learning can flourish. But a well-managed classroom doesn't just appear out of nowhere. 

On the other hand, it takes a good deal of effort to create and the person who is most 

responsible for creating it is the teacher. 

 

It can therefore be concluded that teacher quality entails many elements. These 

can be organized into three major roles: (1) making wise choices about the most 

effective instructional strategies to employ, (2) designing classroom curriculum to 

facilitate student learning, and (3) making effective use of classroom management 

techniques.  

Theme 6: Teacher Interpersonal Style 

 
The findings from the interviews, artifacts and observation revealed that teacher 
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personality interpersonal style was an element to teacher quality and students’ 

performance. With reference to teacher interpersonal styles, Adu and Olatundun (2007) 

contended that teachers’ characteristics are strong determinants of students’ 

performance. These characteristics include caring, being fair, being respectful, holding 

high expectations of themselves and others, and being reflective practitioners. These 

performance indicators mentioned by Adu and Olatundun were also highlighted by the 

instructional leaders and many of these characteristics were displayed in their 

daily practice. 

 

The findings of the study revealed that teachers interacted with their students and 

demonstrated care and, nurturing interactions with all students. Adesoji and Olatundun 

(2007) supported the belief that student attitude was related to teachers’ characteristics. 

It therefore means that the teacher’s attitude to instruction directly impacts students’ 

attitude to learning. 
 
 

Theme 7: Desire to Pursue Professional Development 

 
Edglossory.org (2013) suggested that professional development can be 

viewed as activities that develop an individual's skills, knowledge, expertise and 

other characteristics as a teacher. This development can be provided in many ways, 

ranging from the formal to the informal. 

 

The findings from the study illustrated that the participants had a desire to 

pursue some form of professional development. From the interviews and artifacts 

presented by the participants it was evident that there was that desire to be involved 

workshops, seminars and short courses relating to their content area and to a lesser 
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extent in supervision. This was supported by Wilson (2009) cited in Hightower et al., 

(2011) who argued that professional development should be purposeful, developmental 

and designed to suit the needs of each teacher and should seek to deepen subject-matter 

knowledge for teaching. They also stated that professional development should cater to 

the needs of each teacher and should have as one of its key objective that of deepening 

subject-matter knowledge for teaching. 

Conclusions 

 
Based on the findings that emerged from the data, a number of conclusions were 

drawn that reflect the instructional leader’s perception of the elements of teacher 

quality which impacts students’ performance. These elements, deemed to be 

characteristic of teacher quality, were inclusive of formal teacher preparation training, 

and high expectations for themselves and their students. In addition, being caring, fair, 

respectful, dedicating extra time to instructional preparation and reflection were also 

found to be key elements of teacher quality. Furthermore, it was found that the capacity 

to maximize instructional time via effective classroom management and organization, 

enhance instruction by varying instructional strategies, and to present content to 

students in a meaningful way that fosters understanding were perceived by participants 

to be critical ingredients of teacher quality. 

 

These conclusions were supported by Phillips (2010) who stated that teacher 

qualifications, preparation programs, induction experiences, professional development 

and teacher attributes best contribute to effective teaching and subsequent improvement 

in student performance. He also suggested that there is a need to study more than one 
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teacher quality performance indicator in order to obtain a more informed study. This was 

a recommendation that was adhered to by this researcher, as a number of performance 

indicators were observed while the instructional leaders were presenting in their 

different classrooms. Also, the instructional leaders in their interviews alluded to a 

variety of performance indicators relating to teacher quality and commented that no 

single indicator was sufficient to represent teacher quality. 

Intuitively, it is known that teacher quality can have an enriching effect on the 

daily lives of students and their lifelong educational and career aspirations. Empirically it 

has been proven that teacher quality also has a direct influence on student performance. 

Years of research on teacher quality support the fact that teacher quality actually results 

in increased student achievement. For example, verbal ability, content knowledge, 

pedagogical knowledge, certification status, ability to use a range of teaching strategies 

skillfully, and enthusiasm for the subject characterize more successful teacher. 

 

Research question number 2 asked: “To what extent do the instructional leaders 

display elements of teacher quality in their own practice?” 

Instructional Leaders 

 This study envisions instructional leadership as critical to the success of schools 

and excellence in the teaching and learning process. Instructional leaders’ principal goal 

is based on students’ performance which is measured by the quality of students’ learning 

outcomes. Billy (2009) suggested that instructional leadership involves setting clear 

goals, allocating resources to instructions, managing the curriculum, monitoring lesson 

plans and other academic documents, as well as, evaluating teachers. Hence, the 

researcher sought to answer research question two which is “To what extent do the 
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instructional leaders display elements of teacher quality in their own practice.” The data 

collected through the utilization of an observational checklist provided interesting 

findings for this research question. The findings for this research question were 

sectionalized according to the major themes: the teacher as a person, classroom 

management and organization, planning and organization and implementing instructions. 

 

Theme 1: The Teacher Interpersonal Style 

 
The teacher interpersonal style was a theme that was highlighted during the 

observation process. The affective characteristics of the instructional leaders were found 

to be significant as the participants were observed exhibiting care, fairness and respect, 

positive interactions with all their students, enthusiasm, motivation and dedication to 

the teaching profession. Nine of the 10 respondents were observed demonstrating 

professional and master level, the two highest levels of the checklist. It was encouraging 

to see how involved the instructional leaders were in actively listening to their students 

and how concern they were for their students’ wellbeing inside and outside of the 

classroom. Students were treated equally but there was not much emphasis on equity in 

the classrooms. Respect was the hallmark for these classes as both the participants and 

the students reciprocated this attribute. Throughout the instructional time the 

participants maintained their professional roles while displaying elements of 

friendliness and firmness as was deemed necessary. 

 

The participants had a high level of enthusiasm as they demonstrated passion 

for the content they were teaching. They were also connected to the content and to the 

students. These instructional were dedicated to teaching as they displayed positive 
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attitude about life and teaching. 

 

The findings of this study found that nine of the 10 participants displayed 

qualities of a happy person and concurred with Noddings (2005) who posited that 

a teacher’s happiness can affect the classroom climate and therefore affect 

students. The evidence from this study revealed that nine of the 10 respondents displayed 

qualities of being dedicated to the teaching profession as they participated in collegial 

activities and professional development, shared new instructional strategies and 

accepted responsibilities for students’ outcome. The literature reviewed supported 

this aspect when Hoerr (2007) concurred with Barth (2001) who posited that if 

students are to grow and learn, their teachers must grow and learn also. He further 

discussed the following aspects of collegiality: teachers talking together about 

students, teachers developing curriculum as critical to teacher quality and 

students’ performance. From observation, the instructional leaders demonstrated 

and genuinely practiced the ethics of care and social justice to students, and all 

categories of staff. 

 

The study revealed that there was a culture of reflective practice engendered 

in the institution. The instructional leader promoted and fostered a culture of diverse 

instructional approach within the school community and focused on effective 

management of resources and people.  

Theme 2: Classroom management and organization 

 
Classroom management and organization was one of the categories observed by 

the researcher. This component of teacher quality was observed through the lens of 
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classroom management strategies, organization and discipline of students. The 

instructional leaders were observed being consistent and proactive in the class, 

establishing routine structures for their tasks and needs. What was significant was their 

high level of awareness inside and outside of the classrooms. In addition, the researcher 

found that the participants were organized as materials for class was prepared in 

advance to their classes. 

 

The findings also revealed that the participants, who are instructional leaders, did 

understand their role as the authority figure in the schools; however, they articulated 

their roles as being ‘different’ rather than authoritative. This cadre of contemporary 

leaders curtailed its authority except in times of crisis; they accentuated their roles as 

educators and build a strong school community relation and they viewed this as an 

important part of the equation advancing improved outcomes of successful schools. 

 

Theme 3: Planning and Organizing for Instruction 

 
The success of the teaching and learning process is critical to the students’ 

performance which should be the ultimate goal of any school. Many school leaders who 

label themselves as instructional leaders are unaware of the important role they must 

play in the teaching and learning process. However, the sample of ten instructional 

leaders who were selected as participants of this study illustrated that they knew and 

practiced the requisite skills of instructional leaders. 

 

 Study participants strongly emphasized the importance of instruction by focusing 

classroom time on teaching and learning. They also linked instruction to students’ real 

life situations and maintained a smooth momentum throughout the lesson. Also displayed 
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was a very clear articulation of lesson objectives for both teacher and students. Probing 

questions were used by the teachers to explore students understanding as many were 

observed using the Socratic Method in class. As these characteristics were visually 

displayed and modeled by these instructional leaders, their perceptions on teacher quality 

were undoubtedly trustworthy as their responses were consistent with their lived 

experiences. 

Theme 4: Implementing Instructions 

 
Implementing instructions was another category explored in order to ascertain 

whether the participants displayed teacher quality in their daily practice. Teacher quality 

is in essence a combination of factors such as classroom management, organization, 

effective planning, and the teacher personal characteristics. Implementing instruction is 

the end product of the teaching and learning process. The researcher was always of the 

view that with a good teacher personality, effective classroom management and planning 

then the implementation of the instruction is that last step to affect student performance. 

 

The finding of this study revealed the participants employing different teaching 

techniques and instructional strategies. This varied from individual work to well- 

coordinated group activities. The objectives of lessons were clearly articulated by the 

participants of the study who established overall high expectations for improvement 

and growth in the respective classroom. In addition, the participants expressed that 

teaching and learning was at the central of their leadership. This finding was supported 

by Leithwood, Seashore, Louis, Anderson, and Wahlstrom (2004) who indicated that 

currently instructional leaders saw teaching and learning at the core of their leadership 
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efforts. 

In addition, the participants were observed keeping copious records as this was 

deemed critical for quality assurance. This action was reinforced by Billy (2009), who 

commented that instructional leaders are involved in setting clear goals, distributing 

relevant resources to instructions, managing the curriculum, monitoring the writing and 

execution of lesson plans, registers, teaching logs and other record keeping activities. 

In addition, the participants were observed fostering a culture within their institutions 

where members of staff are evaluated and given feedback. 

 

 Limitations of the Study 

 
As mentioned earlier, like most studies, this was subject to limitations.  The 

limitations are the potential weaknesses in a study and are out of the researcher’s 

control. To the extent that I used purposive sampling as opposed to a random sampling, 

the results cannot be generally applied to a larger population. It can only be suggested. 

To begin with, the presence of the researcher in the classroom during observation likely 

impacted participants’ responses and behavior they probably behaved atypically. 

Implications of this Study 
 

 

The findings of this study would seem to suggest that the perceived elements of 

teacher quality are critical to students’ performance at all levels of the education system 

in Jamaica. This view is reinforced by Adu and Olatundun (2007) who indicated that 

the role of the teacher is of paramount importance in the educational system. This body 

of rich and authentic description on the elements of teacher quality and its impact on 

students’ performance as perceived by instructional leaders, can benefit a wide cross 
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section of stakeholders in the education sector. These findings were supported by 

Alvarez (2008); Cheng (1996); Rugraff 2004 all postulated that teacher quality is a 

powerful predictor of student performance. 

In recent times, there has been much emphasis on quality assurance in 

education. This has been a fairly new concept which seems to be positively impacting 

the issue of maintaining quality in the schools. The results from this study should assist 

quality assurance officers as they seek to fulfil their mandate to provide professional 

services of support, guidance, monitoring, inspection, evaluation and reporting on the 

process of teaching and learning in schools. 

 

In addition, the policy makers in the education sector can find enough information 

to guide their policies as it relates to instructional leaders in schools, elements of teacher 

quality and how this impacts students’ performance. Furthermore, the Teachers’ Colleges 

of Jamaica and all other institutions that have as their mandate to train and produce 

quality teachers will find the findings of this study significant as they revisit their training 

programs.  The area of self-efficacy is an area to be emphasized as this is not presently an 

area of emphasis.  The perceived lack of self- efficacy is seemingly impacting negatively 

on their confidence and their ability to effectively teach. Furthermore, one of the 

respondents indicated that some students graduating from college have a paucity of 

subject content. This may have a debilitating effect on their self- efficacy. Knowledge of 

content was one of the elements of teacher quality that were alluded to as directly related 

to students’ performance. Cubukcu (2008) opined that a teacher’s academic skill can have 

considerable impact on student achievement. 
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All teacher educators should find this study interesting as the findings have 

implications on the way forward for teacher education in Jamaica. Ding and Sherman 

(2006) stated that there is a direct causality between teacher preparation, teacher quality 

and student performance; hence, the need for teacher training institutions to get on 

board in doing their best to produce quality teachers. 

The Ministry of Education is another group of individuals who could greatly 

benefit from the findings of this study. In the year 2004, The Task force on Educational 

reform in Jamaica was implemented to prepare and present an action plan consistent 

with a vision for the creation of a world-class education system which will generate the 

human capital and produce the skills necessary for Jamaican citizens to compete in the 

global economy. This team of persons proposed at least two performance targets which 

were to attain high levels of educational outcomes and to have learners realizing their 

potentials. In addition, the task force recommended an improvement in Governance and 

Management of the education system, curriculum, teaching and learning support. 

Horng and Loeb (2010) stated that school leaders matter for school success. Numerous 

studies spanning the past three decades linked high-quality leadership with positive 

school outcomes. 

Recommendations 

 

Recommendations for practice. There has been much discussion, but not 

much educational research on teacher quality and its impact on students’ performance 

in Jamaica. The parents, policy makers, private sector and the general populace of 

Jamaica, have all taken on the mantra of the Ministry of Education that every child can 

learn and every child must learn. The teacher training institutions have recently been 
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under the microscope as Jamaicans are demanding quality teachers at every level of the 

educational system. The perception of having qualified teachers in the education 

system is a major focus of the Jamaican Government who is requiring more 

accountability from the teacher training institutions and from teachers in general. 

Accountability especially as it relates to students’ performance at all levels of the 

education system. 

The findings of this study indicate that there is no single performance indicator 

that produces teacher quality. Hence, the researcher is recommending to all the 

stakeholders of the education system especially those at the teacher training institution 

to adopt a more holistic approach to the preparation of student teachers. Of significant 

importance is the concept of self–efficacy, of which currently there is little or no 

emphasis. The teacher as a person is another critical dimension that must be emphasized 

as this impacts greatly on the teaching and learning process. This view was also 

supported by Goe and Sticker (2008) who posited that teacher quality can be viewed 

through four lenses which are:  teacher qualification; teacher characteristics; teaching 

practice, and teacher effectiveness. 

 

The Jamaica Teaching Council is a body responsible for regulating the 

 
teaching profession, building and maintaining competences of teachers, raising the 

public status of teachers and, ensuring that policies and guidelines advance the 

profession. The researcher is recommending to this body that they pay attention to the 

findings of this study as it relates to teacher quality as no single dimension should be 

applied to standards when assessing teacher quality in Jamaica. 
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The Jamaica Teachers’ Association is another stake holder who needs to be 

informed by the findings of this study as elements of teacher quality and its impact on 

student performance. Professional development must continue to be the focus of this 

association as the findings of this study indicates that professional development is a 

dimension of teacher quality and is critical to student’s performance. This is further 

supported by Hardy and Smith (2006) who observed that short term activities such as 

mentoring, peer evaluations and workshops as ways, other than formal qualifications, 

for improving teaching.  In addition, Harris (2004) suggested that a number of 

researchers have reported that improving teacher quality is indispensable to 

improvement of student performance. 

 

Recommendation Further Research 

  

 There is a need for further research including the full range of constructs 

constituting   teacher quality to ascertain a more fulsome understanding of its impact on 

students’ performance in Jamaica. This is especially so since there is a paucity of 

research literature in this area. These phenomena are relevant to the Jamaican educational 

sector since stakeholders are being encouraged to strive to accomplish the established 

goals of Vision 2030. In addition, based on important findings such as the perception of 

teacher interpersonal styles and its impact on teacher quality, the researcher has been 

encouraged to engage in further research on this phenomenon using a larger sample size.     

Fostering Self- Efficacy  

  

  The teacher training programs of the Teachers’ Colleges of Jamaica must have as 

one of their mandate that of producing efficacious teachers as this is critical to improving 

teacher quality and students’ performance. Olivier (2001) argued that research suggests 
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that teacher self-efficacy has important implications for overall school effectiveness. Not 

only do teachers with high self-efficacy appear be more prevalent in higher performing 

schools but there is evidence that teacher self-efficacy may be a key mediating factor 

between a school’s climate and professional culture and its educational effectiveness 

(Bobbett, 2001; Tshannan-Moran, Hoy, & Hoy, 1998). 

   In addition, the effort of the teacher educators in studying the development of 

self-efficacy during student teaching would be useful in two ways. Firstly, it should help 

in the development of strategies to enhance self-efficacy development and prediction of 

probable future teaching behavior. Also, in order to enhance self-efficacy development, 

further investigation of students' self-efficacy perceptions and their cognitive processing 

of efficacy information is necessary. Throughout the teacher training program, it is 

imperative for teacher educators to know how student teachers think about their 

experiences, particularly how they interpret their successes, difficulties, and failures.  

  For student teachers, the importance of demonstrating valued behaviors for their 

evaluators, especially those behaviors deemed to be important personally and 

professionally, would seem to suggest that this aspect must be sufficiently developed 

during the training period if they are going to perform optimally and become efficacious 

teachers. In addition, the placement of the practicum experience at the end of the 

professional preparation sequence implies that mastery of pre-requisite teaching subskills 

has occurred and must continue through professional development in order to produce 

efficacious teachers. If this is so, then the theoretical assumptions are accounted for and 

self-efficacy would be expected to be a predictor of a student teacher's teaching behavior.  
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Reflections 

 
 This section described the researcher’s final reflections on engaging on this 

qualitative case study journey. Additionally, I traced my growth as a researcher from 

participating in this research.  The researcher had an initial phobia for research, not just 

the research process but the defense of the paper. This had me deferring my doctoral 

studies many times over 10 years. Nevertheless, I decided to be brave, so I did my 

research proposal and braced myself for the rigors of the research process. As a result of 

my passion for reading, the literature review was fascinating, interesting and informative 

to the research and to my personal and professional growth. In addition, the 

methodology section of the study was challenging and nerve racking as I wanted 

everything to be perfect in order to have a valid and reliable study. 

 

 Therefore, undertaking this research study has been an invaluable learning 

experience. I have gained an in-depth understanding of the nature of research and the 

research process.  Also, I have learned, for example, that ideas do not fit neatly into 

categories and that research can be frustrating and sometimes tedious, yet at other 

times immensely rewarding and even exhilarating. This research study also provided 

some key ideas which helped me to examine my professional values, and guidelines 

for possible changes to future practice as a teacher trainer. As a result, I intend to 

explore further the impacts of other teacher education courses with which I am 

involved. 

 

Furthermore, I was gravely concern about the participants’ attitudes towards the 

research process as they were my former colleagues since I had last worked at that 
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institution in 2003. Fortunately, all participants were receptive of my presence in their 

classes and my observation of them outside of the classroom setting. 

 

Overall, conducting this case study research has impressed on me the value of 

being an active participant in the research process. This data gathering process has 

somewhat ignited a flame inside of the researcher to develop a culture of educational 

research personally and professionally. As the head of the School of General Education 

and Professional Studies which is responsible for teaching research to the student 

teachers, I will use skills acquired during the research process to further encourage and 

promote research in the institution. 

 

A modification that I would make if I were to conduct a similar study would be 

to ensure that all variables of teacher quality are clearly and precisely defined. Also, I 

would include a larger sample size of participants from a wider cross section of schools. 

What remains certain is that the researcher will continue to use qualitative method of 

research as the researcher is intrigued by the narratives and rich description of data rather 

than the use of statistics. 

 

In conducting this study, I learned not only about the phenomena which I 

was examining but also about myself as researcher. I experienced many struggles, 

frustrations, impatience mixed with happy moments when there were insights, 

friendship, camaraderie with participants who were sometimes stressed, tired but 

always willing to participate in the research process. For many of the participants 

this was the first time being actively involved in interviews, being observed by a 

researcher and having to write artifacts. 
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APPENDICES 

APPENDIX A: INTERVIEW PROTOCOL COMPONENTS 

 

Research Questions 
 

In order for this study to fulfill its purpose, I will seek to unearth vital information 

that will give credibility to the study. The questions I am interested in addressing are 

as follows: 

What aspects of teacher quality are perceived by instructional leaders to have the most 

 
significant impact on students’ academic performance? 

 
Respondent 

 
An instructional leader from a secondary school. 

 
Location 

 
A quiet office space in the school 

 
Introduction 

 
The topic of the study is the perception of instructional leaders on quality teachers and its 

 
impact on students’ achievement. I am very appreciative of your willingness to 

participate in this study. I must tell you that anything discussed during this interview 

will be highly confidential. Let me go in detail as it relates to confidentiality. This 

interview should take approximately 45 minutes. I hope this is OK with you. 

Demographic Questions 

 
1. I would like you to tell me about your professional background and years of 

teaching experience as this will be important to my study. 
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2. Also, please tell me about what led you into the field of education and prompted you to 

become an instructional leader. 

3. Could you please tell me about your reason for your career choice? 

 
4. What factors influenced your choice in aspiring to become an instructional leader? 

 
I just want to ensure that we covered all important information. 

Knowledge Questions: 

5. What are your professional expectations of your teacher? 

 
6.  Were these expectations fulfilled?  How? 

 
7. What are some performance indicators of teacher qualities? Give some examples? 

 
8. In your view what is teacher efficacy? 

 
9. Explain the relationship between teacher efficacy and teacher quality? 

 
10. How do you think teacher quality impacts students ‘performance? 

 
11. Does teacher qualification impact students’ performance? 

 
12. Does teacher planning and organization for instruction impact students’ performance? 

 
13. Does teacher management of classroom allocated time impact students’ performance? 

 
14. Does teacher personality impact students’ performance? 

 
Affect Questions 

 
15. I would like now to move and explore how you feel about teacher quality and its 

 
impact on students’ performance? 

 
16. How do you feel self-efficacy impacts teacher quality? 

 
Summary 

 
I want to make sure that I gave you an opportunity to talk about everything that was 

important. Is there anything that I should have asked that you would like to tell me 

about now? 
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APPENDIX B: OBSERVATIONAL CHECKLIST 

 

Quality Indicators   Not 

observed 

In
ef

fe
ct

iv
e 

 

A
p

p
re

n
ti

ce
 

p
ro

fe
ss

io
n

al
 

m
as

te
r 

Caring Exhibits active listening      

 Shows concern for students’ 

emotional and physical well-

being 

     

 Displays interest in and concern 

about the students’ lives outside 

school. 

     

 Creates supportive and warm 

classroom climate. 

     

Shows Fairness and 

Respect 

Responds to misbehavior on an 

individual level 

     

 Prevents situations in which a 

student loses peer respect 

     

 Treats students equally      

 Creates situations for all students 

to succeed  

     

 Shows respect to all students       

Interactions with 

Students  

Maintains professional roles 

while being friendly  

     

 Gives students responsibilities       

 Knows students’ interests both in 

and out of school  

     

 Values what students say       

 Interacts in a fun playful manner 

; jokes when appropriate  

     

Enthusiasm  Shows joy for the content 

material  

     

 Takes pleasure in teaching       

 Demonstrates pleasure in 

learning activities outside of 
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school  

Motivation  Maintains high quality work       

 Returns students’ work in a 

timely manner  

     

 Provides students with 

meaningful feedback  

     

Dedicated to 

teaching  

Possesses a positive attitude 

about life and teaching  

     

 Spends time outside of school to 

prepare  

     

 Participates in collegial activities       

 Accepts responsibilities for 

students’ outcome  

     

 Seeks professional development       

 Finds , interprets , and shares 

new instructional strategies  

     

 Knows areas of personal 

strengths ,and weaknesses  

     

 Uses reflection to improve 

teaching  

     

 Sets high expectations for 

personal classroom performance  

     

 Demonstrates high efficiency       
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Checklist 2 – Teacher skills Checklist  

Classroom Management and Organization  

 

Quality  Indicators  

N
o

t 

O
b

se
rv

ed
  

In
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fe
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e 

 

A
p

p
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n
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P
ro
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ss

io
n

al
  

M
as

te
r 

 

Classroom 

Management  

Uses consistent and proactive 

discipline  

     

 Establishes routines for all 

daily tasks and needs  

     

 Orchestrates smooth 

transitions and continuity of 

classroom momentum  

     

 Balances variety and 

challenges in student activities  

     

 Multitasks       

 Is aware of all activities in the 

classroom  

     

 Anticipates potential problems       

 Uses space proximity , or 

movement around the 

classroom for nearness to 

trouble spots and to encourage 

attention  

     

Organization  Handles routine tasks 

promptly , efficiently , and 

consistently  

     

 Prepares materials in advance 

and has them ready to use  

     

 Organizes classroom space 

efficiently  

     

Discipline of 

students  

Interprets and responds to 

appropriate behaviors 

promptly     

     

 Implements rules of behavior      
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fairly and consistently  

 Reinforces and reiterates 

expectations for positive 

behavior  

     

 Uses appropriate disciplinary 

measures  

     

 

 

Checklist 3- Teacher Skills and Checklist 

Planning and Organizing for Instruction  

 

 

Quality  Indicators  

N
o
t 

o
b
se

rv
ed

  

In
ef

fe
ct
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e 

 

A
p
p
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P
ro

fe
ss
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n
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M
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te
r 

 

Importance 

of 

Instruction  

Focuses classroom time on teaching 

and learning  

     

 Links instruction to students` real life 

situations  

     

 Follows a consistent schedule and 

maintains procedure and routines  

     

Time 

Allocation  

Handles administrative tasks quickly 

and efficiently  

     

 Prepares materials in advance       

 Maintains momentum within and 

across lessons  

     

 Limits disruptions and interruptions       

Teachers` 

Expectations  

Sets clearly articulated high 

expectations for self and students  

     

 Orientates the classroom experience 

towards improvement and growth   

     

 Stresses student responsibility and      
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accountability  

Instruction 

Plans  

Carefully links learning objectives and 

activities 

     

 Organizes content for effective 

presentation  

     

 Explores student understanding by 

asking questions  

     

 Considers students’ attention span and 

learning styles when designing lessons  

     

 Develops objectives , questions , and 

activities that reflect higher – and 

lower cognitive skills as appropriate 

for the content and the students   
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Checklist 4 – Teacher Skills Checklist  

Implementing Instruction   

 

Quality  Indicators       

Instructional 

Strategies  

Employs different techniques and 

instructional strategies  

     

 Stresses meaningful conceptualization , 

emphasizing the students’ own knowledge 

of the world  

     

 Suits instruction to students’ achievement 

levels and needs  

     

 Uses a variety of grouping strategies       

Content and 

Expectations  

Sets overall high expectations for 

improvement and growth in the classroom  

     

 Gives clear examples and offers guided 

practice. 

     

 

 

 

 

 

 

Stresses student responsibility and 

accountability in meeting expectations 

Teaches metacognition strategies to 

support reflection on learning progress 
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APPENDIX C: ARTIFACTS  

 

1  Mrs. Lue stood in front her class of 45 students for 2 minutes before starting the ice 

breaker   for her geography class. She later walked across to an apparent troubled 

student who appeared disruptive.  

Interviewer: I noticed that you wrote about Mrs. Lue classroom management. Why did you 

do that? 

Interviewee: I think that classroom management is very important to teacher quality. 

 

2 Mr. K walked purposefully into his mathematics class to teach a group of 35 grade 10 

students. On his arrival all the students stood to acknowledge his presence and to greet 

him politely. He then in a firm yet friendly tone asked them about their well -being. 

Throughout the class Mr. K was monitoring the students seeing to their personal needs 

as well as their understanding the content of what was being taught. 

Interviewer: I noticed that you wrote about Mr. K’s politeness, friendly tone and seeing to 

students’ well- being. 

Interviewee: I think that teacher personality is key. Teachers have to be caring and friendly if 

students are going to perform well. 

 

3 Miss Parks spent her entire Sunday afternoon preparing her lessons for the week 

ahead. She thoroughly researched the topics to be taught in her History and Social 

Studies classes. She entered all her grades and marked the class registers for the 7 

classes she taught. In addition, she prepared worksheets and mini quizzes for her 

students. She organized all her notes and quizzes in separate folder and labelled them 

neatly and clearly. 

Interviewer: Miss I observed that you wrote about planning and organizing. How important 

are those indicators to teacher quality and students’ performance? 

 

Interviewee: Wow very important. How can a teacher expect to be effective if they do not 

plan and organize? Every good teacher must plan and organize if they expect to do 

well and if they expect their students’ to do perform well. Planning and organizing is 

the way to go. 
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4.  Miss Williams a Business teacher was always willing to go to workshops, seminars 

and to be involved in short courses related to Education and Business Education. She 

is always showing interest in research and anything to do with personal and 

professional development. This intrinsic desire and zeal was transferred to the 

classroom and what she learned was transferred to her students. She was motivated to 

teach and for her students to excel. 

Interviewer: You alluded to personal and professional development. Why? Is there a 

connection between these elements and teacher quality? 

Interviewee: Most definitely. Teachers who are willing to grow, to be involved in getting new 

knowledge and to uplift themselves will be effective and efficient in performing the 

tasks assigned to them. This will enable them to quality teachers and ultimately 

students who they interact with should greatly benefit from their broad knowledge 

base and current skills. 

 

5 Mr. Parks an Industrial arts teacher is very knowledgeable about his content. He has 

his Master’s degree in vocational training and is involved in lifelong learning. He is a 

guru as it relates to his subject matter and is always making presentations at different 

workshops. He is also very caring towards his students yet very firm. He gets very 

high pass rate in the subjects he teaches. He also believes that he can make a 

difference in the lives of his students. 

Interviewer: You mentioned knowledgeable about content, lifelong learning, high pass rate, 

caring and firm. Tell me how important are those to teacher quality and students’ 

performance? 

Interviewee: Extremely important I think that a teacher must be knowledgeable about their 

subject content, must be caring and firm and must believe in lifelong learning. Only 

then can that teacher be classified as a teacher of quality. If there is no quality, then the 

students will fail. As a leader I need quality teachers as my students must excel in their 

school work. 

 

6 Mr. Reid is a very strict, knowledgeable no nonsense man who shows fairness and 

respect to his students. He tries to create situations for all students to succeed. He 

maintains professionalism while being friendly. He is knowledgeable of his subject 

content. He constantly uses reflection to improve teaching and sets high expectations 

for personal classroom performance. He uses space proximity and anticipates potential 

problems. He is considered by many to be a good teacher. 
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Interviewer:  You made mention of fairness and respect, professionalism, knowledgeable of 

content, reflection, high expectations, anticipates potential problem. Do these qualities 

have anything to do with teacher quality?  

Interviewee: Most certainly, these are the bench marks of teacher quality. Teachers must 

possess these qualities and maximize them in their daily activities. These are so 

important in the classroom, if we are going to expect our students to perform well. As 

a supervisor these are very important to me and I demand them from my teacher. I 

even reward teachers who possess such qualities and more. 

7.  Mrs. Mac a very mature teacher who has been teaching for thirty years is very 

punctual for classes and demands the same from all her students. She links instruction 

to students’ real life situations and prepares her instructional material way ahead of 

time. At the beginning of each class she clearly outlines the objectives for the students 

and herself. She can be best described as a reflective Practitioner. She is a 

disciplinarian and expect only the very best from all her students. She believes that 

every student has the potential to learn. 

Interviewer: You clearly wrote about punctuality of teacher and students, high expectations, 

preparation a head of time, outlining objectives at the beginning of class, reflective 

Practitioner, disciplinarian. How do these indicators affect teacher quality and much 

importance do you place on them? 

Interviewee: Teacher quality is what I strive for, it is what I demand from all the teachers I 

supervise. I try to display these qualities daily and I insist on it from my teachers.  I 

disapprove from mediocrity and failure. No I don’t think about failure. The students in 

the grades I supervise must do well. Hence I work hard along with a highly motivated 

group of teachers. Sometimes I am challenged because everyone is not living up to the 

standard that I set I demand. Yes, I labelled as a slave driver but that is Ok I just want 

quality and high performance from my students. 

8. Miss Williams knows her students, interests both in and out of schools. She has a 

passion for teaching and sees herself as being called to teach. She is very caring and as 

a good grasp of the content she teaches. She is always dressed professionally and tries 

to be a positive role model for her students. She is involved in many extracurricular 

activities and encourages her students to be involved in the life of the school. A very 

spiritual being who deeply loves the profession and her students. She was rewarded for 

her consistent hard work and dedication to the school. 

Interviewer:  I read carefully what you wrote and I find it to be deep and detailed. Tell are 

qualities of teacher and how does these qualities impact students’ performance. 

Interviewee: She is an excellent mentor for many beginning teachers. She portrays the 

qualities of an effective high quality teacher. Everyone wants to be like her, students 

love going to her class and they do well in examination. Excellent teacher personality. 
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9 Miss Clare knows her content, likes to teach. She is qualified in her subject area. The 

students do perform well. 

Interviewer: I realize that you mention knowing content and being qualified. How important 

are these qualities and how does it impact students’ performance? 

Interviewee: Well for me a teacher must be qualified and they must know the content. That is 

the only way the students are going to pass their examination and that is what is 

critical to the teaching and learning process. Students must pass their examination. 

That is the criteria by which the school is judged. 

 

10. Miss Thomas creates a supportive and warm classroom climate and treats her students 

equally. Teaching is a pleasure for her and she maintains a high quality standard of 

work. She plans and organizes her teaching material and provides feedback to her 

students. She knows her personal strengths and weaknesses. 

Interviewer: You mentioned supportive and warm classroom climate, treats students equally, 

teaching as a pleasure, maintains high standard of work, plans and organizes, provides 

feedback to students. How does these qualities impact students’ performance? 

Interviewee: These are the qualities that a teacher must possess if there is going to be 

efficiency and high students’ performance. They are critical to the process. I highly 

value these traits in the teachers I supervise. 

 

 

 


