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ABSTRACT 

CULTIVATING SERVANT LEADERSHIP IN HIGH SCHOOL STUDENTS OF AFRICAN 

DESCENT  

THE FREEDOM SCHOOLS WAY 

 

Kelli N. Sparrow Mickens, MSW 

Doctor of Philosophy 

Temple University, January, 2012 

Doctoral Advisory Committee Chair:  James Earl Davis, Ph.D. 

 

 

This study elucidates the history and program structure of an urban out of school 

time program designed for liberatory education for K-16 students. This study aims to 

define the Catto Freedom Schools Way and examine the extent to which it is being 

followed at the Hamer-Still Freedom Charter School. This study contributes to what we 

know about school design and ethnic studies as a strengths-based approach to educating 

youth of color. A review of the literature reveals that Freedom Schools have been in 

existence since African people came to the Western hemisphere and The Freedom 

Schools Way has meant different things to each entity over that time (Countryman, 2006; 

Du Bois, 1903; Garvey, 1923; Payne & Strickland, 2008; Williams, 2005; Woodson, 

1933).   

Findings suggest that The Catto Freedom Schools Program (CFSP) Way is a 

combination of two complimentary elements:  learning about Black history and culture 

(Asante, 1980; Carr, 2009; Diop, 1996; Gay, 2000; King, 2005; Murrell, 2002; Myers, 

1997; Nobles, 1976) and chain mentorship (Andrews, 2001; Olson, 2008; Welty, 2000). 

Learning about Black history and culture consists of reading and writing about Black 

history and culture and assuming African values and customs. Chain mentorship consists 
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of looking up to older people for direction and guidance as well as stepping up in service 

to give younger people guidance.   

Hamer-Still Freedom Charter School (HSFCS), a school designed on the CFSP 

model, is experiencing the most success in implementing reading and writing about 

African history and culture and having accessible adult role models on whom the 

students, also known as Servant Leader Scholars, can rely on for academic and personal 

support. In order for HSFCS to embody the CFSP Way, it needs to strengthen 

opportunities for its students to step up and provide service for younger children as well 

as fully develop a spirit of positive peer pressure throughout its upper school.  
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CHAPTER 1 

INTRODUCTION 

My Pathway to Catto Freedom Schools Program 

 

The route by which I traveled to the Catto Freedom Schools Program
1
 includes an 

ironic episode in the school year of 1995–1996. I found myself working as a social work 

intern in an urban high school while I was volunteering in one of Philadelphia‟s prisons. 

In the high school, I found the environment to be pessimistic, dim, and devoid of 

creativity and liveliness. There were a lot of rules but few traditions. There was plenty of 

authority with little respect and there were many guards, but I did not always feel safe. In 

the prison, I worked on a unit that was especially designed for women who were 

recovering from addiction, and some were pregnant. I found it to be orderly and quiet; the 

women were encouraged to be creative and responsible. While there were many rules and 

much authority, the level of respect that the guards outwardly afforded to the women was 

demonstrably higher than in the high school. I found myself wondering why I felt safer in 

the prison than I did in the high school. I wondered why the level of order, cleanliness, 

and optimism was higher in an environment where the people had been at least accused 

of crime, but was absent in an environment that was supposed to be equipping the next 

generation to make this world what it was going to be.    

By June of 1998 I had graduated, and at one of my first jobs after graduation, my 

supervisor unceremoniously told me that I would be going to a “farm in the country” in 

                                                           
1 Pseudonym. I chose the name Catto (pronounced kay – toe) for the educator, abolitionist, and civil rights 

advocate who gave his life in pursuit of voting protections for Black people. In this study, Catto Freedom 

Schools Program is meant to pertain to the summer program as well as its year-round afterschool 

component. 
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preparation for a summer program for children in Philadelphia. Initially, I thought of the 

depictions of old style hippy communes who were going to bring back the „good ole 

days‟ of the 1960s and 70s when peace and love supposedly reigned supreme. Not that I 

have anything against hippies. I‟ve been accused of being an African hippy myself at 

times, but I suspected that the history had been hyped. If there had been peace and love, it 

did not seem to be showing up in the schools in which I was working. I pictured livestock 

and plantations and I could not understand why going to a farm in the country would 

have any relevance to urbanites in Philadelphia . . . but then I went to The Farm run by 

Children‟s Defense Fund Freedom Schools Program and all of my doubts dissipated.  

Instead of having animals to tend and crops to harvest, it had beautifully 

constructed cabins and a lodge with the most modern of accoutrements. Instead of 

teaching us how to tend fields, we were taught how to cultivate a love for reading and 

responsibility toward and among our children in Philadelphia. We learned ways of 

fostering positive learning environments where students and teachers learned and taught 

each other.  We also learned a fuller story regarding those fabled 60s and 70s and 

implored to continue the work. Instead of having aging hippies to teach us, we had young 

energetic Black people from cities like ours who were teaching the lessons and guiding 

the way humbly with excellence and vigor. Catto Freedom Schools Program rejected the 

pessimism that had been rampant in many public schools at the time. I recognized then 

that the discomfort that I had felt in the school years before was a result of the people 

there forgetting about their history and responsibility to task the students with building 

toward an even better generation.  
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I continued to work with Catto Freedom Schools Program throughout the decade, 

occupying multiple roles at various sites in my city. I was chosen to be one of those 

servant leaders who showed others the way. I was asked to succeed the first citywide 

Coordinator in the central office. Altogether, I have experienced challenges, failures, 

triumphs, and missteps. For many years we have speculated about what the draw has 

been for so many people of all ages. A common response has been to say that it is “the 

Freedom Schools Way.” When a person asks for a clear definition of what that is, there is 

uncertainty.  

The purpose of this study is to develop a clear definition of the Catto Freedom 

Schools Program Way specifically from the vantage point of those high school students 

who served in the early years. I did this in order to be useful in the acculturation practices 

at Hamer-Still Freedom Charter School
2
, a charter school designed on Catto Freedom 

Schools  Program‟s principles. It was my goal to explore liberatory education (Anderson 

& Kharem, 2009; Du Bois, 1903,1920; Friere, 1970; Woodson, 1933) from an African-

centered worldview (Asante, 1988, 2003; Diop, 1988; Hilliard, 1998, 2002; Shujaa, 

1994). I found that chain mentorship (Andrews, 2001; Olson, 2008; Welty, 2000) and 

learning about Black history and culture (Akoto, 1994; Hilliard, 1997; Lee, 1994) are the 

key defining features of the Catto Freedom School Program Way. I define chain 

mentorship as the intergenerational construction of having a group of people to aspire to 

be and a group that is aspiring to be like you. In short, it is to look up to a group and to 

have another group look up to you. These constructs came through a qualitative research 

                                                           
2 Pseudonym. I named the institution for that Civil Rights leader Fannie Lou Hamer and the abolitionist 

William Still. In Fannie Lou Hamer you see the forthright grassroots political leadership that is part of the 

goal of the institution to make a cadre of servant leaders. In William Still, you see the conscientious 

scholarship that made it possible for descendants of slaves to literally connect with their families. At 

Hamer-Still, there is an emphasis on connecting to one‟s family metaphorically. 
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design wherein I conducted focus groups, individual interviews, and participant 

observations. I then used transcripts of these and in vivo coding methods.  

 

Present Incarnation of Freedom Schools 

 

The Hip Hop Generation, inspired by the Civil Rights and Black Power 

generations (Kitwana, 2002), gave rise to a new kind of freedom school. This generation 

of African Americans wanted freedom from the stigma associated with the horrors of the 

past. Youth in this period wanted freedom to go forward unfettered and without shame. 

For many, hip-hop became a vehicle by which the sorrows of history and the challenges 

of the present day could be translated into anthems of resilience and at times resistance. 

Unfortunately, dirges of materialism and lawlessness also seeped into the discourse as 

well, thereby providing a catalyst but also its antithesis. This seemed to be saying to the 

Civil Rights generation that their time was appreciated but the job of education was still 

undone and it was time to start a new chapter. As with any group of people who are 

facing the challenge of being replaced, the Civil Rights generation criticized the Hip Hop 

Generation as being disrespectful to the it and what it saw as its gains  (Kitwana, 2002). 

Within this context, the modern freedom schools rose.  With an emphasis on 

intergenerational leadership, these freedom schools tried to find a way to use the wisdom 

from Civil Rights veterans and the energy and innovation of the Hip Hop Generation to 

the positive development of the Black community. 

In its present incarnation, Freedom Schools consist of several networks 

throughout the country that provide out-of-schooltime programming to and advocacy for 
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children of color, primarily those of African descent. They are primarily African-centered 

and culturally relevant entities housed in nonprofit organizations that help young people 

in this generation connect to their past and create stronger futures. These include 

Children‟s Defense Fund Freedom Schools, The Chicago Freedom Schools, Sunflower 

County Freedom Project, Oakland Freedom Schools, The Algebra Project, The Young 

People‟s Project, and the Catto Freedom Schools Program (Bethea, 2005; Jackson, 2006; 

Payne, 1995; Smith, 2000). Freedom from educational and societal mediocrity and the 

freedom to maximize one‟s potential are at the core of each of these entities. The ways 

that this is accomplished varies from program to program.  

The Children‟s Defense Fund Freedom Schools Program was founded by a group 

that was convened by a veteran of the Civil Rights era and advocate for children and poor 

people.  In Children‟s Defense Fund Freedom Schools, the love of reading is emphasized 

as a strategy to equip children to be lifelong learners who know that they can make a 

difference in themselves, their families, their communities, their country, and the world. 

Their strategy is to recruit and train mostly Black college students for summer classrooms 

of mostly Black elementary school students and teach them an integrated reading 

curriculum that includes social action and conflict resolution components (Sally & 

Johnson, 1997).  The Catto Freedom Schools Program got its start from being involved in 

this institution.  

 Chicago Freedom School primarily works with high school age youth in 

intergenerational collectives that study past movements in order to inform the ideas and 

strategies of present movements. They have three main thrusts:  leadership development, 

movement building, and organizing and community-based education. They take, as part 
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of their mission, the promulgation of liberatory education in all arenas. They sponsor 

youth leadership development, movement building, and organizing and educational 

initiatives (www.chicagofreedomschool.org).    

Oakland Freedom School is a part of an organization called Leadership 

Excellence. At one point, the Oakland Freedom School was a part of the Children‟s 

Defense Fund Freedom Schools Program. Like Children‟s Defense Fund Freedom 

Schools, they recruit and train college students for summer classrooms that highlight 

literacy and social activism. Unlike Children‟s Defense Fund Freedom Schools, they also 

include mathematics in the curriculum and are African-centered. Oakland Freedom 

Schools is one program among the nine programs that Leadership Excellence features for 

ages 5–25, including gender-separated programming geared toward cultivating strong 

womanhood and manhood in an environment of culture and support, political education, 

community service, social activism, job readiness, and international travel to West Africa 

(www.leadershipexcellence.org).   

 While The Algebra Project and the related Young People‟s Project do not have 

the word „freedom‟ or „liberation‟ in their names, I think it prudent to discuss them with 

the programs listed above. The Algebra Project was founded by Dr. Robert P. Moses, 

better known as Bob Moses, chief organizer in the Student Nonviolent Coordinating 

Committee and the Mississippi Freedom Summer of 1964. It was founded at nearly the 

same time as Children‟s Defense Fund Freedom Schools, on the premise that math 

literacy is the key to access opportunities in the 21
st
 century.  In some ways, it was doing 

for math what Children‟s Defense Fund Freedom Schools has been doing for reading.   

http://www.chicagofreedomschool.org/
http://www.leadershipexcellence.org/
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 Dr. Moses also recognized that Black children, especially poor Black children, 

were not being exposed to mathematics in a way that would help them to be successful. 

To that end, he along with others set about an agenda to ensure education at its highest 

levels for poor Black children. The Algebra Project engages in research, school-based 

training as well as community-based training that bolsters young Black engagement in 

higher mathematics.  The Algebra Project works at both a macro level, attempting to 

influence systems, as well as a micro level, teaching children at community sites 

(www.algebra.org; http://www.typp.org/).  

 The Young People‟s Project is an outgrowth of the Algebra Project that takes on a 

lot of the work of the Algebra Project with a decidedly youth-influenced stance. The 

Young People‟s Project also draws heavily on the SNCC tradition of cultivating youth 

leadership by expecting the youth to be leaders. To that end, they deploy an 

intergenerational coalition to make math an enjoyable and understandable subject with 

which the youth can access a strong and quality education. This coalition includes high 

school students, college students, graduate students, adults, and elders to work with 

elementary and middle school students, primarily at community based sites. Freedom for 

them is about obtaining access to the information age and full citizenship 

(www.algebra.org; http://www.typp.org/).  

 The Catto Freedom Schools Program is a summer initiative that is cosponsored by 

various nonprofit agencies in Philadelphia that do summertime and afterschool 

programming. “The Catto Freedom Schools Program‟ vision is to create an excellent, 

physically and emotionally safe learning environment where children and adults integrate 

a love for reading and math with the need for cultural democracy, intergenerational 

http://www.algebra.org/
http://www.typp.org/
http://www.algebra.org/
http://www.typp.org/
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leadership and family alliances (Catto Freedom Schools Program Training Manual, 

2010).” It is primarily a summer program that recruits and trains college students and 

high school students to teach elementary and middle school students. The subject matter 

is primarily reading and mathematics through writing, Africana history, and the practice 

of African and Diasporan culture.  These Freedom Schools primarily operate out of the 

school district schools and they are 6 weeks in length throughout July and August. In 

summer 2010, there were 14 sites serving approximately 1400 elementary school 

children, 200 high school students and 140 college students. Unfortunately, in Summer 

2011, severe budget cuts have caused the program to cut numbers drastically.  

 The Hamer-Still Freedom Charter School is a school that is based on the 

principles of the Catto Freedom Schools Program. It was started by a coalition of Catto 

Freedom School veterans. I was a part of that coalition. Hamer-Still Freedom Charter 

School strives to do what participants and their families have been requesting since the 

very early days and make “regular school like Freedom School.” Junior Servant Leader 

Program architect and Curriculum Coordinator, Dr. Kwame Freeman, regularly states 

that we will know that we are successful when we can just call this „school‟ because it is 

the standard as opposed to being unique.  

 In August of 2006, a coalition of primarily academic advisors met with Dr. Faith 

Kuumba to discuss the possibility of starting the process to apply for a charter school. Dr. 

Kuumba had ceased to supervise the academic component of the program for the high 

school students for several years but in her other capacities as Assistant Principal and 

Principal she continued to recognize and utilize the strategies that Catto Freedom Schools 

Program had propagated. The initial meeting took place at the home of the Academic 
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Advisor Supervisor in 2006. During the meeting, it was decided that we and whoever else 

was inclined would begin to meet on a monthly basis to bring together all that was 

needed to complete the charter school application. After many evening and weekend 

meetings, the Coalition completed the 281-page proposal.  In 2009, Hamer-Still Freedom 

Charter School, the first public K–12 freedom school in the country opened, with an 

emphasis on African-centered servant leadership, intergenerational leadership, and 

preparation for 21
st
 century careers. I go into greater detail about Freedom Schools in 

Chapter Two.  

 

Statement of the Problem 

 

  While many tout the election of Barack Obama as a hallmark of a 

postracial United States, the aftermath of the election should demonstrate the folly of that 

thought (Cha-Jua, 2010). In the same way that Ronald Reagan‟s election as president of 

the United States was a response to the victories accomplished during the Civil Rights 

Movement (Williams, 2004), the Tea Party Movement has risen to counter Mr. Obama‟s 

proposed progressive agenda (Cha-Jua, 2010). In the Reagan election, opposition to 

integration, affirmative action, and voting rights legislation were given an audience with 

Reagan, who championed states rights, which would weaken federal mandates for all of 

these. In another wave aimed at rolling back the triumphs of the post-Civil Rights era, the 

Tea Party has targeted the teaching of culturally-centered studies in schools known as 

Ethnic Studies (Cha-Jua, 2010).  
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Ethnic Studies rose out of the Black Power Movement and Chicano Movement of 

the late 1960s. At that time a cultural renaissance was blossoming and more scholars of 

color were being given opportunities to study and teach in a tradition that was new to 

academia. Activists and educators called for education to be more instrumental in helping 

youth of color recognize their history and culture as valid and crucial in their intellectual 

development.  In Arizona, La Raza Studies, eventually called Raza Studies, took the 

point of view of the mestizos or the mix of people in the southwest, particularly the 

Native American, African, and European mixtures of people. It foregrounded the history 

of the people that were originally of that land and discussed the circumstances by which 

the European and African people came into that land and the ways that cultural traditions 

continued, changed, grew, and thrived (Cacho, 2010; Cha-Jua, 2010; Romero, 2010).  

 In 2010, Tom Horne, former state superintendent of schools, waged war on La 

Raza Studies when he proposed that it taught the overthrow of the US government, 

fomented resentment against other ethnic groups, was designed for a particular 

racial/cultural group, and treated students as a group as opposed to individuals (Cacho, 

2010; Cha-Jua, 2010; Kunnie, 2010).  While the first assertion is libelous in nature as it 

accuses Raza Studies of treason against the United States government, the second 

assertion is illogical. A person cannot know the reaction of group and whether a response 

will be resentful or otherwise. The last two assertions, besides being unconstitutional, 

reveal the white supremacist nature of this proposed legislation in that they silence those 

people of color who prefer to gather with others of their ethnic group and contradict 

many worldviews that collectivism is superior to individualism.  
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This attack on ethnic studies programs originated in Arizona but threatens similar 

such programs nationwide. This conflict jeopardizes liberatory education and exposes the 

conflicts that are inherent in school, which is supposed to be an instrument of democracy. 

Instead, it espouses white supremacist views and negates the history and culture of 

indigenous people.  

This study aims to provide an analysis of a liberatory cultural program that has 

become a model for compulsory schooling. I argue that this education does not create 

antipathy towards others but rather establishes invaluable cultural links that promote the 

success of youth of color in the pursuit of rebuilding communities. Education in the 

liberatory tradition is a net benefit to the people of the world, especially for youth of 

color.  

 

Statement of Purpose 

          

The purpose of this study is twofold. It casts an eye to the past in an effort to 

create opportunities to build a more informed future. My objective is to critically reflect 

on those things that have been useful to Catto Freedom Schools Program in cultivating 

socially conscious servant leaders over its existence since 1999. Then, I intend to utilize 

this knowledge to create a plan of acculturation for Servant Leader Scholars
3
 henceforth.  

This study contributes to what we know about modern freedom schooling, 

especially in the Northeast United States. It is also my intention to provide a glimpse at a 

process for school design that involves the education of high school students of African 

                                                           
3
 This is the title of the high school students at Hamer-Still Freedom Charter School. It combines the title of 

Junior Servant Leader, which is the title of the high school assistant teachers in the summertime, and 

Scholar, which is the title for the elementary through middle school participants of Catto Freedom Schools.  
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descent for the betterment of their condition as well as society as a whole. Lastly, this 

study aids in the continued growth and development of Hamer-Still Freedom Charter 

School into a model of liberatory education that honors and furthers those traditions of 

freedom schooling that have been hallmarks of past generations. In so doing, this study 

provides a critique of ideas that decry ethnic studies as a means of education for youth, 

especially youth  of color.   

 

Research Questions 

        

The research questions for this study involve creating a definition of the Catto 

Freedom Schools Way and applying that understanding to the Hamer-Still Freedom 

Charter School. Toward that end, my research questions are: 

1. What is the Catto Freedom Schools Way of cultivating Servant Leadership in 

young people of African descent?   

a. What are the features that were most useful? 

b. What are the features that were least useful? 

2. Is the Hamer-Still Freedom Charter School functioning in the Catto Freedom 

Schools Program Way? If so, how?  If not, why not? 

The first question was investigated through the use of focus groups and interviews with 

former Junior Servant Leaders who are now adults. The second question was considered 

through the participant observation research that I undertook while I served as the 

Servant Leadership Coordinator for Hamer-Still Freedom Charter School.  
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Methods of Data Collection and Analysis 

 

I used a phenomenological qualitative research design. This means that the 

surveys and interview protocols that I designed paid particular attention not only to what 

happened, but what meaning the study participants assign to what happened. The settings 

for this research are Catto Freedom Schools Program and the Hamer-Still Freedom 

Charter School. The primary sources of data were focus group transcripts, interview 

transcripts, field notes, video footage, and surveys. I spent eighteen months striving to 

understand the context in which the phenomena occurred. In analyzing these data, I used 

inductive reasoning. Rather than beginning theoretically, I allowed the data to speak to 

me in compelling ways. With regard to the recruitment for this study, those who felt that 

they had an experience volunteered to be a part of this study Therefore, all study 

participants were self-selected (Cresswell, 2008). 

 

Education Innovation in Philadelphia 

 

Education in Philadelphia, not unlike many urban cities where the population is 

vast and the resources are limited, finds itself at times inadequate to address the needs of 

children who are growing into 21
st
 century world citizens. Often the blame for this is 

attached to parents, their children, and a lack of resources. But in the midst of this bleak 

educational outlook, educational programs have been created and grown. Philadelphia 

seems to have been benefited from its charter schools. As of 2011, there are 74 charter 
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schools in Philadelphia. In the state, the student population of charter schools in 

Philadelphia is the size of the second largest school district after the School District. The 

School District has a population of 154,482 students; Philadelphia‟s Charter School 

student population numbers 40,483 (School District‟s website); The next largest district 

in the commonwealth has 25,326 students enrolled (Field Notes, 1/13/11; Public Schools 

website, 2010). Philadelphia, like the Commonwealth of Pennsylvania, has embraced 

charter schools as one of the strategies of school reform.  Charter Schools along with 

Talent Development Schools and 9
th

 grade success academies are credited with helping 

the graduation rate in Philadelphia to climb from 48% in 2001 to 56% in 2009. 

Reengagement Centers and alternative schools that offer options for those who have left 

school and want to return are also credited with contributing to this increase 

(Mezzacappa, 2011).  

The vision and mission of the Catto Freedom Schools Program is “to create a 

physically and emotionally safe learning environment where children and adults integrate 

a love for reading and math with the need for cultural democracy, intergenerational 

learning, and family alliances” (Catto Freedom Schools Program Training Manual, 2010, 

4).  In this setting, for 12 summers, city children and adults have had access to interactive 

educational experiences during six weeks. In an effort to manifest positive gains in 

lifelong learning of children, the Catto Freedom Schools Program has created a model 

that utilizes accessible role models (Du Bois & Karcher, 2005), books that reflect the 

Black and Latino experiences (Gay, 2000; King, 2005), pedagogy that aligns with the 

ways that the research suggests that Black children learn best (Gay, 2000; Ladson-

Billings, 1994), an invitation to parents to partner (Brandon, et al., 2010), and an 
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integrated curriculum that strives to “build pathways to a stronger future” (Catto Freedom 

Schools Program Training Manual, 4). 

 

Servant Leadership 

 

The term “servant leader” is used throughout the modern Freedom Schools world 

(Bethea, 2005; Jackson, 2006; Smith, 2007). The term itself comes through the business 

world and was popularized by Robert K. Greenleaf in his 1973 essay titled “The Servant 

As Leader” where he exhorted business executives to value service to teams rather than 

control over them in order to maximize productivity and minimize turnover in 

corporations. The concept of service as a form of leadership is itself is an ancient one. In 

The Teachings of  Ptahhotep (see Hilliard et al., 1987), the oldest surviving text in the 

world written in 2388 BCE, in ancient Egypt, Ptahhotep instructs  

Make your staff happy with what has come to you, 

it has come to one whom the god favors. 

Anyone neglecting the happiness of his staff 

is called a spirit of hoarding. (Hilliard et al., 1987)  

 

The Book of Coming Forth By Day is a text that dates back to 1550 BCE. In it, the 

42 Admonitions of Ma‟at, serve as a moral and behavioral guide. According to ancient 

Kemetic (Egyptian) cosmology, these statements are 42 negative declarations that one 

must be able to recite at the end of one‟s life in order for a person to go on to a good 

afterlife, the following statements speak to an ethic of what we call Servant Leadership: 

I have not made anyone cry… 

I have not caused disruption of peace… 

I have not used evil thoughts, words or deeds… 

I have not spoken angrily or arrogantly… 
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I have not placed myself on a pedestal… (Karenga, 42 Admonitions of 

Ma‟at, 1550 BCE) 

 

Servant Leaders can be found in all age groups and all eras. One ancestor that the modern 

Freedom Schools particularly favor as a model of Servant Leadership is Mrs. Ella J. 

Baker.  Ella Baker was an organizer with the National Association for the Advancement 

of Colored People (NAACP), the Southern Christian Leadership Council (SCLC), and 

the Student Nonviolent Coordinating Committee (SNCC). In her service she 

demonstrated humility and a willingness to listen and teach. She tirelessly helped to 

organize Black people in the south to demand rights that are supposed to be guaranteed 

under the letter of the law. She taught many young people skills of organizing and 

became an advocate for young people to have their own organization and their own space 

as opposed to being an auxiliary of other more established organizations. She was dubbed 

a “leader behind the scenes” for her willingness to work tirelessly without overt 

recognition. She was also given the KiSwahili title of Fundi which means, she or he who 

is a master teacher and shares their craft (Grant, 1998, Ransby, 2003). Today‟s version of 

a Servant Leader is one who is educated about his or her history and culture and 

cultivated in intellect and leadership such that she or he can take on the issues that 

challenge the world with sincerity, tenacity and innovation. Servant Leaders understand 

that their biggest strength is in working together and in inspiring others to be self-

determining as well.  

Given all of these influences, for the purposes of this study, I define a Servant 

Leader as one who is motivated by a just cause to put forth sincere efforts to move 

society and community in a direction that helps all involved to manifest justice, equity, 
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and harmony. In so doing, this person is seen as a guide and a co-laborer as well as an 

example which others may emulate. Rather than insisting on her or his way, the Servant 

Leader is attuned to the needs and desires of the people and helps to develop in others the 

capacity to think and act in the best interest of the community and to do as much as 

possible to bring about a balanced condition.  

 

Theoretical Considerations 

        

The theoretical considerations of this study involve the interplay of social capital 

theory from the African-centered worldview within the context of critical race theory in 

education. Social capital theory is the idea that relationships and connections among 

people and organizations matter and are of value (Coleman, 1988; Dika, 2002; Pharr, 

Putnam & Dalton, 2000). African-centered worldview is an ideology that values 

communalism, spirituality, diunital reasoning (as opposed to dichotomous), and 

xenophilia (as opposed to xenophobia) (Azibo, 2002; Hilliard, 1998; Karenga, 1986; 

Myers, 1988). Critical race theory in education recognizes that meritocracy in American 

society is a myth; whiteness is a property; white people do not readily share power 

equally with people of color unless there is interest convergence; and people of color 

must tell their own stories (Ladson-Billings & Tate, 1995; Ladson-Billings, 1995; Yosso, 

2005).  

I use social capital theory to explain the ways that the Catto Freedom Schools 

Program has survived, thrived, and starved in proportion to the amount of social capital 

that it has amassed. I use African-centered worldview to explicate the manner in which 
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the Catto Freedom Schools Program and Hamer-Still Freedom Charter School defines the 

currency of that social capital. I use critical race theory in education to illuminate the 

ways that people over the years have concluded that the thorough education of Black 

people is an enterprise best engaged by Black people themselves, and to promote the 

growth in the numbers of Black educators for Black children.  The literature suggests that 

Black educators have largely been systematically marginalized throughout the history of 

education in America (Bush V, 2004; Shujaaa et al., 1994; Watkins, 2001; Williams, 

2005), and I am joining the conversation as regards efforts to get more young Black 

people into the field of education specifically to provide more accessible role models for 

Black children. This is a recognition that racial incongruity is a factor in the academic 

expectations of children and youth (Oates, 2003). While it is not the sole factor that 

contributes to academic failure, more people of color in the field of education may be part 

of the dynamic solution.  

Dr. Garrett Albert Duncan (2005) insists that a critical race lens is instructive in 

conversations about school reform as it pertains to black people. He states that “[w]ith 

respect to the problem of allochronism [lack of synchronicity], deeply embedded, racially 

signified normative–evaluative notions about the humanity of black children and youth 

inform the subjective and objective dimensions of their experiences in schools” (Duncan, 

2005). In this he is insistent that urban school reform will not be successful until we 

banish notions of racial inferiority and academic frailty from ideas that surround black 

children. 
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Chapter Overview 

 

In Chapter 2, I reviewed the literature as it pertains to this study. That includes an 

elaboration on the genealogy of Freedom Schools through the various eras in an effort to 

illuminate the shifting priorities that were reflective of the times in which they rose. In 

addition, I delve more deeply into the theoretical considerations, social capital theory, 

critical race theory in education, African-centered worldview, and the ways that I detect 

each in various aspects of this work.     

In Chapter 3, I describe my methods of conducting the collection and analysis of 

the data. I provide detailed descriptions of the Catto Freedom Schools Program and 

Hamer-Still Freedom Charter School as sites of inquiry (Field Notes, 2010; Catto 

Freedom Schools Program Training Manual 2010; Hamer-Still Freedom Charter School 

Proposal, 2006). I discuss my various types of data collection, including focus groups and 

individual interviews (Cresswell, 2008) with former Junior Servant Leaders as well as 

present Servant Leader Scholars. I outline my routine as it regards my participant 

observations in the classroom. I reveal my position as a person who has been a part of the 

coalition to build both the Catto Freedom Schools Program as well as Hamer-Still 

Freedom Charter School.  I explain my data analysis, which includes developing and 

refining my coding system using ATLAS.ti to code my interviews, observations, and 

field notes.  

Because there is very little information that has been published about the Catto 

Freedom Schools Program, I use Chapter 4 as a bridge to the data chapters. This chapter 
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includes a pilot study on the history of the Catto Freedom Schools Program that I 

constructed in 2008. I discuss the origins of the Catto Freedom Schools Program 

Movement in the late 1990s. It is in this chapter that we hear chiefly from the architects 

of the program and their intentions when they were creating the Catto Freedom Schools 

Program. I interviewed the chief architects of the Program as well as one of the Junior 

Servant Leaders from that time in order to clarify the history. I also use archival data to 

triangulate and flesh out their stories (Transcripts, 2008).  

In Chapter 5, I illustrate my findings regarding the Catto Freedom Schools 

Program Way, including a thick description of some aspects of training, the interviews of 

former Junior Servant Leaders who are now adults, and primary documents generated by 

the organization. It is in this chapter that I define the Catto Freedom Schools Program 

Way.  

In Chapter 6, I identify the school design for Hamer-Still Freedom Charter 

School. I also delineate the data that was gathered during the school year 2010-11. This 

includes: thick descriptions of a classroom observations, surveys from the student body, 

interviews with staff and founder, field notes, and classroom assignments from the class 

that I taught. I describe opportunities and difficulties with implementing the Catto 

Freedom Schools Program Way at Hamer-Still Freedom Charter School. I discuss the 

particularities of making a free space compulsory and making a compulsory space free. I 

also pose some new questions for those of us with liberatory education research agendas. 

(Hamer-Still Freedom Charter School Proposal, 2006; Field Notes, 2010). Chapter 7 is 

the conclusion, where I briefly summarize my findings and discuss recommendations for 

future directions.  
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CHAPTER 2 

RELEVANT LITERATURE REVIEW 

Introduction 

 

A variety of background information informs this study. It includes the history 

and goals of freedom schools of the past and present, social capital theory (Coleman, 

1988; Pharr, Putnam & Dalton, 2000), African-centered worldview (Azibo, 2002; 

Hilliard, 1998; Karenga, 1986; Myers, 1988), critical race theory in education (Ladson-

Billings & Tate, 1995; Ladson-Billings, 1995; Yosso, 2005), and chain mentorship 

(Andrews, 2001; Olson, 2008; Welty, 2000). In reviewing what we know about freedom 

schools, we are better able to see how the modern Catto Freedom Schools Program fits 

into the overall history and schema of liberatory education for Black people in the United 

States. African-centered worldview and critical race theory in education provide 

considerations from which to view the narrators‟ responses as they relate to the Catto 

Freedom Schools Program. Social capital theory is incorporated to explain the ways that 

the Catto Freedom Schools Program survived and the ways that Hamer-Still Freedom 

Charter School came to be. In addition to secondary sources, the primary documents from 

the Catto Freedom Schools Program including training materials and curriculum help to 

inform this study. I argue that while social capital theory helps to elucidate how the Catto 

Freedom Schools Program has survived and thrived, it does not provide a context for the 

cultural significance of the activities. While African-centered worldview helps to define 

those cultural values and customs and what is deemed to be of value and what is not, it 
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does not articulate a robust enough critique of the system of education as it is. Critical 

race theory in education helps us to understand why entities such as freedom schools 

continue to grow as the needs of people of African descent are regularly dismissed.   

 

A Brief History of Freedom Schools in the United States 

 

The educational issues that people of African descent face are not new. 

Challenges of undereducation and miseducation have abounded. For centuries, the United 

States has grappled with what was termed the “Negro problem.”  This was the 

recognition that enslavement could not be sustained, yet Black people would not be able 

to “melt” into American society like other immigrants to the western hemisphere. It was a 

combination of guilt for enslavement, fear that retaliation for abduction and subjugation 

was imminent and the belief that people of African descent were less human than those of 

European descent (Du Bois, 1915; Myrdal, 1944; Woodson, 1933).     

Seen from a different vantage point, people of African descent have had an 

“American problem.” Many questioned, is it possible to be both a slave and a citizen in 

this land? Can one be both African and American? (Shujaa, 1994) Is the right response to 

enslavement and subsequent subjugation to fight to be incorporated into the mainstream 

(Washington, 1901) or to rebel so as to end the mainstream altogether? (Brown, 1994; Du 

Bois, 1910; Jamal, 2002; Shakur, 1987; Woodson, 1933). Generation after generation of 

people of African descent continue to ask these questions in the United States (Du Bois, 

1910; Norment, 2001; Payne, 1995; Ransby, 2003; Shujaa, 1994; Washington, 1901; 

Woodson, 1933).  
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The Freedom Schools Ways 

 

Freedom schools are and have been responses to the conditions of captivity and 

oppression that people of African descent in this country have had to endure. For many 

people the question of what they were attempting to gain freedom from and what they 

were attempting to obtain freedom to was a kaleidoscope of shifting priorities, 

circumstances, and times (Anderson, 1988; Butchart, 1988; Countryman, 2006; Shakur, 

1987; Smith, 2000Watkins, 2001; Williams, 2005). Freedom from enslavement meant 

freedom from doing backbreaking, thankless labor. It sometimes meant freedom to return 

to a person‟s place of origin (Garvey, 1923). At other times it meant freedom to assume 

lives that were comparable to the lives that the privileged people in this country lived. At 

still other times it meant the freedom to pursue lives that were altogether different than 

the mainstream of this country (Shakur, 1987; Jamal, 2002). The ways that freedom has 

been conceived of and pursued have varied (Anderson, 1988; Countryman, 2006; Shakur, 

1987 Smith, 2000; Watkins, 2001; Williams, 2005) 

One of the responses to these dual sets of dilemmas has been to create and sustain 

schools in the pursuit of freedom. In the era of enslavement, these „schools‟ were mostly 

clandestine and occurred at night by candlelight in the woods or slave quarters. Enslaved 

people and freed people taught in these schools.  Some learned all that they could and 

brought it back to other enslaved people. Some schools occurred at Sunday church-like 

gatherings where enslaved people were allowed to study the Bible. Often these „schools‟ 

would take the form of reading and mathematics tutorials and instruction. At that time, 
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the object was to learn to write so as to mentally and physically escape capture. Some of 

these students created counterfeit papers that would help people to pass from one place to 

the other. Others felt the object was to learn the Bible, believing that if they could prove 

themselves good Christians, they would curry favor with the slave master and the white 

world and in so doing inspire them to set Black people free. Others found a freedom in 

being able to read about places and people that could not otherwise be fathomed 

(Williams, 2005). Some freed people found freedom in being able to create and sustain 

schools. Estimates suggest that there were approximately 400 independent Black 

institutions in the south at the time of emancipation in the 1860s and 70s (Bush, 2004).  

During the era that directly followed emancipation, campaigns to gain schools for 

freed people grew and contracted. Immediately following the Civil War, states were more 

open to providing elementary education to Black children, but within one generation 

Southern planters regained political clout in the south, and they thwarted the further 

growth of Black elementary education in the South. They completely opposed high 

school education and successfully closed tax-supported common schools for Black 

teenagers. Undaunted, many Black communities responded by creating their own 

fundraising drives to acquire land, money, and resources to keep schools open and 

progressing. In the early 1900s, southern Black high schools that were supported in this 

way taught college preparatory curricula. This directly challenged white planters‟ 

insistence that Black high school students only be taught industrial curricula in order to 

more fully fit them for a life of subservience (Anderson, 1988).  

 During emancipation, freedom schools inherited from the enslavement era 

transitioned into federal government-ported entities through the Freedman‟s Bureau. Both 
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Black people and white people ran institutions from the north and the south. Many white 

northerners came into the south to help set up and teach in these schools (Williams, 2005; 

Bush, 2004). However, this structure was not without flaws. In the late nineteenth and 

early twentieth centuries, the version of freedom that was being taught at many of the 

Reconstruction era schools included Black people being educated to be a subservient 

underclass. Gatherings of privileged white people such as the one staged at the First 

Mohonk Conference on the Negro Question in 1890 attempted to create an agenda for 

education of Black people without the presence or expertise of Black people (Barrows, 

1890). Furthermore, several Historically Black Colleges and Universities (HBCUs) were 

founded and run by white people that wanted to ensure that Black people could satiate 

their desire to be educated without the risk that they would try to enroll in white colleges 

and universities and otherwise upset the status quo. Opposition to this form of second-

class schooling grew (Williams, 2005; Watkins, 2001).  

W.E.B. Du Bois (1910) and Carter G. Woodson (1933) led the charge against 

institutions white and Black that sought to maintain educational institutions for Black 

people at substandard and subservient levels. They advocated for an education that would 

both enable Black people to be successful in all modern arts and sciences and resurrect 

and restore African history, culture, epistemology and mores. Education for displaced or 

Africans in the Diaspora should reflect the high caliber that was customary on the 

continent of Africa prior to enslavement (Carr, 2009; Carruthers, 1995; Du Bois, 1910; 

van Sertima, 1976; Woodson, 1933). Others disagreed and felt that people of African 

descent should do all that they could to try earnestly to fit into and excel in the 
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opportunities that emancipation had afforded and leave behind vestiges of life before 

America (Washington, 1901).  

 Another form of freedom schooling rose in the 1920s with the Universal Negro 

Improvement Association – African Communities League (UNIA-ACL), headed by 

Marcus Mosiah Garvey. This movement sought to teach about the contributions of 

African people to the civilizations of the world. The UNIA-ACL taught Black history, 

not only in the United States but also around the world. Garvey called for Africans 

throughout the Diaspora to return to Africa physically or mentally as their place of origin 

and the place from which pride and power is derived. The UNIA-ACL had several 

courses of study that they suggested for adults and children in history, medicine, politics, 

and business (Garvey, 1923).  Garvey‟s philosophy was a mix of Washington‟s insistence 

on economic self-sufficiency and Du Bois‟s philosophy with its drive to remember the 

wisdom of African ancestors. Garvey saw African people as complete people not needing 

assistance from others to stand independently and retake their place in the human family 

as equals (Garvey, 1923).   

During the Civil Rights Movement in the 1960s, Mississippi Freedom Schools 

took on the role of advocate and supplement to the education that Black children were 

receiving in the state (Chalmers, 1983; Moses, 2002; Payne, 1995). Mississippi Freedom 

Schools ran from five to eight weeks during times when neither planting nor harvesting 

of crops were needed. These institutions created a safe haven for Black children and 

adults to learn about the workings of their state. Mississippi was notorious for Black 

voter suppression and educational institutions that did very little to advance Black people. 

In these Freedom Schools, northern Black and white college students joined with the 
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Mississippi Black community to establish both a set of schools and an independent 

electoral process through the Council of Federated Organizations (COFO). This 

organization helped to expose the corrupt and racist nature of Mississippi during that 

time. The schools were also experiments in how Black people and white people would 

work together on an equal footing. At times the experiment progressed smoothly, but 

ultimately when the summer was over, most of the white northerners returned to their 

respective universities and hometowns and it was up to the local Mississippians to 

continue the work. It was decided that in order for Black people to become free, Black 

people could have to lead and sustain the movement themselves (Carruthers, 1995; 

Countryman, 2006). 

The freedom schools that rose during the Black Power Movement embraced an 

exclusive and rebellious stance toward education. Largely inspired by Malcolm X, these 

liberation shules
4
 eschewed white involvement and demanded that the community and 

not necessarily the college student be at the forefront. Though many in the movement had 

been and were being college educated, the Black Power Movement sought to derive its 

power and freedom from the ability to be independent of mainstream institutions and 

create its own community-run, community-accountable institutions (Jamal, 2002; Brown, 

1994; Shakur, 1987). Many of these institutions established Nation Building as their 

ultimate aim, whereby people of African descent could establish sovereign locales devoid 

of outside control. CIBI, the Council of Independent Black Institutions, was a collective 

of these schools that began in the mid to late 1970s. They gathered to provide mutual 

support and to share curriculum and resources (Lamotey & Shujaa, 1996). Though they 

                                                           
4
 Shule is a KiSwahili word that means school. During this time, many African-cented organizations 

adopted the usage of KiSwahili in an effort to reclaim African roots.  
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were very well versed on the law and politics, freedom to them meant establishing and 

maintaining community control over basic necessities such as schooling, food, legal 

services, medical services, and security. Many of today‟s programs that the government 

now runs, including early childhood education, free and reduced meal programs and after 

school programs, were predated by community-led efforts by The Black Panther Party for 

Self Defense (Jamal, 2002; Jones, 1998; Shakur, 1987).   

In this section, I have briefly explored the history of the freedom schools in eras 

from Enslavement through the 1970s. In reviewing this history, we see that the Catto 

Freedom Schools Program is one of the latest strategies of liberatory education. Table 1 

summarizes the various Freedom Schools, when they functioned, who ran them and their 

goals. In the next section, I discuss the Catto Freedom Schools origins. As the table 

demonstrates, the ideas about liberatory education and what they oppressive entities they 

intended to gain freedom from and what they wanted to obtain freedom to do were 

varied, based on time period.  
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Table 1. 

Freedom School Goals from Enslavement to the Present 

 During 

Enslavement 

Reconstruction 

Schools 

Mississippi Freedom 

Schools  

Liberation 

Shules 

Children‟s 

Defense Fund 

Freedom 

Schools 

Program 

Catto Freedom 

Schools 

Program  

Chicago 

Freedom 

Schools 

The Algebra 

Project/ The 

Young People‟s 

Project 

Hamer-Still 

Freedom 

Charter School 

Freedom 

From 

Bondage 

Ignorance  

Enslavement 

Ignorance 

Capricious murder 

by racists 

Intimidation 

Whites Only Rule  

 

The enslaved or 

colonial 

identity 

Hypocrisy of 

American 

government 

Undereducation 
Overincarceration 
Hopelessness 

Undereducation 
Overincarceration 

Self hate 

 

Oppression 

based on race, 

gender, sexual 

orientation, 

socioeconomic 

status, age, etc. 

Being shut out 

of the 

information age 

through lower 

mathematics 

Undereducation 
Overincarceration 
Self hate 

Community 

Apathy 

Freedom To Learn and 

Grow 

Build a life of 

one‟s own 

choosing 

Voice dissent 

Vote 

Run for office  

All of the rights 

and privileges 

of citizenship 

equal to what is 

needed for the 

people 

Embrace the 

opportunities of 

America 

Reconnect with 

ancestral 

wisdom 

Resume 

civilization as it 

was practiced 

before 

Enslavement 

Manifest a 

world that is 

open and free 

for all 

regardless of 

memberships in 

various groups   

Learn higher 

order math in 

order to study 

at higher levels 

in college and 

beyond thereby 

gaining full 

American 

citizenship 

Attend the 

college or 

university of 

your choice to 

do the work 

that you 

treasure 

HS Students be 

accessible role 

models to 

elementary and 

middle school 

students  

Methods Clandestine 

classes when 

not needed to  

work taught 

by Black 

freed people 

and 

sometimes 

the white 

mistress or 

children of 

the house  

Teaching basic 

subjects by 

Southern and 

Northern 

educators 

Teaching basic 

subjects 

Teaching languages 

Teaching trades by 

mostly privileged 

white people and 

Black organizers 

Door to door voter 

registration 

 

 

Teaching 

critical 

thinking, social 

activism and 

racial/cultural 

pride by Black 

community 

members and 

college students 

 

Teach an 

enhanced 

curriculum that 

includes 

culturally 

relevant 

materials and 

practices by 

Black college 

students 

Teach standards 

based 

curriculum with 

African-

centered 

materials and 

practices 

utilizing Black 

and Brown 

college students 

and Black and 

Brown high 

school students 

Teach anti-

oppression 

curriculum to 

high school and 

college-aged 

youth 

Teach teachers 

how to teach 

Algebra to 

Middle school 

students 

Teach Middle 

school students 

directly 

Have young 

people from 

YPP assist in 

the teaching of 

the young 

people 

Teach an 

African- 

centered, 

liberatory, 

college 

preparatory 

curriculum 

Require service 

and advocacy 

for the 

community 

Create 

opportunities 

for gender- 

based rites of 

passage 
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Table 1. 

Freedom School Goals from Enslavement to the Present 

 During 

Enslavement 

Reconstruction 

Schools 

Mississippi Freedom 

Schools  

Liberation 

Shules 

Children‟s 

Defense Fund 

Freedom 

Schools 

Program 

Catto Freedom 

Schools 

Program  

Chicago 

Freedom 

Schools 

The Algebra 

Project/ The 

Young People‟s 

Project 

Hamer-Still 

Freedom 

Charter School 

End Goal To find a way 

out of 

bondage 

To adequately 

equip Black 

people for the 

transition to 

freedom 

Full American 

Citizenship  

For Black 

people to be 

free mentally, 

and shape their 

world the way 

they see fit. 

Full American 

Citizenship 

Pan Africans  Full Global 

Citizenship 

Full Global 

Citizenship 

Active and 

liberated global 

citizens who 

have bypassed 

the traps that 

are set for 

Black and 

Brown children  

When 17
th
 and 18

th
 

Century 

sporadically 

1865–1877 Summer 5–8 Weeks  1960s and 1970s 

during breakfast 

programs, after 

school programs, 

summer 

programs 

1993–Present 

Summer 5–8 

Weeks 

1999 with 

CDFFS/2006 

independent of 

CDFFS – 

present 

Summer 6 

Weeks 

Afterschool  

2007–Present 

Afterschool and 

Summer 

Programs 

Year round 

1982–

Present/1996–

Present 

During School 

Afterschool 

Summer  

2009–Present 

School Year 

Summer = Catto 

Freedom 

Schools Program 

Organization Churches Freedman‟s 

Bureau 

Council of Federated 

Organizations 

(Student Nonviolent 

Coordinating 

Committee, National 

Association for the 

Advancement of 

Colored People, 

Congress of Racial 

Equality, Southern 

Christian Leadership 

Conference) 

The Black 

Panther Party for 

Self Defense  

Children‟s 

Defense Fund 

Freedom 

Schools 

Program/Coali-

tion Sponsoring 

Organizations 

and Churches 

from across the 

US 

School District, 

Sponsoring 

Organizations 

Chicago 

Freedom School 

The Algebra 

Project 

 

The Young 

People‟s Project 

Hamer-Still 

Freedom Charter 

School 

Catto Freedom 

Schools Program 

Who Adults and 

Children 

Adults and 

Children 

Mostly Black 

organizers from 

SNCC 

Mostly white college 

students taught adults 

and children  

Children and 

Adults 

Black organizers 

Mostly Black 

College Students 

Teach Black 

elementary and 

middle school 

students 

Black and Latino 

College students 

and HS Students 

teach Black and 

Latino elem. and 

middle school 

students 

Youth in their 

adolescence 

Middle School 

and High School 

students  

Kindergarten – 

12
th
 grade by 

2013 
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Children’s Defense Fund Freedom Schools Program 

 

In the early 1990s, a group of prominent educators and social activists formed the 

Black Commuinity Crusade for Children organized under the umbrella of the Children‟s 

Defense Fund Freedom Schools Program (CDFFS) and created CDFFS Freedom 

Schools. Educators who were inspired by the Mississippi Freedom Schools created a 

curriculum that was both historically respectful as well as presently relevant to Black 

children and communities. Utilizing award-winning children‟s literature about Black 

history and life, the energy and enthusiasm of the youth and the wisdom of the elders, the 

Black Community Crusade for Children established a training institute. This weeklong, 

intensive training focused on the rudiments of classroom structure, curriculum 

implementation and teambuilding. At the end of this training, the attendees returned to 

their homes and implemented the program in their hometowns (Sally & Johnson, 1997; 

Children‟s Defense Fund Freedom Schools Program National Training Manual, 2001). 

Originally revived from the Mississippi model, this iteration of freedom school 

had one key difference. Instead of marketing to white northerners to come into the south, 

they recruited Black college students from the communities in which they live. The 

catalyst for this set of freedom schools was the poor academic performance of Black 

elementary school students. CDFFS promoted hope, health, and literacy to Black children 

and their families. Responding to the plight of poor children in the summer, CDFFS 

attempted to create opportunities so that children were engaged in meaningful activities 

in the summer that challenged their minds, fed their stomachs, renewed their enthusiasm 

for books and learning and ensured their physical and emotional safety. Following the 
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tradition of the Freedom Schools of the Civil Rights Movement, the present day CDFFS 

hopes to help Black children gain critical access to opportunities and sustainable, strong 

lives by creating a curriculum and a philosophy that strives to, in the words of John 

Henrik Clark, “simultaneously provide [Black children] with roots and wings . . .” 

(Clayton-Robinson, 1990, p. 288)   

Freedom Schools in Philadelphia in their present incarnation began in 1995 as a 

part of the nationwide CDFFS Freedom Schools.  From 1995 until 2006, Children‟s 

Defense Fund Freedom Schools Program contracted with the School District and the 

various organizations in Philadelphia to provide curriculum and training to all of the 

Catto Freedom Schools Program. Over the years of this relationship, tensions arose as it 

pertained to the differing worldviews that each entity held. The Children‟s Defense Fund 

Freedom Schools Program is an organization that grew out of the arm of the Civil Rights 

Movement that strove to increase the citizenship and civic engagement of Black people. 

Largely, they believed that freedom and equality would be achieved through nonviolent 

challenges to the system, yet ultimate patriotism and assimilation. The curriculum of 

CDFFS largely reflected these values. Furthermore, CDFFS is grounded by the theme, “I 

can make a difference in myself, my family, my community, my country, and my world,” 

which presupposes that there is something fundamentally subpar about all of those 

entities and it is incumbent upon the program participants to make needed changes 

(Children‟s Defense Fund Freedom Schools Program National Training Manual, 2001, 

12).  In the Catto Freedom Schools Program, the overarching theme is “Pathways to a 

Stronger Future through extended self (Nobles, 1976), kin, neighborhood, nation, and 

earth.” While inspired by the Children‟s Defense Fund Freedom Schools Program‟s 



 

33 

 

themes, it assumes that regardless of where a young person starts out, there are ways that 

they can make the future stronger. The difference between the Children‟s Defense Fund 

Freedom Schools Program‟s worldview and the Catto Freedom Schools Program‟s 

worldview can best be understood through the lens articulated by Dr. Asa Hilliard (2003). 

Hilliard‟s supposition suggests that it is not the achievement gap between Black children 

and white children that should be the area of focus but the excellence gap between what 

is possible and what is manifested.  

While there were ways that the philosophies of the Catto Freedom Schools 

Program and CDFFS overlap, there were enough areas of disconnect to make the 

relationship uncomfortable at times. In 2006, this relationship came to an end. Since 

2006, the Catto Freedom Schools Program has been run by the organizations that sponsor 

it in Philadelphia with a lead agency.  

 

Past Freedom Schools Studies 

 

Despite its twelve year history of summer and afterschool programming, very 

little has been written about the Catto Freedom Schools Program and the Junior Servant 

Leaders. With this study I hope to contribute robustly to its examination. The historic 

Freedom Schools have many more contributions that explore the Mississippi Freedom 

Schools as a place where the energy and vision of young people, especially women, is 

highlighted and the after effects of that experience on other movements, including the 

women‟s movement, antiwar movement, and the Black Power movement (Cook, 2008; 

Gillard, 1965; Gilliam-Smith, 2008; Gyant, 1990; Hale, 2009; Hinman-Smith, 1993; 
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Jones-Cole, 2007; McKay, 2007; Moore, 2009; Murrell-Powell, 2001; Smith, 2000; 

Williams, 1998).  

More studies are being conducted in the context of Freedom Schools throughout 

the country, but much of what is known about the Catto Freedom Schools Program has 

yet to be written. Chapter 4 is the result of a pilot study that I undertook in 2008. I 

explored the history of the Catto Freedom Schools Program more deeply with interviews 

that I conducted with the administrators and the architects of the program. I also used 

primary documents and archival data to tell the story. 

According to a study commissioned by the School District and conducted by 

RMC Research Corporation, the Junior Servant Leaders
5
 of the Catto Freedom Schools 

Program were found to be statistically more likely to be connected to the community than 

their counterparts who did not participate in the program. In addition, Junior Servant 

Leaders were found to be willing to make changes in the community, have a better 

knowledge of American history, and have better expectations regarding higher education. 

They also exhibit better leadership skills including the conceiving, planning, and 

implementing of projects (RMC, 2002). 

Bethea (2005) studied the elementary school students also known as Scholars in 

the West Coast Freedom Schools. She found that over the six weeks, their participation in 

the program had positively influenced students‟ view of African American culture and 

precepts. In addition, social skills and a desire to participate in social actions increased. 

Jackson (2006) focused on the college students also known as Servant Leader Interns and 

found that the ways that they become teachers is an alternative model of teacher 

                                                           
5
 High school assistant teachers in Catto Freedom Schools Program classes. 
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preparation rooted in social justice and cultural responsiveness. The Catto Freedom 

Schools Program Junior Servant Leaders are distinct in that they are high school students 

who are recruited to be a combination of Scholar and Servant Leader Intern. Therefore, 

both of these studies have contributions to make to this present study in describing the 

characteristics, triumphs, and challenges of each role.  

Smith (2007) found that purposeful segregation may be helpful in educating 

marginalized youth with holistic assessment practices. She states that instead of 

privileging high stakes tests there should be a differentiation between educational 

achievement and educational development and she advocates the use of both. She used 

observations, interviews, and descriptive statistics to illuminate the Children‟s Defense 

Fund Freedom Schools Model. She also initiated a discussion of the “Freedom School 

Way” and defines it as including:  an eye opening experience in training, a relationship 

between the college students and K–8 students, reading, and uniting with others for the 

accomplishment of a community based goal (Smith, 2007).  

Payne (2003) cited Freedom Schools and other programs as being centers of 

historical learning that are key and necessary in order to manifest cultural continuity. He 

discussed the way that the latest generation of Black people seems to have disdain and 

intolerance for the conventions of the last generation of Black people, a reaction that has 

gone on for many generations (Payne, 2003). In the Catto Freedom Schools Program it is 

the desire to make certain that Scholars and Servant Leaders learn the lessons that the 

past have to teach and help to put them on the path where their historical memories are 

intact. This is also a way that the African-centered elements of the study can be seen.  

 



 

36 

 

 

Theoretical Considerations 

 

African-Centered Worldview 

 

In the words of Dr. Carol Lee, African-centered pedagogy must, “legitimize 

African stores of knowledge, idealize community service, impart a worldview in which 

Africans master technology, and support cultural continuity while promoting critical 

consciousness” (Lee, 1994, 304). Molefi K. Asante conceived of Afrocentricity in 

response to western civilization‟s omission, degradation, and dismissal of contributions to 

civilization. African worldview in contrast to western worldview is communal as opposed 

to competitive. It calls for the survival of the group as opposed to survival of the fittest. 

African worldview is xenophiliac as opposed to xenophobic and it is spiritual as opposed 

to material (Asante, 1980; Nobles, 1976; Myers, 1997; Diop, 1996).  

  In a book titled, Sba: The Reawakening of the African Mind, Dr. Asa G. Hilliard 

III (1987) stated that “[b]asic change in our condition as a people must begin with our 

change of mind” (p. xvii).  The author argued that reorienting to African modes of 

socialization and education is the answer to education for African children throughout the 

world. Further, Hilliard entreats African scholars, teachers, parents, and community 

members to resurrect some of the best principles that African education has to offer and 

bring them into modernity. Hilliard went on to make the case for the need for African 

people to self define. He also insisted that the overarching goal is to create a pluralistic 
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society that is based on the concept of Ma‟at
6
. He recalled memories of a time much 

further back than Enslavement to the age when African people were some of the most 

sought-after teachers in the world. He connected education to one‟s spiritual purpose and 

re-imagined what could be possible for African children beyond desegregation and 

integration. He resurrected the ancient traditions that promote the divinity of humanity 

and the need for African people to study regularly and together. Hilliard used a personal, 

possessive, and definitive style that is designed to exhort African people to take up this 

mantle and design modernity anew as a place where the ethereal is more prized than the 

concrete and the collective is valued over the individual. This vision of education helps to 

give contours to my discussion on social capital from an African-centered perspective. It 

establishes that education is not solely for the individual but for the collective, that 

education has a role and a job to do for those being educated and that full education of all 

people is the ultimate goal.   

African-centered worldview in academia has seen a lot of growth, particularly in 

the field of psychology. Psychologists have been at the forefront of endorsing research 

that takes Africanness into account when examining issues of import to people of African 

descent (Williams, 2010; Holliday, 2009; Townes et al., 2009; Allen, 2009; Kambon, 

2009; Speight, et al., 2009; Neville, et al., 2009; Sanders, 2009). Scholars have noted the 

importance of Black students being able to engage in literature that has content that 

reflects Black people (Jackson, 2009; Norment, 1997; Gbaba, 2009; Myrick, 2002; 

Kwate, 2001). In examining history and the organizing tradition in the Black community, 

                                                           
6
 Ma‟aT is the ancient Kemetic divine concept that values truth, justice, balance, order, reciprocity, 

righteousness, and harmony (p.2). Ma‟at is often depicted as a woman with a feather. On the day of 

judgement for the deceased, she uses it to balance on the scale against the deceased‟s heart. Leading a 

positive life was seen as a way to maintain a heart light enough to balance with the feather.  
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scholars have been adept at delineating the ways the African-centeredness has impacted 

movements throughout time (Young, 2009; Christian, 2008; Barnett, 2006; Byndloss, 

2001).  Many authors have noted teaching and learning styles of Black people and ways 

that African-centered pedagogy enhances learning for children and adults (Murrell, 2002; 

Sefa, 2008, 2006; Frederick, 2007; Piert, 2007; Durden, 2007; Henry, 2006; Lynn, 2006; 

Davenport & Bogan, 2005; Tolliver & Tisdale, 2002; Majors, 2001; Wright, 2010; Napp, 

2009).  

In academia, debates about the use and relevance of Africana studies have been 

sparked in the wake of various disciplines being willing to add Black courses to their 

rosters. Some authors caution people from being too enamored of Africanness to the 

point where it goes too far in the opposite direction (Merry & New, 2008).  Nevertheless, 

proponents of Black studies defend the need to continue the discipline in order to ensure 

attention to subject matter of import to people of African descent (Christian, 2007, 2001; 

Okafor, 2007) In short, studies that have utilized African-centered frameworks to 

examine schooling have concluded that educating students about African history, 

literature, culture, and mores is a benefit for the students and families of African descent 

(Davenport & Bogan, 2005; Durden, 2007; Frederick, 2007; Henry, 2006; Lynn, 2006; 

Majors, 2001; Murrell, 2002; Napp, 2009; Piert, 2007; Sefa, 2008, 2006; Tolliver & 

Tisdale, 2002; Wright, 2010). 

 

Social Capital Theory, Critical Race Theory, and Charter Schools 

 

 The Catto Freedom Schools Program and Hamer-Still Freedom Charter School 

are situated within the broader School Accountability Movement. School Accountability 
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has been steadily growing since the 1970s, when politicians began to apply business 

principles to educational systems. Growing demands from the American public for 

greater results from these tax-supported systems fueled this effort.  It intensified through 

the 1980s as global competition accelerated, with the dawning of new technologies that 

made international business more accessible and commonplace (Ornstein, 1988).  In 

recent years, growing distrust, lack of communication,and miscommunication have 

marked the relationship among parents, communities, and public schools. In 2000, the 

report A Quarter-Century of Declining Confidence heralded the news that faith in public 

officials and government in general had seriously deteriorated in the previous generation 

(Coleman, 1988; Pharr, Putnam & Dalton, 2000). In that same year, the contested 

election of George Bush caused a deep divide in the way that white Americans and 

African Americans viewed the president at the time. While most Americans accepted 

Bush as the legitimate president, many African Americans overwhelmingly felt cheated 

by the failure to count all of the ballots cast in Florida, which they feel resulted in George 

Bush becoming the president in 2000 (Holland, 2000).  

 In education, the Bush administration attempted to create minimum standards for 

all public schools; however, implementation of the No Child Left Behind strategy 

resulted in many schools that serve poor people and people of color were once again 

ranked at the bottom because of their failure to meet these standards. Though the 

legislation promised that assistance when necessary would be forthcoming for schools 

and districts in distress, inadequate funding and assistance have continued to plague the 

initiative (Mathis, 2003).  School choice options such as charter schools and vouchers 

have grown in popularity since the 1990s (Wolsetter et al.). With the election of Barack 
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Obama in 2008, optimism regarding education among Americans rose. With Obama‟s 

administration‟s support, No Child Left Behind is expected to become better funded, and 

charter schools stand to expand exponentially in the next decade (Maxwell, 2009). 

Understanding social capital theory and critical race theory can be instructive in 

understanding the dynamics that have been linked to the proliferation of charter schools 

to grow.  

This section will describe the main attributes of social capital theory (SCT) 

(Putnam, 1995) and critical race theory (CRT) (Bell, 1992) in the context of 

understanding the relationship among parents, communities, and schools. In addition, this 

chapter seeks to describe and analyze the strengths and limitations of each theory and 

discusses how each theory has been or might be used to explain the relationship among 

parents, communities, and schools in recent decades. Social capital theory and critical 

race theory help to understand parents‟ willingness to take chances on new school 

initiatives even when those initiatives have not yet been proven.  

 

Social Capital Theory 

 

Social Capital is defined as a person‟s ability to utilize relationships among other 

people to maximize her or his productivity (Coleman, 1988). This capital, unlike 

economic capital, is only depleted by nonuse. Social capital can be the bridging or 

bonding types. Bonding social capital refers to those relationships that are developed 

within a person‟s system whether that is defined as family, school, organization, church, 
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and so on. Bridging social capital involves the creation of associations between 

organizations such as school to church or family to school (Shirley, 2002). 

Wells et al. (2002) made the point that understanding the nature of why people 

support charter schools is key to being able to understand the willingness of many parents 

to take a risk on an as yet unproven system of schooling. They found that the 

entrepreneurial nature of charter schools was an appealing idea, especially in the minds of 

many nonurban school districts.  When the parents and administrators began to work 

jointly to manifest their vision, they built vast stores of social capital with one another 

through the joint work that was necessary to bring them to fruition  (Wells, 2002). 

 

Challenges with Social Capital 

 

Social capital as a theoretical framework is used widely throughout educational and 

sociological studies, yet it is not without critiques. Some challenges of social capital 

theory include its nebulous definition.  Portes (1998) explained that the modern 

understanding of social capital can be constructive if utilized appropriately, yet cautioned 

that overuse might render it useless. He referenced the fact that the concept itself is 

evident in just about every sociological tradition, including Durkheim‟s rendering of 

functionalism and Marx‟s conflict theory, but the modern manifestation of social capital 

is seen as a revival of a classic sociological assumption that societies are better when 

people work together. Portes is cautiously supportive of the reemergence of this concept, 

but suggests that it be used sparingly and purposefully. He is as yet unimpressed with all 

of its uses, which he states have been applied to individuals, groups, and even entire 
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nations. He is particularly concerned with the fact that some writers have cast social 

capital as both the cause of success and the effect of success, thereby rendering the 

concept illogical and unusable (Portes, 1998).  

In practice, social capital can also have some drawbacks, including its ability to 

restrict some people from freedoms in which they may want to engage but cannot 

because the values and customs of the group do not permit. An example of this would be 

a person who has dreams of attending college as opposed to going straight to work after 

high school in the way that are prevalent in his or her family or neighborhood. In another 

example, a person who has dreams to go into a trade as opposed to going to college as is 

expected of them from her or his community.   Another drawback of social capital 

includes the possibility of strangling innovative pursuits through nepotism to unqualified 

family and kinship members. In addition, bonding social capital can lead to racism, 

monopolies, and exclusion of others. Challenges with bridging social capital include the 

possibility of undue influence over groups by tangentially related groups (Portes, 1998, 

Shirley, 2002). 

Putnam (1995) argued that this past generation had foregone their civic duties to a 

whole host of civic institutions, including their schools. Civic participation, which is seen 

as a barometer of social capital, has been a hallmark of America since its inception. 

Alexis de Tocqueville assessed in the 1830s that the United States was unique in the 

variety and scope of civic involvement. Over the past generation, the United States has 

experienced an overall decline in civic participation. The possession of strong social 

capital has been linked to successful outcomes in education and in fighting urban poverty, 

unemployment, crime, and drug abuse. In almost every arena, participation has declined, 
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including school, church, fraternal orders, bowling leagues, and political participation. 

Some reasons for this decline include women joining the workforce and having far less 

time to foster social capital, the difficulty that social mobility has wrought on people who 

moved away from homes that they had known, housing trends from neighborhood to 

super complexes. However, with charter schools, a high level of involvement is necessary 

for their success, including a need to create a founding coalition, requisite parent 

participation, and innovative ideas brought by the founders and staff of the schools. Many 

charter schools find themselves in better positions to help students, parents, and teachers 

develop social capital among themselves. In this case, social capital would be used to 

advance a child‟s educational achievement, a parent‟s civic and social connections, and a 

teacher‟s professionalism.   

Another example of social capital at work can be found in the book, Valley 

Interfaith and School Reform. In it, Dennis Shirley (2002) chronicles the work of Valley 

Interfaith, a nonprofit organization in Texas, and the Alliance Schools, an initiative that 

gave resources to help parents, communities, and schools to organize for better outcomes 

for the community.   In the book, there are a host of victories big and small for the 

groups, and the author emphasized the role that social capital played in their work. 

Shirley identified the need to be more specific when people are discussing what they 

mean by social capital. The concept of social capital had been used to discuss many ways 

of engagement in schools, such as a school‟s ability to organize parents to do mundane 

tasks like lunchtime monitoring and chaperoning, to more dynamic roles where parents 

participate in agenda-setting in school districts. Shirley suggests that there should be 
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further conceptual development to distinguish between various types of social capital 

building pursuits (Shirley, 2002). 

School choice in the forms of charter schools and vouchers have been panned and 

lauded vociferously since they began to proliferate in the 1990s. Critics state that charter 

schools remove needed resources from the traditional public schools, have lackluster test 

results, suffer from gross mismanagement and have dubious missions. Proponents of 

charter schools state that the smaller class sizes are more manageable, teacher input into 

curriculum and instruction is more welcomed, parental involvement is steadier, children‟s 

behavior is better controlled, and intellectual growth is more positive (Maxwell, 2009). 

This ideological tug of war has racked up victories on both sides. Some charter schools 

are run by experienced educators and/or business people and have formulated good 

blends of pedagogical as well as business acumen. Other charter schools are run by 

people who may have a strong idea about what they want education to be for students and 

teachers but may not have the skills or stamina to bring it to fruition. Regardless of this, 

the movement toward charter schools has been steadily growing with no signs of 

abatement (National Alliance for Public Charter Schools, 2011).  

 

Critical Race Theory  

 

Derrick Bell (1992), along with some of his legal colleagues, developed the 

concept of critical race theory (CRT) as an extension of Critical Legal Studies (CLS). 

CLS argued that the legal system was inherently set up to favor the affluent and powerful. 

CLS did not include a racial critique, so Bell developed a theory that would help to 
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further clarify and issue a call for action. It can be argued that W.E.B. Du Bois (1903) 

and Carter G. Woodson (1930) offered this form and level of critique; however, its more 

recent incarnation is critical race theory in education (Ladson-Billings & Tate, 1995). The 

features of CRT include the following assumptions: racism in the United States is the 

normal mode of operation; liberal policies and strategies that favor long incremental 

change are not advantageous to people of color; the civil rights cases that are normally 

charted as victories resulted in far more gains for white people than for people of color; 

the interests of white people must converge with the interests of people of color in order 

for white people to act; everyone must act on what they know radically and immediately 

rather than slowly and incrementally, and people of color must tell their own stories. Bell 

rooted this theory in property rights and stated that whiteness was actually property that 

entitled its owner to advantages and that meritocracy, colorblindness, and neutrality are 

myths. He argued that the NAACP won the Brown vs. the Board of Education case 

because the interests of the white people to defeat Communism necessitated the end of 

segregation in the eyes of the emerging Third World (Bell, 1992; Delgado& Stefancic, 

1989).  

In 1995, Ladson-Billings and Tate applied critical race theory to the field of 

education.  Critical race theory in education subscribed to the same assumptions as in 

Legal Studies, but they applied critical race theory specifically to curriculum, instruction, 

assessment, and school funding. In curriculum, Ladson-Billings (1998) argued that the 

master script was created to help to sustain a docile and minimally thinking workforce 

that can be exploited for the use of the ruling elite. Furthermore, Ladson-Billings and 

Tate assert that teacher instruction is predicated upon the presumption of Black 
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deficiency and a willingness to allow many Black children to fail. Assessment, from a 

critical race perspective, is a way of legitimizing Black deficiency and establishing a 

psychic boost to working class white people. Further, they claim that no realm is starker 

in its persistent inequality than the realm of school funding. Funding is significantly 

lower for schools and districts that primarily serve children of color  (Kozol, 1991; 

Ladson-Billings, 1998). 

Ladson-Billings and Tate were especially careful to caution critical race theorists 

not to allow CRT to go the way of multicultural education or cooperative learning; these 

theories have become shadows of their formerly radical selves. They critiqued what was a 

vibrant and strenuous pedagogy and practice that directly challenged society‟s status quo 

but became little more than forums for people to share their differences in an effort for 

people to “tolerate” each other. Ladson-Billings and Tate equate what has happened with 

multicultural education with the go-slow approach in legal studies, where liberals favor 

engagement that does not upset the status quo and leads to minimal appreciable change 

(Ladson-Billings & Tate, 1995).    

The establishment of independent Black institutions and now charter schools is 

part of the response to this school context for Black communities. In an article titled, 

“Access, School Choice, and Independent Black Institutions: A Historical Perspective,” 

Lawson Bush V (2004) analyses the history of independent Black institutions (IBIs) and 

quasi-independent Black institutions. He highlights the fact Black people in the United 

States have a long history of creating educational institutions. During Enslavement, 

enslaved and free Black people risked their lives to create clandestine institutions to teach 

one another. Bush also pointed out that when emancipation came, there were upwards of 
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400 IBIs throughout the south that organized and demanded free public education. When 

free public education came to pass, the IBIs seemed to go away or morph into what Bush 

calls quasi IBIs or public schools that were established and supported by the institutions 

that had created the IBIs. During this period, many Black teachers and administrators lost 

their positions. Similarly, 80 years later, during desegregation, upwards of 80,000 

teachers and administrators lost their positions as well. This development would seem to 

support Bell‟s assertion that interest convergence is the standard for whether white people 

support legislation that grants Black people access. In both of these historic periods, 

Black people largely lost positions that were awarded to white people. Some of the basis 

for exclusion of Black teachers included formalized credentialing, which was the avenue 

by which Black teachers could be coded to be inferior to white teachers and unfit to 

teach. This created more opportunities for white teachers within schools, bringing about 

the interest convergence that was necessary to be in support of desegregation (Bush, 

2004; Ladson-Billings, 1998; Lamotey, 1994; Shujaa, 1994). 

In his conclusion, Bush reflects on the fact that in charter schools and voucher 

programs, IBIs are in a very similar space that they were back in the late 1800s when IBIs 

were confronted with access. Lack of funding for many IBIs has been a chief reason that 

some IBIs have shut down. Charter schools, while being what he calls quasi-independent, 

may not be the entire answer; the steadiness of funding may be what makes them worth 

looking into. Bush warns everyone involved to proceed with caution (Bush, 2004).  

One of the challenges of critical race theory has been the constantly perplexing 

tension between “anti-essentialism,” rejecting a monolithic view of all people of color, 

and the “voice of color” or the idea that there could be a unified voice. How does one 
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argue that people of color are not a monolith but also recognize that the voices of people 

of color must enter this discussion in an honest and forthright way in order to be 

understood?. This tension has been partially relieved by some of the critical race theorists 

branching off into related yet specialized groups such as Latino Critical (Latcrit) or Asian 

Crit. These scholars also include critiques of immigration and language policies. 

However, this has only partly resolved the issue. Many critical race theorists have 

intersecting identities that come to bear on their experiences as well. While critical race 

theory attempts to theorize the racial elements, issues of gender and sexual orientation are 

unaddressed, so Queer Crit was created as well (Delgado & Stefancic, 2001).   Still 

individual experience cannot necessarily be generalized. Critical race theorists would 

suggest that people of color document enough of their stories so that there can be themes 

identified and claims made.   

 

The Intersection/Collision of Critical Race Theory and Social Capital Theory 

 

By definition, social capital theory assumes that while all social capital may not be equal, 

there is a possibility that with consistent effort, children, adults, professionals, and lay 

people may be able to work together and accomplish collective goals. Critical race theory 

has an emphasis on collective action and self-determination as well but it assumes that 

racial barriers are insurmountable.  Social capital theory is helpful in articulating why 

people may be willing to take chances with their children‟s education by enrolling them 

in charter schools and school vouchers. If the parents and students feel that they are a part 

of the outcome, the process then becomes more valuable than the product. Critical race 
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theory is useful in understanding the proclivities of communities of color to make this 

choice more frequently than their white counterparts. The tradition of self-help among 

people of color in this country is partially born out of restriction from mainstream entities 

but it is also a recognition that culture is important for children to embrace and know 

from early ages. Therefore, some charter schools have culturally-centered leanings, 

which appeals to parental desire that children know their culture, and additionally, is in 

keeping with traditions of self education that have been the case since this country‟s 

inception (Watkins, 2001; Williams, 2005) 

The relationship among parents, communities, and schools has experienced near 

crisis levels of failing confidence. Instead of being encouraged to do one‟s best, children 

and parents are being threatened that if students do not do well on standardized tests, their 

schools may be phased out or their entire staffs may go away. Balancing the standards of 

the country with the needs of the community has been a difficult task to accomplish. 

Social capital theory and critical race theory help to articulate what is happening with 

schools, students, and families. In places where students and parents feel that they have a 

large store of social capital, their involvement, input, efforts, and ideas are put into use. 

Where they are not, schools suffer. In places where racial discrimination and lack of 

fairness have been the order of the day, parents of color and administrators have 

attempted to create emotionally and intellectually safe places for their children to be. 

However without adequate support, these institutions sometimes fall into disarray or go 

defunct completely.  The creation and proliferation of charter schools since the early 90s 

has given ample opportunity to see both social capital theory and critical race theory 

enacted. With this information, urban educators, even if they disagree with the concept of 
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charter schools, can be clearer about why parents opt to take chances on charter schools 

and other forms of school choice.  

 

Theoretical Summation 

 

The ways that I see the intersection between critical race theory in education, social 

capital theory, and African-centered worldview can be expressed that The Catto Freedom 

Schools Program has happened as a result of the critical race theory in education response 

to the field of education for children of African descent. Parents and teachers who no 

longer think that their neighborhood schools can or will do enough to help their children 

be educated find themselves looking for options that will augment the educational 

outcomes of children of African descent. Critical race theory in education helps one to 

understand the context of the study. Social Capital Theory helps to understand the ways 

that CFSP has derived its longevity and effectiveness. Through relationships that were 

formed internally and externally, the program has been able to continue its journey even 

through trying circumstances. Though the program has struggled to maintain itself, at 

many junctures, its relationships to others have helped it to survive and thrive. At the core 

of that social capital is an African worldview that defines the nature of those 

relationships. African worldview gives the substance of those relationships‟ contours and 

definition.  Figure 1 depicts this relationship.  
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Figure 1. Theoretical Considerations 

 

The Charter Schools Debate - The Harlem Example 

 

In this section, I discuss the ways in which the popularity of charter schools in the 

past decades has created a perfect storm wherein critical race theory in education, social 

capital theory, and African-centered worldview are at play. This section is not an 

exhaustive treatment but a representative one. There are many articles about charter 

schools, but this section is designed to outline the major arguments that are being batted 

around with regard to charter schools. In the past decade, charter schools have been both 

congratulated and jeered at as the panacea and poison of the school reform agenda, 

depending on to whom you are talking. In a New York Times article titled “The Push-

Back on Charter Schools,” (2010), five scholars and charter school leaders weighed in on 
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the topic. Among the arguments are Geoffrey Canada‟s exhortations to charter school 

critics who scapegoat charter schools for the failures of the educational system. He 

indicated that he had watched many generations of Black and Brown children ultimately 

fail in public school prior to the charter schools that his organization, The Harlem 

Children‟s Zone, runs were even conceived. He also pointed to the fact that the 

population in charter schools in Philadelphia is a very small number compared with the 

number of children that attend public schools. He highlighted the fact that private 

donations come from people who are not just interested in supporting schools but in 

supporting innovative ideas, and if the public schools cannot make that claim, then they 

would not be eligible for the funds (Canada, 2010).  

Richard Kahlenberg (2010) laments the absence of the teacher‟s voice in many 

charter schools. He offers as evidence the lack of union representation and a turnover rate 

that exceeds that of traditional public schools. Henig and Huerta (2010) discuss the 

economics of charter schools and the way that tightening budgets are fueling the debate 

even more. They illustrate how with a smaller amount of resources at the disposal of 

school districts, the charter school leaders, whom they refer to as “educational outsiders,” 

and public officials end up being the targets of public ire.  

Michael Goldstein, founder of Match Charter Public School in Boston illustrates 

using the Boston example in a discussion of Harlem charter schools. He pointed out the 

many ways that critics attempted to discredit his and other charter schools, claiming that 

they would lead to a resegregation and a catering to well-to-do families. Both predictions 

did not come to pass and yet more criticisms arose, and he predicted the same for the 

charter schools in Harlem (Goldstein, 2010).  
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Some articles that explore charter schools argue that the expectations are very 

high without much substance to support it (Wells Slayton & Scott, 2002; Wells et al., 

1999).  Payne and Knowles (2009) reframe the debate not as a yes or no conversation but 

more of a „which‟ and „how‟ conversation. They articulate the ways that charter schools 

have a lot of potential to influence new best practices in education. They praise their 

efforts to build excitement and community around their schools. They also caution 

everyone from thinking that charter schools are the only answer because they are unable 

to accommodate the majority of students. Also, Many top students and their involved 

parents are leaving traditional public schools in favor of charter schools and many charter 

schools find ways of pushing out lower-performing children (Payne & Knowles, 2009).  

As part of his administration‟s commitment to education, President Obama has 

expressed his desire to see what educational innovators might be able to do if given 

enough support and oversight. Secretary of Education Arne Duncan, who is a strong 

proponent of charter schools, recognizes the challenges and advises charters to tighten 

their standards in order to remain viable. Heavy incentives, by way of Race to the Top 

grants for states that experience marked turn around and merit pay for excellent teachers, 

are ways that Secretary Duncan and the Obama administration hope to influence positive 

change (Maxwell, 2009). 

 Wells et al. (1999) confronted the fact that even the proponents of charter schools 

have vastly divergent reasons for being supportive of the movement. On one end of the 

spectrum, they found policy makers that support charter schools because they see them as 

a step toward the total end of public schooling. At another point in the continuum some 

advocates think that charter schools are the last hope for publicly funded schools, as 
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parents have been open to voucher programs and other programs to remove their children 

from the public system. Yet another point in the continuum argues that charter schools 

are a part of a revitalization effort to compete with public schools and force them to be 

more innovative (Wells et al., 1999).  Wherever a person stands on this continuum or if in 

opposition to them all, charter schools have been a lightning rod that has mobilized many 

groups of people in efforts to shape schools.  

  

Chain Mentorship 

 

Chain mentorship as a strategy is not as yet a widely used approach in education. 

Welty (2000) discusses this construct in a technological program wherein high school 

students mentor middle school students. Andrews (2001) noted it as a strategy that is 

being used in higher education to help students in a business program to find success by 

using the wisdom of students just older than they are. They too are tasked with providing 

the same service to students that come into the program later. Most recently, Olson 

(2008) saw this construct in action in the realm of music teaching with high school 

students and middle school students. All agree that this construct has the potential of 

bolstering their respective fields. In this study, chain mentorship is defined as having two 

distinct activities, both of which are described as very important for the former Junior 

Servant Leaders:  Look Up and Step Up. Students described how important it was for 

them to be able to look up to someone that is not only older but just slightly older. 

Similarly, when they were engaging their work with the younger students, they 

recognized their ages were powerful for their demonstrative capabilities. In this construct, 
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the presence of social capital and African-centered worldview is evident in its emphasis 

on the strength being in the relationship and in that relationship being familial. 

 

Conclusion 

In this chapter, I described the freedom schools of the past and present, articulated the 

theoretical considerations for this study and outlined the current context in which this 

study is taking place. The literature revealed a long history of freedom-seeking and 

culture-restoring institutions. I began to reveal the complexities and usefulness of the 

theoretical considerations for this study and I presented the pros and cons of the 

proliferation of charter schools. In Chapter 3, I will discuss the methods that I used to 

collect and analyze the data for this study. 
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CHAPTER 3 

METHODS 

Overview 

 

The goal of this study is to create a definition of the Catto Freedom Schools Way and 

apply that understanding to the Hamer-Still Freedom Charter School. Toward that end, 

my research questions are: 

1. What is the Catto Freedom Schools Way of cultivating Servant Leadership in 

young people of African descent?   

a. What are the features that were most useful? 

b. What are the features that were least useful? 

2. Is the Hamer-Still Freedom Charter School functioning in the Catto Freedom 

Schools Program Way? If so, how?  If not, why not? 

The first question was investigated through focus groups and interviews with former 

Junior Servant Leaders who are now adults and through participant observation of 

Training. The second question was considered through my participant observation as a 

part of my role as the Servant Leadership Coordinator for Hamer-Still Freedom Charter 

School. Table 2 further details the research questions and the methods used to answer 

analyze them.  
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Table 2. 

Research Questions & Methods 

 

Research Questions Data Collection Methods Data Analysis Methods 

The research questions for 

this study are: 

What is the Catto Freedom 

Schools Way of cultivating 

Servant Leadership in 

young people of African 

descent?   

 What are the features 

that were most useful? 

 What are the features 

that were least useful? 

Focus Groups with Former 

Junior Servant Leaders 

Interviews with Former 

Junior Servant Leaders 

Participant Observation  

Field Notes 

In Vivo Coding 

Member Checks 

 

Is the Hamer-Still Freedom 

Charter School functioning 

in the Catto Freedom 

Schools Program Way? If 

so, how? If not, why not? 

 

Participant Observations of 

HSFCS Training and 

Classes 

Non-Participant 

Observations  

Class Assignments 

Surveys 

Field Notes 

In Vivo Coding 

Textual Analysis 

Member Checks 

 

 

The answer to the first research question was explored through several avenues. 

Participant observation was conducted during the 2010 Catto Freedom Schools Program 

Training of 220 Junior Servant Leaders, 130 Servant Leader Interns and 60 Senior Staff 

people and Trainers. I also convened two focus groups of Former Junior Servant Leaders 

with the goal of developing an interview protocol. Then, I used that protocol to interview 

adults who had served as Junior Servant Leaders when they were teenagers. The 

interview participants for this phase of the work were a convenience sample obtained 

through an online survey instrument. That survey was designed to get a glimpse into their 

experience and provide up-to-date contact information. All of the interviews were 
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transcribed and coded using ATLAS.ti. In addition, I transcribed my field notes and they 

were added to the hermeneutic unit for coding as well. 

 

Qualitative Rationale 

 

For my entire career in nonprofit organizations, I have been interested in ways to 

make educational spaces more inviting and effective. I have spent eleven years doing that 

through the Catto Freedom Schools Program. I have seen the Catto Freedom Schools 

Program grow, contract, and change over time. When I set out to engage in this study, I 

concluded that it was not likely that I could achieve complete detachment or objectivity 

from this work. I have seen a lot of young people come into the program and graduate or 

leave. I have heard from many of them, most of whom are doing well, and anecdotally, 

they attribute part of their success to their time spent in Catto Freedom Schools Program. 

Much of the conversation among veterans of Catto Freedom Schools Program has been 

positive, but when the conversation turns to why it is so, the responses are often quite 

nebulous. “You just have to experience it,” or “I can‟t explain it; it‟s just the Freedom 

Schools Way!” is commonly repeated instead. One of the architects of the Catto Freedom 

Schools Program stated that the program has definitely been making “magic” but it is 

important to understand and communicate “the nature of that magic” and that is the aim 

of this study. Through this study, it was my desire to deeply delve into precisely what has 

happened for some of the young people who have gone through the Catto Freedom 

Schools Program, and in so doing, create a roadmap for how to construct a comparable 

school-based educational experience.  



 

59 

 

I was very purposeful about my research question and my choice of methods. I 

knew I had to choose a method that would allow me to highlight and liberally utilize the 

voices of those who were being studied. Their interpretations and not mine needed to be 

foregrounded. While I attempted to stay true to the preponderance of the data that 

suggested that the experience had been a net positive for them, I also attempted to 

provide a balanced view by offering contrary evidence as well. 

In terms of my position, I consider myself to be an insider in some respects, in 

that I grew up economically disadvantaged yet was educationally encouraged like most of 

the students at the Catto Freedom Schools Program and Hamer-Still Freedom Charter 

School. I am Black
7
, which is the predominant racial group enrolled in the school. I feel 

that in many ways, my college classroom education was about half of my educational 

experience. My involvement with organizations and people that challenged my way of 

thinking was the other half. I have often felt that high school did not prepare me for these 

aspects at all. In order to succeed in college I found myself spending the first full year 

painfully becoming acclimated to what was expected of me, but I felt that those 

expectations and skills could have been catalyzed earlier, and they had been for some of 

my classmates from more organized school districts. I was also fortunate in that I did 

have relationships with professors and extracurricular activities that generated social 

capital for me.  I also felt strongly that some of my high school classmates who did not 

do well in college might have been helped by having built strong social capital as well.  

                                                           
7
 I personally use the identifier “Black” as a term of solidarity. Though I am described as African American 

because I am of African descent and I was born in America, that term feels isolating to me. I am part of the 

African Diaspora that has reached into every continent and by identifying as “Black” I am taking the stance 

that those who were involved in the Black Power Movement took. I am asserting that “Black is beautiful” 

regardless of what language we speak or continent on which we reside (Norment, 2001).  
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I have been a part of the Catto Freedom Schools Program since 1998, which was 

its third summer in existence. I, too, am originally from Newark and East Orange, New 

Jersey, but I have lived in Philadelphia since 1995.  Lastly, I too am a student and teacher 

as the Junior Servant Leaders are apprenticed to be.  

In other ways, I am an outsider. I was 37 years old at the time of my data 

collection and I am the second oldest person in the upper school building, which makes 

me an outsider to both the students and most of the faculty of the upper school. I am also 

an outsider in that my family is presently financially secure, which is not the case for 

many of Hamer-Still‟s students. Specifically, I have lived in most of the areas where the 

Philadelphia Freedom Schools have been located, including North Philadelphia, 

Southwest Philadelphia, University City, and Germantown. Lastly, though both programs 

have a college preparation mission, I have a master‟s degree and am pursuing a PhD, 

which puts me in the outsider category as well. Most of the faculty members have 

master‟s degrees, but only one other person in the school has pursued a PhD and that is 

the CEO and Founder. While several of the parents have pursued certifications for child 

care and home health aides, a very small percentage of the parents of the Catto Freedom 

Schools Program and Hamer-Still Freedom Charter School students have college degrees. 

For these reasons, I chose to utilize a phenomenological research design 

(Cresswell, 2007, 2008). I wanted to understand the process of cultivating Servant 

Leadership from the perspective of former Junior Servant Leaders who participated in the 

Catto Freedom Schools Program. While I had worked with the program for years, I had 

come to it as an adult. This study informs strategies of enculturation and instruction for 

the Servant Leader Scholars of the Hamer-Still Freedom Charter School from the 
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perspective of someone who had experienced the program as a teenager. A variety of 

methods were used to collect data, including participant observation, focus groups, 

interviews, non-participant observations, surveys, and textual analysis. Each segment of 

the research provided information about the workings of the Catto Freedom Schools 

Program. This form of research also piques the social worker in me that recognizes and 

responds to social problems as well. 

The settings for this research are the Catto Freedom Schools Program and the 

Hamer-Still Freedom Charter School. The primary sources of data were interview 

transcripts, field notes, video footage, class assignments, and survey results. I spent a lot 

of time striving to understand the context in which the phenomena occurred. In analyzing 

these data, I used inductive reasoning. The surveys and interview protocols paid 

particular attention not only to what happened, but what meaning the study participants 

assign to what happened. With regard to the recruitment for this study, I made the 

opportunity available and those who felt that they had an experience to share volunteered 

(Cresswell, 2008, 2007). 

 

Data Collection Procedures 

 

Data collection took place in the spring, summer and fall of 2010. Some data collection 

and bulk of the data analysis took place in and the winter and spring of 2011. In the 

spring, the preliminary focus group protocol was authored. Contacts were also made for 

the interviews. In the summer, the focus groups and interviews were conducted.  On 

Fridays, I gathered all of my field notes and recordings and began to code them and 
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organize them in a way that helped with analyzing them later. At the end of the summer, 

the Orientation and Training for Hamer-Still Freedom Charter School took place and the 

class began. The class came to an end in the winter of 2011. Audio and video recordings 

as well as field notes were taken for the focus groups, observations and interviews. 

Videotape helped especially with the observations of classrooms as much of what is 

communicated is nonverbal. All of the identities of those interviewed are being kept 

confidential as well as the identities of the institutions.  

 This study utilized interviews of adults who served as high school-aged classroom 

assistants also known as Former Junior Servant Leaders as a point of departure to inform 

those essential features that contributed to and detracted from the Catto Freedom Schools 

Program Way. Interviews of the architects of the program provided key information 

about the intentions, history, and structure of the Catto Freedom Schools Program. As 

part of my data gathering, I attended and observed the 2010 Catto Freedom Schools 

Program Senior Staff Training and Family Training. These two events are used to prepare 

the senior staff and site staff of the Catto Freedom Schools Program summer program. I 

conducted 50 hours of participant observation of the 2010 Training, which is an eight-day 

experience that took place at a university campus in the mid-Atlantic region. In Summer 

2010, the Senior Staff Training consisted of 60 people and the Family Training hosted 

just over 400 people total, including 220 Junior Servant Leaders and 130 Servant Leader 

Interns. In analyzing these data, themes emerged that were then incorporated into the data 

analysis (Cresswell, 2008).  

With this information, I planned and taught 160 45-minute classes on Servant 

Leadership over the course of 20 weeks in the first half of the 2010–2011 school year. I 
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completed a weekly reflection that took into account what was planned, what actually 

took place, what the significance of each week was and the suggestions for future classes 

(Eyler & Giles, 1999; Evans, 2007). I also conducted 20 hours of non-participant 

observation of the other classes at Hamer-Still Upper School and interviewed Facilitators 

and Students also known as Servant Leader Scholars in Hamer-Still Freedom Charter 

School Upper School to explore the themes that were identified in my former Junior 

Servant Leader interviews. Lastly, primary documents from the school including the 

institution‟s Charter School Application, policy manual, surveys, and assignments from 

the students help to round out the data sources.  

In using phenomenological research design, I was able to gather and analyze 

information on an ongoing basis utilizing reflexive habits.  This allowed me to articulate 

the ways that Catto Freedom Schools Program and now Hamer-Still Freedom Charter 

School are utilizing liberatory education (Friere, 1970), service learning (Claus & Ogden, 

2001; Wade, 1997;  Eyler & Giles, 1999), African-centered education (King, 1993; 

Shujaa, et al., 1994), social activism (Kaba et al., 2010; Children‟s Defense Fund 

Freedom Schools Program, 2006), intergenerational leadership (Christens, et al., 2011, 

Loder-Jackson, 2011), combined with academic rigor as a form of school design.  

 

Research Participants 

 

There are a variety of participants in this study that help to illuminate various aspects of 

the program and school. In 2008, I completed a pilot study wherein I interviewed 

CattoFreedom Schools Program Administrators and Architects as a part of a pilot study. 
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Those interviews informed the history and intentions behind the establishment of the 

Catto Freedom Schools Program. For the data collection of the primary study, I 

interviewed Former Junior Servant Leaders who are now adults. Their responses help to 

tell the story from the standpoint of having been in the program and experienced what the 

architects intended. Freshmen and sophomore students, also known as Servant Leader 

Scholars, at Hamer-Still Freedom Charter School are the primary recipients of the 

information and knowledge that was gained from the former Junior Servant Leaders. The 

classrooms that were taught by upper school Facilitators (high school teachers) were also 

included. I also interviewed the Hamer-Still Freedom Charter School CEO and Founder 

again to help to illuminate the intricacies of Hamer-Still Freedom Charter School. These 

participants, ages 14 through 70, inform the work at different junctures.  

As regards Hamer-Still Freedom Charter School, I analyzed the school design 

utilizing data contained in its charter school application, I observed classrooms in the 

school and I designed and taught the Servant Leadership class. I observed classes during 

the first semester of the school year (10 weeks) and took field notes on what I saw and 

heard. In the second semester, I videotaped and audiotaped one period of each of their 

English, Mathematics, History, and Science classes in the school. I used my field notes 

from these observations as well as videotape analysis to explain what I observed. With 

these observations, I was looking for elements of the Hamer-Still Freedom Charter 

School‟s school design as well as aspects of the Catto Freedom Schools Program Way.  I 

also composed a weekly plan and a weekly reflection before and after each week of class.  

In so doing, I engaged in a reflective practice. It is in these memos or reflections that 
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intricacies of going from one type of institution and translating key aspects into another 

type of institution came to light.    

My next point of contact with the former Junior Servant Leaders was through a 

link on the Catto Freedom Schools Program and Hamer-Still Freedom Charter School‟s 

facebook pages. The Catto Freedom Schools Program has had a blog and a facebook 

page since 2006 which present participants and alumni frequent. I created a survey (see 

the appendices) utilizing the Survey Monkey website (www.surveymonkey.org) and I 

posted a link to it on the Facebook pages of the Catto Freedom Schools Program and 

Hamer-Still Freedom Charter School. There were 36 completed surveys. At the end of 

the surveys, there was an option for those who wanted to be interviewed to provide their 

contact information.  

I convened two focus groups of former Junior Servant Leaders. I had invited five 

participants to each of the focus groups but scheduling conflicts resulted in one group 

having three participants and the other having two participants. Those who could not 

make the focus groups were individually interviewed. The objective of the focus groups 

was to produce a protocol for the individual interviews. With the focus group questions, I 

attempted to tease out the elements of the program and people‟s experiences that were 

truly salient such that would help to make the most of the individual interviews. Though 

the attendance was not what I had hoped, the responses were very rich and deep. The 

time that I spent even after I stopped recording was valuable in ordering those things that 

were most important from the standpoint of the Former Junior Servant Leaders.    

For the purposes of this study, a former Junior Servant Leader is someone whose 

last season as a Junior Servant Leader was at least four years ago. At the time that this 

http://www.surveymonkey.org/
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study was undertaken, their last season as a Junior Servant Leader could be no later than 

the summer of 2006. Thirty-five people volunteered to be interviewed initially. Of that 

group, five became focus group participants and eighteen were interviewed individually. 

There were thirteen (13) women and ten (10) men. There were ten (10) respondents that 

were a part of the inaugural group of Junior Servant Leaders (Summer 1999–Summer 

2002), and thirteen (13) respondents were a part of the second group of JSLs (Fall 2002–

Summer 2006).  

 The former Junior Servant Leaders in this study are 19–27 years old. Some are 

matriculating through college, attending technical schools and/or working. Though the 

Catto Freedom Schools Program has averaged a ratio of two to one (2:1) female to male 

participation, I attempted to recruit an even distribution of males and females. Part of 

strong school design for the Black community must pay particular attention to the rates of 

failure that Black males experience disproportionately to their female counterparts. Data 

suggest that young Black men are the most at risk for overincarceration (Cohen, 2007; 

Sickmund, 2009) and undereducation (Cohen, 2007; US Department of Education, 2009) 

and are the least likely to be elementary school teachers (Carrington & McPhee, 2008; 

Lingard & Douglas, 2004).  By including the perspectives of young Black men, this study 

suggests what might be helpful in getting more Black men to pursue education and even 

teaching as a vocation more seriously and in so doing, perhaps helping the next 

generation of Black boys and men in the educational setting (Davis & Jordan, 1994; 

Davis, 2006); Dixson & Rouseau, 2006). Therefore, I found it critical to incorporate a 

larger percentage of male voices than is reflected in the organization‟s typical 

demographics. 
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 Other participants in this study include the Servant Leader Scholars (high school 

students) of the Hamer-Still Freedom Charter School student body, which numbered 100 

in the 2010–11 School year. There were a total of 100 Servant Leader Scholars enrolled 

at Hamer-Still with slightly more males than females (56:44). There were two classes of 

sophomores and two classes of freshmen. Twenty-four freshman and twenty-five 

sophomore Servant Leader Scholars were enrolled in my Servant Leadership course in 

semesters one and two of the 2010–11 school year.  The Servant Leader Scholars are high 

school students whose parents registered them and were selected by way of lottery to 

attend Hamer-Still Freedom Charter School. Hamer-Still Freedom Charter School is the 

first K-12 freedom public school. Most of the students are African American, but one- 

fifth are Latino, African Caribbean, and African. Approximately 80% qualify for free and 

reduced lunch at school. Their educational experiences vary from being one among many 

in large neighborhood schools to being in smaller charter schools and advanced 

placement environments. Many are attracted to Hamer-Still because it is smaller than 

most high schools in Philadelphia and has a strong commitment to safety. Some are 

attracted because of the African-centered pedagogy, but these are in the minority.  

The upper school teachers, also known as Teaching and Learning Facilitators or 

Facilitators , were participants in this study as well. I observed their classes and recorded 

their thoughts and opinions about the school. There are four (4) major class Facilitators, a 

dean, an assistant dean, a Special Education Facilitator, and two Instructional Support 

Specialists (ISSs) in the upper school. Six school personnel are women, including 

Facilitators from three of the four major classes, the Assistant Dean, and the Servant 

Leadership Coordinator. Five of these are men, including one Facilitator, the Dean, the 



 

68 

 

Special Education Facilitator, and two ISSs. Five of them had worked with the Catto 

Freedom Schools Program previously. One had had experience with working with other 

Freedom Schools around the country. The other five had had experience working in 

African-centered Schools.  

I observed the Freshman Servant Leaders while they were in their classrooms 

learning from their Facilitators. I videotaped class sessions and analyzed the interactions 

that occurred therein. I also got feedback from the Facilitators about the work that they 

are doing and the ways that it intersects with, adds to, and extends the work of the Catto 

Freedom Schools Program. I also discussed the ways that Hamer-Still had yet to manifest 

aspects of the Catto Freedom Schools Program Way.  

Utilizing data gathered from the former Junior Servant Leaders and the first year 

of Hamer-Still Freedom Charter School, I incorporated those lessons into the orientation 

and the first two cohorts of Servant Leadership I and Servant Leadership II at Hamer-Still 

Freedom Charter School. Specifically, the goal was to develop a system of enculturation 

that employed the best practices of what was gleaned from the surveys, focus groups, 

interviews, and observations. As a result, the training included experiential learning, 

teambuilding, classroom responsibilities, and historical readings. The cohorts of Servant 

Leadership I and II were comprised of freshmen and sophomores of Hamer-Still Freedom 

Charter School.  There were 20 weeks of class with four classes in each week.
8
 At the 

end of class, in addition to my assessment of the class, I asked for individual as well as 

small group feedback from the youth. I used their written assignments to reveal their 

thoughts and feelings on the class as well.  

                                                           
8
 Some weeks had holidays that sometimes shortened the week. 
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In my capacity as the Servant Leadership Coordinator, it was my duty to teach 

Servant Leadership to both classes four times a week. After developing the class, I taught 

it and I did a weekly reflection of each class for the 20 weeks. I chose a method of 

reflective practice known in social work as process recording (Harrison, 2009). A version 

that is common in the field of service learning is “What? So what?  Now What?” (Eyler 

& Giles, 1999). This method of reflection allows the researcher to separate what 

happened from the significance of the happening and from the influence on future 

practice.  In the first section, I shared the facts of the week. What were the objectives, 

activities and assignments that I planned?  In the “So What” section, I shared how what I 

did was received, rejected, and/or reorganized by the Servant Leader Scholars. This 

section also included new perspectives that came to light, ways in which the week may 

not have gone as planned as well as breakthroughs. In the “Now What” section, I 

articulated what I learned from that experience and what I intended to incorporate from 

that lesson so as to maximize the learning the next time.  I also taught the Servant Leader 

Scholars this method of reflection and they too employed it throughout the class. I use 

textual analysis of their written assignments to aid in this exploration as well.  

I knew that the methods that I chose needed to fit my positionality as an insider in 

this organization and I knew that I wanted for my study to be one that would help Hamer-

Still Freedom Charter School to further manifest what the Founding Coalition had 

imagined. Participant Observation (Cresswell, 2008) helps me to position myself as a 

researcher and as the Servant Leadership Coordinator. From the beginning, I introduced 

myself to parents and students as both a school administrator as well as a doctoral student 

studying the school. When I was to begin my nonparticipant observations in classrooms, I 
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reminded parents that I would be observing with the use of video camera and audiotape 

and gave parents an opportunity to opt out. No parents did, butFour (4) Servant Leader 

Scholars….  

In engaging this form of research, I am honoring the ways that the work in the 

Catto Freedom Schools Program and Hamer-Still Freedom Charter School is unique and 

is ever evolving.  It is also a method that is compatible with the entities that are being 

studied because every day the Catto Freedom Schools Program engages in a process that 

it calls Debrief and Hamer-Still Freedom Charter School engages in Family Meeting on a 

weekly basis during the school year. Debrief is a time when all parties gather to discuss 

what has occurred, including the strong parts and the weak parts, and ways of moving 

forward that help the organization become stronger. Family Meetings are similar in 

nature but logistics generally is the primary focus. Participant Observation helped me to 

wed the empirical to the practical in ways that helped it to remain relevant, dynamic, and 

instructive (Cresswell, 2008).  

Participant Observation is also consistent with the African-centered paradigm that 

includes the insistence that the theoretical be connected to the concept of Ujima or 

“collective work and responsibility”
9
 and Kuumba or “creativity”

10
 (Karenga, 1967). The 

two concepts are principles in the Nguzo Nane. The Hamer-Still Freedom Charter School 

is partially based on the Nguzo Nane, which are the seven principles of Kwanzaa (Nguzo 

Saba) plus one. Nguzo means principles and Nane means eight, saba means seven. See 

the appendices for the full list of principles. The Nguzo Nane helps to underscore how 

                                                           
9
 “To build and maintain our community together and to make our brothers‟ and sisters‟ problems our 

problems and to solve them together” (Karenga, 1967). 
10

 “To always do as much as we can in the way that we can in order to leave our community more beautiful 

and beneficial than when we inherited it” (Karenga, 1967). 
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important it is for communities of African descent to keep the holism that is a part of the 

African-centered paradigm. Research is not for the purpose of having superfluous 

knowledge. It is for the purpose of making everyone‟s lives better, more liberated, more 

connected, and more effective. This method is also consistent with critical race theory‟s 

imperative that people of color must tell their stories.  
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Data Analysis Procedures 

All of the interviews and field notes were transcribed and analyzed using 

ATLAS.ti.  I began with a list of theoretically connected codes, but when that did not 

yield the explanatory power that was necessary I switched to a more inductive style of in 

vivo coding where I allowed the data to speak to me (Cresswell, 2008) and noted the 

places where certain phrases and terminology recurred. Please see Appendices to see the 

evolution of my code taxonomies.  

   While listening to the interviews and cleaning the transcripts, I noted the subject 

matter of each quote.  I listed all of these field notes in code form. When I was done, I 

had 102 codes that I sorted into seven families. These families were People, Activities, 

Atmosphere, Subject Matter, Future Goals Influenced by Catto Freedom School, 

Challenges to Success of the Catto Freedom Schools Program and Implications for 

Hamer-Still Freedom Charter School. The numbers that follow the code families are the 

number of codes that exist in that family. The numbers that follow the codes are the 

number of times that the code was used to label a quote in the data. The hermeneutic unit 

consisted of twenty four Primary Documents, including 21 individual interview 

transcripts, two focus group transcripts, and a 168 single spaced pages of field notes.  I 

read and listened to the interviews again and used an open coding strategy on each 

paragraph of each response that the participants stated (Cresswell, 2008).  I then created 

an output that listed the code families with the number of times the code was used. I then 

used the most prevalent codes to reorganize my codes into new families and created a 

more selective coding strategy (Trochim, 2006). The codes with the highest occurrences 

were made primary and all of the other codes were reanalyzed to see if their quotes could 
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be helpful in further illuminating the code. Codes and quotes were analyzed to see if they 

connected in the new coding system. I reread the quotes to ensure accurate coding.  The 

four families with the highest number of quotations were explored more deeply. 

Ultimately, these four codes became two and the others were tabled for future analysis. In 

Chapter 5 I provide details regarding the codes that emerged. Table 3 presents a summary 

of the codes 
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Table 3.  

Code Families and Meanings 

 

CODE FAMILY MEANING 

People The various roles that are present in CFSP 

Activities Participant discussed what was done 

Atmosphere Participant discussed what was felt 

Subject Matter Topics that arose 

Future Goals Influenced by Catto Freedom 

School 

Participant discussed whether or not CFSP 

had an impact on future choices 

Challenges to Success of Catto Freedom 

Schools Program 

Participant expressed areas of caution that 

should be heeded 

Implications for Hamer-Still Freedom 

Charter School 

Usually notes in my field notes that made 

suggestions about how the next phase of 

the work in HSFCS should proceed 

      

Methods Summary 

In this chapter, I have reviewed my methods for collecting and analyzing the data 

for this study. Chapter 4 presents the findings of a pilot study that I undertook to explore 

the origins of the Catto Freedom Schools Program from the perspective of the architects 

and administrators of the program. The beginnings of the Catto Freedom Schools 

Program Way, including learning about Black history and culture and chain mentorship, 

can begin to be seen in this chapter. Chapter 5 delves more deeply into the CFSP Way 

from the perspective of the former Junior Servant Leaders and Chapter 6 is an exploration 

about how it is and is not manifesting in the charter school. Chapter 7 concludes this 

study including some recommendation for future directions for the school and further 

research. 



 

75 

 

CHAPTER 4 

 

PILOT STUDY 

THE HISTORY AND STRUCTURE OF CATTO FREEDOM SCHOOLS PROGRAM 

 

Introduction 

 

Because there is very little that was published about the Catto Freedom Schools 

Program, I think that it is necessary to get a clearer vision about the program‟s origins to 

establish a reason for its existence as well as to describe the circumstances that brought it 

to fruition. This chapter is the result of a pilot study that I conducted in 2008. In this 

chapter, I explore the history and structure of the Catto Freedom Schools Program. I 

conducted seven interviews of the School District Administration, Catto Freedom 

Schools Program Architects, and original Junior Servant Leaders.  I utilized newspaper 

data, archival data, and secondary sources to tell this story. I also talked with some of the 

first Junior Servant Leaders to delineate the program‟s origins and aims. Through these 

interviews, an account took shape about the connection of multiple generations, 

community based power, institutionally based power, and the historical intersection that 

was necessary in order to produce the Catto Freedom Schools Program. This chapter 

seeks to lay the ideological groundwork for the Catto Freedom Schools Program and 

establish an origin that helps to illuminate the context of the current study. I am including 

this in the present study partially in keeping with the critical race theory imperative to tell 

the stories of people of color that are anti-hegemonic and centered in the experience of 

Black people.  
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Origins of the Catto Freedom Schools Program 

 

In 1999, the Catto Freedom Schools Program devised and implemented a summer 

educational plan called the Junior Leader Initiative. This program grew and contracted 

over time as it went through many changes from an appendage of the School District to a 

community  based program. The story of the Catto Freedom Schools Program is a 

journey influenced by Black struggles for equal rights in the 1960s.  Despite its liberatory 

bent that did not prize high stakes testing as a valid measure of success, it managed to 

survive and thrive through the school accountability movement that was intensified under 

President George W. Bush and the Leave No Child Behind legislation. Though it never 

professed to affect test scores and the like, Catto Freedom Schools Program found 

innovative ways to maintain and sustain itself.  I argue that despite the widespread belief 

that young Black and Brown people ceased to care about their education and their 

communities, the story of the Catto Freedom Schools Program tells a markedly different 

narrative. Further, it was this passion and stores of social capital that helped it to sustain 

and move to the step of becoming a charter school.   

 From the standpoint of the general public, the Catto Freedom Schools Program 

was a response to the desire for families of African descent to have a no cost, high 

quality, physically and emotionally safe learning environment for their children during 

the summer. In this section, I consider the origins of the Junior Servant Leader Program 

in the context of the school accountability movement as well as within the growth and 

development of charter schools in Philadelphia. This background information helps to 
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contextualize Chapter 5 and Chapter 6, especially as it regards the Catto Freedom 

Schools Program giving rise to the Hamer-Still Freedom Charter School. 

 The Junior Servant Leader component of the Catto Freedom Schools Program is 

an example of urban education practices that attempted to forge a symbiosis between the 

role of student and teacher. With a high emphasis on Service Learning, the School 

District took on the task of creating the Junior Servant Leader Initiative as a way of 

improving citizenship and advancing learning in an immediately applicable way for high 

school students. Previous to this component in the Freedom Schools in Philadelphia, 

college students were responsible for teaching elementary and middle school children 

alone. With the addition of the Junior Servant Leaders, all of the major youth age groups 

were engaged in an intergenerational network.   This network called chain mentorship 

(Andrews, 2001; Olson, 2008; Welty, 2000) is a recurrent theme in the interviews that I 

conducted with former Junior Servant Leaders. Some of them began in Freedom Schools 

as Scholars or as the Elementary School Students who are the primary recipients of the 

program. Some of them began as Junior Servant Leaders. Ultimately though, they all 

appreciated the fact that there were people of all ages in the Catto Freedom Schools 

Program fulfilling roles in a variety of ways. They liked that they could see themselves 

growing through the different experiences at different ages and the fact that at every 

stage, there was someone to look up to and someone who would look up to you 

(Sumayah Nuruddin personal interview, 2008; Kwabena Benton, personal interview, 

2008; Fatima Franks, personal interview, 2010; Gerri Franks, personal interview, 2010). 
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While it was a part of the initial design, the Catto Freedom Schools Program could not 

select the most academically strong students, as many of these students did not meet the 

standard of low income, which their funding through the Workforce Investment Act 

dictated. Instead, the Catto Freedom Schools Program worked with youth from all 

schools, both those who were academically achieving excellent grades to students who 

were barely passing. With a high emphasis on service learning, the School District 

created the Junior Leader Initiative (later called the Junior Servant Leader Program) as a 

way of improving citizenship and advancing learning in an immediately applicable way 

for high school students. In the hands of community based educators, these lessons 

morphed into lessons pertaining to self-identity that led to a sense of allegiance to an 

education for the empowerment of the predominantly Black community. The institution 

was a partnership between the School District, the entity primarily responsible for 

educating youth, and community-based organizations that partially existed to support the 

education that was being provided. The Junior Servant Leader component of the program 

was created to make a hybrid teacher/scholar by placing teenagers in the role of student 

and teacher within the Catto Freedom Schools Program framework.  

The Catto Freedom Schools Program was a response to the need for Black 

children to be constructively engaged during the summer. The program followed in the 

footsteps of its forebears, the Mississippi Freedom Schools and the Northern Student 

Movement Freedom Library of the 1960s (Countryman, 2006; Payne & Strickland, 

2008). This section strives to place the happenings of those years on the continuum of 

liberatory education that has been a tradition in Philadelphia for centuries. This section 

will also demonstrate that a generation of young people who protested and struggled in 
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the 1960s became institutional and community-based leaders who brought the tactics of 

that struggle into institutions, thereby changing those institutions and better equipping 

them to willingly work in concert with community based organizations.    

 

The Progenitors of Catto Freedom Schools Program 

 

The Catto Freedom Schools Program‟s progenitors include the 1964 Freedom Schools of 

Mississippi and the subsequent Freedom Library. Several histories of the 1964 

Mississippi Freedom Schools have been written (Chalmers, 1983; The Freedom School 

Curriculum, 1964; Media, 2007; Moses & Cobb, 2002; Perlstein, 1990; Ransby, 2003; 

Rothschild, 1982; Schneider, 2006) but suffice it to say that in 1964, the Council of 

Federated Organizations, which consisted of the Student Nonviolent Coordinating 

Committee, the Southern Christian Leadership Council, the Congress of Racial Equality, 

and the National Association for the Advancement of Colored People, developed a two 

pronged approach to the perverse disenfranchisement and intimidation of Mississippi‟s 

Black residents. Among its strategies, the 1964 Freedom Schools developed teams that 

registered people to vote and they trained college students, most of whom were white, 

northern, and middle class, to teach in makeshift classrooms all across the state of 

Mississippi. In these classes, Freedom School Curriculum (Education and Democracy, 

2007) was taught, which consisted of those items that would help a person be successful 

in taking the citizenship test along with many other subjects such as writing, literature, 

sewing, French, and mathematics. These summer schools met in the basements and 

porches of Mississippi‟s Black churches and any other spaces that they could find. 
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Several of these spaces were firebombed and set aflame by white supremacists that 

wanted to thwart the Freedom Summer, but many Black Mississippians young and old 

alike were galvanized to do whatever was needed in the cause of freedom. The efforts in 

Mississippi proved to be inspirational to many of the volunteers, as many of them went 

on to delve more deeply into activist work in the Black Power Movement, the Women‟s 

Movement, and the Antiwar Movement (Countryman, 2006; Payne & Strickland, 2008). 

One of these activists was from Philadelphia, John Elliot Churchville. He 

participated in the southern organizing efforts of the Student Nonviolent Coordinating 

Committee and was heavily influenced by Ella Baker‟s urgings toward group-centered 

leadership. When he returned to Philadelphia, he and several fellow volunteers 

established the Freedom Library in the northern part of Philadelphia. In this newly minted 

community institution, the organizers largely served children during the day, teaching 

basic skills and Black history. In the evening, it was home to a cadre of neighborhood 

activists who furthered their knowledge and understanding through community lectures. 

These organizers critiqued the efforts of the Civil Rights Movement, stating that their 

home was not with liberal white people or Black elites such as the Civil Rights 

Movement had attracted. This group was much more influenced by Black Nationalism. 

Rejecting the Civil Rights movement as an answer to the ending of the enslavement of 

Black people, Churchville and others saw it from a critical race theory perspective: that 

this is an incurably racist society and charged that white people would never opt to be in 

full-fledged community with nor be led by Black people. Thus, his major thrust was not 

to attempt to attain for Black people that which white people have with regard to the vote 

or civic participation but to engage in ways of bolstering Black identity among Black 
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people as the basis for empowerment. Churchville saw political and social awareness as a 

natural outgrowth of fully actualized Black people with a real connection to one‟s history, 

culture, and mores. He and his colleagues sought a genuine understanding about the 

responsibility that one has to one‟s neighbors (Countryman, 2006). 

Rather than allow the children to continue to wallow in substandard academic 

performance, Churchville and other organizers at the time used strict memorization 

techniques. He also utilized high school students to teach middle school and elementary 

school students. The space that Churchville advocated was one where Black people could 

come together of their own volition and on their own accord to build themselves up in 

preparation to rejoin the world community. He embraced the notion that only Black 

people who were proud of themselves were the answer to serious Black advancement. He 

eschewed the thought that well-meaning white people or Black people who wanted to be 

like white people could be the answer to what ailed the Black community (Countryman, 

2006).
11

  This shift portends what eventually occurred with the Catto Freedom Schools 

Program.  

 

Philadelphia School District in the 1990s 

 

In 1993, the superintendent position of the School District (SD) faced a 

contentious succession. The first Black female superintendent was stepping down. She 

had been distinguished by her ability to work peaceably with the unions, balance the 

                                                           
11

 The organizers of Catto Freedom Schools Program were not originally aware of this history, but the ways 

that its history mirrored the trajectory of the Freedom Library were a marvel to the organizers. Dr. John 

Elliott Churchville gave a lecture to the Catto Freedom Schools Program Junior Servant Leaders in the 

Summer of 2007 during one of their Think Tank Meetings 
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budget, attract philanthropic donations, unify the Core Curriculum, and centralize 

operations in the School District. Unfortunately, her efforts were met with less than 

expected results. When she announced her resignation, the search was on for a new 

superintendent (Cuban & Usdan, 2003; Lowe Boyd & Christman, 2003). Many people on 

many levels discussed who was next. The politicians wanted to ensure that Philadelphia‟s 

poor reputation could be rehabilitated with this choice. Philadelphia had come back from 

the brink of bankruptcy with bold plans to rejuvenate the downtown area of Philadelphia 

just years before and it wanted to be able to boast that it had done the same in the School 

District (Staples, 2000). Community leaders and members wanted schools that worked 

for them and their families. The Federation of Teachers was preparing to do battle with 

the new superintendent immediately to obtain what they felt was their due (Mezzacappa, 

1994). This conflict threatened to be a racially-based divide in Philadelphia, especially 

since the mayor and the four white city council members favored Horner, a white man, 

and three of the Black members and the one Latino member favored Arthur “Sam” 

Walton, the Black candidate. At the eleventh hour, the planned vote in favor of Dean 

Horner by longtime educator and African American trailblazer, Ruth Wright Hayre 

caused the lone Black candidate to opt to take a superintendent position that he had been 

offered in a different city (Mezzacappa, 1994). 

Though the process by which he came was a disputed and in some respects a 

bitter episode, Dean Horner came to the School District (SD) with some community 

credentials. One of the Black state representatives was among the endorsers of Dean 

Horner, a fact that pleasantly surprised Horner (Mezzacappa, 1994). Their first encounter 

had been in 1967 when Mr. Horner was the head of a Tutorial Project, a program that had 
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begun as white students tutoring Black children but had progressed to assisting 

community-based organizations to create, manage, and grow community-based tutorial 

and self help efforts (Horner interview, 2008; Mezzacappa, 1994). Horner was involved 

in and subsequently defended Black students who peacefully marched to increase Black 

history in the core curriculum. In 1967, that state representative was among the chief 

organizers of a crowd of African American high school students. Then the police chief 

gave the order for Philadelphia police officers to beat the nonviolent protestors.  

Afterward, Horner testified as a rebuttal witness to the police chief and he co-organized a 

group of white people who recognized that the problem of racism is not a Black problem. 

They marched in solidarity with the Black students who had been assaulted (Fraser, 1967; 

Horner interview, 2008; Mezzacappa, 1994;).  

A more seasoned Horner returned to Philadelphia in 1994, with a strategy to 

transform the education of the public schools, and the now adult, still community-

connected state representative recognized that (Horner interview, 2008; Mezzacappa, 

1994).  Once installed, Dean Horner set about several reforms that in retrospect impacted 

the growth of the Catto Freedom Schools Program.   

 

Black Community Crusade for Children/Children’s Defense Fund Freedom Schools 

Program Freedom Schools 

 

In 1992, the Black Community Crusade for Children, under the auspices of the 

Children‟s Defense Fund Freedom Schools Program resurrected the 1964 Mississippi 

Freedom Schools model with modifications. Though it would be very difficult to describe 
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the Children‟s Defense Fund Freedom Schools Program as a Black Nationalist 

organization, it seems that by the 1990s, this child advocacy organization born of the 

Civil Rights Movement had recognized the importance of recruiting Black college 

students from the communities from which they hail as opposed to recruiting white 

college students to be shipped to communities. In so doing, they hoped to create an 

organic leadership that would help to transform the country‟s Black communities to be 

more educationally and politically advanced and aware (www.childrensdefense.org). 

We want to help our children develop an understanding and 

appreciation for family, for their own rich heritage derived 

from their African forebears as well as their American 

experience, the kind of experience that will simultaneously 

provide them with roots and wings (Clark, Clayton-

Robinson & Sally, 2001). 

 

Children‟s Defense Fund Freedom Schools offer a curriculum that utilizes children‟s 

literature written and illustrated by and about African Americans to be the basis for an 

interactive curriculum with the theme, “I can make a difference.” Children are exposed to 

books and materials that their regular schools in most cases had not provided before 

(Sally & Johnson, 1997). 

It created a campaign that it called Dismantling the Cradle to Prison Pipeline in 

which they exposed the atrocity of the educational experience for children of color and 

the ways that at every turn there are far more opportunities for children to be incarcerated 

than educated.  

http://www.childrensdefense.org/
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Recent statistics suggest that a tradition of undereducation and overincarceration 

(Alexander, 2010) continues to hold, especially for young Black
12

 men, who are the most 

at risk. Freedom Schools in modern times help to, in the words of one of this study‟s 

respondents, “address the problem of „undereducation‟ and the „other gaps‟ that are 

apparent in schools for Black people.  

Data suggest that young Black men are the most at risk for overincarceration 

(Cohen, 2007; Sickmund, 2009) and undereducation (Cohen, 2007; US Department of 

Education, 2009) and are the least likely to be elementary school teachers (Carrington & 

McPhee, 2008; Lingard & Douglas, 2004). This study hopes to indicate what would be 

helpful in getting more young Black people, Black men especially, to take teaching as a 

vocation more seriously, and in so doing, perhaps help the next generation of Black boys 

and men in the educational setting.  

 The problem of undereducation continues to thwart the life chances of young 

Black people (Cohen, 2007). Evidence of Black youth being undereducated can be seen 

in the graduation rates. While the state of Pennsylvania on average graduates 83 percent 

of its high school freshmen in 5 years, Black people in Pennsylvania have an average 

freshman graduation rate of 64.6 percent (US Dept. of Education, 2009). In 2006, 15 

percent of all suspensions were of Black students; 7 percent were Hispanic students and 5 

percent were white students. Black students were suspended at over twice the rate of 

Hispanics and three times the rate of white people.  In the same year, the rate of 

                                                           
12

 In this study, I utilize the term „Black‟ to refer to people of African descent. I use it as a term of solidarity 

among African people in the western and eastern, northern, and southern hemispheres. I prefer the term 

Black because it is a unifying, all encompassing descriptive word for those members of the African 

Diaspora that reside in every region. It accomplishes a level of unity that neither African American nor 

African can convey in this context (Norment, 2001).  
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expulsion for Black children was two and a half times the Hispanic rate and five times the 

rate of white students. (US Dept. of Education, 2009). In Pennsylvania, the rate of Black 

males being assigned to gifted and talented programs in schools is 2.37 percent, while 

white males are assigned there at a rate of 5.46 percent, over twice as much. The 

percentage of Black males who are classified as a mentally retarded is 2.44, while that of 

white males is 1.26, just about half (The Schott Foundation for Public Education). Many 

teachers and school administrators have different and often inferior expectations of young 

Black students, resulting in disproportionately high rates of academic failure and lost 

opportunities (Davis, 2006; Davis & Jordan, 1994; Hampton, 1996; Fader, 1996; Kozol, 

1991; Neal, et al 2003; Taylor et al., 2001; ;).  

Evidence of Black people in the United States being overincarcerated can be seen 

in the juvenile delinquency and the adult incarceration statistics. In juvenile court, for 

example, there are many junctures at which various decisions can be made. Statistics 

suggest that Black youth are far more likely to bear some of the most punitive measures 

as related to juvenile activity. For instance, in 2005 Black youth were referred to the 

juvenile court for a delinquency offense at a rate that was 140 percent greater than for 

white youth. Options range as to whether a youth will continue on to more formalized 

charges and trial or not. Black youth were referred for more formal processing at a rate of 

18 percent more than white youth. The rates at which Black youth cases were waived to 

criminal court and ordered to residential treatment were 10 percent and 24percent greater 

than white youth respectively (Sickmund, 2009).  In 2008, there were 167 per 100,000 

white people incarcerated, 274 per 100,000 Hispanics incarcerated and 831 per 100,000 

Black people incarcerated. In essence, Black people are almost three times more likely 
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than Hispanics and five times more likely than white people to go to jail (US Bureau of 

Justice Statistics, 2010). 

In this environment, Black youth have struggled like so many generations before 

them to find ways to become educated and to live lives that are free of undue coercion or 

limitation. Alexander (2010) makes the argument that a “new Jim Crow” has emerged 

just as the old one was dying out. No longer is this new form of discrimination explicitly 

race based but rather in the language of the “War Against Drugs” which was begun by 

President Ronald Reagan and continued and expanded under Presidents Bush and 

Clinton. Alexander points out that Clinton in particular presided over the most punitive 

crime law to ever be put on the books, all under the guise of being tough on crime. This 

“toughness” resulted in the sextupling of the of the prison population in the United States 

between the years 1980 and 2000. People of African descent were disproportionately 

affected, even though drug use across the board is statistically the same (Alexander, 

2010).  

 With statistics like these, the educational enterprise for children and families of 

African descent not only means the difference when it comes to employment, but also the 

difference between incarceration and freedom. Strategies of educating children of African 

descent have varied widely, and with the growth in charter schools, the ability for more 

and more groups and individuals to chart what that education will look like is on the rise. 

With the inverse proportionate relationship that education and incarceration have to each 

other, especially as it relates to Black children (Eckholm, 2009: Lochner & Moretti, 

2002; Lochner, 2007;), ensuring education for Black children is key to maintaining 

freedom. Children‟s Defense Fund Freedom Schools recognized this and toward that end, 
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created a summer program that would galvanize college students to be of service to 

elementary school students and their families.  

 

Origins of the Catto Freedom Schools Program As Told By the Architects 

 

Since the summer of 1996, the Neighborhood Quaker Association
13

 had been 

operating a National Freedom Schools program in Philadelphia. In that year, they began 

another organization called the Cramer Family Center. In the following year, Cramer 

could not continue, but another organization, the Baptist Sisters‟ League, picked up the 

mantle.  

In 1998, having served on the Children‟s Defense Fund Freedom Schools 

Program Board of Directors for many years and having seen the impact of the program 

on the college students that taught in the classrooms, Dean Horner decided that he wanted 

for high school students of Philadelphia to have similar experiences. His insistence that 

high school should not only prepare students for college and careers but also for 

citizenship was well known, yet barely understood (Horner interview, 2008). When he 

was confronted with the fact that there were only two Freedom Schools in Philadelphia 

and therefore a very limited number of slots for the young people to participate, he chose 

to direct resources into the growth of six more Freedom Schools in Philadelphia to 

increase the number of slots for possible service learning opportunities for high school 

students (Horner, interview, 2008; Harden, interview, 2008). 

                                                           
13

 Pseudonym. Revealing the actual names of the organizations would reveal the location where this study 

is taking place. All the names of the organizations and individuals in this section have been changed.  
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“Dean believes in doing programs to scale,” testified Michael Harden. It was 

Harden‟s job to bring that about as the Director of Service Learning for the School 

District (SD) at the time. Years before, the SD had been reorganized into clusters, and 

people called Post-Secondary Readiness Coordinators or PSRCs had been hired to find 

service learning opportunities for youth in the District (Mezzacappa, 1998). Also, the 

District had invested in what was called the Family Resource Network, which brought 

needed services to children and families inside of their school buildings Harden 

(interview, 2008). It was to the PSRCs and the Family Resource Network to which 

Harden turned to amass the community support and investment for the additional 

Freedom School sites. At its height, the Catto Freedom Schools Program had twenty-two 

sites, one for each cluster in Philadelphia affiliated with a community-serving nonprofit 

organization.  

It was the pervasive nature of the program that seems to have contributed to its 

continuation, states Faith Kuumba, the first supervisor of Academic Advisors. She 

theorized that if it had been limited to one area of Philadelphia, it would have been far 

more vulnerable to future administrations and the uncertain nature of funding. Freedom 

Schools touched so many communities throughout Philadelphia that they built a base of 

support very difficult to ignore when the succeeding administration came into power. In 

addition, when the Post-Secondary Readiness Coordinators (PSRCs) were reorganized 

many of them landed in highly influential places, such as principalships and central office 

administration. Their familiarity with the program and the transformation it caused in 

students of all ability levels was what led them to put forth efforts to protect the program 

even when it was on the brink of being cut (Michael Harden, interview, 2008; Faith 
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Kuumba, interview, 2008). In this we see evidence of social capital and the ways that it 

helped to sustain the organization.  

Dr. Kwame Freeman was also sent on that mission to help bring the Junior 

Servant Leader Program to fruition. Dr. Freeman, who worked for Dr. Candace Johns in 

the School District Education for Employment office, was asked to work alongside 

Harden to help with the training and curriculum for Junior Servant Leaders. His job was 

to infuse the curriculum with African American content and to help teachers implement 

it. It was this work that brought him into contact with Faith Kuumba. Their paths crossed 

when he did multiple sessions for her high school students at her high school‟s 

Masterminds Small Learning Community. In it, Kuumba infused African history and 

culture into the curriculum.  (Kwame Freeman, interview, 2008). 

 

1999 – The Beginning 

 

With very little information and a directive from the School District, a group of 

teachers, Post Secondary Readiness Coordinators (PSRCs) and Small Learning 

Community Coordinators, were boarded on a chartered plane with approximately 160 

high school students, bound for the Farm owned by Children‟s Defense Fund Freedom 

Schools Program in the country (Kuumba interview, 2008). 

Kuumba‟s first brush with Freedom Schools had been two years before when her 

son, Juma Kuumba, worked as an Intern at the Neighborhood Quaker Association site 

prior to the Philadelphia-wide effort. Through Juma, she had seen how much Freedom 
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Schools training had transformed him; so much so, that he switched his major to 

education.
14

 

Kuumba realized after the first day at Training
15

 how isolated she had felt all of 

the years prior when doing her work at Masterminds and at a summer camp that she had 

run for decades. She felt that she had been toiling alone for many years, but her first day 

at training shifted everything. “It was like going to a revival on The Farm.” Seeing such 

capable young people in positions of authority is what struck her initially. During that 

first training, Kuumba met a kindred spirit in the form of Minnie Davis, then Director of 

Freedom Schools for the Black Community Crusade for Children, another educator that 

was making the connections between education, spirituality, culture, and social justice. 

Though Faith Kuumba had gone to the first training in a very “attitudinal” way, she 

returned home renewed and excited for the summer that was to come (Kuumba interview, 

2008). 

On the first day of training, they arrived in the afternoon. They were welcomed 

briefly by someone from the Children‟s Defense Fund Freedom Schools who told them to 

make themselves at home and to cherish it by ensuring that they kept the place as clean as 

they found it. A long table filled with lunchmeat and fresh cheese and sandwich fixings 

awaited everyone. Once everyone had eaten, they were addressed by Children‟s Defense 

Fund Freedom Schools staff again and told about the significance of The Farm and how it 

served as the spiritual renewal location for the organization. When that was complete, the 
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 Juma Kuumba became a teacher working in multiple charter schools in Philadelphia. He is now the 

Director of Operations for Hamer-Still Freedom Academy. In summer 2010, he was the Project Director of 

the SFACS site of the Catto Freedom Schools Program. 
15

 Please see Appendix M for an overview of Training. 
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Trainers led the group of 200 in a 30-minute session known as Harambee
16

. Harambee is 

a KiSwahili word that means “let‟s pull together” and it is utilized throughout Kenya as a 

forum for collective assistance to the community. In the Freedom Schools context, it is a 

30-minute opening session that varies from high-energy chants and cheers to low energy 

moments of silence.  

Then, small slips of paper with the last names of Civil Rights heroes were 

distributed to the group. Names like Hamer, Evers, Baker, Moses, and Cobb were some 

of them. Each person had to find the rest of his or her „family‟ and congregate. In these 

groups, led by the chaperones and Trainers, the Junior Servant Leaders discussed the 

homework that they had been given at orientation. This homework was specifically about 

the Freedom Summer of 1964 and the people involved. Then later that night, when they 

watched the Eyes on the Prize episode that discussed the Freedom Summer, they could 

put faces to names. The Debrief from that night included making connections from the 

struggles that Black Mississippians faced then to the struggles that the JSLs were facing 

then. Many came from substandard schools and could see that they were less educated 

than some of their counterparts. Those from magnet schools were surprised to find that 

their experiences were so distant from their peers who went to neighborhood schools.  

Learning about Black history was crucial.  Even though she had gone to the 

Philadelphia High School for Girls, Sumayah Nuruddin felt that there had been “other 

achievement gaps,” because even in her “good” school, she had not had exposure to the 

information with which she came into contact at Training. Being in the presence of a Dr. 

Freeman, “our intellectual father,” was awesome and it really sparked her interest in 
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 A detailed description of Harambee appears later in this chapter. 
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learning more about Black history beyond Dr. King. “We didn‟t have anything against 

Dr. King,” Nuruddin explains, “but we focused on a lot more people and events beyond 

that.” Freedom Schools exposed her to many more students throughout the District and 

the ways that many other schools were sub par. Freedom for students in strong schools 

meant being free from the notion that that inequality was all right, as well as free to learn 

history more fully (Nuruddin interview, 2008).  

“I didn‟t know what the job was about, I just wanted a job,” admitted Nuruddin,. 

She recalled the application process being very multifaceted and “overwhelming,” 

including an essay and letters of recommendation. Leaving Philadelphia on a plane to go 

to training in Tennessee was extremely exciting for her. She recalled sessions on Civil 

Rights History, child development, Freedom Schools Curriculum, and teambuilding, 

which were designed to “stretch them.” She too remembers the Trainers who were “elite 

adults” who were to her at the time, “grown, awesome, educated and superhuman, not 

corny,” like many adults she had known. Nuruddin met her mentor, Maya Wilkins, in that 

year, a relationship that continues even today over a decade later. During that first 

training, she felt out of place, thinking that everyone had already had friendships until the 

Talent Share. As part of the Freedom Schools tradition, the Junior Leaders held an event 

on the eve of their departure known as the Talent Share. During this time, any community 

member could freely share their talents in an environment of acceptance and support. All 

were advised to ensure that their contributions helped to build the community. Nuruddin 

shared a poem that she had written and it was well received. So much positive energy in 

her age group was a bit foreign at the time and she stated that that experience had truly 

changed her (Nuruddin interview, 2008).  
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Maya Wilkins‟ first summer with the modern Freedom Schools was different 

from that of all the other people who worked in the Catto Freedom Schools Program. She 

had had previous experience with Freedom Schools in a different city. New to 

Philadelphia, Wilkins described Philadelphia at the time as being electric and really 

wanting to put things in place to truly help children. She cited as an example the presence 

of wrap-around workers as classroom supports designed to help youth get through the 

day, and special schools to help those that had been expelled. A Howard University 

graduate, she had been approached one summer to travel to San Francisco to serve as a 

Site Coordinator at their Freedom School. When describing the experience, she likened it 

to being a part of a very well run summer program and that various Servant Leader 

Interns had internalized the Civil Rights struggle to different degrees, but the real focus 

was on them being extremely strong in the classroom. In Philadelphia, she found 

something more. 

When asked what she perceived the Catto Freedom Schools Program was 

attempting to gain freedom from or gain freedom to, she felt strongly that with the Catto 

Freedom Schools Program, there was a huge effort to connect what the organizers of the 

1964 Freedom Schools were doing to what they were doing presently. She felt that the 

desire to be free from “undereducation” and to unfit them for mediocrity was crucial to 

the Catto Freedom Schools Program Junior Servant Leader Program (Wilkins interview, 

2008).  

This theme carried through to the next day of Training where the youth underwent 

Teambuilding Exercises. These exercises were designed to cultivate true family. None of 

the activities were competitive; they were all cooperative and they were framed in 
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liberatory terms. I will depict a typical Freedom Schools style teambuilding exercise that 

is constituted from various interviews. I construct this as an example of the information 

and exchanges that are a part of the consciousness raising and social capital building of 

the Catto Freedom Schools Program Way.  

One such activity was called The Great Escape. The Trainer began by telling the 

story of the Underground Railroad and the ways that enslaved Africans walked from 

places like where they were standing right then to places like home. She asked, “Could 

you imagine if instead of you all getting on that nice air conditioned plane in two days 

that we said you had to WALK home?”  Gasps and laughter came from the group then.  

She continued, “You may laugh but some of our ancestors did just that so that they could 

be free.” Then the Trainer asked questions about their education, which led the group to 

conclude that  their education does not create liberation. What are the ways that the group 

is going to put forth their efforts so that when they are teaching the Scholars this summer, 

they can get mentally free?”   

One response was, “let „em know we aren‟t all selling on the corners and wasting our 

lives away.” 

“Great!  What else?” 

“We gonna READ!” one young lady said with a smile. 

Some moans came from the group. “You are absolutely right as a matter of fact, we are 

going to excite them about reading. Why?” 

“Because when you want to do something you are more likely to do it.” 

“That‟s right. We have got to make this fun and make them want to do it. So in this next 

activity, we are going to picture that the beginning, where we are standing is the 
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beginning of the summer. Now look down there,” she pointed to two orange cones that 

are approximately thirty yards away in the grass. “Your job, and you have to do this 

altogether is to get from Day One of Freedom Schools where the Scholars are feeling like 

our Brother over here about reading,”  she pointed to the one that had groaned and 

smiled, “to being excited at the end of the summer. The way we are going to do that is by 

using these plates. In order to call us successful, everyone needs to make it. If anyone 

falls off this plate that‟s like saying we‟ve lost a child to Nintendo and we can‟t do that!  

At all times, these plates need to be in contact with someone‟s hand or feet. You may 

only advance if you are on a plate. When everyone gets to the other side, we have 

successfully engaged our 100 Scholars in a full summer of reading fun. But if anyone 

falls off of a plate, the whole group must return. I‟ll give you two minutes to strategize.”  

 The team talked among themselves. True to form, the more talkative team 

members offered the first suggestion, which was to just keep passing the plates and 

walking across. When they tried that and found that they had twelve people and ten plates 

they abandoned that idea. Initially, people were afraid to lean on each other but after 

being sent back for the fourth time they began to recognize that they could offer their 

support and accept that of others. When the team was finally successful, they debriefed 

what they did. “So what happened?” the male Trainer asked. 

Various parts of the story were told about what happened. 

When it seemed that all the facts were out, the Trainer continued, “Why do you think it 

happened like it did?”  

Various versions of the response happened but one theme was that in the beginning they 

began with the best thinking of three of the twelve team members. The successful 
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strategy of ensuring that each plate except the first and the last had two group members in 

contact with it at all times  had come from one of the much quieter JSLs who had 

admitted that he didn‟t think the original plan was going to work but he kept quiet 

because the original speakers seemed so confident.  

The Trainers then asked, “What does that tell you about the nature of 

confidence?”   

One said, “Being confident does not always make you right.” 

“Yeah but it made y‟all hear me!” the confident initiator defended. 

The Trainer spoke up too, “You are absolutely right, we are not saying that 

confidence is bad at all. It can‟t be. You all are going to need a lot of confidence to work 

with children this summer. What about the nature of silence?”   

“If you‟re silent, you won‟t be heard, ” said the quiet problem solver. 

“I don‟t know of any mindreading technology,” joked one JSL. 

“This is true,” affirmed the Trainer, “But what else?  Just because a person is 

silent, does that mean they have nothing to contribute?” 

“No!” was the resounding response. 

“Word. So in addition to making room for those folks that are confident already 

and are going to speak up, what can we do to make sure we hear the voices of those who 

won‟t do it on their own?” 

“We can ask them what they think,” said one of the quieter ones. “Like me, I 

don‟t usually just jump up and volunteer but if somebody asks me, I‟ll definitely pitch 

in.” 
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“OK, so we have some folks that are not necessarily the ones that will be first but 

we need the folks that can bring up the rear. What connection do you think this has to 

what we will do this summer? 

“Some of our children may be quiet and we have to pull things out of them, ” 

offered one JSL.  

“Some kids are going to think they know it all and we might have to slow them 

down,” offered another. 

“What can we do to get the one that is in a rush and the one that is slow to meet 

up in the middle?” 

“We can pair them up.” 

“Yeah but we gotta make sure the one that talks a lot doesn‟t run all over the one 

that barely talks.” 

“This is true, we do want to maintain safety both physically and emotionally at 

the same time. What else?” 

“We just have to make opportunities for everyone to share. We can‟t be satisfied 

with just the most talkative talking.” 

“That is key. Because we know that if we don‟t want to lose them to Nintendo, 

they all have to be engaged. Great Job Team!” 

In the future, instead of everyone following the first to speak, the group decided to 

hear from everyone before proceeding in the future even if for no other reason than to 

save time.  

These types of activities give the young people a way of talking about the 

struggles they will face in a concrete manner. When it works, it also has a way of creating 
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those initial bonds that become the social capital that helps the groups to continue to push 

on through the summer even when times get tough. In these difficult kinesthetic puzzles 

with liberatory frames, the Junior Servant Leaders began to get to know each other in a 

way that helped to highlight people‟s strengths and weaknesses.  It also created an 

emotionally safe place where these can be discussed and remedied. After spending the 

day in these types of activities, the groups were instructed to co-create a song, dance, 

cheer, or other four-minute presentation that highlights the learning that was gained. 

Various creative works and chants were born from this process.  

The third day of Training was the day for curriculum modeling by the Trainers 

with opposite rotations that dealt with child development and classroom management. In 

the session with the Trainers, they taught the group about the philosophy that undergirds 

the Children‟s Defense Fund Freedom Schools Curriculum, which is to excite children 

about reading as opposed to teaching children to read
17

.  The Trainers emphasized that 

Freedom Schools are for the purpose of exciting Black children about reading because 

Black children‟s reading test scores were some of the lowest in the nation. The theory of 

change was that if the Black children read more for leisure, they would develop better 

reading skills and that would translate to better test scores, school performance, and 

overall success. The goal was to develop lifelong readers.  

Children‟s Defense Fund Freedom Schools Curriculum lesson plans begin with 

the Opening Activity, which is usually an introduction to the topic for the day. The Main 

Activity includes the reading that is being done for that day. It can either be a read-aloud 

                                                           
17 In the Catto Freedom Schools Program, after 2006 when it broke from Children‟s Defense Fund 

Freedom Schools, the sites were unanimous is suggesting that the Catto Freedom Schools Program do more 

to assist children who struggle with reading to learn to read. The Pathways Curriculum, authored by the 

Catto Freedom Schools Program infuses skill building with the aspect of exciting children about reading.  
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for the K-1 Scholars, paired reading, small group reading, or full class round robin or 

popcorn style reading. Then the next activities vary. At times it is a conflict resolution 

activity if the topic is interpersonal, or a social action activity if the topic is more political 

or community oriented. This activity can involve crafts or writing. It could involve 

leaving the classroom or even the building. Then there is the Closing Activity, which is 

the culmination. At that time, whatever the project, it can be shared with the class.  

The Trainers first modeled what it needed to look like for the JSLs. The JSLs 

played the role of Scholars. Then later in that day, the JSLs were grouped in twos and 

threes to plan to model back to the Trainer the following day. The evening of the third 

day was bustling with activity, including lesson planning, the creation of charts and 

materials, and practicing with teammates. That day ended with a Talent Share where 

anyone can get up and share their talents.  

On the fourth and final day of Training, teams present to their Trainers and their 

peers and receive honest feedback on what they have done. Often times, the first time 

delivering curriculum is awkward and stilted, so this opportunity for the JSLs to get their 

first time out of the way helps to free most of them of their nervousness. After the group 

goes, one by one, their peers tell them what were their strongest and weakest points are 

and give them suggestions for the next time they teach. Then whatever the group has 

failed to mention, the Trainer makes sure to.  

By lunchtime of the fourth day, all of the JSL Teams had modeled back and it was 

time to celebrate their accomplishments over the four day period. Over lunch, various 

JSLs volunteered to discuss the impact that the Training had had on them. One 

resounding theme was the fact that many of them had been in schools where not even a 
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day went by without a fight or some kind of violence. Several young men expressed awe 

at how positive the environment was and how they hoped that they could take some of 

that back to Philadelphia. Several young women said they had not seen so many young 

women come together in a spirit of maturity and support and they hoped to bring that 

home. Several had high marks for Dr. Freeman and his nightly lectures that accompanied 

their learning about the Freedom Schools of 1964.  Many wished they had him as their 

regular teacher and they vowed to take their history classes more seriously. Some who 

were going into their senior years were curious about the university where he teaches and 

other HBCUs. (Sumayah Nuruddin, personal interview, 2008; Kwabena Benton, personal 

interview, 2004; Archival Notes, 2000-2002). 

 

Catto Freedom Schools Program Curriculum Structure  

 

The Catto Freedom Schools Program provides summer literacy enrichment 

programming for students in grades kindergarten through twelve and year round 

engagement through weekly meetings for grades nine through twelve. According to the 

training materials, the Catto Freedom Schools Program exists “. . . to build intellectual, 

cultural, civic and political capacity of children and young adults in order to make 

meaningful change in themselves, their families, their schools, communities and larger 

society.” The Catto Freedom Schools Program is governed and managed through a 

federation of local community-based organizations, with a nationally affiliated locally 

chartered nonprofit organization as the lead agency, helping to offer developmental 
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activities for children in need of academic, social, and emotional enrichment (Catto 

Freedom Schools Program Manual, 2010). 

The Catto Freedom Schools Program‟s overarching mission is to create 

“Pathways to a Stronger Future through the Extended Self (Nobles, 1976), Kin, 

Neighborhood, Nation and Earth.” These goals are equally applied to the students, called 

„Scholars.‟ and the staff, called „Servant Leader Interns‟ (SLIs) for the college students 

and „Junior Servant Leaders‟ (JSLs) for the high school students. The Senior Staff people 

include the „Site Coordinator‟ (SC) who is responsible for the day to day running of the 

site and supervision of the Servant Leader Interns, and the „Project Director‟ (PD) who is 

responsible for the entire site, including SCs, AAs, SLIs, JSLs and Scholars.  

In addition to the curriculum that the high school students help college students to 

teach, adult teachers called Academic Advisors instruct Junior Servant Leaders in a 

curriculum that is attached to their assigned college level text for the summer. Over the 

years, some examples of what the Junior Servant Leaders have collectively read include 

Radical Equations by Bob Moses, The Debt by Randall Robinson, My Face Is Black Is 

True by Mary Frances Berry, The Souls of Black Folks by W.E.B. Du Bois, and many 

others. The Curriculum Coordinator, Dr. Kwame Freeman, taught these „Book Talk‟ 

sessions, also known as „Medu Medjat.‟
18

  

In 2009, these sessions went from being called “Think Tank Meetings” to  

„Mbongis‟, which is a GiKuyu word that signifies a house without walls. This word was 

selected because it connotes that when there are issues to be resolved, that is not time for 
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privacy. All issues must be publicly aired and communally solved. Academic Advisors 

also lead afternoon sessions on site with the Junior Servant Leaders two times per week. 

In these sessions, Academic Advisors facilitate the ongoing learning of the JSLs on site. 

These citywide and site-based sessions are one of the major topics of many of the 

interviews with the former Junior Servant Leaders where the adults help the young 

people first to understand and then query what they cover (Catto Freedom Schools 

Program Training Manual, 2010).  

The vision of the Catto Freedom Schools Program is “. . . to create an excellent, 

physically and emotionally safe learning environment where children and adults integrate 

a love of reading and math with the need for cultural democracy, intergenerational 

leadership, and family alliances” (Catto Freedom Schools Program Training Manual, 

2010. Based on the Catto Freedom Schools Program‟s vision, the program was designed 

so that students of all ages learn and teach in an intensive, strengths-based environment 

of love, respect, safety, and excellence. Each summer is designed to connect with 

children throughout Philadelphia to give them the opportunity to engage in a curriculum 

that reflects their culture and experiences. There is also an emphasis on “creating 

pathways to a stronger future through extended self, kin, neighborhood, nation, and 

earth.” Children‟s Defense Fund Freedom Schools assert that all participants “can make a 

difference” in themselves, their families, their communities, their country, and their 

world. While initially these foci seem similar to Catto Freedom Schools Program‟s, there 

are key differences. 

In CDFFS‟s version of self, the self is conceived as a singular entity. It 

foregrounds the individual‟s decision-making and actions as the place where 
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transformation is possible. In the Catto Freedom Schools Program‟s concept of extended 

self (Nobles, 1976), the self is conceived of the person plus all of the ancestors that 

contributed to who that person is. At the Catto Freedom Schools Program, children are 

asked to ponder “who do you bring to school with you?”  This question is designed to 

help the children to recognize that they stand on the shoulders of others. As such, they 

must make decisions that not only appeal to their desires but what would be best and 

most progressive based on their own family‟s history.  

In CDFFS‟s version of family, the family includes parents, siblings, grandparents, 

and other extended family relations. The Catto Freedom Schools Program‟s conception of 

kin recognizes those who are blood related to you, as well as those who are considered 

like family. In Philadelphia, family members and/or friends of the family are raising 

many children. By extending the definition of kin, the Catto Freedom Schools Program 

strives to emphasize that children‟s families may not look like a stereotypical American 

family, but where there is love and support, family lives. There is also an emphasis on 

kinship relations within the Freedom Schools, hence the Servant Leaders are called 

“Sister” and “Brother”, “Mama” and  “Baba”. This is in recognition that in African 

societies, anyone that is old enough to be your mother is your mother, anyone that is old 

enough to be your father is your father, people in your age grade are your siblings and so 

on. In establishing these kinship bonds, the Catto Freedom Schools Program strives to 

create a community that is emotionally safe and mutually accountable. 

The two biggest points of similarity are in the community and neighborhood 

dimensions. Both concepts call on the Scholars and Servant Leaders to make an impact 

on their immediate surroundings. They both acknowledge that ordinary people can do 
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extraordinary things to make their living conditions better and more of a reflection of the 

best of what they want to see. 

The next dimension is the CDFFS‟s country and the Catto Freedom Schools 

Program‟s nation. For Catto Freedom Schools Program, the use of the word nation 

originated from the Black Nationalist tradition that calls on people of African descent in 

the United States to make spaces and places where African history and culture are 

normalized and honored modes of operation.  In addition, the relationship between the 

Catto Freedom Schools Program and Children‟s Defense Fund Freedom Schools Program 

was strained because there was a significant contingent of participants that did not 

consider themselves to be Black people. In the beginning, there were several sites that 

served Latino, Asian, and white families. While CDFFS‟s argument was that all children 

regardless of race should spend time studying the Civil Rights movement and Black 

people‟s history, the School District that sponsored Catto Freedom Schools Program 

could not afford to be seen as biased. This was a multiyear, multipronged challenge that 

eventually resulted in a concept that was brought to the table by a Catto Freedom Schools 

Program organizer. One of the elders of the coalition was the first to call what we strive 

to do “cultural democracy.” It is a term that she said that she learned from Dr. Maulana 

Karenga.  It rejects American exceptionalism and insists that America is not the most 

important country in the world but one of many important countries that should be 

honored. Catto Freedom Schools Program creators agreed with the sentiments of this 

concept and diligently worked to manifest its anti-oppressive stance.  As a result, the 

Latino sites began to write curriculum that featured the uniqueness that is found in people 

of African descent from the Caribbean and in South America. Eventually, the curriculum 
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became merged with what was taught at predominantly Black sites. Organizers 

understood that it was important for Latino children to understand the history and culture 

of Black people and for Black people to have an understanding of Latino people and the 

ways that the cultures blend. By that time, the Asian sites had ceased to be involved, but 

had they continued sponsoring the program, the collective of sites professed an interest in 

establishing an anti-oppressive space where people can bring all of who they are without 

persecution. So nation for the Catto Freedom Schools Program really deals not only with 

the United States but all the nations of the world, and it is an opportunity to explore the 

nations of origin for children all over the world, especially those represented in the Catto 

Freedom Schools Program.  

For the Children‟s Defense Fund Freedom Schools Program, that examination of 

the world happens in the last week of curriculum. For the Catto Freedom Schools 

Program, the last week of curriculum is devoted to examining the earth and all the 

creatures therein. The fifth week is used to help the youth to recognize that they are 

global citizens with a requirement to be good citizens not only to each other, but to all of 

the living creatures of the earth in the best traditions of African and indigenous people of 

this land. In this week, young people ponder issues about the environment and the earth.  

They also delve into social justice issues about environmental racism, high rates of 

asthma in the Black and Latino community, and sustainability (Children‟s Defense Fund 

Freedom Schools Program Curriculum Manual, 2005; Catto Freedom Schools Program 

Curriculum Manual, 2010).   

Not all National Freedom Schools Programs have a sixth week, but in the Catto 

Freedom Schools Program, the sixth week is used for portfolio construction and Finale 
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preparation. In this week, the Scholars are led in a process of collecting their best writing, 

artwork, and projects over the course of the summer and combining them into folders that 

they can utilize for reflection. They also compose an end of the summer reflection based 

on their best memories and they begin to make expectations for their upcoming school 

year. Some Scholars have even been able to utilize these portfolios to show their teachers 

that they had been reading over the summer.  

 

Catto Freedom Schools Program Curriculum 

 

It has been well established that children need to feel validated and respected by 

their teachers in order to perform well in school (Bell & Schneidewind, 1987; Gay, 2000; 

King, 1993; McFadden & Munns, 2002; Potts, 2003; Sheets, 1995; Tate, 1995; White, 

2003). The Catto Freedom Schools Program Pathways Curriculum incorporates time for 

discussion, critique, and extension.   It was designed to utilize an African point of 

reference and in so doing, educate the children about African epistemology. The 

Pathways Curriculum is constructed as a journey and it includes the following recurring 

elements: Departure or introduction, Sankofa Rewind or historical remembering, 

Pathway of Djehuti or activities that involve literacy, reading and/or writing, Pathway of 

Seshat or activities that involve numeracy, Pathway of Ma‟at or conflict resolution 

[micro] or social action [macro], and Arrival or conclusion. In these elements, Servant 

Leaders are often instructed to elicit responses from the Scholars and a part of training is 

to emphasize that it is much more important to have the Scholars be engaged in processes 

of critical thought and inquiry than to complete every day of curriculum as structured 
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(Catto Freedom Schools Program Training Manual, 2009). Much of the curriculum calls 

on the Scholars to make text-to-self connections. Additionally, the Servant Leader Interns 

and Junior Servant leaders are called on to make connections from self to others and 

ultimately to chart their courses based on what they conclude (Catto Freedom Schools 

Program‟ Training Materials, 2010).    

The Departure is a transition from Harambee to the start of the lesson. It is 

designed as a way of putting the children on the journey to find the key concepts of the 

day. It sets the tone and provides opportunities for the Servant Leaders to capture the 

attention and interest of the Scholars. Sankofa Rewind is a time of reflection on the past. 

Sankofa is an Akan word that is part of a larger phrase that extols the virtues of knowing 

one‟s history in order to move into the future confidently and with purpose. The Sankofa 

Rewind invites Scholars to consider historical moments in relation to the book that they 

will read. At times, the Sankofa Rewind asks the Scholars to consider their own personal 

history as well.  

Djehuti is the Kemetic (ancient Egyptian) divine being who is said to have written 

all of the Mede Neter (divine speech) of the deities and who kept the record of what 

happens for the day of judgment. He is always symbolized with a reed and papyrus scroll. 

In this, the Pathway of Djehuti is where the youth read the assigned book and write 

responses about what they have read.  

Seshat is the Kemetic divinity that is said to have invented numbers. The Pathway 

of Seshat brings in the mathematical elements to the subject matter. During Pathway of 

Seshat, statistics, timelines, counting in multiple languages, fractions, and various other 

mathematical skills are shared. Ma‟at is the Kemetic deity that is known for bringing 
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order to chaos and bringing justice to injustice. She is symbolized with a feather, she is 

said to balance the heart of the newly deceased on a scale with her feather. No deeds that 

a person has done in life should make their hearts weigh more than a feather. If their 

hearts are heavier, then their afterlife will be terrible. The concept of Ma‟at in the Catto 

Freedom Schools Program is demonstrated in the relationship between individuals on the 

micro level and institutions on the macro level. In the Catto Freedom Schools Program, 

bringing Ma‟at means bringing truth, balance, and order into a situation as it relates to 

conflict resolution or social justice. Arrival is designed to help the youth to recognize 

how far they have come since the Departure. During this time, Servant Leaders find ways 

of having Scholars share what they have learned for the day (Catto Freedom Schools 

Program Manual). 

From 3pm–4pm, they debriefed to discuss the highs and lows of the day and 

strategies of improvement. With a daily Debrief, this prevents challenges from 

ballooning into larger insurmountable problems. Debrief is also a key site where social 

capital is built. Many people are able to air their most difficult challenges and have them 

wrestled with by their peers, both youth and elders. In this same way, the Catto Freedom 

Schools Program had a Debrief at the end of their first summer.  

 

Catto Freedom Schools Program Debrief 1999 

 

Following the lead of the Children‟s Defense Fund Freedom Schools 

Program/Coalition, the Freedom Schools in Philadelphia had a Debrief meeting at the end 

of the summer with representatives from each site. During the meeting, the site 
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representatives were divided up by position and they discussed what went well and what 

did not go so well during the course of the summer. It was apparent at that meeting that 

the experience of the Catto Freedom Schools Program was very different from site to site. 

There was a resounding call from all positions that there needed to be a centralized 

coordinator because when there were questions and problems, there had not been a 

consistent person to whom they could go. There was also another consideration. The 

group agreed that that coordinator needed to be Black. While Michael Harden and his 

staff were lauded for having done a lot of good work, universal problems were that 

weekly Think Tank Meetings were generally chaotic, the Academic Advisors had no 

direction, and the sites, when they had issues, had nowhere to turn (Kuumba interview, 

2008). 

“The first year wasn‟t really well planned out,” asserts Kwame Freeman. “We did 

the best we could, asking people we knew to come to have conversations with the Junior 

Servant Leaders.” Freeman had recruited several well-known professors from the region 

to speak to the JSLs. Other invitees included some of the white Civil Rights Movement 

organizers from the 1964 Freedom Schools. “Then we hired Maya (Kwame Freeman, 

personal interview, 2004).”  

During the Debrief meeting, it was suggested that Wilkins should become the 

Catto Freedom Schools Program Coordinator. In the end, Wilkins was hired by the 

School District to be the Coordinator (Wilkins interview, 2008).  In addition, Michael 

Harden, Director of Service Learning, sought to have consistency across sites with regard 

to Junior Servant Leaders and the Academic Advisors. The fact that the JSLs earned high 

school credit made some level of uniformity important. Harden asked Faith Kuumba to 
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take the role of Academic Supervisor. Kuumba, though now enamored of the Catto 

Freedom Schools Program, was not at all enamored of how it was run, especially with 

regard to the standards to which the high school students were held. She described the 

book that had been chosen for the JSLs to read by Children‟s Defense Fund Freedom 

Schools Program as “an urban soap opera with little substance.” Furthermore, she felt 

that the conduct of the students during their weekly Think Tank Meetings was 

unacceptable.  

In her negotiations with Harden, Kuumba told him that she insisted on power 

sharing. While she respected the efforts that Harden and the School District had put forth, 

she asserted that its agenda was somewhat removed from the immediacy of what the 

young people of color needed. While there was a liberal agenda of civic responsibility 

and participation in the American nation-state as is, Kuumba argued that Black children 

needed to learn about more than just modern history and they needed to be able to 

accurately place themselves in the context of their extended history. The lessons that she 

suggested would push past the Civil Rights Movement and even past the experience of 

African descendents in this hemisphere. In this, Kuumba, Freeman, and others echoed the 

concerns that John Churchville and others had with the Freedom Library of 1964. They 

argued that being a citizen of a nation that does not value your contribution or even your 

presence was not a desirable state. The objective was to have young people able to 

emerge from the lessons more culturally grounded, communally active, critically 

engaged, and intellectually strong; goals related to citizenship and the like were 

secondary at best. Harden, having worked with Kuumba in previous service learning 

capacities and having seen her work, accepted the conditions that she articulated (Faith 
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Kuumba, personal interview, April 2008). By the next year, a new coordinating 

committee, consisting of Maya Wilkins as the Coordinator, Faith Kuumba as the 

Academic Advisor Supervisor, and Dr. Kwame Freeman as the Curriculum Coordinator 

for the Junior Servant Leaders was in place.  

  

Catto Freedom Schools Program Early Challenges 

 

Although it was started by the Black Community Crusade for Children with the 

express purpose of assisting Black children, the Catto Freedom Schools Program, s an 

arm of the public school system, embraced children from several ethnicities. This gave 

rise to sites in the Latino and Asian communities.  However, the fact that the curriculum 

was primarily Black oriented remained the same in the beginning. During the early years, 

finding organizations to sponsor the Catto Freedom Schools Program consisted of two 

criteria:  Do you like it? And, do you have the money?  In the Catto Freedom Schools 

Program, the sites had to amass 25 percent of the funds needed to operate the site and the 

Central Office would pay 75 percent.  Most sites came in thinking that they liked it, but 

as the summers progressed, more questions regarding the curriculum continued to crop 

up  (Maya Wilkins, personal interview, April 2008).  

Initially, issues arose within the Black community over what was perceived as the 

Catto Freedom Schools Program‟s “rainbow coalition” agenda. Many Black people felt 

passionately that the Black community had come up with a plausible and effective 

solution and while it was flattering that other communities wanted to do it too, they did 

not feel the need to create bridges to other communities that were not perceived as being 
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in as much danger. However, once those individuals understood that this was a program 

for and about Black people, many of those initial misgivings subsided. Others felt 

offended that some people would object to learning about Black history even if they were 

not Black. In their estimation, the children had spent the school year studying primarily 

white history without complaint. To expect others to spend another six weeks learning 

about Black history seemed minor and even desirable in comparison.  

In Kwame Freeman‟s observation, to the extent that people recognized the 

Freedom Schools as a liberated space, as an African space, they felt comfortable with it. 

However, some Latino adults had a nationalism that was antithetical to the free African 

space that was being created. (Kwame Freeman, personal interview, June 2004). In 

addition, people who had learned to disdain Black people were being placed at the behest 

of Black people and being called upon to learn Black history (Maya Wilkins, personal 

interview, 2008).  Kuumba remembers it more optimistically. Having a liberatory 

movement that grew out of the African American tradition be engaged by Asian and 

Latino people was a “wonderful challenge,” states Kuumba.  By the third year, it had 

begun to be resolved (Faith Kuumba, personal interview, 2008). 

After three summers, the Asian site decided to discontinue being a Catto Freedom 

School. They felt that inviting unknown college students in during the summer and giving 

them more power in the classroom was not in keeping with the work that they were doing 

during the school year with their high school students. While they supported the work in 

theory, the continuity of their work was being undermined by this summer construction. 

The Latino site faced challenges of a different nature. Catto Freedom Schools Program 

requests to Children‟s Defense Fund Freedom Schools Program had yielded a 
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Mexican/Chicano curriculum, which was not a fitting history for Latino people from the 

Caribbean. As a result, the Latino organization in Philadelphia contracted with a well 

respected community member to write a Latino curriculum that more closely spoke to the 

Caribbean Latino experience.  

Other challenges included the failure of people to fully understand what the Catto 

Freedom Schools Program was designed to do. The excitement of the Freedom School 

experience had a way of traveling, but to articulate what Freedom Schools were doing 

was difficult. “We got the vision that they were investing in us, but we didn‟t understand 

it until we got back [to school],” states Sumayah Nuruddin. Trying to explain what we 

did all summer to our friends was near impossible and oftentimes, “I just invited people 

to apply the following year to see for themselves (Sumayah Nuruddin, personal 

interview, April 2008).” 

After several years of running the program, it became apparent to many people 

that exciting Black children about reading was one thing, but if they truly lacked the 

ability to read, there were still limitations to what could be accomplished. Dean Horner, 

Superintendent of the School District at the time, stated that he would like to see Freedom 

Schools expand exponentially throughout the country, but the only places where you can 

get money for that would be from school districts. However, he asserted that the only 

way the school districts will be able to justify that expense would be if there was an 

academic thrust to it (Dean Horner, personal interview, 2008). “I don‟t know why we 

can‟t do more about literacy,” stated Maya Wilkins. After doing the work to adjust the 

attitude and increase the desire, Wilkins and others felt strongly that moving towards skill 

acquisition was vital. It is from this premise that the Catto Freedom Schools Program 
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began to adjust in the summer time. Catto Freedom Schools Program‟s Pathways 

Curriculum began to include exercises and activities designed to strengthen reading 

skills. During this time, the ideas that brought Hamer-Still Freedom Charter School to 

fruition grew. 

 

Conclusion 

 

Catto Freedom Schools Program is demonstrative of what happened when 

generations of community-based power began to intersect with institutionally-based 

power. What occurred is that organizations found ways to work together to create a 

program that is responsive and relevant to genuine needs of students. The demand of the 

communities to be self-defining and communally organized combined with the 

willingness of the School District to provide space and funds helped to pave the way for 

the solidification of the Catto Freedom Schools Program‟s Junior Servant Leader 

Program and ultimately, the flowering of Hamer-Still Freedom Charter School. The 

Junior Servant Leader aspect of Catto Freedom Schools Program also helped the entire 

program to grow to a formidable size, one that was less vulnerable to cuts and neglect 

because it spoke to the desires of powerful political forces. The communal way that the 

central coordinating office arranged itself kept community-based partners and 

institutionally-based partners engaged in a mutually beneficial partnership. The School 

District‟s willingness to share power with the other stakeholders also enabled a clearing 

of the way for liberatory education. With an emphasis on communalism as its primary 

mode of operation, the Catto Freedom Schools Program created a highly transformative 
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space for children and adults alike. Matching that standard in the form of a charter school 

would prove to be a challenge indeed.  

In this chapter, I utilized the results of a pilot study that I had conducted in 2008 

to outline the Catto Freedom School Program‟s history and structure. I delineated the 

ways that it was initially conceived as a liberal project that promoted citizenship. I also 

documented where the program took a turn toward an African-centered paradigm that 

emphasized teaching and learning for the purpose of bettering the community. I discussed 

the role of personal history and political history and the ways that they converged in 

order to give rise to the Catto Freedom Schools Program. I also discussed the ways that 

the Catto Freedom Schools Program began to generate and promote African-centered 

social capital from the initial processes of Training, through the implementation of the 

curriculum all the way through to Debrief at the end of each day and at the end of the 

summer. In the next chapter, I discuss the make up of the Catto Freedom Schools 

Program Way and the ways that African-centered social capital plays a part in its 

continuation. 
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CHAPTER 5 

RESULTS 

THE LESSONS OF CATTO FREEDOM SCHOOLS PROGRAM 

 

Introduction 

 

In this chapter, I have employed the voices of the former Junior Servant Leaders 

to arrive at a working definition of the Catto Freedom Schools Program Way. I utilize 

quotes from the interviews of the former Junior Servant Leaders
19

 to discuss what the 

Freedom Schools Way is to them. I also discuss those features of the program that were 

most and least useful in their development. In addition, I asked their opinions about what 

were the elements that the charter school needed to have to be a strong freedom school in 

their opinion.  I also use field notes from my observations to provide examples that help 

to flesh out that definition. I discuss the ways that it has been prevalent and absent. I also 

explore the struggles that have led to unintended consequences and negative outcomes.   

I argue that social capital (Coleman, 1988; Portes, 1998; Pharr & Putnam, 2005) 

was the engine by which the Catto Freedom Schools Program was a force for positive 

engagement with youth of color. From an African worldview (Myers, 1987; Nobles, 

1976; Shujaa, 1994; Hilliard, 1998), the communal features of the program, the 

connection of history and the future, dictated the extent of its effectiveness. In most cases 

the program strove to be a supportive environment for people of African descent. In other 
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 I utilized pseudonyms throughout for the interview participants.  
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places, where the social capital was insufficient, and the communal nature was 

compromised, success within the model was limited.  

 

The Catto Freedom Schools Program Way 

 

For many years, dating back to the time that Catto Freedom Schools Program was 

affiliated with Children‟s Defense Fund Freedom Schools movement, the phrase, “That‟s 

not the Freedom School Way,” has been uttered to youth and elders alike when they did 

not display compassion or patience or generosity or excellence in the presence of other 

Freedom School people (Children‟s Defense Fund Freedom Schools Manual, 2006). 

Initially it was taken as a jokingly simple, yet effective, way of correcting behavior or 

applying positive peer pressure to the fellow Freedom Schooler. As the years went on, 

many people questioned what exactly is the “Freedom Schools Way.”  

In 2004, the Catto Freedom Schools Program developed a list of qualities that 

characterize “The Freedom School Way” from the Catto Freedom Schools Program 

standpoint. Below, in Table 4, I have listed the Catto Freedom Schools Program Way in 

alphabetical order and included a short explanation of how this quality is commonly 

manifested.  

There are many “ways” that a Freedom School can be. The Freedom Schools 

throughout history that I discussed in Chapter Two bore out many ways that the Freedom 

Schools Way has been from ensuring that all people live a rewarding, life to actively 

fighting against racist terrorism.  In this section, I discuss my findings as it regards the 

Catto Freedom Schools Program Way.  
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Table 4. 

 Attributes of the Catto Freedom Schools Program Way 

Brilliant Those who are involved in the Catto Freedom Schools Program 

recognize the need to be a beacon of hope to their families, 

neighborhoods and people. They are unafraid to show their 

intelligence and bravery.  

Fun It is one of the adjectives that is most used when describing the 

Catto Freedom Schools Program. Children through adults find the 

ways that the literature and numeracy is taught and learned to be 

enjoyable and the contagious cheer and celebration that is a part of 

Catto Freedom Schools Program is legendary throughout the 

program. 

Generous Catto Freedom Schools Program recognizes the need to be willing to 

give liberally of your time, talent, skills, creativity, and energy.  

Genuine 

(keepin‟ it 

real and 

right) 

 While much of the music and mass media that youth consume in 

this time exhorts people to “keep it real!” the Servant Leaders of 

Catto Freedom Schools Program know that the keeping it real must 

also be on the path of what is just and right. It also recognizes the 

fraud of those who want to “keep it real” as they are sensationalizing 

some of the most horrible incidents that can happen in anyone‟s 

lives including but not limited to murder, rape, and exploitation. The 

Servant Leaders of Catto Freedom Schools Program want the truth 

of the condition of poor Black people to be correctly told, discussed 

and improved where needed instead of degraded and 

sensationalized. (Catto Freedom Schools Program Manual, 2007) 

Helpful It is at all times the duty and the privilege of everyone from the 

eldest to the youngest to extend themselves and to be of assistance in 

any way that they can.  

Interactive While American society and, by extension, its schools promote 

competition, Catto Freedom Schools Program encourages 

cooperation and collective work.  

Involved To be a part of Catto Freedom Schools Program is to make yourself 

relevant in the lives of your neighbors in both personal and political 

ways.  

Literate In Catto Freedom Schools Program, the ability to read, understand, 

analyze, and create ideas and stories is what is paramount. This 

began as an emphasis on reading text but has grown to include 

numeracy, or the ability to read and maneuver numbers.  

Loving Catto Freedom Schools Program does not shy away from love as an 

organizing principle. The Catto Freedom Schools Program 

understands that without a profound love of one‟s people, the people 

will not progress (Montiero, 2010; DuBois,1903 ).  

Positive Though Catto Freedom Schools Program was a response to an 

educational climate that was suboptimal for its students, the stance 
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toward that educational situation was to embrace it and infuse it with 

optimistic energy.  

Prepared Training and preparation for the duties of a Servant Leader are taken 

very seriously and are pursued very vigorously in Catto Freedom 

Schools Program.  

Resourcef

ul 

Catto Freedom Schools Program emphasizes the need to be creative 

and to use all of what you have in innovative ways to achieve the 

desired goals. 

Responsib

le for 

Sustaining 

Pathways 

to a 

Stronger 

Future 

This aspect recognizes that the neighborhoods in which some 

members of the Catto Freedom Schools Program community live are 

fraught with challenges mostly stemming from poverty, Pathways to 

a stronger future begin where you presently are; as such, Catto 

Freedom Schools Program community members should work 

towards strengthening wherever they are now in an effort to ensure a 

stronger future.  

Sensitive Find ways to communicate using all senses, learning styles 

(Fleming, 1992), and intelligences (Gardner, 1983)   

Solution 

Oriented 

It is customary to discuss the issues and challenges that occur on a 

daily basis within one‟s Catto Freedom Schools Program 

community. It is encouraged that those who are recognizing 

problems also propose and strive to implement solutions. 

 

In addition to those institutionally defined attributes, my research with the former 

Junior Servant Leaders revealed that two key themes of chain mentorship (Andrews, 

2001; Olson, 2008; Welty, 2000), learning about Black history and culture truly 

epitomize what the Catto Freedom Schools Program Way is.  In the following section, I 

define these constructs more explicitly.  

 

Codes 

 

As described in Chapter 3, all of my interviews were transcribed. After 

thanscrbing the interviews, I created a list of in vivo codes based on what the interview 

participants stated. This process produced 102 codes. These codes were then grouped into 
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seven code families that included 1. People, 2. Activities, 3. Atmosphere, 4. Subject 

Matter, 5. Future Goals Affected by Catto Freedom Schools Program, 6. Challenges to 

the Success of Hamer-Still Freedom Charter School, and 7. Implications for Hamer-Still 

Freedom Charter School. The code, People referred to the different roles that individuals 

occupied in the Catto Freedom Schools Program. These codes were then ordered 

according to frequency of occurrence. Mentors emerged from this code family as one of 

the most pertinent. Mentors, which was combined with Stepping Up, Peer to Peer 

Interactions and Positive Peer Pressure to describe the ways that people involved in the 

Catto Freedom Schools Program ultimately learned how to do what was expected of them 

through observing and modeling the behavior of others. The expectation that someone 

would model your behavior as well reinforced it. I refer to this dynamic in this study as, 

Chain Mentorship (Andrews, 2001; Olson, 2008; Welty, 2000). Chain mentorship is 

fitting because it envisions all Freedom Schoolers as links in a chain that are afforded the 

opportunity to mentor others and to be mentored.  

Another of the most frequently occurring codes was African history and culture 

followed by Reading and Writing. The interview participants described an enlightening 

yet demanding set of readings that had fed their appetite for learning about the history of 

people of African descent. In the classrooms with younger Scholars, former Junior 

Servant Leaders worked with Black children‟s literature that many had never seen. In 

their own classrooms where Academic Advisors taught them, they described college level 

texts that they had to read and analyzed. This code was combined with Maafa/Middle 

Passage
20

, Harambee, Training, Service, Medu Medjat (Book Talk), social action and 
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 This refers to a training component for which I provide a description later in this chapter.  
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service. When I analyzed the most frequently occurring codes, the themes of chain 

mentorship (Andrews, 2001; Olson, 2008; Welty, 2000), learning about Black history 

and culture emerged from this process. You can see the evolution of my coding strategy 

in the Appendices. 

Chain Mentorship as it is discussed in this study has two components based on the 

in vivo coding: Looking Up and Stepping Up. There is the act of Looking Up to someone. 

The data revealed that most of the time the mentor was older but what is remarkable is 

that it is not necessarily a youth looking up to an adult. It is in most cases a youth to an 

older youth. Several links in the chain refer to elementary school student to high school 

student and high school student to college student. Many also mentioned that even 

younger high school students looked up to older high school students. Often the age 

range was less than four years‟ difference.  

Stepping Up refers to the imperative that is the ongoing slogan of the Catto 

Freedom Schools Program, “the reward for good work is more work!”  Dr. Kwame 

Freeman was taught the saying by one of his mentors and then he popularized it in 

connection with the program. In its more optimistic form, it refers to the notion that once 

a subject is mastered, it is incumbent upon that learner to take on even more challenging 

subjects and roles as time progresses. It also has the sardonic meaning that when 

someone is good at their work, people are eager to have them do more of it. Conversely, 

it can mean that those who do bad work are seldom consulted again (Davis & Jordan, 

1994; Field Notes, July 21, 2010).  The “ladder of leadership” is a concept that Children‟s 

Defense Fund Freedom Schools promoted. The Catto Freedom Schools Program took 

that concept and started using the terminology of stepping up to denote that success is 



 

123 

 

constantly greeted with new challenges and that resting on one‟s laurels is not acceptable. 

In this case, Intergenerational Relations is evident in that older participants discussed 

learning from younger participants and vice versa.    

The second theme is Learning about Black history and culture. Contrary to the 

struggles of earlier Freedom Schools, the struggle for freedom is less a daily struggle 

with others and more an exercise in “re-membering” the self.  Ngugi Wa Thiong‟o, in his 

book titled Something Torn and New, delivers an impassioned plea to people of African 

descent throughout the Diaspora to engage in “re-membering” practices or acts that cause 

people to put the pieces of their history and culture back together. He states that the 

aftermath of colonization and enslavement has left foreign languages in the mouths of 

African people with foreign concepts that are attached to them which have crowded out 

African languages and concepts. He encourages African people to relearn in order to re-

member those classical African values and customs that kept African civilizations 

progressing (de Gruy Leary, 2006; Thiong‟o, 2009). The Catto Freedom Schools 

Program is an organized and concerted effort to do that, specifically targeting the young 

at all stages of their development. It involves the education of children of African descent 

about that history and culture.  It does this through Training, using books that explore 

Black life, history, and thought throughout the Diaspora, and engaging in instruction that 

is collaborative, interactive, and pragmatic. The two aspects of this theme are Reading 

and Writing and Values and Customs. 

In Reading and Writing, the study participants discussed how they had been 

engaged in literature that they had never encountered before discussing subjects and a 

worldview that they did not get in their regular schools. Even adults said that the books 



 

124 

 

for the Scholars were enlightening and beautiful and gave them so much information that 

they had not previously known. The former Junior Servant Leaders discussed being 

engaged in college level texts and having discussions with their Academic Advisors and 

Curriculum Coordinator that had never occurred to them previously but because they 

were engaging in it, they were better able to engage their other subjects when they 

returned to school (Field Notes, August 13, 2010).  

The other aspect of learning about Black history and culture is Values and 

Customs, or those traditions that are instilled into Servant Leaders as they enter. Many of 

the former Junior Servant Leaders discussed being in an inescapably positive and 

supportive environment that expected everyone‟s best efforts. There was also from the 

start an emphasis on familial relationships, Sister, Brother, Mama, Baba, and language 

that supported the interconnections even across ethnicities. Traditions such as libations, 

circling, Mbongi, and Harambee were heavily referenced as opportunities to be in 

community with one another. There was also an emphasis on collectivism, cooperative 

work, responsibility, and unity. Figure 2 is a depiction of the Catto Freedom Schools 

Way that my data revealed.  
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Figure 2. The Catto Freedom Schools Way 

 

In the themes of chain mentorship (Andrews, 2001; Olson, 2008; Welty, 2000) 

and learning about Black history and culture (Lee, 1994; Akoto, 1994; Hilliard, 1997), I 

detect the presence of social capital in the African-centered Worldview. Social capital 

(Coleman, 1988; Pharr, Putnam & Dalton, 2000) is amassed as youth and elders continue 

to take on more challenges and duties and when they manifest, in agreeable ways, capital 

is built in the individuals and the sites that they represent. Consistent with African-

centered teachings, this amassment of social capital is for the greater good and is utilized 

to reinvest in the community in ways that inspire others to be excellent as well. The 

presence of African-centered social capital is evident in the ways that these study 

participants described how they felt that they belonged, that there were high expectations, 

there was help when it was needed from those that are older and younger, a deep respect 

for ancestors and elders, and an imperative to multiply their efforts. In the following 
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section, I utilize quotations from former Junior Servant Leaders to demonstrate these 

findings.  

Chain Mentorship in the Data 

 

In this section, I present quotations from the former Junior Servant Leaders. 

Overwhelmingly, the interview participants stated that chain mentorship, receiving 

mentorship and positive peer pressure as well as giving mentorship and positive peer 

pressure, was paramount. The construction of always having someone to look up to as 

well as having someone who looks up to you was one of the most enduring qualities. This 

theme emerged early in the focus group and was a near unanimous theme in individual 

interviews.  

During one of the focus groups, Terri described one Junior Servant Leader who 

had come into the program and received a lot of attention and support, which prompted 

him then to extend that to his younger brother. For some JSLs, chain mentorship 

extended beyond Catto and became present in their families. Terri recounted:  

  

And then when Andre came in a couple years after us for him, we 

kind of took him under our wing and kind of just watching him grow 

from who Andre was when he started the program to who Andre is 

now… Andre was cutthroat, he didn't play. He was a good kid but he 

had that street defense…this is what I need to survive. And honestly 

I think when Andre first started Freedom School I don't know if he 

had college as an option as a life goal at all. … [B]ut by I guess two 

years ago you kind of saw where Addie [Site Coordinator] working 

with him and saying „you're going to college‟ and pushing him and 

even us talking to him … Just trying to keep up with him because 

you don't want him to get lost. And I think what happened now is 

that he is a model for his younger brother because he always brings 

his brother around us now … and just trying to get him encouraged. 

(Terri Lessons, interview, August 9, 2010). 
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At the time of this interview, Andre was a Trainer for the second 

year and he was headed to a four-year college on a partial scholarship. His 

younger brother was just beginning as a Junior Servant Leader in that year. 

Terri discussed the way that she was first mentored then drafted to be a 

mentor to someone who was two years younger than she was. She discussed 

how important it was that her mentor showed kindness and patience and the 

reward that she derived from that was being able to show similar kindness 

and patience to someone else. In this example, Addie, who was an adult at 

the time, was being asked to mentor, but the youth are also commanded to 

“step up,” when it is appropriate.  

In this next instance, Cookie, a matriculating college student, discussed the ways 

that listening to her mentor helped her to be a stronger mentor herself.  

“Being in the classroom with my Scholars. It‟s nothing like it in the 

world. After that first week … it‟s just like you have a connection… 

Your [college] Interns you know they draw to you… And I was just 

so fortunate to have two wonderful Servant Leader Interns both 

years that I did Catto Freedom Schools Program…  I had the oldest 

level so a lot of them were not my age but a couple of years behind 

me so I was like aw man, they ain‟t gonna listen to me but it was 

[my Servant Leader Intern] that said if you present yourself 

respectfully, then you command respect, you‟ll get respect. (Cookie 

Johns interview, July 28, 2010) 

 

It is clear to see the ways that chain mentorship played out as Cookie, the Junior 

Servant Leader (JSL) in high school, received suggestions and instructions from an older 

Servant Leader Intern (SLI) in college and both were able to achieve positive results with 

the Scholars who were in elementary school.  
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Cameron, a graduate of a four-year college and Information Technology 

Specialist, discussed the way that chain mentorship worked.  

[F]irst and foremost it‟s a service-oriented-type of position … You 

service people that are younger than you. You service people that are 

older than you. You know. Intergenerational leadership is some 

terminology that comes off the top of my head. Which was very 

important to the structure of the program because you have kinda 

like this ladder of leadership. You know, you have people who, you 

know, are not even that much older than you, you know. People, a 

lot of them are in their early 30s or in their 20s and you kinda just, 

you know, piggyback off each other. You learn a lot and you work 

closely together. You know, in service. You serve, you know, 

younger people as well as people your age and people that are older. 

(Cameron Leonard, interview, July 28, 2010) 

 

Cameron stated that while age is respected in the Catto Freedom Schools Program 

tradition, brilliance and solution orientation is also key. He underscores what is meant in 

the African worldview about the survival of the group and how it is imperative for all to 

do all that they are able to in order to manifest that. He continued, 

 

Being as though [my Servant Leader Interns] were both college 

students, I think that helped me a lot just in terms of getting a sense 

of what college was going to be like, the things that I needed to do in 

order to prepare myself to be a successful college student, and you 

know, just what that whole realm is like. Because I always kind of 

saw myself pursuing higher education after I finished high school. 

So from that regard it was very beneficial to have people who were 

currently in those roles and still learning and growing themselves. 

So, you know, nobody pretended to have all the answers, but it was 

just very helpful being able to work, you know, closely like that and 

you kinda just develop relationships with those people, you know, 

that last a lifetime. One of my College Interns is one of my best 

friends now. And you know, this is almost ten years later. And he‟s 

been very impactful on my life. (Cameron Leonard, interview, July 

28, 2010) 
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Zed, a delivery truck driver who had struggled in school and with the 

academic component of Catto Freedom Schools succinctly described it this 

way,  

It was, you know, here you are, you‟re working with kids. It was like 

a Big Brother, Big Sister-type atmosphere for everybody. (Zed 

Cross, interview, August 4, 2010) 

 

 

Gerri is currently an Academic Advisor who supervises Junior 

Servant Leaders; however, she began in the program as a Scholar. Then she 

was a Junior Servant Leader, a Trainer, and a Servant Leader Intern. She 

discussed the way the chain mentorship worked in her case.  

 

 “As a Junior Servant Leader, it was really to make a connection 

with the Scholars. Give them a role model. Somebody they could 

look up to. Somebody that was their age. And I thought that was my 

responsibility because I was kinda modeling what the interns were 

doing for me. The Interns really gave me somebody to look up to. 

And maybe somebody who I could aspire to be like and maybe help 

me out with some of the things I aspire to do. So me being younger 

and closer in age to the Scholars as a Junior Servant Leader, I 

wanted to do those same things for the Scholars …We don‟t always 

know the extent to which we‟ve made an impact on their lives but 

we know that we‟ve impacted them somehow. And we know that 

because Scholars will come back the following year asking for a 

certain Junior Servant Leader or the Scholars will eventually become 

Junior Servant Leaders themselves, which I have actually been able 

to experience. One of my first Scholars that I had as a Junior Servant 

Leader is now a JSL who I am now supervising. So it‟s kind of like a 

sweet type of wow, I don‟t know how to explain it. It‟s exciting 

because people you don‟t know if their aspiring to be like you but 

you know they are following footsteps that were laid before them so 

that means they have really took something from the program and 

they are still involved. So, as long as you touch the Scholars that‟s a 

big thing (Gerri Franks, interview, July 22, 1010). 
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What Gerri articulated is that the work continues despite a change in one‟s 

role, but when everyone is consistently looking up and stepping up, there are 

no gaps in chain mentorship.  

 Michelle had begun her Catto Freedom Schools Program life as a 

Junior Servant Leader but is presently a 21-year-old Project Director for her 

site. She is in her last year of a nursing program. She discussed the way that 

she occupied the role that others had done for her in her teenage years.  

“Just… yesterday, I met someone, she works for [the organization 

that pays the high school students] and she works for my Freedom 

School Program but she just she said, “Sis. Michelle, can I just tell 

you …  I really want to be just like you.” and this girl is about to be 

going into her Senior year in high school. And she said it „cause I 

told her I was a JSL and I wanted her to stick with me so that I could 

get her into this program because she is a great person and she wants 

to learn so much… [We] hired her and now she‟s like right by my 

side no matter what I do, she wants to learn more more more. She 

wants to know know know!  That‟s something that now I would not 

have had the time of day to say stick with me let me teach you some 

things. If I didn‟t get that experience as a JSL myself, if I didn‟t have 

those people doing that to me because now I understand I need to be 

the person for her or anybody else, the Scholars in my program the 

hundreds of Scholars that we‟ve reached over these years now I 

understand the impact of that more than ever. And this is how I 

became who I am, I said Ike back then but he was the one who really 

pushed me but it was people all around me and so it changed me in 

that way too  (Michelle Green, interview, July 24, 2010). 

 

 

Michelle discussed how importantly she took on her role as mentor especially 

since she could create a clear link from her mentors to her progress as a student and a 

servant leader at the time. Michelle was in her final year of a nursing program that she 

truly cherished. She discussed that even though nursing is not primarily a teaching 

position, there are many times when she has had to demonstrate various procedures for 
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others. She also discussed that she is the youngest person in her cohort, yet she still 

commands respect because of a demeanor of service that she said she honed within the 

Catto Freedom Schools Program, a demeanor that she credits her Catto Freedom Schools 

Program mentors with demonstrating. (Michelle Green, interview, July 24, 2010). 

Shea is presently employed at Hamer Still Freedom Charter School but began as a 

Junior Servant Leader. He discussed how crucial it was to see someone who was in his 

immediate age range modeling what Freedom School work was and how it should be 

done. While he had respect for adults like the architects and the Academic Advisor and 

the Site Coordinator, the fact that his Servant Leader Intern was only 4-5 years older went 

a long way in demonstrating what his work should look like. 

“They were right next door. They‟re my age almost. Like my Intern 

that year she was probably 21 and I was 16, 17 … They my age and 

I tell that to the kids a lot. I‟m not far from y‟all, I was just in high 

school. I know all of this I was doing the exact same things. 

Probably not as extreme and I‟m not far, I‟m around the same age. I 

am older and I did demand that certain level of respect. But when it 

comes down to getting to it, I know everything that you know. 

Songs, dances, I might not do it all and sing „em all but I know every 

song, every dance, everything that‟s going on in sports everything 

that‟s going on the news everything that you‟re into I‟m probably 

into it. So I try to stay informed and in touch with the kids. The older 

I get the more I try harder… the older I get the harder I‟m gonna 

work to stay in tuned. I think it‟s really really important. (Shea 

Durrant, interview, August 3, 2010) 

 

 

Shea underscored how important it is to build social capital through shared tastes 

and experiences with the younger servant leaders in an effort to maximize effectiveness. 

Now that he is in a leadership position, he strives to remain connected to the youth on 

multiple levels. When it is time for them to be effective in the classroom, this social 

capital is built and even when it is difficult, they are inspired to try because he does. 
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While the Scholars and Junior Servant Leaders might be able to have a remote picture of 

themselves in ten to twenty years with the adults in the program, having someone that is 

experiencing just what you are about to experience was truly powerful in Shea‟s 

experience.  

Zami is a graduate student and she is working as a Servant Leader Intern now. 

She began as a Junior Servant Leader and she discussed the ways that the youth teach the 

elders as well. 

I really enjoy the intergenerational part of Catto Freedom Schools 

Program, the fact that you know even though I‟m older than a lot of 

my fellow SLIs [chuckle] ... I feel like I can connect with them I feel 

like I can still learn something from them and that also goes for the 

Scholars and younger people and older people so I love the fact that 

there is a diverse mix of age within our parameters (Zami Umoja, 

personal interview, August 11, 2010). 

 

As was stated previously, in the Catto Freedom Schools Program there is a deep 

reverence for elders and ancestors, those who have paved the way thus far. But there is 

also a deep veneration of brilliance, regardless of its source.  At times, the younger 

teaches the older.  

In one focus group, Shakayla and Terri, who are former Junior Servant Leaders 

but present Senior Staff people, were adamant that without the JSLs, there is no freedom 

school. Even when I challenged that notion based on the fact that most freedom schools 

in the country do not have Junior Servant Leaders attached, they refuted it.  

Shakayla:  [JSLs] just bring a presence to every site… that 

intergenerational thing we talk about so much if no JSLs [then] 

they're skipped. You know go from scholars to [college students] 

and something's missing. So they got to be there. 

 

Me:  You know, most Freedom Schools don't have JSLs.  
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Terri:  Even on Wednesdays when the JSLs aren't here [because they 

have Mbongi in another location] the site is different.  It's just you 

need them there.  

 

Shakayla:  It just brings something that no other site could. You need 

that gap. I think scholar, JSL, interns. It got to work that way. If 

missing, it's weird. So like they're probably the most important part 

of the program because they bring so much to the program. Not just 

them, their youth but their high energy, they're always willing to 

work. They know they need you to assist but they also can take 

leadership. I just think that Freedom School is Catto Freedom 

Schools Program because of JSLs. I mean they're the ones that put 

the word out about Freedom School. Because it's so many more of 

them
21

. So they're the ones who are saying, "yeah come to Freedom 

School" you know telling their little brothers, their little sisters bring 

their little brothers and sisters in. So I think they're it. (Focus Group, 

interview, August 9, 2010).”  

 

Shakayla and Terri were convinced that the key to Catto Freedom 

Schools were the Junior Servant Leaders. They credited them with being a 

hub that pulls the whole program together. 

Andrew, who is now a Project Director, chimed in to acknowledge 

that he has aged out of the range to be of maximum influence to Scholars.  

I think beyond site wise, just getting them prepared for college itself 

and with the academics in high school you talk about graduation 

rates and things like that that's going on in high school. I mean… 

Catto Freedom Schools Program is helping with that. And also they 

have a closer relationship with our scholars with the age gap and 

they relate to the scholars more. So they motivate the scholars more 

and just get them on the right track. And when the scholars attend 

high school the Junior Servant Leaders are attending high school…  

We've already had the high school experience but the JSLs are there 

now. So they can school them about what it is right now in the high 

schools… So I mean just the motivation that you need to keep the 

scholars going and just to get them prepared themselves. [JSLs] are 

                                                           
21

 For many years,  there were two Junior Servant Leaders for every one Servant Leader Intern. In recent 

years the numbers have gone down but there are still more JSLs than SLIs. In addition, during the school 

year, there is still a weekly mbongi that is primarily attended by the Junior Servant Leaders while most 

SLIs are away at college.  
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very important. I don't know where I'd be without them. (Focus 

Group, interview, August 9, 2010). 

 

  

Sumayah summarized this dynamic when she discussed her long standing 

mentoring relationship with the first citywide coordinator of Catto Freedom Schools 

Program and what that has meant to her current profession as a teacher. “I have a great 

mentoring relationship with Maya Wilkins. I always felt charged to do stuff not for kudos 

or money and now I‟m a teacher.” Sumayah Nuruddin (interview, April, 2008) 

 

Challenges within Chain Mentorship 

 

In addition to discussing how chain mentorship bolsters the Catto 

Freedom Schools Program Way, the participants also discussed the situation 

when chain mentorship was missing. In Shakayla‟s case, a link in the chain 

seemed to be broken and she had to adjust. Shakayla had become invested in 

the Catto Freedom Schools Program more deeply than her Servant Leader 

Intern. Even though he was older than she was, Shakayla found that she 

brought wisdom to the situation that was sorely needed.  

I don't know, I think probably the worst aspect, well my first year 

anyway, was probably been, you know the relationship I had with 

my intern. It wasn't the best kind of thing that happened. And you 

know you are not going to be friends with everybody. Like me and 

him we clashed so much because he didn't know what Freedom 

School was about I don't think. Like he didn't know this program 

was a summer enrichment program not a chill all day. So it would be 

times when he wouldn't do anything, like well I'm going to read the 

book and you can just do what  you want to do but I'm going to read 

this book because that's what we're here for. And I think that year 

that although I had that problem with him I made it work because I 
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wasn't going to let the scholars come there for nothing. So I was 15 

years old trying to teach 12 year olds. It worked but it was hard for 

me because I had never experienced anything like that and I mean 

that happens you know. It's always going to be people who just not 

really into it (Shakayla West, interview, August 9, 2010). 

 

In Shakayla‟s case, her Servant Leader Intern had not taken on the 

role of mentor seriously and was a poor mentor for her and for the scholars. 

Regardless though, she persevered throughout the summer and tried to 

prevent the Scholars from feeling neglected because of a lack of focus on 

the part of her Servant Leader Intern. In Ike‟s case, his mentor was two 

generations ahead of him. This age gap proved to be damaging to the site. 

…I think we … shouldn‟t have just been Mr. Burns then me. Then 

everybody‟s riding with my emotions, and my emotions weren‟t the 

most stable emotions because I had a whole lot of different hats I 

was wearing at that time with the other folk. And I wasn‟t the oldest 

person in the world. You know?  I‟m 20, 21. I‟m still a kid. You 

know, I feel like it should‟ve been another mentor there in between 

myself and Mr. Burns that … could have a significant influence that 

would‟ve channeled a lot of emotional responses that took place and 

then all those emotional responses just created a ripple effect and 

negative events (Ike Vette, interview, August 11, 2010). 

 

Because he had exhibited a charisma and strong leadership skills at a young age, 

his abilities may have been inflated in the minds of his mentor and supervisor. In Ike‟s 

experience, the social capital that was built may have been expended in a premature 

fashion resulting in an ill-fitting leadership role for the time. It seemed that timing was 

also an issue for Lydia. In Lydia‟s opinion, the set of Trainers that trained her in the 

beginning attempted to acquire mentorship status without actually building any of the 

necessary social capital. Lydia discussed her disappointing year round experience.  

I thought it was fun. But I remember feeling like, like sometimes 

the JSLs were like at a lower status or of more lower standards 
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than, like, the Trainers. So I remember feeling like kind of like, 

maybe not offended, but like - I‟m not sure how to explain it. But 

just feeling like the Trainers were, like, at a higher status or at a 

higher level than the JSLs (Lydia Houston, personal interview, 

August 2, 2010). 

 

When I inquired what made her feel that way, she responded, 

 

I guess the interaction with the Trainers. Sometimes it was a little, 

like a little too feisty or frisky. It was like, I know I‟m a JSL, but you 

know, I‟m still human. But, and it probably was also the training 

experience. When we went to [year round training]. It was just, like, 

I just felt like they were really harsh. I guess just, let me see, let me 

think about it. Like, if we had, if we got a set of something and we 

had to remember it or whatever, like just that whole experience, it 

was really harsh. …But I just, I just felt like, you know, like, y‟all 

don‟t have to talk about us like that or be so harsh. But then I 

thought, like, like they were trying to like get, really get the 

information into us. So maybe that was necessary. But I just didn‟t 

like it. And I think that that was my last season (Lydia Houston, 

interview, August 2, 1010). 

 

 

When I asked her if that was the reason that that was her last season, she said yes. 

I further inquired whether she thought there were others that felt that way also and she 

said yes.  

Though this hubris among trainers came up very little as a part of the data, I 

believe this is something that others may have felt in the past, to explain why they did not 

return and may have never told anyone
22

. This participant has gone on to do wonderful 

work in another program and could have been an even bigger asset to Catto Freedom 

Schools Program, but the hubris of some trainers was one reason that she chose to leave. 

Portes (1998) states that “the same strong ties that bring benefits to members of a group 

                                                           
22

 From my experience as a trainer in the national program, I can recall a few times when people were 

surprised that I was as accessible as I was as a trainer. When I would tell them that is how we are supposed 

to be, there were a few instances where Servant Leaders confided that they did not feel that way about all of 

the Trainers at the time. Though this study does not explore this concept deeply, I think that it is imperative 

to find ways of actively discouraging notions of hubris among Servant Leaders in all positions.  
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commonly enable it to bar others from access” (p. 15). He cites as examples ethnic 

groups that have control over certain unions. In this case, those who had become Junior 

Servant Leaders and then Trainers in one cohort made it much more difficult for the next 

cohort to learn and grow. One challenge with bonding social capital is the risk of 

alienating others even while attempting to integrate new members into the fold. I include 

this as a cautionary element and a possible point of further exploration in future studies. 

Understanding the factors that influence the retention rate at the Catto Freedom Schools 

Program is key to bolstering the success of Hamer-Still Freedom Charter School.  

Another concern of returning JSLs is the lack of growth opportunities. The 

creation of the Junior Servant Leaders was in response to the gap that existed between 

the Servant Leaders and the Scholars. But Michelle does not think that that is even 

enough. She advocated for more opportunities to be created within the program for all of 

the veterans. She illustrates how difficult it is to keep climbing when there is a finite 

amount of space in the senior staff positions. 

Sometimes I fear that there might not be enough spots for 

everybody in Freedom Schools. Sometimes as you grow in 

Freedom Schools there‟s not enough places to go… Because they 

don‟t know what else to do in Freedom Schools, „cause it‟s like a 

… ladder that gets smaller as you go up so those good people who 

we came in with those JSLs that I know we had the best year or 

years with as a Junior Servant Leaders. They‟re all over 

Philadelphia now doing different things because they didn‟t have 

nothing else to do. At Freedom Schools after they became a JSL 

or SLI and if they didn‟t get hired at a specific agency or site then 

they moved. Sometimes it‟s hard to find those people but I‟m sure 

they stand out like we do wherever we go. (Michelle Greene, 

interview, July 24, 2010) 

 

During the first focus group, this concept of stepping up was a significant part of the 

conversation. The concept connects to much of the service learning literature that 
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suggests that young people of this age range need both adults with whom they can relate 

as well as duties within their communities for which they are held accountable (Wade, 

1997). However, the data suggest that in addition to having adults provide for high 

school-aged young people, the young people must also be challenged to provide for 

others as well. Fatima articulated her journey. 

I wanted to be a JSL because I had seen them and looked up to them 

as Scholars. I still remember mostly the names of all the Junior 

Servant Leaders I had as a Scholar as well as Interns but really just 

kinda latching on to the JSLs that were at [my childhood site] and I 

saw what it did for my sister and she loved it so I mean what else?  I 

saw it like in its physical form and I wanted to know what I didn‟t 

see like the part when they did go into that classroom for however 

many hours and then they would come back and why they were 

carrying bookbags and books and why they were talking about books 

and why Ms. Sweet was even there?  Why was she there and what 

was her role in Freedom Schools and that‟s something that I didn‟t 

understand as a Scholar but I wanted to know. So going forward I 

wanted to be a JSL because of that but too, I remember people like 

Carrie and Jill and you know all the Trainers that brought us in. Not 

only were they friendly and confident but they were personable. It 

wasn‟t like they were here and we were there it was just, they were 

very inviting. I think Michelle chose a very good word for that in 

terms of their openness and willingness to accept anybody into their 

family and I knew that what they were doing, I could do.  Just 

coming in the door, I knew that I could do that. When I saw them, I 

knew that I wanted to be a Trainer. I didn‟t know it would happen so 

quickly but I knew that I was capable of doing that and I was capable 

of learning from them so it‟s kinda like a joint reason for wanting to 

be a JSL. (Fatima Franks, interview, July 24, 2010) 

 

At the time that Fatima and Michelle entered, the FLHTs were humble to them 

and kind and wanted the best for everyone. Having peers that took on added 

responsibility and were kind and helpful motivated these participants to challenge 

themselves.  
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At the time that Sunnie served, she felt like she was an apprentice of sorts in the 

presence of her Servant Leader Intern.  

I guess in a way most of the Junior Servant Leaders, we looked up 

to [the college students]…They just seemed way older than me and 

they seemed not as old as my parents, but old enough that I should 

look up to them. And so, like, I just looked up to them. It was 

interesting. It was a interesting dynamic. Because it‟s not usual that 

you get to interact with and work with college students as a preteen 

or young teen or adolescent. You know, you‟re going into your 

first job you‟re working with full-blown adults. I guess they were 

like kids times 100. But they weren‟t kids. [laughter]  And so we 

just kind of looked up to them for, you know, inspiration. And I 

guess we sort of gleaned some of our personalities from them 

because they all were different. But they were more mature than 

we were. I mean, I wouldn‟t say that we were immature. But they 

had a different mindset than we did going into it. So you know, the 

initial setting of it was like they‟re the teacher and we‟re helpers. 

And that‟s how it initially seemed. But as you got further into the 

program, it wasn‟t a teacher/helper thing. It was like they were the 

teachers and we were teachers-in-training. (Sunnie Flores, 

interview, August 2, 2010) 

 

Sunnie made the point that she began in a certain role that felt subservient but 

over time, it grew into a role that made her know that eventually, she would be expected 

to do what her mentor was doing for her.  

In one focus group, all of the former JSLs had gone on to take the roles of Servant 

Leader Intern and then ultimately to be a part of the senior staff at their sites. They 

discussed that they had had an imperative to continue to grow, progress, and serve at 

higher and higher levels. Shakayla discussed the role that stepping up and providing 

service played in helping her to mature and to take on other challenges in her life.  



 

140 

 

I think that summer of 2005 probably had the most impact on my 

life … I always had college as an option but I didn't ever think I 

could be a Servant - to be here to help others. I was very selfish. I 

really only cared about myself, that's just the kind of person I was. 

And being here it let me know that I'm here, this is what I'm here 

for. I mean, to help others. Because of Freedom School I went 

into education. You know it wasn't nothing else put me here 

except Freedom School because I didn't care about other people. I 

didn't care about teaching children. I didn't care about teaching 

anybody. But like I think that being in Freedom School was the 

perfect place. Like everything happens for a reason… So I think 

that Freedom School made me a better person. (Shakayla West, 

interview, August 9, 2010) 

 

Shakayla articulated part of the draw of the work. She made the connection 

between what they were learning and what they were expected to do with what they were 

learning. Many of the former Junior Servant Leaders reported that up until that point, 

school had held little significance beyond providing a stepping stone into college which 

would them get them the “good job.” Shakayla‟s words speak to a sense of purpose for 

why they learned and how what they learned could be put to good use for her community.  

 

Jessie became involved in Freedom Schools after her younger sister and brother were 

involved as Scholars. In the following year, she applied and found the transformation that 

took place within her to be a marvel to herself and her family. Jessie articulated why she 

continued to come back.  

 

And it was just like a big experience to me, and it just always 

made me want to come back. Like, it just made me so excited to 

be able to come back to spend time with my kids, and I guess 

prepare them not just for the big world, but to help them so they 
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don‟t have to just rely on [their regular] school. Like, Freedom 

Schools is not like a summer school, but it‟s also a place where 

they‟re not just going to play. They‟re going to learn, also. … [I]t 

brought a lot of, I guess, maturity to me. And that‟s something 

that means a lot. Because I myself am still to this day like a big 

kid. I watch cartoons. I play around with my niece. But it … 

brought a lot of maturity to me. And that really means something 

to me, because I don‟t want to always be looked at as the jokester, 

or don‟t want people to think that I can‟t handle this because I 

always have, like, jokes or I always want to play around. So it 

brought something to my character. And that‟s something that 

really means something to me… It gave me like this sense that, 

okay, you can be like this with your kids, but once you step out, 

step in front of your Scholars - hey, something got completely 

changed. (Jessie Powers, interview, August 10, 2010) 

 

Jessie too underscores how important it was for her to be greeted with an 

expectation and an assignment that caused her to stretch more. She continued, 

“It was me that was running the streets all hours of the nights with 

my friends. It was me that was getting in the fights with other 

girls and talking trash to my mom and my dad. But I feel like ever 

since I actually stepped into this program, it was like a real big 

eye opener. It taught me so much respect. Like, I never forget 

after I came home from training, when I first started off as a JSL, 

I called my mom up and apologized for all the things that I did 

wrong to her. Sat down with my dad and told him everything I 

learned about. And he was, like, “Wow, I feel like you went to 

school all over again”. Like, I would tell him more that I learned 

about in Freedom School than I did when I went through high 

school. So it was a big eye opener for me. (Jessie Powers, 

interview, August 10, 2010) 

This wellspring of maturity, good will, and determination to do more for their families 

and communities was extensive.  
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Ike Vette is presently working for Hamer-Still Freedom Charter School as a dean. 

He ran for a city council seat and missed it by a few thousand votes. He happened to have 

come up several times in other people‟s interviews when they discussed this chain 

mentorship without prompting. In five different recollections, he was known as one of the 

people who consistently helped people to become better people and better Servant 

Leaders. He credits the program with inspiring him to want to run for citywide office and 

bring a certain type of leadership to Philadelphia. In his interview, he discussed the 

maturing to which he was subjected in the program.  

You know, just being able to put that fear and those nerves aside 

and attack a mission that I‟m not comfortable at, not good at, and 

I still have to do just as good as somebody else who this is their 

specialty, that forces me to - it taught me how to work hard. It‟s, 

like, okay, you just have to put in the work or you‟re not allowed 

to be a liability to the team. And that whole concept of team and 

unity and the things you do not just reflecting yourself but 

reflecting a group of people, that‟s a whole „nother level of 

accountability that a lot of people never experience. … I think that 

was like my launching pad. I think that was the thing that started, 

that put me in the position to kick in the career door a lot earlier 

than what I probably would have had I not participated in 

Freedom School. (Ike Vette, interview, August 11, 2010) 

He talked about how embracing the challenges that were leveled and pushing forward in 

a confident way. He asserted that even when he did not feel confident, he persevered and 

that helped him to excel as a Junior Servant Leader and in his subsequent roles outside of 

Catto Freedom Schools Program.  
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Shea, one of Ike‟s peers, cited his relationship with Ike as one of the reasons that he 

graduated from high school and stayed connected to positive things. Those that were 

mentored by Ike when he was a senior staff member spoke of his patience and his 

willingness to recognize that even when they exhibited bad behavior that they were not 

bad people and that he expected them to show better versions of themselves. Ike himself 

needed these kinds of talks when he was younger, and when he came to the age, he was 

willing to step up and take on the role of encourager. 

Kwabena discussed an experimental site on which he worked. Kwabena discussed 

the ways that the site was different and called on the JSLs to step up in a different way.  

Moon Creek, at one point, there were a lot of veteran JSLs. And I 

was, okay, they‟re not in college yet, so they can‟t make them 

college interns. But what can we do with them to keep them kind 

of in the Freedom School loop?  So Moon Creek became the 

result of that, those efforts. So it‟s kind of a JSL-run site. So you 

have, like, JSLs and they‟re, like, Assistant JSLs, almost. And it 

just a really tight-knit community, you know?  We all were going 

through the same experience. And I do remember some of the 

JSLs from when I was an Intern. They were just characters, you 

know… Because this is a whole different dynamic here. You 

know?  And it was just fun. It was a lot of fun. I mean, it was hard 

work. It was hard work. My Moon Creek experience was 

definitely one of the more difficult summers that I‟ve had. 

 

Me:  And why is that? 

 

Kwabena:  Because it was, like, it was all up to me, you know?  It 

was all on me. And I was used to just assisting in a classroom. So 

for me trying to take over that role of leadership while still being 

16, 17, you know, it‟s like, wow
23

. How can I handle that? How do 

                                                           
23 At this time, the policy was that the youngest SLIs were 19 years old with one year of college behind 

them. I was the Site Coordinator of this particular site and I remember that that was the year when we had a 

lot of seniors and many of them were veterans and they wanted a new challenge. We developed the Moon 

Creek site to provide an additional challenge for the youth. From my perspective, we were successful in 

providing a great opportunity for the graduated seniors but we may not have provided a strong enough 

opportunity for that summer‟s traditional JSLs to experience the level of mentorship that is customary on 

other sites. The SLIs on this site were exuberant and effective, but they lacked the experience that is 
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I effectively handle students who might not, who are almost close 

to my age?  Kwabena Benton (interview, July 22, 2010) 

 

Gerri discussed the ways that her experience as a Scholar influenced her to 

become a JSL when she became older.  

 I just remember how awesome it was when I was a Scholar for those 

three years with the program. I always looked up to my older sister 

and then her friends [who were the first cohort of Junior Servant 

Leaders]... I always heard them talking about the academic work that 

they did and how they enjoyed going to Tennessee; how they 

enjoyed the Wednesday Think Tank Meetings that Dr. Freeman 

would have with them, I believe it was on Temple‟s campus then 

and sometimes we would get out of camp early and go hear Dr. 

Freeman speak and I liked it then as a younger Scholar. And then for 

me to hear that this program still exists while I‟m in high school and 

I actually have an opportunity to get involved in terms of working is 

something that my [younger] sister and I jumped on right away 

(Gerri Franks, interview, July 22, 2010).  

   

In Gerri‟s case, she and her sister, Fatima were among the first cohort of Scholars 

while their older sister was among the first cohort of Junior Servant Leaders. She is one 

of the very few people who have grown up in the program from the point of Scholar to 

Junior Servant Leader to Servant Leader Intern to Site Coordinator and this summer she 

was serving as an Academic Advisor. In many ways, her experience is iconic of what 

chain mentorship is.  

 

 

 

 

                                                                                                                                                                             
necessary to be able to pass along to the Junior Servant Leaders. That was the only year that we did that. In 

subsequent years, we switched to the BlacStar Scholar model where veteran JSLs who are graduated from 

high school function as an assistant to the Academic Advisor. With the addition of this role, we established 

a place for the veteran JSLs to shine without displacing the traditional role of the SLI.  
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Chain Mentorship Summary  

 

In this section, I explored the ways that chain mentorship, which is part looking up and 

part stepping up are salient as part of the Catto Freedom Schools Program Way. Much of 

what has kept people going on in the Catto Freedom Schools Program has been the call to 

step up and to become even more responsible for oneself and others throughout the 

program. This finding may have implications on mentoring programs that attempt to 

positively influence youth by putting them in touch with positive adults.  Perhaps 

mentoring programs that struggle to recruit adults may have a success in recruiting older 

teens to help younger people to make stronger choices.   In the next section, I discuss the 

ways that African history and culture is taught in Catto Freedom Schools Program and 

the ways that the former Junior Servant Leaders received it. I explore the ways that 

learning about Black history and culture too played an integral part in the Catto Freedom 

Schools Program Way. 

 

Learning About Black History and Culture 

 

Another very prevalent theme in the data was learning about Black history and 

culture. During the training for the year-round program in 2001, the Junior Servant 

Leaders of that time, led by Dr. Kwame Freeman, constructed the Rules of Intellectual 

Work. The Junior Servant Leaders, the group leaders, the Academic Advisors, and 

Central Office Staff agreed to uphold them when we came together. This took place on 

the campus of one of the historically Black universities. They are: 
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1. Be Present 

2. Read and Write and  

3. Speak to After or as those in ancient Kemet would say “MHT” 

[pronounced “Mə - het”]. (Field Notes, June 10, 2010) 

 

In a lecture that he gave in June of 2007, Dr. Freeman explained that as regards the 

first rule, “Be Present,” that is an urging to the intellectual to ensure that they bring all of 

their vertical relations, including their ancestors and those that have yet to be born, as 

well as their horizontal relations, those who exist on this plane of existence now. Your 

family, your kin, and your community are encompassed in this. It is important because 

often times, Black and Brown people are encouraged to leave their culture and history out 

of the intellectual endeavor.  Dr. Freeman has always taught the Catto Freedom Schools 

Program Family that this is where the first failure exists.  An education without 

knowledge of self is no education at all (Du Bois, 1903; Woodson, 1933; King, et al 

2005; Shujaa, et al, 1994).  

Dr. Freeman explained that the imperative to read and write seems self-explanatory, 

but it encompasses the message that intellectual work and, by extension, intellectual 

warfare is bolstered only inasmuch as the warrior is willing to arm herself or himself. 

Reading and writing helps to sharpen the mind, expand the vision and be actively 

engaged in the war of ideas. Encompassed also in this is the realization that one must 

read not only what one adores, but also what one despises. One must also be willing to 

wrestle with works that are difficult and opaque and in group study accomplish an 

understanding of its premises.  (King, et al 2005; Shujaa, et al, 1994; Hilliard, 1998).  

Lastly, Speak to After or MHT or Mahet is an imperative that one must live one‟s life 

in such a way that you will be remembered for restoring and bridging the old to the new 
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and the new to the old. This is a concept that reaches back to time immemorial where it 

was people‟s greatest desire to have their name spoken for generations after they have 

perished because their legacy was so formidable and consequential to the growth and 

development of their people. In this same way, Junior Servant Leaders were so inspired 

to conduct their lives with “after” in mind where “after” refers to the generations that 

have yet to arrive.  (Kwame Freeman, interview, June 2007; King, et al 2005; Shujaa, et 

al, 1994; Hilliard, 1998).  

In this next theme “Learning about Black history and culture” all three of the Laws of 

Intellectual Work can be found. For most of the Junior Servant Leaders, learning about 

African and indigenous history and culture was a new experience. Prior to their 

involvement with the Catto Freedom Schools Program, their drive to be present was 

thwarted by an ignorance of their people‟s past and ways. This was largely accomplished 

through Reading and Writing, especially as it pertained to the common text that was read 

by the Junior Servant Leaders and Academic Advisors, as well as interacting with the 

current happenings in the community and in the world. To read and to write is both a 

literal act as well as an interaction with the text and the context. Being able to decipher 

the events that were unfolding in real time with clarity of identity and purpose is also a 

key condition toward which this set of laws strives.  

Once the first two are in place, speaking to after comes naturally. It begins with 

instructing the smaller children and becomes imprinted on the lives that they eventually 

lead as adults. KeKe, a college senior, says it more strongly.  

 I think it was like everybody was as one. And everybody was on the 

same page. We knew what we had to do and we knew how to get 

there. And it was like the book was guiding us because it was taking 
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us back so we could realize what we need to be fighting for (Keke 

Childs, interview, July 24, 2010) 

 

Keke is matriculating through undergraduate school and working at a Freedom School in 

the summer that I interviewed her. Later in the interview she revealed that though she 

started off wanting to be a teacher, this experience had taught her that she no longer 

wanted that. Instead, she decided that she wanted to write books and she is thinking about 

creating a magazine  (Keke Childs, interview, July 24, 2010). 

The Catto Freedom Schools Program is steeped in the African-centered paradigm 

in that self determination, history, and culture are often emphasized. I argue that much of 

the social capital that exists in the Catto Freedom Schools Program is derived from large 

groups of people coming into an understanding of their history and culture in a communal 

way   

Shea, who was working as an SLI during the summer of this interview and works 

for Hamer-Still during the school year, felt directly challenged by the example of the 

ancestors: 

Well my understanding is it was just reminding us how hard it was 

to even pick a book up and read and so it was really reminding you 

that this is …what [our ancestors] have done and this is the change 

they made. Now we got way more opportunity and this is now. Like 

why can‟t we make a bigger impact. Why can‟t you know like that 

same fight that they fought then why can‟t we find the fight that 

needs to be fought now and just use this to go there. I think that [the 

Catto Freedom Schools Program architects] just wanted to use 

reading to go there to where we need to be (Shea Durrant, interview, 

August 3, 2010). 

 

Shea is articulating how he felt compelled by the examples that he had learned about and 

how he desired to step up to put their tactics to good use today on the issues of this day.  
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Dr. Faith Kuumba spoke about the goals of the program and what the architects 

envisioned for it in the beginning. When asked, “what is it that Catto Freedom Schools 

Program strove to gain freedom from and obtain freedom to?” she stated that the goals of 

the program experienced a shift from year one to year two.   

I don‟t remember using the kind of liberatory language in the first 

year. I think as there were young people and Black people at the 

table it changed.” By 2000, the JSLP was more than a vehicle for 

them to be in their communities but really seeking to empower 

young people to define reality for themselves for them even deciding 

what needed to be changed (Faith Kuumba, interview, 2008). 

   

Dr. Kuumba described it as a shift in the same way that young activists moved 

from the more traditional organizing tradition of the Southern Christian Leadership 

Conference (SCLC) to the Student Nonviolent Coordinating Committee (SNCC). SCLC 

was Dr. King‟s organization,  which relied on the charismatic leadership of the few, 

whereas SNCC had a more decentralized approach to leadership that relied on the hard 

work of many different leaders, many of them young and without official titles or 

credentials. It was the difference between the early Civil Rights Movement, especially 

the integrationist wing that had as its primary goal the salvation of the American nation 

state and to bring about the dream of the founding fathers. By the time that SNCC came 

along, more young people, rather than wanting to fix America, challenged the 

assumption of American benevolence and critiqued American democracy (Countryman, 

2006; Payne, 2009). This same kind of shift occurred in the Catto Freedom Schools 

Program. It began as an opportunity for youth to engage in citizenship projects but 

transitioned into a program that helps Black and Brown people to examine their full 
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experience, far beyond the Civil Rights Movement and beginning with more ancient, 

classical African values.  

In the Catto Freedom Schools Program, learning about Black history and culture 

begins before training.  There are approximately three weeks between the selection of 

the Junior Servant Leaders and training. Once they are hired, Junior Servant Leaders are 

expected to attend three-hour meetings on Wednesdays. In the beginning, these 

gatherings were called Think Tank Meetings. In later years, they became Wednesday 

Academies. In 2009, these sessions were renamed „Mbongi‟, which is a GiKuyu word 

that means a house without walls. It is an invitation to every solution-oriented person to 

come and partake of sessions that help to serve the individuals, families, and 

communities represented. During the year-round program, these three hour sessions are 

facilitated primarily by the Trainers who are high school-aged veteran JSLs. They plan 

and implement curriculum that help the attendees to understand the history of freedom 

schooling as well as the current issues that arise around which they can organize  (Catto 

Freedom Schools Program Training Manual, 2010; Fu Kiau, 2007).  

The last hour of the meeting usually culminates with a speaker who helps the 

group to process the lesson based on the text. For many years, Dr. Kwame Freeman 

engaged that keynote session. During this study, Dr. Freeman had not been a frequent 

speaker because he moved to another state to become the chair of the Africana Studies 

Department at the historically Black university where he taught. During this year, various 

people with various specialties came to pass along information that is of use in this 

pursuit (Field Notes, October 13, 2010).  
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Catto Freedom Schools Program Training 

 

Training tends to be another place where gaining knowledge about African 

history and culture is paramount. During training there are several experiential activities 

that explore the Middle Passage experience as well as the Journey through the 

Underground Railroad. The Trainers are equipped to help the Servant Leaders to 

understand the Pathways Curriculum, which entails the facilitation of classes with 

children ages five through thirteen in a literature-rich and numeracy-enhanced curriculum 

which is explored more fully in Chapter 4. During these interviews in particular, the most 

discussed training experience was The Middle Passage or Maafa Experience. It was the 

single most referenced training activity throughout the interviews and focus groups.  

 For a better understanding of the quotations from the study participants, I 

describe the activity in detail. This description is based on my field notes while observing 

the 2010 Training. Over the years, there have been two primary facilitators of this 

activity. Both of them have been long time scholars of the African Diasporan experience. 

Dr. Shango is a university professor of education in Atlanta, Georgia. Bro. Terry is an 

author of several books, community-based educator and lecturer from the DC area who 

does study expeditions to Egypt on a regular basis. Both have developed tremendous ties 

to the work of the Catto Freedom Schools Program. My first experience was with Bro. 

Terry at the national training in my first year. It was for me also a life-changing 

experience and when I was put in a position to plan trainings in my hometown, I called 

him immediately. By that time, for some unexplained reason, Children‟s Defense Fund 
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Freedom Schools had ceased to use this activity. Some speculated that it was too intense. 

Others stated that it was just a scheduling conflict. When I asked this facilitator to come 

to our city to help with training he was available from 2003–2006. After several years, 

Children‟s Defense Fund Freedom Schools invited him to return to facilitate the activity 

again on the national scale. The other facilitator, the university professor of Education, 

was a mentor of one of the former administrators of the Catto Freedom Schools Program 

who had been contacted one year when the first was unavailable. The experience that I 

describe was facilitated by that man, who I refer to as Dr. Shango, with the assistance of 

7 Trainers that come from the Catto Freedom Schools Program (Field Notes, June 10, 

2010).  

 

The Maafa/Middle Passage Experience 

 

The Maafa Experience is named for the “the Maafa” which is a KiSwahili word 

that means “great disaster.” It is a term popularized by Dr. Marimba Ani (1994) and has 

become the way that scholars, teachers, and community members in the African-centered 

community refer to the Middle Passage, which was the subjugation, mass kidnapping, 

mass removal, and mass sale of African people from the continent of Africa into the 

Western hemisphere. It also encompassed what happened to those African people who 

remained on the African continent and became subject to colonization and imperial 

expansion by European powers (Ani, 1994). It was the most sustained horrific episode in 

human history. Freedom Schools in the various manifestations that I discussed in Chapter 

Two have been reactions to this protracted period. In this section, I provide a summary of 
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this training element that was credited many times in the interviews as being one of the 

participants‟ most moving experiences. I utilized my field notes to construct this 

description. The Maafa Experience is an experiential, sensory, simulation of that time for 

the purpose of helping the Servant Leaders assembled to grasp the gravity of the current 

moment by casting their minds back to that time before. 

It began with the facilitators creating eight lines of 

approximately twelve  participants apiece. All participants 

were asked to remove their shoes and wear blindfolds. As 

the blindfolds are being affixed and the shoes are being 

removed, Dr. Shango told the group that they were going to 

go on a very difficult journey. He told them that this is one 

that he hopes that everyone sees to the end but invited 

anyone who felt the need to end it at any point if they felt 

that it was too much. He stated that if it became too 

overwhelming they should come back out to the lobby and 

have a seat and wait until the entire experience was over. 

They were welcomed to return for the debrief at the end 

(Field Notes, June 10, 2010). 

 

 The whole group numbered approximately 100 at a time in 

long snaking lines outside of the multipurpose room where 

the activity would primarily take place. Once blindfolded, 

they were instructed to place their hands on the shoulders 

of the person standing in front of them. A soundtrack 

playing sounds of water and nature played softly as the 

facilitators began to lead the lines around the lobby of the 

hotel where the event took place. Dr. Shango began to tell a 

story about life in pre-colonial West Africa including 

cultural traditions such as the elaborate male and female 

rites of passage, exuberant marriage celebrations, the 

importance of the birth of children to the clan. Facilitators 

sprayed the air with a mist that was reminiscent of fresh 

smells of nature. “Some of us were poets,” he mused, 

“others were warriors. All of us knew about the power of 

the drum.” As if on cue the music began to play, which 

included djembe drum beats. The facilitators held out 

slightly moistened branches with leaves attached so that as 

the participants walked past, they felt the leaves on their 

arms. “There was order. Even in our disputes, there was 

order. We understood one another. We trusted our elders. 
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We made our villages work, until--”  then very quickly the 

music changed to a much more menacing tune and the 

sounds of harsh voices coming from all corners screaming 

“Get Down! Get Down!” began. (Field Notes, June 10, 

2010). 

 

At this point, the leisurely streams of people connected 

hand to shoulder were ordered, pushed ,and shoved into the 

darkened multipurpose room.  

“You are trash!” 

“Lay it down!” 

“Dumb ugly niggers!” 

Other voices from the facilitators could be heard to say 

things like, 

“Where is my sister?” 

“Baba!  Mama!  Where are you?” 

“Where is my baby? Please!  Please!  Bring me my baby 

back!” 

These voices were met with,  

“She‟s my nigger now!” 

“You‟ll never see your son again!” 

“Mama? Monkeys don‟t have mamas!” accompanied by 

harsh laughter.  (Field Notes, June 10, 2010). 

 

Dr. Shango continued to narrate, “These people who they 

had never seen before were leading our men, then our 

women then our children over many many many many 

miles chained and tied to one another through the heat and 

the rain to arrive at hulking intimidating structures that they 

never saw before. There was a cement room for the men. 

Another for the women and yet another for the children and 

babies. No softness of grass or straw or cloth. Just stone 

and earth. The sun could only barely be seen by a tiny 

window that was far beyond reaching. Moaning cries can 

be heard throughout and the screams of women could be 

heard as they were selected then dragged to other places, 

forced to bathe and then be subjected to repeated rape.” 

The facilitators cried, “No, no, no, no, no, no, no,” over and 

over again until there was a heightening of the cries to a 

screech and then the sound of slapping and silence. At this 

time, most participants had stricken looks on their 

blindfolded faces.  

   

After many sunrises and sunsets, we were marched out of 

the stone rooms and onto the planks of waiting ships. 
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Another sight we had never seen before. In the belly of 

those ships, we became one people.  Some of us jumped 

overboard because it was just too much. Some of us were 

thrown over because we were too insubordinate and the 

warrior in us would not be subjugated. Some of us just died 

from the deplorable conditions. But some of us survived. 

Those folks saw death and degradation all around them and 

somehow resisted it and lived. We are the descendants of 

those folks.   

 

Some facilitators began to sing , “Wade in the water, wade 

in the water children! Wade in the water -- ”  

 But they were being met with, “Shut Up Niggers! Quiet 

down!”   

Defiantly, “Nyame
24

‟s  gonna trouble the water!” 

“You talking about water?” a menacing voice said, “Here, 

walk in the water!  I feel like throwing someone overboard. 

You know Niggers can‟t swim!”  The facilitators made 

sounds of struggling shuffling and fighting against being 

dragged over the bow of the ship.  

 

Dr. Shango screamed, “Hold on to someone and don‟t let 

go!  We held on for dear life. There was feces there was 

menstrual flow but we held on.” Many participants could 

be seen reaching for one another and holding each others‟ 

hands. “The only way we are going to survive is if you hold 

on!” 

“You ain‟t worth nothing!” 

“Y‟all stink!” 

“Shut up and get down!” 

“We held on.” 

 

As facilitators were saying various things, some assigned to 

make the harshest statements, others assigned to whisper 

encouraging statements, they were all trying to rip people‟s 

hands apart and do what they could to separate people. 

Many were successful at first but some Servant Leaders 

refused to let go or grabbed the person they were pulled 

away from again. Some remained unattached and listening 

vigilantly and fearfully (Field Notes, June 10, 2010). 

 

Dr. Shango continued, “It was in the bellies of those ships 

that we became one people. Husbands and wives torn apart. 

For weeks and weeks we laid and wondered, „How did this 

                                                           
24

 Nyame is an Akan word that mean‟s God.  
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happen?‟ We rocked back and forth a thousand times our 

skin was raw from rocking back and forth on the boards. 

Hold on to somebody you cannot make it by ourselves. The 

memory of Africa faded day by day. We knew we would 

never return.” Some facilitators whispered into the ears of 

some of the participants and said, “Hold on!”  

 “I am because we are and we are because I am.” 

“Remember the faces of your mothers.” 

“Remember the teachings of your fathers.” 

“Remember your people!” 

 

 Dr. Shango continued, “We became a family. Even though 

we did not all speak the same language, we were 

experiencing the same tragedy. Some ships left the shores 

of Africa with 500 Africans and arrived in America with 

100. Moan. We began to pray that in the 4
th

 or 5
th

 

generation that they would say „I know. I remember. I 

understand.‟  They hoped for you before you were born or 

your grandparents were born. They ate mush for breakfast, 

lunch and dinner. Dysentery, flux, small pox no heating or 

cooling the ship rolled on. Nothing but the sound of the 

storms of the sea and the constant moaning filled your ears. 

Even the warriors were in tears confronted with a nemesis 

who no one had ever seen and no one could have fathomed. 

Mothers were in shock. Gone were not one, not two, not 

even three, but ALL of her babies. The Maafa seemed like 

it would last forever. Women and girls raped regularly on 

the boats. Murderous rapists, the lowest kind of human 

were in command of these depressing death vessels. It was 

appalling in its cruelty.” (Field Notes, June 10, 2010). 

 

“Then when the nightmare seemed over when the boat 

docked, the misery had only just begun. Many said that 

they were determined to survive, so they did. Most, though 

incredibly depressed and dejected put one foot in front of 

the other over and over in service of those who would come 

later and right what was wrong.  We are the descendants of 

those who chose to live through indescribably misery, 

degradation, humiliation and violation. Never forget, never 

again make light of the price paid!” insisted Dr. Shango 

and another facilitator bellowed, “These are MY niggers!”  

The irony of the facilitators comment was to drive home 

the point that the expression, “my nigger” or “my nigga” is 

akin to saying “my slave”, “my property.”  
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“Why you fighting? You niggers belong to me!  You ain‟t 

going home!” 

 

In the next stage of the experience, the participants were 

instructed to take the blindfolds off and wait for 

instructions.  

“We gon‟ have us here an auction and sell these prime 

niggers to the highest bidder!”  In this part, all of the 

facilitators including Dr. Shango played the role of the 

auctioneers.  The facilitators grabbed for many people, but 

they were successful at grabbing four Black women, three 

Black men, one Latina woman, one white man and one 

white woman. While the Black people resisted at first and a 

few got away from the grasp of the facilitators, seven of 

them went, the Latina and the white woman went without 

question but the White man fought his heart out. He pulled 

away from the facilitators as best as he could but the two 

then three facilitators overcame his resolve (Field Notes, 

June 10, 2010). 

 

Dr. Shango took that as a teachable moment. He likened 

that to what we see today how some people resist quietly 

and effectively, some do not seem to resist at all, some may 

not outwardly resist,  but you never know what is actually 

their plan and some folks fought like hell for you. “You 

gotta fight like hell too!  Dr. Shango implored. Even if it is 

not in overt ways, the fight must be real against oppression 

in all of its forms. He asked who among them had been 

grabbed and protected by people that you didn‟t know or 

who weren‟t around them at the beginning of the 

simulation?  About 25 raised their hands. “People who love 

freedom love to hold on to each other. We are the tradition 

of the people who love freedom. When our Black boys are 

being thrown in jail they gave up freedom but we have to 

hold onto each other and to them. What are we doing in 

Freedom Schools?  We may be teaching reading, but in the 

process, we are also saving lives trying to get that child to 

imagine a reality that has her or him in good shape 

mentally, physically and spiritually. Neighborhoods that are 

competent at helping to raise the children in them. Invest in 

the forever first then invest in the right now. You are the 

soldier. As intense as this seems in this moment, this past 

90 minutes, what must our ancestors endured for 

generations. We have to be on a whole other level. If it get 

that tight stand in it. Face it!  Know that you are descendant 



 

158 

 

from those who chose to survive.” At that point, Dr. 

Shango opened the floor for reflections on what they had 

just experienced (Field Notes, June 10, 2010). 

 

One Black college student raised her hand and discussed 

how this activity had brought her memories of experience 

in Ghana in the slave dungeons back. She began to cry and 

one of the facilitators came to comfort her. She said, “The 

fact that our kids aren‟t finishing high school is like the 

chains. This was nothing compared to what our people 

actually experienced and I still feel moved. Our struggle is 

different but it is one we have to overcome!”   

“We were robbed of our culture” said another, “but we 

have to reclaim it back!” said a young Black man.  

“I‟m thinking about how all of those ancestors chose to live 

and survive while we are killing ourselves. I live in a part 

of Philadelphia where ever since it got warm at least two 

people a week have been killed.” At the time of training 

that had been eight weeks.  

 

 A person who seemed to be a bit older than most of the 

college students but was not a part of the senior staff stated, 

“I worked in an after school program where the fathers of 

the youth went to prison and they often do not have father 

figures. Don‟t take this as a summer job take this as an 

experience if you do what you are supposed to, you will 

prevent another generation from being lost to the prison 

system or what I call the modern day slave ship”  (Field 

Notes, June 10, 2010). 

 

Dr. Shango honored all of these statements and even 

though there were very few in number, he brought up the 

fact that there were a few in the crowd (approximately 5 by 

my count) that had not taken the simulation as seriously. 

He asked why he had heard some laughing and giggling. 

Two of the loudest participants, two tall high school boys 

looked at each other and to Dr. Shango contritely.  

 

“I didn‟t mean to put y‟all out there to embarrass you. I just 

wanted to know what was going on in your mind. 

Sometimes laughter isn‟t necessarily funny. What‟s up 

Brothers?”    

One boy shyly said, “Nothing,” and shrugged. The other 

spoke up and said, “For real I felt nothing. I‟ve had a gun 

pointed at me before. I‟ve been called all those names that 
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you said to me by people that got love for me and it don‟t 

mean nothing to me.”  

“Do you have a sense of how this all came about now?  Do 

you know why people say those things instead of calling 

you Brother or by your actual name or even a nickname 

that‟s not meant to demean you?” 

“I understand why you wanted us to experience this, Dr. 

Shango, but for real for real, this don‟t faze me. I know that 

every time I walk out the door, I could be shot, beat, 

jumped or whatever. I know what our ancestors had was 

bad but what we got is bad too.”  

 

Some in the crowd seemed uncomfortable that this young 

man had challenged Dr. Shango. Some nodded in saddened 

agreement, but Dr. Shango put everyone‟s minds at ease. 

“I hear you young blood and I am praying for you and 

every one of the young African men that are in this room 

me included, because you are right, there are a lot of things 

out there that would happily end our lives but I also need 

you to know that you may be the one that makes the 

difference for that next generation. Just like somebody 

lived for you, you and me and all of us have to be willing to 

live for the ones that ain‟t here yet ”  

“I‟m trying but it‟s hard. That‟s why I‟m here. I ain‟t in the 

streets this summer like I could be. I‟m gonna give this a 

try.” 

“Word Young Blood that‟s all we can ask.” (Field Notes, 

June 10, 2010). 

 

Noises from outside the room made us know that the next 

group was assembling and waiting to go through the 

simulation as well. Dr. Shango made his final 

pronouncements including the imperative to hug at least 

four people and tell them that you are so glad that they 

survived. He also spoke for the facilitators, especially the 

ones that were assigned to spit the vilest and meanest things 

and said that the entire team loves them truly. Some of the 

Facilitators themselves were in tears. “We do this in 

remembrance of those that lived through that so that no one 

will ever again have to endure what they have endured. We 

love you and we pray that your summer is one that helps to 

convince the next generation to keep putting one foot in 

front of the other in front of the other and making things 

better and better and better and better.”  
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As he ended, he pointedly went up to the young man who 

had been laughing and hugged him first. He looked into his 

eyes and told him that he is so glad that he has survived this 

long and to maximize what he had here. He talked with him 

for another minute or so and they hugged again. The look 

on the young man‟s face was a mix of resolve and relief. 

When I approached Dr. Shango later to ask him about the 

simulation, he said that he always has gigglers in his 

sessions. “I am used to that response. Often times we laugh 

to keep from crying. That young brother wasn‟t being 

disrespectful, he was being defensive. He didn‟t want to cry 

so laughing is a much more socially acceptable way for 

boys and men to react.” I asked him what they discussed 

and he seemed to want to honor the confidentiality of the 

conversation “but suffice it to say, while it may take a little 

longer for the messages of the experience to come through, 

I think he will get there.” And with that and his signature 

smile, one that is filled with all of the southern warmth that 

is in him, he went out to the lobby to greet the next group 

to undergo the simulation (Field Notes, June 10, 2010). 

 

 

Other Middle Passage/Maafa Experiences 

 

Many of the participants in this study cited that experience as being one that was 

deeply perspective-shifting if not life-changing. During Cookie‟s interview, she had her 

own description.  I include her version here as a way of triangulating the version that I 

composed from my field notes. Cookie‟s experience was with the other facilitator and it 

had a few elements that were slightly different, such as being tied wrist to wrist with 

African fabric. One part of this particular experience was that those who had experienced 

it should not remove the wrist tie until it fell off on its own. In that time, the wearer was 

to be reminded of the sacrifices that had been made for them and to reinforce the call on 

them to make sacrifices in this day and time to make the next generation that much freer. 
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The African fabric was symbolic of African roots and the importance of resurrecting and 

honoring African traditions in the course of obtaining freedom. Cookie described her 

experience in this way: 

On the third day of training I did something called the Middle 

Passage experience and when I say … it was the most life changing 

experience I‟ve ever endured, next to having my son, this is no hype 

for your survey or because I feel like I owe you some kind of hype 

but honestly, the Middle Passage experience was the most life 

changing thing next to having a child that I‟ve experienced in my 20 

years of life. You know going into it, we‟re standing in this 

hallway… they got us lined up two by two and I don‟t know what‟s 

this going on. And then they tie us up. Everybody‟s tied wrist to 

somebody else ... And then we‟re blindfolded. We‟re told to be quiet 

and we‟re not sure where we‟re going we just hear this music. And 

you hear the music carrying you somewhere. And in the beginning, 

the music is real serene and environmentally you hear birds and 

wind and then somewhere in the middle it changes. You hear 

yelling, you hear screaming, you hear the cries you hear the 

somberness, you hear your ancestors in the room it wasn‟t something 

that I guess it was made to be like that. Whoever came up with the 

concept didn‟t know exactly the impact that it had because at that 

moment being blindfolded and being shackled and being made to lay 

down and you  know people put their head on you, they feet on your 

head and you got your feet on somebody else‟s head and it‟s elbow 

to elbow. Oh my God you‟re so nervous and you have people you 

know imitating what it was like for our ancestors to be so compact 

and being in the belly of the ships and you know to go from that to 

being chased and hearing dogs   and being chased and then being 

separated from the person you were being shackled to after all of 

that. It was so, I wouldn‟t say traumatic because that‟s putting a 

negative connotation on it. It was mind changing if I could put it in 

any sense of word. This is your brother this is your sister this is your 

mother your uncle your daughter your son and you‟ve been with 

them through all the struggle and then you are snatched away from 

them and you hear them being sold and you hear them mimicking 

being sold. My soul was rattled in a sense. It was something so, I had 

never thought about that before you know past my grandparents. 

You know and I was like I started to cry, I started to shake, I mean 

people being snatched away from me, I heard people calling my 

name and you know I‟m being pushed and the lights are out and I‟m 

being unblindfolded and I‟m just looking around the room and it‟s 

like, can you find your family?  Can you find who you were attached 
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to?  Can you find your bloodline and those words never hit so deep 

you know you know. I never really knew how lost I was as a woman, 

as a Black woman until I heard it out loud, until I experienced that 

and that‟s the moment I knew that you know this is who I am I‟m 

here for a change. I‟m here on this earth to cultivate some type of 

positive energy to pass on. To the people that‟s coming after me 

because my ancestors went through so much. They struggled so hard 

even after having a child at 18 coming out of high school you know I 

chose to continue to pursue secondary education because not for me 

not for my benefit because it would be easy for me to get on public 

assistance and whatever but I owe it to my ancestors, I owe it to my 

elders, I owe it to the spirits that cried out to better myself to the 

generation that comes after me. And I think it was at that moment 

that I said you know I‟m different. I‟m different. So the Middle 

Passage Experience was something that was one of the most 

significant moments that I experienced being in Freedom Schools 

(Cookie Johns, interview, July 28, 2010). 

  

 

She explained she had never thought about the toll that the ordeal of enslavement 

was and how much it touched her and made her want to do more in her life to be worthy 

of the sacrifices that so many of her ancestors had made so that she could be here. Each 

of the eight lines that began with the simulation had a different pattern of African fabric 

assigned to them. When Cookie and the other participants were had their blindfolds 

removed, they were able to reconnect with people based on the type of African fabric 

that they had around their wrists, but the point was made that it was not the case for so 

many of our ancestors and it is not easy now for people of African descent in this 

hemisphere to find their families.  

Cameron‟s experience was similar, 

Because truthfully it was just something that they would have to 

experience. … the Middle Passage experience. You know, to really 

understand how, you know, monumental that event was in the grand 

scheme of world history is something that you can‟t necessarily just 

read in a book, you know, or hear from another person. To have been 

able to experience that, you know, it really helps you to understand 
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why, you know, a lot of things that are  even today occur and why 

people‟s mindsets are the way they are, you know, just in terms of 

mental slavery and not necessarily feeling like the freedom to 

become the people that they could really become and to being able to 

maximize their own potential. That was one of the experiences that 

was very, very, very powerful. And so yeah, it was a huge amount of 

difference between my friends that was involved with Freedom 

School and the people that weren‟t. Most of my friends that weren‟t 

involved with the program that, you know, for the most part I still 

associate with a great deal of those people. And you can just see the 

difference in their lifestyles. (Cameron Leonard, interview, July 28, 

2010).  

 

Cameron discussed the ways that the Middle Passage experience changed the way 

that he saw his life and his potential in it. He also demarcated how this experience made 

him different from his friends who had not experienced what he had. He went on to say 

that while his friends who were not involved in the Catto Freedom Schools Program were 

not all in negative situations but they lived their lives in ways that were limiting of their 

potential. He felt that learning about this history in a visceral way was a springboard to a 

future of his choosing.   

 

Kendall described her experience, emphasizing the ways that it created stronger 

bonds with your fellow servant leader, familial bonds.  

And then the Middle Passage, wow, the Middle Passage when I 

first did it, I cried. And I only cried because it was like a real eye 

opener. And just like the Underground Railroad
25

 was just a small 

rendition of what really happened, so was this Middle Passage. 

And what really brought, like, tears to my eyes is not only 

because it made me, like, it made me feel like I was actually a 

slave for a second. Being blindfolded, being connected to 

someone, they tell you, “This is your brother” or “this is your 

sister”, “this is mother. Do not let them go.” They pull you. They 

                                                           
25

 The Teambuilding element of training is called “The Underground Railroad.” These outdoor experiential 

activities that happen rain or shine are all framed in a way to make the goal, making your way north to 

freedom. While The Underground Railroad and Teambuilding came up in the data in several areas, the 

Middle Passage Experience was far more salient.  
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call you all types of names. Derogatory names. They belittle you. 

And I understand that it was part of their job to have to do it, but 

once you take that blindfold off, you could see trainers crying, 

because the trainers, they didn‟t like having to do it. But they also 

wanted us to experience what our ancestors had to go through… 

They gave me more respect than anything for, not even just, like, 

myself, my parents. „Cause I know, like, I don‟t go through as 

much as, like, my parents would have to go through, just like I 

didn‟t go through that much when I went through the Middle 

Passage or the Underground Railroad as my ancestors went 

through. And it just, it gave me, like, more appreciation towards 

my ancestors (Kendall Pierson, interview, July 26, 2010) 

 

In this instance, I was attempting to ascertain the meaning that she got from the 

experience. As was discussed previously by Cookie and Cameron, the Middle 

Passage/Maafa experience helped them to understand the gravity of this work in 

liberatory education and the ways that their actions can function to free their peers and 

the children with whom they would work in the summer. Learning about Black history, 

especially this episode in Black history, helped them to make conscious connections from 

the past and to the present and make plans for the future with the hope of making today‟s 

conditions as obsolete as slave ships.  

Albert raved about the experience.  

 

I did the African Holocaust four times!  Four times!  And to see 

the reaction of the individuals there go from all play, play, play, 

play, play to the most serious thing that they probably ever 

witnessed. Because you have to think about it. These kids are 

coming from [Philadelphia]. So it‟s just, like, I mean, we might 

have all of this violence and everything like that, or literacy rates 

might not be high and that might be a part of why the violence is 

so high. But these kids never really been through anything. Like, I 

know personally if I had to go through the African Holocaust, I 

might not have been one of those people who made it. Like I 

might not, I just might not be one of the people who made it. And 

I had to, you know, you have to assess things like that after you 

go through an experience like that. And I‟m not going to talk 

about it because I think that everybody should go through it. It‟ll 



 

165 

 

give you a better appreciation for where you came from and 

where you need to be as an African-American male or as a person 

in general. (Albert Hicks, interview, August 4, 2010) 

 

In Albert‟s experience, even those who came into the simulation in a joking 

manner found themselves taking the experience very seriously and becoming a lot more 

focused on what is going to happen as a result of taking their jobs with the Scholars very 

seriously as well as their work on themselves to be stronger teachers and advocates.  

Faris pondered the effect that the experience had on him.  

 

Faris:  When we went away and did summer training. It was 

different. [laughs] We were in the wilderness. I don‟t remember 

how long we were out there but it seemed like forever.  I 

remember we went through the Middle Passage, and that was 

interesting. With Bro. Barnes.  

 

KM:  Can you describe that? 

 

Faris:   So we‟re in this big room and I think we were blindfolded. 

And I don‟t think I had any shoes on. And we basically relived, 

attempted reliving the Middle Passage make it [through] the 

journey, the forced departure from Africa to the Americas. It was 

pretty intense, I‟ll say that much. 

 

KM:  What significance did you assign to that? 

 

Faris:  There‟s a few ways of learning and experience is one of 

the main ways. And so when you get to experience something like 

that it brings it closer to home.  

 

KM:  And what did it mean to you? 

 

Faris:  I think it enhanced my perspective and I was already aware 

of the slavery ordeal. You can‟t take that for granted, can‟t take it 

for granted when you have had that kind of encounter. It‟s, like, 

oh, slavery is history. I think it brought it closer to home, 

personally.  

 

KM:  Did it have an effect on your thoughts and behavior 

thereafter? 
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Faris:  I would probably say yes. Now, whether I could describe it, 

what exactly was the effect I don‟t know. Those experiences 

change your life whether you want them to or not, even the smaller 

stuff. I mean, that was pretty amazing so I‟m sure I took life a little 

more seriously. (Faris Muhammad, interview, August 10, 2010) 

 

 

Reading and Writing about African History and Culture 

 

Much of the Catto Freedom Schools Program‟s appeal was the difference that 

was made between the regular high school experience of historical exploration and 

experience in the Catto Freedom Schools Program.  In the Catto Freedom Schools 

Program, History is considered with people of African descent as primary thinkers and 

innovators in the long story of history rather than as addenda to other people‟s histories. 

A more well rounded story regarding the nations of people who lived in the Americas 

before it was known as North, Central, and South America is discussed as well. The 

Academic Advisor is the adult, usually someone who teaches and or works with 

teenagers in other capacities and works for the Catto Freedom Schools Program in the 

summer.  Their responsibility is a hybrid of being a supervisor and helping the youth to 

embrace the responsibilities that come with having a job, as well as instructor, one who 

helps the young people read and process the book that is assigned for the summer. Each 

chapter is accompanied with a list of vocabulary and questions, which are explored and 

learned on site and as part of the JSL homework. 

Cultivating Servant Leadership among high school students of African descent 

involved tapping sources of history and culture from the readings during the year round 

as well as in the summer. Some of the following quotations speak to the ways that 
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learning history in this way was life-changing for many participants.  Lydia was one of 

the recipients of these lessons. 

 In retrospect, I see Catto Freedom School as being an entity that 

works with, but also against, the norms of the educational society, 

or the social norms of what we teach our children… [F]reedom 

comes with knowledge. You have to know where you‟ve come 

from. You have to know what other people have done to get you 

where you are. And if you don‟t know that, you can‟t really make 

an objective decision about where you‟re going to go because your 

path is already made up for you… So I mean, Freedom School acts 

as a separate entity that wants to promote and motivate Africana 

literature, knowledge, social structure. Because [comprehensive 

public] schools just don‟t teach that. And there needs to be a 

emphasis on that… (Lydia Houston, interview, August 2, 2010) 

 

Lydia underscored how starved she had been to learn about the history of African 

people and how important it was once she began learning it. Ike agrees:  

 

Well, you know, from a social studies historical perspective, once 

you participate in Freedom School, you just get a different 

perspective on African-American history and American history in 

general, and the contributions of African-Americans to American 

history. So that part wasn‟t presented to me at all. You know, 

some people would say that‟s small, but that‟s big when you‟re 

looking at the development of a child, especially in those crucial 

ages when I‟m trying to define self, who I am and what that 

consists of, where do I need to be. And especially when a lot of 

learning is subconscious. So I‟m just taking and feeding in all the 

things that other people are giving me and it wasn‟t accurate. (Ike 

Vette, interview, August 11, 2010) 

In this commentary, Ike is underscoring how crucial it is for children at a young age to 

get a strong sense of which they are from a historical standpoint in order to make 

informed decisions about their futures. Sumayah described the critique that arose as well. 

She had been a strong student from a magnet school yet she questioned why her first 

exposure to such significant events in history came from a summer program.  
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Civil Rights Movement, Eyes on the Prize drawing connections 

from 1964 to the present, they were trying to do work back then 

and the work needed to be done back then and it still needs to be 

done now. It felt overwhelming, what happened, who did what, 

why don‟t I know these people?  How come we never talked about 

Ella Baker and Fannie Lou Hamer? So even at “good” schools we 

are not taught our history. Freedom Schools helped me to realize 

that there were a lot of things missing even in the better schools. 

„other achievement gaps. (Sumayah Nuruddin, interview, April, 

2008) 

 

  Though Sumayah was getting one of the best educations that the public school 

system in Philadelphia provided, she still felt cheated by not knowing a fuller history that 

included the stories, struggles, and triumphs of her ancestors. She is presently an English 

teacher in one of the best charter schools in Philadelphia. She makes sure to incorporate 

lessons that help her majority Black students engage in literature that reveals their 

history and culture.  

Fatima, who was a 21-year-old college senior and class president 

at the time of this interview agreed. 

So it was definitely freedom from anything that I was going through, 

anything that I was struggling with or you know, seeing some 

challenges but also academic freedom because in my high school 

and I went to a very good high school but still, the curriculum we 

were learning couldn‟t touch what I was learning in Freedom 

Schools and I say that because … going into college, we‟re reading 

books that I‟ve already read so it‟s really academic freedom. There‟s 

no comparison because I‟ve sat in college classrooms to this day and 

had discussions that I was having when I was 15 years old. So it‟s 

like, free -- I guess you really can‟t experience what Freedom School 

is doing to you until you experience it in another setting that has 

nothing to do with Freedom Schools. (Fatima Franks, interview, July 

24, 2010) 

 

Fatima, also a magnet school graduate, felt so enriched for her experience with 

the Catto Freedom Schools Program that she singlehandedly recruited twenty successful 
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applicants to the program.. She still felt that the lessons that were being taught in schools 

were substandard, especially as regards the history and culture of African people. She is 

working toward obtaining her master‟s in Elementary Education so that she too can be a 

teaching force in Philadelphia who brings these lessons to many more children.  

Though Lydia had experienced negativity with the trainers initially, her favorite 

aspects of her experience were  

The academic aspects. „Cause I learned, like I learned a lot that 

helped me with my next school year. The whole, I mean, it was a 

work experience. That was good, too. Probably the whole thing. 

Even having the problems and having to try to work through the 

problems was good, too. Getting, like, background knowledge 

about us, like, as a people. That was good „cause I probably 

wouldn‟t have got it anywhere else, especially at that age. That 

was good, too (Lydia Houston, interview, August 2, 2010). 

 

While Lydia missed some aspects of the chain mentorship, she recognized that the 

program was also in place to help to learn about history and culture in a way that she was 

able to utilize in her next school year.  

In one of the focus groups, Terri and Shakayla discussed how the program 

challenges youth to be their community‟s solution.  

For me I think when I first started I want to say it was about learning 

about our history and kind of taking, not even taking it back but just 

learning enough to appreciate where we came from and not just 

learning it because this happened to us but learning because okay, 

yes it happened to us but how does it look in today's society and how 

do we move from it then…  I think it let us have that ownership of 

being a young revolutionary and it's not totally like being radical and 

going against this person and that person but being able to model the 

change that we wanted to see in our peers. Not only just because 

we're around Freedom School people but it needs to be a lifestyle. So 

when I go back to my high school, my peers around me see me 

acting in a way and being a scholar at all times and I don't just turn it 

on because I'm at Freedom School. So it helped me model that 
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behavior you want to model at all times. (Terri Lessons, interview, 

August 9, 2010)  

. 

Shakayla concurred: 

I think my greatest aspects probably the knowledge gained, like I 

loved to like know that there are people who look like me doing 

great things, writing great books that people just don't know 

about. …Like you know from the first book I ever read in 

Freedom School, Mumia. I had never even heard of Mumia. I 

never even heard of Black Panthers and I went to [an African-

centered School] they didn't talk about Black Panthers too much I 

mean I was introduced to Africa but not like how they put it in 

you know they just made you think like your African, know your 

roots so I think the knowledge gained was probably a greatest 

asset. And I went back to school like a little bit ahead of 

everybody. (Shakayla West, interview, August 9, 2010)  

Terri and Shakayla attested to the profound effect that deep study and ongoing 

knowledge about African history and culture had on their lives both as students and as 

people and members of their communities. Both of them were going into their senior 

years at their respective universities. Terri is pursuing a career in medicine and Shakayla 

is pursuing a career in education.  

 

 Retention in Catto Freedom Schools Program 

Reading and Writing are key aspects of the Catto Freedom Schools Program movement 

but unfortunately, it may too be the reason that so many choose not to return. In this 

exchange from one of the focus groups, they speculate as to why that is.  

Me:  So it seems like you all had some really good experiences 

with the program but I'm sure you could probably remember some 

folks probably did not. Because we recognize that every year at 
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max, I think there has been a maximum 40 percent returning 

which means that on a yearly basis the majority of JSL do not 

return. And of course some people graduated, some people go on 

and do other things. But what are some of the reasons why you 

think young people may not continue and may not embrace the 

Junior Servant Leader role as strongly? 

Terri replied, “Academic.”  

Shakayla concurred, “Yea it got to be.” 

Terri continued:  

I think a lot of people with their portfolio well I don't feel like 

doing it, I don't feel like reading a book. I'm just trying to get paid 

and it's like I feel like you're short changing yourself and it's being 

lazy. Because like when you really want to make money and you 

go out there and you get your career who's going to do your work 

for you. They're not just going to hand over the check. You have 

to show proof of what you can do. I don‟t know. I think people 

don't realize at the end of the day, it's about our kids and about the 

impact that you make. …  Not even laziness but just like they 

haven't bought in or maybe they need somebody there 24/7 to 

encourage them to be like it's not about the work it's about what 

you're getting from it and what you can give back from it.” 

Me:  What specifically do you think people are intimidated by? 

Terri:  The fact that like, I'm going to academic, like it's going to 

continue to get harder and it's going to ask more than most high 

schools ask from us kids. Like to read a complex book and actually 

understand it. They're not ready to do something that intense because 

they feel like oh I didn't do this in school, why should I do this here. 

This is not my schoolwork. I'm not getting graded for this. So a lot 

of t hem are afraid that if they fail then they look bad but Freedom 

School, I know that, I don't know everybody, but I know that in my 

experience it's no such thing as failing. Especially with your 

academic piece because so many people are trying to help you and 

it's almost impossible to fail. So I think people are so afraid of 

failing that. Aw I can't do this again or no I ain't coming back, I ain't 

ready to do all that and being a social activist is asking a lot from 

Interns, JSLs it asks a lot from you because you're talking about it 

you're actually going out and doing it. It's not just writing down, "oh 

we're going into the community and cleaning up.. No you're going in 
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the community and cleaning up" and I don't think a lot of JSL are 

ready for that kind of responsibility so they just say I ain't doing it. 

But I mean things can change. I mean, I've seen people skip a year 

and then realize they need to come back;  [a friend of mine] did that 

(Terri Lessons, interview, August 9, 2010)  

 

Terri and Shakayla were adamant that the intense academic component was a 

factor that drove many former Junior Servant Leaders away. Specifically, they said that 

while the differential between what was expected in school and what was expected 

during the summer was so distinct, when the level of academic work was increased it was 

a deterrent to Junior Servant Leaders to return.  Cookie noted: 

The academic part separates Catto Freedom Schools Program from 

the other… Programs that the state hands out and any other mundane 

summer job that at 15 and 16 you get. The academic part really 

pushes you. It separates the weak from the strong. Because a lot of 

people if they don‟t want to get with it, if you don‟t want to turn in 

the work, then you don‟t get no check. If you‟re not ready to do the 

work you may as well keep it moving‟. If you ain‟t being diligent 

with your work, then you can‟t be diligent with your Scholars 

(Cookie Johns, interview, July 28, 2010).”  

  

In Cookie‟s assessment, the intensity seemed to be a test whether a Junior Servant 

Leader was prepared to truly take on the role of being a Junior Servant Leader. She did 

not view the attrition of  some students because they did not embrace the academic 

component as a negative occurrence. She figured it was a way of filtering out people 

who were not as serious.   

Randall puts it this way, “Freedom Schools is a lot of work, a lot of research, a 

lot of learning, a lot of reading, a lot of writing, uh, a lot of learning.”  
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Fatima, who was a strong student at a magnet high school, 

clarified: 

Academically, I can honestly say academically, my first year as a 

JSL, I knew there was an academic portion that was explained to us, 

but it‟s not until you experience it that you know the full extent of 

that academic portion. And I say that because our portfolios were 

thick and it was a lot of work and it‟s a lot of work to be done in a 

little bit of time and I personally remember one of the main 

challenges with the JSL Project in terms of the academic portion is 

that you have a group of high school students but they‟re coming 

from all over Philadelphia at different high schools at different levels 

academically, so you‟re putting them all in one space and you‟re 

telling them to do this college level work and some people it‟s not, 

it‟s just not productive for them, why? Because they haven‟t been 

doing it throughout the school year so as a JSL, I never really had a 

problem with the academic portion but I had friends who had 

problems with the academic portion for some friends being the main 

reason why they didn‟t want to do Freedom Schools the next year 

because it was so extensive. (Fatima Franks, interview, July 24, 

2010) 

 

From Fatima‟s perspective, the intensity of the work was not a 

challenge for her but she watched many of her friends struggle. Some 

chose to stick it out and return. Others chose to leave after the first year. 

When I asked her if she thought it was positive or negative she said that it 

was neither, “It just is what it is.” 

Ike provided a more nuanced answer to the question regarding why 

many youth opt not to return. He cites other interests that take center stage 

in the summer time.  

 

Yeah, I mean, I think it‟s a few layers of it. Like, I think you 

probably gotta categorize that other 60 percent on a … good year, 

or 80 percent on a bad year when you don‟t get the returning rate 

that you want …  I can remember, there‟s a guy who actually just 

got a trial with the Sixers… I remember Mike used to like being a 
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JSL. But you know… Mike might not have gotten that Division I 

scholarship to [college] you know, had he continued his work as a 

JSL, because summertime is the time where a lot of athletes hone 

their skills. In a performing arts arena,  I know down south you 

might be in a band. Whatever it is that your skills are that you do 

during the school year, year round, that you may have a lot of 

potential for, you‟d like to hone in on those skills during the 

summertime. (Ike Vette, interview, August 11, 2010) 

He also acknowledged the challenges that the academic component poses especially for 

those who are not used to serious academic demands.  

And the Freedom School component when you‟re in high school 

just might be too much for some people. Some people can handle 

working from 8 to 4 and then, you know, doing whatever I need 

to do to hone my skills from 5 to 9 and complete my homework 

from 9 to 11. Some people, like, whoa, it‟s summertime. I‟m not 

doing all that. So I think that is something that wasn‟t taken into 

consideration. But that‟s not a bad thing. … I think we need to 

reach out to more of the people who don‟t do social service or 

education anymore but still had that Freedom School experience 

and understand the impact it has on the staff, the JSLs, and on the 

Scholars most importantly…Some folks can‟t handle it. You 

know, this isn‟t for everybody. You know, one thing you always 

used to say, we can‟t contradict what we‟re trying to do just to fit 

everybody. „Cause this isn‟t really for everybody…  They don‟t 

want to embrace that academic component during the 

summertime. And I think there‟s a small few that might have a 

negative experience and that turns them off. I don‟t think it‟s that 

many, but their negative experience can be anything that, you 

know, a lot of times we can‟t have control over… But I think the 

majority is either they can‟t handle it or, you know, I just have 

other things going on in life. Most people who do Freedom 

School that are good at Freedom School, are good at other stuff, 

too. (Ike Vette, interview, August 11, 2010) 

Ike took into account that the Catto Freedom Schools Program strives to provide a 

needed service to the community; there are ways that it may not be the right fit for 
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everyone and it makes no apologies for that. He also stressed that retention is not 

necessarily an indication of positive or negative. He further suggested that more young 

people have an opportunity to participate if people leave regularly and make room. 

Zed, who was a struggling comprehensive high school student when he served, 

explained,  

 

Well, to be honest it was new to me because public school, you 

know, you have, like, Black History Month, February. So those days 

of February, that was it. Then you know, September to January you 

don‟t hear too much about anything African-American. Then from 

March to June it was, you know, empty. So when the summertime 

came, at first I was, like, we gotta read these books. And really 

wasn‟t a fan of it. But to this day I actually find myself going back 

and reading some of the books and the knowledge that Booker T. 

and W.E. DuBois, some of the things they spoke of now it just 

catches your eye and mind and makes you think, and it‟s just, and 

you know, have you wondering, like, the things they went through to 

get us where we are now. Like, Barack Obama‟s a black president. 

Like, when you go back and read what they had to go through for 

this day to come, sometimes it just gets you and just have you sit 

there, like, wow. They did a lot (Zed Cross, interview, August 4, 

2010). 

 

He further explained,  

 

Before Catto Freedom Schools Program my grades weren‟t the best. 

I always was told I had the potential to do the work or achieve more 

in class, but I just didn‟t focus on it. And Catto Freedom Schools 

Program, once I got in, you know, they help you focus on keeping 

your mind steady and focused. And that kind of helped me with, you 

know, you‟re reading the books and you never know when you was 

going to get called on. So it was like you always wanted to focus, 

you always wanted to pay attention as far as, like, reading the books 

or doing the homework in the summertime. You‟re like doing 

homework in the summertime, who does that?  [laughter] But it 

actually helped me with my normal schoolwork. It helped me get out 

of school on time [graduate in four years] (Zed Cross, interview, 

August 4, 2010) 
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Zed‟s experience was a struggle. He was one of the young people who was sent home 

because of failure to do his homework. He acknowledged that several of his friends 

helped him to get up to date when it was needed. He further stated that that exercise made 

him more determined to graduate from high school on time.  

 

Zami discussed it this way.  

 

I would have to say our institutions of education. Like Catto 

Freedom Schools Program the population are mostly African 

American, Africana and Latino children. And in [Philadelphia] our 

school systems don‟t necessarily cater to [us] they don‟t teach [our] 

history. So I think it was sorta like a freedom of self. A recognition 

of self and instilling self esteem within scholars and older folks too, 

within young people period. (Zami Umoja, interview, August 11, 

2010). 

 

Just as Zami pointed out, Kendall also went to a college preparatory high school 

and also did not receive a well-rounded exploration that helped her to recognize the 

impact that her ancestors had on the world.  

I went to a college prep charter high [school]. And they gave us, 

you know, a little bit of background information of African-

Americans. Not really Hispanics, though. Like, the most I had to 

do with Hispanics was when I was taking Spanish class… I felt 

like I was starting high school all over again. But it was just a high 

school just specifically designed to teach you and inform you about 

Black people and Hispanic people. It wasn‟t just, you know, 

Caucasians rule the world and everything like that. You know, 

until this day people will start to argue that about how they say 

Christopher Columbus discovered America. But in all actuality, 

it‟s not true!  And, yeah, I was that person that was, like, “Yes, it 

is. My brother goes to that school. It‟s true. They wouldn‟t have 

named a school after him.” But yeah, I got to Freedom School and 

it was like “You‟re wrong”. So it was a eye-opener. … I learned 

before we actually started the summer, a lot of names in history 

that I hadn‟t known before… I think more so that the program 

wanted us to… have a better understanding of our African-

American ancestors. And not just our African-American ancestors, 
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our Hispanic ancestors, also. (Sumayah Nuruddin, interview, April 

6, 2008) 

 

An understanding of their ancestors gave Zed, Zami, and Sumayah a sense of purpose in 

their education. The recognized how important it was to get a truer story of how people 

came to this hemisphere and what they did to survive and thrive in it. They also became 

more determined to do something to honor that. For Zed, that is volunteering at his old 

site and his church; Zami went into academia and is finishing her graduate work; and 

Sumayah became a high school English teacher who regularly recommends several of her 

students to become Junior Servant Leaders as well.  

 

Miranda is coming from the perspective of an AfroLatina.  

 

…[E]specially with AfroLatinos is a process where you‟re still 

piecing the puzzle together and acknowledging why you‟re so 

afraid to claim your African blood because of the  Spanish and the 

conquistadors and all that so that at this point in my life, I am who 

I am and I‟m happy to be who I am and I am embracing my 

African blood and my ancestors and I know why my grandmother 

cooked the way she did and I know why my parents… did not 

want to integrate themselves in this American culture. They 

fought so hard for us to know who we are so … I know I‟m very 

happy and I want to pursue my career in AfroLatino Studies and 

Higher Education and probably create curriculums for colleges 

who do not offer these programs right now. Miranda Gutierrez 

(interview, July 28, 2010) 

 

 

Dr. Freeman explained that the organization didn‟t have problems with people 

that were committed to Freedom Schools as a liberated space. Some of the [Latino 

organization]‟s staff members had a nationalism that was not committed to the liberated 

space. There was an Afro Latino and Anglo Latino split. “Our sisters and brothers who 

spoke Spanish and recognized their African heritage were not complaining. Those folks 



 

178 

 

who didn‟t couldn‟t be privileged because of their whiteness in this space. They were 

welcomed in the space, but this space was for African people, it was African-centered. 

Only those who had issues with identifying with creating connections to people of 

African descent were at a loss.” (Kwame Freeman, interview, 2008). Miranda, as well as 

many of her cohort, embraced their African and indigenous culture and are working to 

make it more acceptable to their peers, not out of hate for anyone else but out of “love for 

ourselves.”  

 

 

Summary 

 

In this chapter, I used field notes from my observations of the Catto Freedom 

Schools Program‟s Training and quotations from the interviews that I conducted to 

underscore how chain mentorship and learning about Black history and culture create the 

foundation of the Catto Freedom Schools Program Way. As I discussed previously, the 

Catto Freedom Schools Program Way has been often discussed but rarely explicitly 

defined. For the former Junior Servant Leaders, always having an opportunity to look up 

to someone who was slightly older to emulate their example and some for whom they had 

to step up was crucial toward the development of Servant Leadership in them. Also, 

learning about Black history and culture both cerebrally and viscerally is a crucial aspect 

of the program as well. Combined, these two constructs constitute the Catto Freedom 

Schools Program Way and are the chief ways by which servant leadership is cultivated 

among high school students of African descent. 
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It was my goal to provide a glimpse into the most salient and meaningful aspects 

of the Catto Freedom Schools Program experience from the standpoint of former Junior 

Servant Leaders, utilizing their words.  I chose this population to explore because I think 

that they are best equipped to articulate the experience from the high school perspective 

and because they have had enough distance from it to frame the experience more clearly. 

While the population of the former Junior Servant Leaders who were participants in this 

aspect of the research are not identical to the population of Servant Leader Scholars of 

Hamer-Still Freedom Charter School, this information is helpful in what to enhance and 

what to avoid as Hamer-Still grows. The former Junior Servant Leaders were an entirely 

self-selected sample and it was skewed toward multiple-year Junior Servant Leaders who 

had had a mostly positive experience.  

The findings in this chapter offer new questions regarding the experiences of 

those who did not return.  In the future, studying Catto Freedom Schools Program from 

the perspective of those who did not return could be beneficial in further clarifying the 

Catto Freedom Schools Program Way.  Expanding the study and utilizing a purposive 

sample of those who did not return might be useful to see if these constructs continue to 

be salient. Studies that focus on present Junior Servant Leaders might also be revealing to 

see if any of these themes are articulated in the same way or differently. In addition, 

understanding a fuller reason for the rate of retention is a question that begs to be 

explored.  

In the next chapter, I investigate the ways that the knowledge gleaned from this 

chapter was put to use in Hamer-Still Freedom Charter School, the first Kindergarten 

through twelfth grade public freedom school in the country. In so doing, I intend to 
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contribute to the growth and development of institutions that are attempting to reclaim a 

liberatory mission and vision for their Scholars and teachers. 
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CHAPTER 6 

RESULTS 

IMPLEMENTATION AT HAMER-STILL FREEDOM CHARTER SCHOOL 

 

 

Introduction 

 

In this chapter, I explore the first two years of Hamer-Still Freedom Charter 

School and the way that it puts the Catto Freedom Schools Program Way to use in a 

compulsory school setting. I use my field notes and classroom observations to create full 

descriptions of the school setting and the work that is being done at Hamer-Still. I use 

survey data and classroom assignments from the Servant Leader Scholars to provide 

feedback, and I use interview data from the school‟s CEO and founder. I discuss the ways 

that Hamer-Still Freedom Charter School has successfully integrated the Catto Freedom 

Schools Program Way, chain mentorship and learning about Black history and culture 

and the places that it has struggled to do so. This chapter explores the issues that are 

inherent in going from a voluntary, out-of-school program where high school students are 

paid, to a college preparatory, servant leadership-promoting, compulsory school setting. 

While there are many similarities, there are many differences as well. Still, African-

centered social capital building is a crucial element that goes into the school‟s successes 

and failures. However, the ways in which this capital was developed was different from 

the Catto Freedom Schools Program.  
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The Site - Hamer-Still Freedom Charter School 

 

In response to the cry of Scholars since the Catto Freedom Schools Program Way 

began, “Why can‟t regular school be like Freedom School?,” Dr. Faith Kuumba and a 

coalition of Catto Freedom Schools Program Servant Leaders, alumni, and supporters 

responded. In 2006, this group of twenty-four professional people who had had 

experience in all levels and types of schooling and social service, including K-16, public, 

charter, private, African-centered, community-based and international, utilized their 

expertise to complete the parts of the charter school application that best suited their skill 

sets. The group met monthly to formulate the application and plan. The proposed part of 

Philadelphia where the charter school would be is called Frankford. The young adults and 

youth of the Frankford site of the Catto Freedom Schools Program devoted their summer 

project time and efforts to educating the community about the proposed school and 

developing support and excitement for it. This charter school was proposed to be a Catto 

Freedom Schools Program fashioned K-12, African-centered school, and it was created in 

the intergenerational strengths-based way that had been a hallmark of the Catto Freedom 

Schools Program since its beginning (Dr. Faith Kuumba, personal interview, 2008). For a 

summary of the school design, please see the appendices.  

The group worked diligently from August 2006 until February 2007 when the 

application was due. In May of 2007, approximately 60 members of the Hamer-Still 

Freedom Charter School Coalition attended a School Reform Commission Meeting 

which was considering charter school applications. Twelve speakers were selected to 

testify why the Hamer-Still Freedom Charter School was a necessity for the Frankford 
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community. The participants ranged from Elders to Scholars speaking about how 

important it is for children of African descent to have a sense of themselves as truly 

powerful people even at a young age.  The charter was accepted in early 2008, but due to 

budgetary issues was slated for a 2009 opening date.  

In the fall of 2009, Hamer-Still Freedom Charter School opened its doors with 

250 elementary Scholars and 50 high school Servant Leader Scholars. Charter 

applications that were proposed in neighborhoods where there was overcrowding were 

given priority. Frankford at the time had the direst overcrowding situation in 

Philadelphia. Frankford is a racially mixed neighborhood of poor to middle class people. 

The area is 30.82 percent African American, 12.85 percent Latino, 56.58 percent white, 

1.89 percent Asian and 7.29 percent other.  24.75 percent of its residents live below the 

poverty line and the rate of adults over the age of 25 who have their high school diploma 

is 37.33 percent. The rate of bachelor‟s degrees is 6.43 percent (NIS NeighborhoodBase, 

2009). With its low rate of high school and college graduation, Frankford was also seen 

as a place that was in need of stronger academic options. The plan for Hamer-Still was to 

begin with Kindergarten through fourth grade and ninth grade, adding a grade to both the 

lower school and to the upper school every year until 2013, when it would be a full 

Kindergarten through twelfth grade school.  

The rationale for growing the upper school and lower school simultaneously was 

to have the upper school and lower school functioning in a way that would allow the 

upper school students to teach the lower school Students. In this way, the structure for the 

promotion of chain mentorship was in place. In addition to the courses that are mandated 

by state law, Hamer-Still high school students must complete a Servant Leadership class. 
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In the school year of this study, Servant Leadership met four times per week for half the 

year (two semesters). Servant Leader Scholars were expected to learn the fundamentals 

of teaching and to have an opportunity to enact these skills in genuine classroom 

situations. They were also engaged in service learning projects designed to help the 

community and advance their real world learning. For their culmination in their senior 

year, Servant Leader Scholars are also required to prepare for and implement an 

international service project as well (Hamer-Still Freedom Charter School Application, 

2007). 

In the school year 2010–11, the school outgrew its space and the upper school 

moved to another part of Philadelphia called Olney for the second year. There are two 

classes of Servant Leader Scholars (SLSs), 9
th

 grade and 10
th

 grade. At the time of this 

study, the upper school and lower school are separate, even though there are plans to 

reunite them in the future. As a result of this separation, the 10
th

 grade Servant Leader 

Scholars are transported on the school vans to the elementary school when they have 

classroom duty. The ninth grade Servant Leader Scholars serve the children of a School 

District school annex that is next door. The ninth grade SLSs work with four 

Kindergarten and four first grade classes. The tenth grade SLSs work with one third 

grade class, one fifth grade class and two fourth grade classes. The Servant Leadership 

class provided classroom service once a week for six weeks.  
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Hamer-Still Freedom Charter School Grand Tour 

 

This section describes the school, both locations in detail.  I took these notes on October 

19, 2010.  The main building itself is converted from its former life as an elementary 

Catholic school. Across the street on one side is a concrete playground; across the street 

on the other side is a grassy enclosed park. The building has two stories with a basement 

that is primarily used for storage. In order to gain access to the building, one must press a 

doorbell that activates a camera in the main office. Once the Main Office personnel 

verify that the person that wishes to enter is an appropriate visitor to the school, she/he 

pushes a button to unlock the door. Visitors enter the foyer and are confronted with a 

double door protected by an electronic combination lock. Once access is granted, turning 

to the left reveals a brightly decorated hallway with a short flight of steps down to the 

first floor. There, the visitor sees a large multipurpose room. At varying times of the day, 

this space is used for assemblies, lunch, athletics, or other large group activities. This 

multipurpose room is called Harambee Hall. The Main Office is directly across from it. 

The Main Office staff welcomes the visitor and asks if they can be of assistance. Once 

their business is revealed, they are asked to sign a visitor log and don a clip-on visitor 

name tag (Field Notes, October 19, 2010).  

Walking down the long hall of the first floor, the visitor encounters floor-to-

ceiling, multicolored painted panels protected by a clear plastic panel. On each panel 

there is an Adinkra symbol
26

 and a short portion of an affirmation that is part of the 

                                                           
26

 Adinkra symbols are from the Akan people of Ghana. They used to be used in the preparation of funerary 

cloths but most recently have been deployed in a whole range of other uses. They have various meanings 

that symbolize phrases or proverbs (Willis, 1998).  
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morning pledge. “We exist because others have made it possible for us, and because 

others have made it possible for us we will make it possible for others” (Hamer-Still 

Freedom Charter School Manual, 2009). 

The first floor, in addition to being home to the Main Office and Harambee Hall, 

also houses the Director of Operations‟ office as well as the Assistant Dean‟s office,  a 

computer lab, two first grade classrooms and one Kindergarten classroom. The halls are 

brightly painted with asymmetrical shapes  fitted together like a puzzle. The classes are 

brightly decorated with the standard fare, lower case and upper case letters, numbers, 

colors, and cartoon characters. They are also enhanced with the principles of the Nguzo 

Nane
27

, notable figures of African descent, the virtues of Ma‟at and the students‟ own 

work. At varying times throughout the day, the Scholars are seen in circles on the rug, 

clustered at tables or working individually at their desks (Field Notes, October 19, 2010).   

Once visitors ascend the stairs, they are greeted with more bright splashes of color 

in the hallway. At the Mezzanine level there is one lone classroom and a peek inside 

reveals another Kindergarten class. The second floor has a total of three administrative 

offices with two on one end and one on the other and eight classrooms in between. In the 

suite with the two offices, the Business Manager and Accountant share an office and the 

Special Education Department, including a Speech Therapist, Social Worker and ESL 

Teacher, share the other (Field Notes, October 19, 2010). 

The classrooms are arranged in descending order by grade so the two 5
th

 grade 

classrooms are first after the girls‟ bathroom followed by the 4
th

, 3
rd

 and 2
nd

 grade 

classrooms. Each classroom in the school is named for an African nation and the last 
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name of a freedom fighter. So each classroom is <nation name> <freedom fighters‟ 

surname>. Examples of these include “Nubia Bethune” and “Kemet Toure” named for 

the ancient Nile Valley civilizations and the renowned educator Mary McLeod Bethune 

and the energetic organizer of the Freedom Summer and then the Black Power 

Movement, Kwame Toure. Each classroom is decorated in a theme that educates students 

about these nations and freedom fighters (Field Notes, October 19, 2010). 

On the best days, if visitors were inclined to listen in on some of the classes, they 

would hear a tone that is described as Medu Nefer, which is translated from the Kemetic 

(ancient Egyptian) as “beautiful speech.” Medu Nefer enables a Teaching and Learning 

Facilitator to communicate clearly yet lovingly to the Scholars with the purpose of 

helping them to embrace and take responsibility for their learning. But in addition to that, 

the Scholars are groomed to assist in the learning of their community that includes their 

peers, their younger siblings as well as the adults. The Scholars refer to all of the 

Facilitators by a familial moniker either “Mama,” meaning mother, “Baba,” which means 

father, “Sister” or “Brother” which refer to people who are your peers (Field Notes, 

October 19, 2010). 

When there are Scholars that are being disruptive in class, they are usually pulled 

out of class by a person known as an ISS or Instructional Support Specialist, who quietly 

attempts to problem solve whatever disruption is taking place. The ISS is a pre-

professional teacher who provides Instructional support to one grade group. Usually in 

the morning, they assist one class and in the afternoon, they assist the other. In the event 

of a Facilitator‟s absence, instead of employing substitutes who have limited relationships 
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with the children, the ISS is deployed to teach for the day (Field Notes, October 19, 

2010). 

When a child needs to be removed by an adult, this practice is known as 

“recentering.” Instead of taking a punitive stance toward every disruption, the staff at 

Hamer-Still Freedom Charter School recognizes that children can come to school bearing 

issues from home or negative habits from other schools. It is sometimes only necessary to 

explain to these particular students how their behavior is creating a negative atmosphere 

and engage them in a process of self reflection in an effort to problem solve. In the vast 

majority of cases, the ISS can help the Scholar to resolve his or her issues and they can 

both return to class. Often times the child is desiring attention and that time spent with an 

adult is often sufficient. In the rarer cases where a Scholar is inconsolable or unwilling to 

take responsibility, she/he is escorted to the Dean‟s office for further recentering. This 

can include correction through restorative means which can entail writing a reflection on 

a proverb, composing an apology letter to the offended party, doing their work by 

themselves or calling home to have a talk with their parent. If a situation is very serious, 

the Assistant Dean may call a parent for a conference where a child may have an in-house 

or out-of-school suspension for extreme cases (Field Notes, October 19, 2010). 

The sounds of Hamer-Still Main Campus also include many words that might 

seem foreign to those that attend more traditionally American schools. Facilitators use the 

Nguzo Nane to encourage Scholars to bring “Heshima”
28

 or respect into the classroom 

and to their relationships with each other. Facilitators encourage Scholars to show 

“umoja” or unity to each other. Scholars are welcomed to claim “kujichagulia” or self 
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determination in their lives. Scholars are guided to function in “ujima” or collective work 

and responsibility. Facilitators encourage Scholars to practice “ujamaa” or cooperative 

economics. Scholars are taught the “nia” or the purpose for a whole range of phenomena. 

Facilitators prompt Scholars to show “kuumba” or creativity in all that they do. And 

Scholars are encouraged to embrace “imani” or faith in themselves, their families, and 

communities to find the solutions that are necessary for them to thrive. “Ma‟at!” is also 

an expression that is used to convey the need for order, truth, and harmony. “Djehuti 

Stance” is being poised to read and write with a writing implement and paper and 

“Sankofa” is used to help the young people know that they need to do what they are 

doing again because it was not where it needed to be the first time and there is no shame 

in doing that. Various African words and concepts are interwoven into the entire 

curriculum so that the youth learn to think with these lenses in the hope that they will aid 

in their own growth and development as well as the growth and development of their 

families and community (Field Notes, October 19, 2010).   

At the Hamer-Still Annex where the upper school is located, many of the same 

features are present, including the brightly painted halls, the purposefully decorated 

classrooms, and the Medu Nefer that is heard in the Main Building where the lower 

school is located. The difference at the upper school is that the Servant Leader Scholars 

or the SLSs wear gold and black shirts and they are expected to put acquired knowledge 

to immediate use (Field Notes, October 19, 2010).    

At the Annex, there are three floors. In the basement is Umoja Hall, which 

functions very similarly to Harambee Hall. It is a multipurpose room that is the setting of 

the beginning and ending of the day as well as lunch and special events. A converted 
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classroom houses the Dean, Assistant Dean, ISSs, and the Servant Leadership 

Coordinator. There are two classrooms on the first floor, the Science and Social Studies 

classrooms and two classrooms on the second floor, including the English and Algebra 

classrooms. On the second floor, the Special Education Department for the upper school 

and the nurse are housed in a converted classroom (Field Notes, October 19, 2010).  

Hamer-Still Freedom Charter School has a zero-tolerance policy for fighting. 

While these types of policies have been critiqued as being too punitive (Gorman and 

Pauken, 2003), the founder and board of the school have made a strong case for making 

Hamer-Still a radically safe space for poor children of color in the Frankford 

neighborhood. Incidents of fighting are rampant in many of the other schools in the 

neighborhood. In fact, parents reported that they had witnessed their share of these fights 

in schoolyards during the beginning and ending of the day at their children‟s former 

schools. But at Hamer-Still, they were struck by the level of order and discipline that the 

Scholars are expected to and do maintain. For Dr. Kuumba, making fighting a taboo is 

one way of helping Scholars to feel free enough to perform their best in school and 

positively pressure their peers to do the same (Field Notes, October 19, 2010).  

During the mandatory introductory parent meeting, Dr. Kuumba makes it 

abundantly clear to parents and their children that school and after school is a place that 

must remain violence-free. The school carries a policy that if a child in the second 

through twelfth grade is involved in an intentional fight in school or on school grounds, 

the parents will withdraw their child and send them to another school for the remainder of 

the school year. While the board and the founder feel strongly that fighting cannot be 

condoned, the policies regarding expulsion and the need for youth to go to a disciplinary 
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school in order to be readmitted to school are more punitive than they think it needs to be.  

Therefore, the administration strives to give the families an opportunity to withdraw their 

child and reenroll elsewhere without the stain of an expulsion on the record. They are at 

liberty to reenroll their children at Hamer-Still during the next school year.  There is a bit 

more grace extended to Kindergarteners and first graders. They may have in-house 

suspension and/or out-of-school suspension for the first two incidents.  

This policy was tested in the first year when one of the only two fights that 

occurred in the high school involved the Servant Leader Scholar with the highest GPA. 

When all the facts were gathered, the child admitted to punching the young lady first and 

wanting to hurt her. The policy was equally applied to that situation as well. The founder 

helped her to find another placement in another school but because of an ethic of 

establishing a safe haven that is free of violence and the threat of attack, Dr. Kuumba 

made the difficult decision to let her go. During that final conference, Dr. Kuumba made 

a recommendation for the child to attend another African-centered charter school that did 

not have a similar policy. The other school also has school police, another feature that the 

Board and Dr. Kuumba refuse to implement. “This is an environment where we prepare 

our children to be servant leader scholars,” not prisoners that must be watched and 

corralled. We must practice Ma‟at and keep ourselves in order (Field Notes, October 19, 

2010). 

The result of this is that the behavior at Hamer-Still Freedom Charter School is 

seen as many times safer than the nearest neighborhood public elementary and high 

schools. Parents regularly report that their child feels safer in the school and is doing a lot 

better in this environment. Even children who regularly fought in other settings, find 
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other ways of expressing their disagreements with others at Hamer-Still Freedom Charter 

School. As a result of the policy, there were seven withdrawals of children who were 

fighting in the first year. Two of them have returned in the following school year.  

Additionally, among the student body, Scholars recognize that they must do their part to 

maintain the order that is expected from them (Field Notes, October 19, 2010). 

In lower school, most classrooms have a Green/Gold/Red Card system. Every 

Scholar starts the day on green. If a Scholar behaves inappropriately, they are instructed 

to come and change their own card to gold, which indicates that they are moving away 

from good behavior into poor behavior. This is accompanied by a lunch recentering or a 

telephone call home. If their behavior warrants changing the card to red, their parent may 

be asked to come in for a meeting. Through this method, Scholars have a clear 

connection to their behavior and those who experience consistent green days earn 

incentives of stickers and fun extra activities in which they can engage. While there tends 

to be an increased need for behavior modification during the first few weeks of the school 

year, by the second semester most of the Scholars experience consistently green days and 

Facilitators are able to reward entire classes (Field Notes, October 19, 2010).  

Another of the differences between lower school and upper school is the behavior 

modification devices that are utilized. Because the SLSs move around the school and see 

multiple Facilitators throughout the day, each SLS has both a merit card and demerit card 

that they wear in their lanyard along with their identification card. SLSs can earn merits 

from a range of behaviors including participation, self improvement, leadership, 

supporting a scholar and supporting an elder. SLSs can also earn demerits from being 

disrespectful, unprepared, disruptive, and profane in words or actions. If an SLS earns six 
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merits, she/he is entitled to rewards including a certificate, a prize, healthy snacks from 

the vending machine, trips, and dress down days. If an SLS earns six demerits, she/he 

will be required to attend Friday recentering after school and the parents will be called. If 

they continue to receive demerits, other consequences such as in-school suspensions and 

out-of-school suspensions can follow. As in the lower school, behavioral issues are more 

plentiful during the beginning of the year at upper school, but as the year progresses and 

the system is followed, fewer SLSs need to attend recentering and more are receiving 

rewards (Field Notes, October 19, 2010).  

 

A Day at Hamer-Still Freedom Charter School – Upper School 

 

In both the upper and the lower school, there are no more than 27 Scholars in each 

class. The day is broken up into Morning Circle, seven periods of academic work, one 

period for lunch and Closing Circle. In the upper school, the Servant Leader Scholars 

facilitate Morning Circle. In the lower school, Facilitators with their classes facilitate 

Morning Circle. Both closing circles are times to issue reminders about upcoming events 

and Scholars volunteer to facilitate the closing pledge. The lower school ends its day with 

a recitation of a poem named “Minute by Minute!” which reminds the Scholars to always 

remain vigilant in their work to improve. In the upper school it is a call and response 

affirmation called “Say and Do” that reminds the SLSs to follow up their thoughts with 

their words with their actions. When pledges are complete, both spaces have very active 

after-school programs to help them with tutoring, mentoring, and athletics (Field Notes, 

October 20, 2010).    
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The day begins at 7:30 am. Facilitators begin to arrive and finalize their lesson 

plans and assignments. At 8:00 am, two students, usually young men, come into the 

Dean‟s Office to pick up the djembe drums. These drums are utilized in West African 

music and  are played with the hands and balanced between the legs. The students take 

the drums to Umoja Hall, the multipurpose room, or the location commonly known in 

Philadelphia schools as the cafetorium.  The chairs are set up into 4 rows with 27 chairs 

in each. They are meant to seat the youth in their homerooms for easy attendance taking. 

Between 8:00 am and 8:15 am, a team of three 9
th

 graders or 10
th

 graders meet to discuss 

the Morning Circle that they will shortly facilitate. Morning Circle is a seventeen minute 

version of Harambee (Field Notes, October 20, 2010).    

At 8:15 am, the upper school is beckoned to form a large circle on the other side 

of Umoja Hall that has no chairs. The Facilitating Team begins with a rallying chant for 

example, “Early in the morning, Before I do Harambee, I like to get down!  Get Down!  I 

like to get down! Get Down!” (repeat three times). After the rally chant, one of the team 

members yells “Hotep to the Mighty Servant Leaders of Hamer-Still Freedom Charter 

School!”  and the response is “Shem Hotep <Facilitator‟s Name>.” Hotep is a Kemetic 

(ancient Egyptian) word meaning “peace.” Shem Hotep means “peace be with you also.” 

Then another Servant Leader Scholar (SLS) asks the Magic Question which is, “Hamer-

Still, How Ya Feelin‟?”  and the response is always “Fantastic!  Terrific!  Great!  ALL 

DAY LONG!” and is succeeded by three grunts and a “Whoa!” with a backward flailing 

movement (Field Notes, October 20, 2010).    

The question is considered “magic” because it has the power to transform a slow 

and sleepy situation into one with energy and exuberance if people are willing to go with 
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it. As a remix to the magic question, the people facilitating Morning Circle rarely accept 

the first version of the response. They say “Survey Says!” then a slight pause, then the 

make the sound of a buzzer as they cross their forearms in front of themselves forming an 

X. Then they ask the question again, “Hamer-Still, How Ya Feelin‟?” and usually the 

second response is a bit more lively than the first.  

In my interviews with the Former Junior Servant Leaders, they mentioned how 

off-putting it was at first because the facilitators they saw were so happy and they did not 

understand why, but eventually they grew to love Harambee and the power it has to 

transform a room‟s energy (Cookie Johns, interview, July 28, 2010; Cameron Leonard, 

interview, July 28, 2010).  

Next the facilitator calls “Everybody say Chants and Cheers!”  The circle says 

“Chants and Cheers!” and they repeat that three times and it ends with “Ch Ch Ch Chants 

and Cheers!” and the circle repeats it. Then the youth choose two chants from the many 

that the Catto Freedom Schools Program has appropriated and developed over the years. 

The youth are encouraged to include one teaching chant or a chant that tells people about 

who we are as a school and one silly chant, which is one that any group can do by 

substituting their names (Field Notes, October 20, 2010).  

Then, another Harambee SLS asks for everyone to get into a strong ngulia stance. 

Ngulia is a stance of self discipline and respect designed to help the youth gain control of 

their own bodies and refrain from touching others. For everyone ngulia is the same from 

the waist down, standing on two feet, shoulder width apart, with your shoulders over your 

hips over your feet. Young ladies cross their arms over their chests in an X formation. 

Young men fold their arms tightly across their chests (Field Notes, October 20, 2010). 
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One of the facilitating SLSs asks for permission from the eldest person in the 

room to continue. That elder ensures that everyone is ready. When they are, she/he grants 

permission to begin the libations ceremony. The facilitator pours water from a cup made 

of natural material into the soil of a plant. The customary response is “Asé !” 

(pronounced ah –shay). Asé is a Yoruba response from Nigeria and it is an affirming 

word that means „so let it be.‟  There are many ways that libations can be conducted, but 

that is a libation at Hamer-Still. The first libation is always in honor of the creative force 

that woke us up that morning that is known by many names.  In this it is acknowledging 

the connection that people of African descent have to a spiritual essence and it honors the 

many ways that our student body and teachers engage with that entity. In the school, a 

majority of the Servant Leader Scholars identifies as Christian but there are several 

Muslim children and children that honor traditional African traditions. This first libation 

is an acknowledgement to all that though many people fight about the nature of the 

divine, we will agree that there are many ways to connect to It, Her, or Him and it is not 

for us to decide or judge anyone unworthy (Field Notes, October 20, 2010). 

Then the facilitating SLS pours in honor of those ancestors that created the first 

civilizations on the continent of Africa, and the circle responds with “Asé !”  Next the 

facilitator pours in honor of those unknown excellent mathematicians, writers, artists, 

royalty, and others that continued traditions of innovation and excellence for many 

millennia in Africa. The libations facilitator pours in honor of those freedom fighters 

from all continents that fought to ensure that African people were free wherever they are 

in the world. The facilitating SLSs generally give the circle an opportunity to call out the 

names of ancestors that were learned about in class.  Then the facilitator pours in honor 
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of those personal ancestors, those who have died within our lifetime and who brought 

wisdom and love into our lives. The facilitating SLSs generally give the circle an 

opportunity to call out the names of these ancestors.  For some, this may be a way of 

dealing with the grief that they may have for a loved one. Unfortunately, many of them 

have the name of at least one of their family members or friends who never made it to 

elderhood due to violence or preventable diseases. During libations, the youth are being 

given a way of bringing all of their relations to school without it being a burden or 

distraction. Then the facilitator pours an affirmation in honor of all of Scholars, Servant 

Leaders, and families at Hamer-Still Freedom Charter School. This pour is called an 

affirmation because it refers to people who are living, and libations are solely poured for 

those who have passed away. Then the final libation is in honor of the future children of 

those assembled as well as their children‟s children, the yet unborn who will come to 

complete our circle. The circle then says “Asé , Asé , Asé !”  This ritual is important for 

setting the stage for the learning about Black history and culture. It calls on all of the 

Servant Leader Scholars and the Teaching and Learning Facilitators to be present, to read 

and write and to speak to after in the ways that the Catto Freedom Schools Program 

teaches.    

The next aspect of the morning circle is the principle of the week. The facilitators 

count to three in KiSwahili “Moja, Mbili, Tatu!” The circle joins in to say “The principle 

of the week is <principle of the Nguzo Nane
29

> and that means <English translation> and 

the circle and facilitators say “Asé !”   When they can, the facilitating SLSs provide an 

example of that principle at work. After the principle of the week the facilitators call for 
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any announcements or recognitions. Announcements are usually made by Facilitators and 

include upcoming trips, special events, educational and service opportunities.  

Recognitions are items that people want to point out that are good and should be 

celebrated by the entire family. Usually they start when someone says, “I have a 

recognition!” and the circle says, “Recognize!” and they repeat “I have a recognition!” 

and the circle repeats, “Recognize!” and then the recognizer says, “I want to recognize 

<Person‟s Name>  for <Good Deed, Accomplishment or Event>. These include 

birthdays, new family members, graduations, good grades, self-improvement, and other 

victories and successes. These can also included apologies that need to be made publicly 

because the slight was public or calls on the community to “send light and love” into any 

situation that is difficult for the person to deal with presently. Some students have 

experienced deaths, illnesses and injuries of family members and friends. The motion of 

light and love is to hold your open hands approximately 4 inches apart from each other 

and make a rolling motion; after about ten or so rolls or five seconds you clap. After all 

of the Recognitions and Announcements are made, the facilitators call for the circle to 

once again get into a strong Ngulia to recite the morning pledge:   

We are the Servant Leaders and Intellectual Warriors of 

Hamer-Still Freedom Charter School. 

We shall always remember the sacrifices of our ancestors, 

those who were taken from their land and those whose land 

was taken from them. 

Because we stand on the shoulders of a mighty people, we 

shall build mighty shoulders on which others can stand. 

We pledge to develop good habits of the mind, body and 

spirit. 

We pledge to continue the legacy of the freedom fighters 

before us. 
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We understand that we exist because others have made it 

possible for us and because others have made it possible for 

us, we will make it possible for others. 

Every day in every way, we shall learn so that we can teach 

and we shall teach so that we can change the world. 

We are Hamer-Still Freedom Charter School, working to 

restore excellence in scholarship, culture and community. 

One Heart! 

One Love! 

One Earth! 

One People! 

Harambee!!! (Hamer-Still Freedom Charter School 

Parent/Scholar Manual, 2010) 

 

This ritual is carried out in the interest of fostering cultural recognition, pride, and 

school spirit. The greeting and magic question are ways that the young people are 

developing bravery in their facilitation of large groups. The chants and cheers are ways of 

raising the level of positive energy within the entire group. The libations are ways of 

honoring those who came before us and who have passed away. These ancestors did 

work on which we now build. Announcements are a way of keeping the school 

community informed. Recognitions are a way of celebrating the positive happenings in 

the lives of our community. Sending Light and Love is a way to provide collective 

support for individuals who may be experiencing stress, distress, anxiety, illness, or any 

other negative condition or emotion. The pledge is the daily reminder why the students  

are in school and the expectations for them when they graduate to put their skills to the 

use of our community. It is a ritual that establishes the vertical presence of the ancestors, 

people who live presently and the yet unborn, and it creates a horizontal camaraderie with 

the people who are here now. In doing these rituals, we attempt to prepare the young 

people for the reading and writing that they will do for the day as well as the service in 
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which they engage that they hope will influence the future or “speak to after.” (Field 

Notes, October 20, 2010). 

 

Enculturation into Hamer-Still Freedom Charter School 

 

Servant Leader Scholar Orientation 2010 

In this section, I provide a description of the orientation and training
30

 that I designed 

with the data that I gathered from interviewing Former Junior Servant Leaders and from 

observing the Training from the Catto Freedom Schools Program 2010
31

. For an agenda 

of the training, please see the Appendices. 

 

In the proposal, Servant Leadership is described in this way: 

Servant Leadership / Conflict Resolution: Just as every 

student can and must learn, in the Freedom school model 

every student must be equipped to teach and lead in order to 

establish safe, healthy relationships, families, communities, 

and societies characterized by peace and justice. The [Catto 

Freedom Schools Program] model builds servant leadership 

by engaging youth in reflection, leadership and conflict 

resolution, team building, and curriculum training. Freedom 

school scholars and servant leaders providing them with 

continuous opportunities to mentor, teach, organize, lead, 

and experience themselves making a difference in the “real 

world” with “real people.” Continuing the legacy of their 

civil rights predecessors, present day freedom schools equip 

young people and adults with strategies for resolving  

problems non-violently, and through justice making 

eliminate the occasion for violence. This form of leadership 
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 This description is compiled from the field notes that I took from August 24-27, 2010.  On August 27, 

2010, I composed a final report of the training that was utilized to construct this description.   
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 I have planned and implemented many Trainings of varying sizes over my career. Some of this was 

informed also from my past experience. For the purposes of the study, I made sure to directly and 

purposefully incorporate the information that I gathered from the Former Junior Servant Leaders.  
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training is especially critical as violence locally and globally 

threatens our continuance as a human family. (Hamer-Still 

Freedom Charter School Charter Proposal, 2006) 

 

Part of my role as the Servant Leadership Coordinator is the planning of 

Orientation and Training. The following is a description of Hamer-Still Freedom Charter 

School‟s training for the 2010-2011 school year. The biggest difference between the 

training that we did for our first incoming class and our second was the service of Ujima 

Trainers.  Ujima Trainers are upper classmen who, assist with the orientation and 

training. In our first year, the adults trained the youth. While it was functional, it lacked 

that link in the chain from the high school student to the adult. There were no college 

students or students just older than them to help. The introduction of high school-aged 

trainers in our second year made a big difference in how quickly the second class learned 

the traditions and ways of Hamer-Still Freedom Charter School.  

On Tuesday, August 24, 2010, Hamer-Still Freedom Charter School held its 

Orientation for the Class of 2014. Because Hamer-Still Freedom Charter School is an 

African-centered Freedom School, the institution conceives of orientation and training as 

a rite of passage. At the beginning of a rites of passage regimen, there is a rite of 

separation where the parents of a child give the village elders permission to take their 

children off and teach them important information that they need to know. This 

orientation and training was this rite of separation wherein the youth are symbolically 

separated from their previous status and invited to embark on a journey to establish a new 

status (Brossard & Boll, 1948). In this case, Hamer-Still Freedom Charter School has the 

goal of sending 100 percent of its students to four-year institutions to develop their 
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intellect and skills in ways that will ultimately help the community from which the young 

people hail. This education includes all of the major subjects such as math, English, 

science, and history, but it also includes developing a sense of service and leadership. 

This orientation and training was designed with all of that in mind. The students are 

called Initiates at this time (Field Notes, August 27, 2010).  

I arrived at Hamer-Still Freedom Charter School at 7:00 am. I printed out the 

sign-in sheet for the young women or the Sisters of Kemet and young men or the 

Brothers of Kemet. Kemet is the name of their graduating class. They keep their name 

throughout all of high school. The Sisters were set up in one of the rooms on the first 

floor and the Brothers were set up in another room on the first floor that is around the 

corner. They were instructed to initial at their name when they arrived and to complete a 

Village Sheet, which is a form that details other activities and adults that are important to 

them besides their immediate family and emergency contact information. The purpose of 

gathering this information is to have a greater sense of the village that is in the process of 

raising this child, already with the hopes of making connections with them too over the 

course of the years of high school as the need arises (Field Notes, August 24, 2010).    

The Kemetic Initiates were briefed on Ngulia, the stance of self-discipline, and 

formed into lines of height order in their classes. They processed into Harambee Hall 

where the upper school Facilitators and Ujima Trainer Servant Leaders led a complete 

Harambee. Then I distributed their folders and gave a statement of purpose for the day 

and ran through the schedule for orientation and training
32

.  Dr. Kuumba came to help us 
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to center ourselves by discussing how this school came to be and how important it is to 

respect this space. Then the three rotations began (Field Notes, August 27, 2010).   

Mingle
 
Mingle Mingle was led by Sis. Jenson, the English Facilitator, and Bro. 

Bradley, the Mathematics Facilitator, in Harambee Hall. Mingle Mingle Mingle is a 

purposeful icebreaker activity that is designed to get people talking to different people. In 

it, the Facilitators taught the Servant Leader Scholars the Mingle Mingle Mingle song and 

dance and they were instructed to get back to back with someone they do not already 

know. Once they were back to back, the facilitator asked a question and gave both people 

a minute apiece to answer. While one person spoke, the other listened. When it was time 

to switch partners, they sang and danced again and followed the same process. This 

activity had four rounds and when it was done, one of the Facilitators took notes on chart 

paper about what they found out. The questions that they used included:  How did you 

hear about Hamer-Still?  What are you excited about Hamer-Still?  What are you afraid 

of at Hamer Still?  What is your biggest wish about this situation?  Many people had 

heard about Hamer-Still either because they live in the area or their parents looked them 

up on the charter school directory. Three had been Scholars in the Catto Freedom Schools 

Program and they were excited to enroll in a school that was like it. Some expressed 

concern about the more difficult high school work. Some were concerned that they were 

going to have to lead Harambee. Most of the biggest wishes had to do with either getting 

good grades, having fun, or not getting scared by bugs or animals when we go away 

(Field Notes, August 27, 2010).     

 Sis. King, the History Facilitator, and Sis. Redd, the Science Facilitator, led the 

Hamer-Still Freedom Charter School History and Scavenger Hunt. It was an activity to 
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help them to get to know their orientation and training folder that had been constructed to 

give them as much information as possible about Hamer-Still Freedom Charter School in 

a short amount of time in an interactive way. The Scavenger Hunt could be completed 

jointly and it was suggested that they work in teams to find the answers. Sis. King and 

Sis. Redd reported that the group began shyly but when time prompts were introduced 

(“Five minutes left.”), they became more animated and determined. When time had 

expired, the group discussed the answers to the questions asked (Field Notes, August 27, 

2010). 

 Essential Question Writing was led by Baba Bellfield and me. In this session, I 

began by playing Umi Says by Mos Def and discussing shining our light on the world 

even when you don‟t feel like it. The essential question for the 9
th

 grade year was posted 

on the board. It is:  What does servant leadership in the cause of freedom require of me?  

How do I prepare my mind and body to facilitate this transformation?” (Hamer-Still 

Freedom Charter School Proposal, 2006)  We discussed the question briefly and then I 

gave them eight minutes to write their initial thoughts about that question. I also 

prompted them to create lists of things that they knew that they needed to give up and 

things they knew they needed to take up in order for their light to truly shine. In the final 

ten minutes of the session, those who wanted to share did. Themes that emerged with the 

sisters were a need to leave behind bad attitudes and drama and assume good attitudes. 

With the brothers, several alluded to needing to get rid of foolishness and immaturity and 

assume more responsibility and seriousness (Field Notes, August 27, 2010). 

We served lunch after the rotations. Following Lunch, we had our Rites of 

Separation Briefing facilitated by Baba Bellfield. We prepared our statements. I 
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encouraged them to reference what they had written during the rotation that Baba 

Bellfield and I facilitated. We practiced first as a group then in gender-separated groups.  

Though it was planned, we did not do the scheduled Wisdom Share with all 

Facilitators. In our first year, we had done a wisdom share wherein Harambee Hall was 

set up with ten tables. Five to six Servant Leader Scholars sat at every table and three to 

four staff members sat at each table. The wisdom share started with the elders recounting 

some anecdote about when they first started high school followed by some advice to the 

Servant Leader Scholars assembled. Then the Servant Leader Scholars had an 

opportunity to reflect on their favorite teachers and the ways that that teacher got through 

to that Servant Leader Scholar. In this exchange, SLSs began to see the adults in the 

situation as resources upon which they could draw and the Facilitators began to see the 

SLSs as assets that can help translate what is coming through to young people and how 

various modes of transmission are perceived (Field Notes, August 27, 2010). 

Unfortunately, at the time that was slated for the Wisdom Share this year, SLSs 

were practicing and the lower school Facilitators were organizing their classrooms. We 

also did not do a traditional Debrief as we had planned for the same reason. At first, the 

Sisters and Brothers were very weak in their delivery of the lines. In the gender-separated 

groups they seemed slightly more animated but not by much. The upper school 

Facilitators cajoled the Sisters and Brothers to speak more loudly and confidently. 

Parents began to arrive during dinner. They signed in at the door and received the 

program for the evening, including the script for the ceremony (Field Notes, August 27, 

2010). 
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For the school, our Rites of Separation Ceremony is designed to symbolically 

allow the parents to give us permission as Facilitators to take on responsibilities of 

helping their children to grow and mature over the course of their four years.  When the 

parents were in their seats, the SLS Initiates were formed into two gender-separated lines 

that were side by side in ngulia. Both lines processed into Harambee Hall as three 

drummers from the 10
th

 grade played. When they got to their places, all of the Brothers 

and Sisters faced each other. For each pair of initiates, because I am the Rites of Passage 

Facilitator for the young women, I made the requests and statements for the young 

women. My male counterpart, Baba Bellfield, made the requests and statements for the 

young men. Dr. Kuumba stood between us and there was a table with a plant with a 

libation cup in front of us (Field Notes, August 27, 2010). 

  The script for each initiate was as follows: 

Me/Baba Bellfield:  Who is this child who bravely takes 

this step toward scholarship, leadership, and 

manhood/womanhood? 

FSL Initiate:   It is I, <9
th

 grader‟s name> 

Me/Baba Bellfield:   Who represents this youth and 

pledges their support  

Family Representative:  With pride and with love we stand 

with <9
th

 grader‟s name> and forever pledge our support 

Me/Baba Bellfield:  As you take this step into our 

community, what of your childhood are you willing to 

leave behind?   

Initiate:  With acknowledgement of my challenges, I will 

leave behind my <negative trait that initiate wishes to 

change> 

Me/Baba Bellfield:  As you take this step into our 

community, what of your gifts are you willing to bring 

forth. 

Initiate: With appreciation for my gifts, I will bring to 

Sankofa my <positive trait that Initiate wants to develop> 

Me/Baba Bellfield:  You may come. 
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When all of the initiates had gone, the collective recited this part.  

Baba Bellfield:  Do you pledge yourself to the difficult and 

courageous work of scholarship and leadership and 

promise to receive our guidance as we work with you to 

develop good habits of the intellect? 

Initiates:  Yes, Baba Bellfield, we want to know. 

Me:  Do you pledge yourself to cultivating good habits of 

spirit so that you can overcome any and all forces that seek 

to hold you back from realizing your potential? 

Initiates:  Yes, Sis. Kelli, we want to grow. 

Dr. Kuumba:  Do you pledge yourself to be keepers of the 

culture, and as such to cultivate good habits of the soul, to 

become your best self and promise to look for the best in 

those around you?  

FSL Initiates:  Yes, Dr. Kuumba, we want to see. 

Dr. Kuumba: Do you pledge to use the next four years to 

challenge yourself and the members of your cohort to do 

what it takes to be positive, strong, and true so that you 

might fulfill your divine purpose to uplift your people and 

make the world better than you found it. 

Initiates:  Yes Dr. Kuumba, we want to be! 

 

Then it was time for community sharing. Dr. Kuumba welcomed members of the 

community to share words of wisdom asking them to please keep the comments brief and 

address them to the collective and not just their own child (Field Notes, August 27, 

2010).  

Several parents spoke up to say that they were proud of their children and how 

after even one day at Hamer-Still they were beginning to see a difference in their child‟s 

demeanor and carriage. One parent said very bluntly, “No babies! And No drugs!  

Period!”  Other parents clapped and laughed. Another parent eloquently said that the time 

for babies would be after they got their education and did their best to achieve their 

dreams. She also said not to squander it the way that she felt that she had squandered 



 

208 

 

hers. She said “It‟s taken me a long time but I‟m back in school now. Don‟t wait to be old 

and grey before you go to school. Do it all now!” (Field Notes, August 27, 2010).  

Other parents just expressed how good they looked standing there being 

disciplined and declaring those things that they hoped to grow and those things that they 

hoped to leave behind. After community sharing was complete, Dr. Kuumba addressed 

the parents and told them that the script was in the program,  

 

Dr. Kuumba:  Do you pledge to support these young 

people in cultivating excellent habits of mind, body, and 

spirit?  Do you promise to refrain from enabling 

mediocrity and seek excellence with them so that they can 

grow to be self-reliant, self-determining, productive 

members of our families and communities? 

Community:  Yes, we will 

Dr. Kuumba:  Do you pledge to partner with us to 

accomplish the goal of graduation and college in 2014. 

Community:  Yes we will 

Dr. Kuumba:  So as it has been spoken, so let it be done! 

(Field Notes, August 27, 2010). 

 

And with that the drummers began again and the Sisters and Brothers of Kemet 

processed back out. There were some reminders about the following day, the beginning 

of training that were made and most people left within a half hour. By 8:00 pm we ended 

for the night.  (Hamer-Still Freedom Charter School Orientation and Training Agenda, 

2010; Field Notes, August 25 2010) 

 

Servant Leader Scholar Training 
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On Wednesday, August 25, 2010, I arrived at Hamer-Still Freedom Charter 

School at 7:05 am to see the five Ujima Trainers (UTs) and Bro. Andrew and Bro. 

Matthew, Central Office Trainers (COTs), waiting to take the welcome sign and other 

charts and supplies with them in their cars to the training facility before the Freshman 

Servant Leader Scholars got there. The UTs and the COTs were off by 7:20 am. I asked 

them to call me when they arrived at the campsite, which would be the stage for our 

training. By around 7:45 am, the other upper school facilitators had arrived. By then, I 

had copied lists of all the Sisters and Brothers of Kemet as well as their lodging and team 

assignments and gave one to each upper school Facilitator.  By the time we left, the 

Trainer texted me to tell me that they had made it. I texted them when we were twenty 

minutes away and told them to decorate the Dining Hall with the Welcome Sign with all 

of their names and to greet the busses with enthusiasm. The Trainers greeted the buses 

with the Good morning chant, “G O  O D MORNING!  Good Morning, What? What? 

Good Morning!” (Field Notes, August 27, 2010). 

Upon arrival, we collected cell phones and we got into Sisters and Brothers lines 

and went to the Dining Hall. We had a brief discussion about how no one but the people 

in your cabin are allowed in your cabin, that they should be focused on becoming 

acclimated to Hamer-Still Freedom Charter School and there would be “no scrambling” 

or conduct designed to get a date. They were also told to keep the campsite neat. Staff 

from the campsite greeted our group. I read off the names of the upper school Facilitators 

(USFs) and then their charges in the lodging. Lodging was arranged by team and gender 

(Red, Black and Green Teams). They went to put their belongings in their lodging 

assignment. Red team began to practice for Harambee led by Sis. King. When they were 
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ready, they called us to the circle with a rally chant. They seemed a little shaky but Sis. 

King helped them tremendously (Field Notes, August 27, 2010). 

After Harambee, we went to discuss the expectations of SFACS.  We went to the 

gathering place that was close to where we arrived and I facilitated the discussion about 

our policy manual which was in the folder and how we expect no fights, no putdowns, 

physical and emotional safety, the need to cultivate brotherly and sisterly relations first, 

commitment to academic, social, and spiritual growth and a general rejection of 

mediocrity. The SLSs had many questions about the various policies of the school and we 

spent a fair amount of time on the Zero Tolerance for fighting policy. I told them that 

often times in schools, fighting becomes necessary when young people do not believe 

that the adults will handle situations in a way that will make it better so they resort to self 

protection. I told them that they are well protected and that maintaining order was the 

first priority of the Dean‟s Office and teaching staff. Several of the SLSs seemed 

skeptical that they would never feel the need to defend themselves. I expressed a sadness 

that they had not been in places where they felt safe, but that at Hamer-Still safety both 

physical and emotional was a top priority and the only way that it can feel safe is if we all 

make the commitment to think before we speak before we act (Field Notes, August 27, 

2010). 

Then we had lunch. We had the Ujima Trainers recite the Ankh Ws Snb before 

lunch. It is a Kemetic affirmation that was written by Dr. Jacob Carruthers after he had 

been studying the literature of ancient Kemet. It is, recited first in the language of Kemet. 

Ankh, Ws Snb 

Wadja Djet 

Kt Nbt Wb Nfrt 
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Mi Ra Djet 

Shem Hotep 

 

Then immediately with the English translation,  

May you have all life 

May you have all power 

May you have all health 

May you have all prosperity 

May you have all stability 

And all things, pure and good, like the rising sun forever 

May you walk in peace  (Carruthers, 1975). 

 

The Ujima Trainers said it first and the Kemites repeat after them. We were 

coached in the family style of the campground and how they had to work collectively to 

get their food and clean up when it was over (Field Notes, August 27, 2010). 

 

After lunch, we did some icebreakers, including a name game called Kujichagulia or Self 

Determination, where they had to say their real first name and then their favorite activity 

and then their favorite food. So this configuration made me Kelli Laughing Tofu. We 

played a Simon Says style game called River Bank where the group was arranged in a 

straight line on one side of a rope. The said where they stand initially is “Bank” and the 

other side is “River.”  The Trainers said various configurations of them in different 

speeds. So a Trainer may say “River Bank Bank River” which means that a person would 

jump to the left side of the rope, jump to the right side, jump in the air one time,and jump 

back to the left side. They also played Superheroes/Rock Paper Scissors, where raising 

your arms is like Superman, pressing your fingers into your palms is like Spider Man, 

and putting your arms behind you like a cape is like Batman. Superman beats Spiderman 
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because he is from another planet with super human strength and he can fly. Spiderman 

beats Batman because he has super powers given to him by science. Batman beats 

Superman because he can build technical innovations where Superman cannot grow new 

powers. The whole team needed to huddle and choose which of the superheroes they 

were going to be. Whoever is the losing superhero needed to run behind a line on their 

side before being tagged by a member of the other team. If you were tagged, you had to 

join the other team. The team with the most members at the end of seven rounds was the 

champion (Field Notes, August 25, 2010).  

After icebreakers, the Initiates were a lot more at ease with one another.  We 

began our rotations: 

Sis. Jenson‟s session was called Medu Medjat – Djehuti. Medu Medjat is Kemetic 

for Text Talk and Djehuti is ancient Kemetic scribe for the divine. Sis. Jenson treated the 

book Coming of Age in Mississippi from a literary perspective. She had them discuss the 

time that Anne Moody had growing up and they were to begin on their own 

autobiographies. She had an assignment for the book that they were to complete by the 

time that Training was over. Sis. Redd supported this rotation (Field Notes, August 27, 

2010). 

Sis. King‟s session was called Medu Medjat – Sankofa. Sankofa is from the Akan-

speaking people of West Africa that means there is no shame in going back to fetch your 

history and culture. Sis. King treated the book Coming of Age in Mississippi from a 

historical perspective. She discussed the occurrences of that era and gave the Initiates an 

assignment to reflect on the conditions that existed then and now and compare and 

contrast them and discuss the ways that the youth would use the opportunities of this day 
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and time to build off of what Nana Anne Moody and her generation produced. Baba 

Bellfield supported that rotation (Field Notes, August 27, 2010).  

My session was called Reading Buddy Training where the Ujima Trainers worked 

with me. I posed the question:  By show of hand, who has a younger sibling that is in the 

Kindergarten, First Grade or Second Grade?  Then, who has been in the Kindergarten, 

First Grade or Second Grade?  Nearly all Kemites had gone to all three, but Bro. Alvin 

said that he started school in the 2
nd

 grade. He had been home schooled until then. By 

virtue of that, I told them that we have a certain level of expertise in the room. I told them 

that beyond what I would teach them, they have a whole store of information that they 

needed to call on for the work that they will do with Scholars. I instructed them to count 

off by Kindergarten 1
st
 and 2

nd
. The Kindergarten Team was at the front table, the 1

st
 

Grade team was at the middle table and the 2
nd

 Grade Team was at the back table (Field 

Notes, August 27, 2010). 

Ujima Trainers then brought silhouette charts of Booboo, 5 years old in 

Kindergarten, FiFi, 6 years old in 1
st
 Grade, and QuaQua, 7 years old in 2

nd
 Grade to the 

tables and facilitated the discussion. The charts asked what the Scholars looked like, 

sounded like, feared and craved. In groups, they were to come up with lists for each 

attribute. After 7 minutes, they reported back.  For the most part their assessments even 

before reading about the Scholars were strong. The only area where they seemed to have 

a different thought from what they read was in overestimating the maturity level of 

children this age. Many thought that Kindergarteners were „bad‟ when they got out of 

their seats. I clarified for them that strong Kindergarten classrooms have opportunities for 

children to get up, do kinesthetic activities, use manipulatives, and that was very normal. 
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Then they read the stage of literacy development that coincided with their grade (K = 

emergent, 1
st
 = early, 2

nd
 = fluent/newly fluent). From the reading they were to add to 

what they already know about the Scholar. I emphasized the connection between 

expertise that we bring and the research of others (Field Notes, August 27, 2010). 

After another 12 minutes, we reported out again and charted the emergent, early, 

and fluent stages on another chart. Following this, the Trainers, Bro. Angelo, Sis. 

Margaret, Sis. Lauren,Bro. Geoffrey, and Sis. Enid were tasked with demonstrating the 

Reading Buddy Kits. These kits were a collection of phonemic awareness activities on 

colored cardstock. They included a set of letters with pictures, rhyming words, Letter and 

picture match games, and sets of words that started with the same letters. They 

demonstrated all five activities in thirty minutes. When they were done, I distributed 

scissors, rubber bands, and paper clips so that the Initiates could cut out their kits, 

organize the activities and put them in a plastic zipper bag ready for their use. (Field 

Notes, August 27, 2010). 

We had dinner in the dining hall. The brothers had an entrance and the sisters had 

an entrance. They first lined up in size order and in Ngulia. Black Team gathered to 

discuss Harambee for the next day and we decided to continue preparing on the following 

morning. After dinner we had Preparation for Teach Backs where everyone had an 

opportunity to complete cutting out their kits. Lots of people were done after the first 

hour so the second hour was devoted to Sis. Jenson‟s autobiographical assignment that 

was due at the end of training (Field Notes, August 27, 2010). 

During Community Building Time, the Black team practiced Harambee more. We 

decided to have the Sisters shower in the evening Red, Green and Black. We returned cell 
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phones and we encouraged everyone to call home. There was a basketball hoop and a 

ping-pong table and the SLS Initiates made good use of it. By 11 pm everyone was in 

their cabins and they were doing Journaling about their day, Circled to share what they 

wrote, and Debrief to decide what we would do with the information shared to ensure a 

better tomorrow. The organization of Training was to split the Servant Leader Scholars 

and the Staff into Red Team, Black Team, and Green Team. I was the Black team‟s 

female chaperone and part of that duty was to lead Debrief on a nightly basis (Field 

Notes, August 27, 2010). 

The Training Debrief notes from the Trainers and Staff included positive aspects, 

such as that the Black Team seemed really enthusiastic and Kemet is a much better 

behaved nation than Nubia had been. Ngulia as a stance of self discipline was now being 

appreciated.  The icebreakers made them try to work together. Sis. King‟s session on 

segregation was eye opening to many because she talked about how young a lot of the 

organizers had been. They also liked Harambee a lot (Field Notes, August 27, 2010). 

Some more challenging aspects included that Ago/Ame‟ was not being honored, 

and that there was a need to have people stand in Ngulia longer because the respect level 

was decreasing. Also, some Trainers accused one other Trainer of not fully executing her 

duties. They also did not like the bugs and spiders. Our solutions for those included 

taking our time with Ago and Ame‟ so that people can know that we truly take respect 

seriously. With regard to the Trainers, I told them that this was not a vacation and told 

them that they needed to be good examples for the freshman. I also talked to the Trainer 

that was being challenged privately after the meeting and she assured me that she would 

do a better job the next day (Field Notes, August 27, 2010). 
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On Thursday, August 26, 2010, Baba Bellfield decided to start wake up calls early 

at 6:35 am. In the morning, the Brothers were to shower in the morning in the same order 

Red, Green, then Black. The early wake up did give the Black team more time to practice 

Harambee, but, when it came time for them to facilitate it, they faltered. The Ujima 

Trainers assigned to their team picked up the slack. When I asked what had happened, 

many members of the Black Team had forgotten when their part was supposed to be. 

Several of them were afraid and the others completely forgot what they were supposed to 

do. Because of that terrible showing, I told the Black team that they would facilitate the 

first Harambee in school without their Ujima Trainers. I also made a mental note that 

next time, I would create an agenda chart so that they can remember their parts. It is not 

customary, but it would have given them at least an opportunity to get a hint (Field Notes, 

August 27, 2010). 

After Harambee, we counted off the Initiates by 5 and had the 5 Ujima Trainers 

take the folks on their team to a table in the Dining Hall. I told them to get their folders 

with their Reading Buddy Kits with them. They were instructed to facilitate an 

abbreviated mock session with Scholars―one minute of introduction, four minutes with 

the first activity, four minutes with the second activity and one minute conclusion. The 

Trainers were also tasked with writing down feedback for the Initiates. Upper school 

Facilitators joined these tables and gave their feedback as well (Field Notes, August 27, 

2010). 

Kareem had never worked with children before. In the beginning, he confused one 

of the activities with the other because they were both on the same color paper so his 

teach back was a little confusing. One of his classmates was pretending to be the Scholar. 
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When he got a couple wrong, Kareem did not help him by correcting him. Let them know 

what is wrong when they do it. Kareem was not focused and he asked the Scholar what 

he wanted, which backfired because he said that he wanted to play with blocks. His 

fellow Servant Leaders Scholars, Ujima Trainer, and I encouraged him to set the agenda. 

When he did get into his session, his 2
nd

 activity was engaging, but it did not address the 

reading objectives. He was given props for volunteering to go first and encouraged to 

bring a little more enthusiasm (Field Notes, August 27, 2010). 

Among the ten that I observed and evaluated, Quadir had the best skills of the 

bunch. Though he looked very serious and not very approachable regularly, when he 

began to pretend he was working with the Scholars, he came alive. He introduced himself 

warmly and asked his classmate who was playing the young scholar what his favorite 

activity was and when he said playing basketball, he said, “Well that‟s great because we 

are going to be talking about the first letter in the word basketball today and what is that 

letter?  When the classmate replied “B,” he said good job and gave him a high five. Then, 

he seamlessly got into utilizing the flashcards to show him pictures of things that started 

with B, S and R. So where does basketball belong?  In the B column the classmate 

responded. They continued through the demonstration and he did a solid job for a 

newcomer. When I asked, why he seemed so comfortable, he said he had volunteered in a 

summer camp just prior to coming. I told him that it showed (Field Notes, August 27, 

2010). 

Afterwards, we assisted the kitchen staff in setting up for lunch since our activity 

took us to very close to lunch time. We were set in under four minutes. The Trainers 

recited Ankh Ws Snb and the Initiates repeated after them. After lunch, each team was 
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given an egg in a cup. They were instructed to treat that egg like a Scholar and teach 

them all the lessons that they learn over the course of the day. Then we had three 

rotations: 

Middle Passage was facilitated by Baba Bellfield and Bro. Bradley. Baba led 

them on a blindfolded, guided meditation from the continent of Africa to the Western 

Hemisphere through the Great Disaster known as Maafa. This was markedly different 

from the Middle Passage experience that is facilitated during the Catto Freedom Schools 

Program. It was an outdoor, guided meditation down by the lake that was on the 

campground and most of the sensory information came from the actual sounds of nature 

and the rich story telling.  Teambuilding was facilitated by Bro. Matthew, Bro. Andrew, 

Bro. Geoffrey, Sis. Enid, and Bro. Angelo. According to the team, this activity was well 

received. Some teams were more cohesive than others. Some teams were more reflective 

than others. The framing for these activities was developing a familial relationship in 

order to get goals of graduating on time and going to the college of your choice (Field 

Notes, August 27, 2010). 

Low Ropes was facilitated by the folks at the camp, with framing facilitated by 

Sis. Margaret, Sis. Lauren, and me. In the future, I think the Trainers should come to the 

campsite the day before, experience Low Ropes and work out ways of framing the 

activities that would be most advantageous for our group. We wound up putting a frame 

of completing high school on it, but it was not as fluid as the other two rotations that were 

solely run by Hamer-Still Freedom Charter School people. We ate dinner and encouraged 

teams to create a campfire presentation. This presentation needed to consist of naming 

their egg, devising a way to make certain that the egg will survive a seven foot drop using 
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natural items found in the campsite and to coming up with a song, rap, cheer, or piece of 

art that will cement the learning that they learned.  

Red Team made a rap that one of their members wrote down and delivered while 

the rest clapped and sang the hook. Their egg did not survive the drop. We made the 

point to say that just because their egg broke, we had to connect it to a Scholar who does 

not get it the first time, but must be given as many opportunities as it takes. Black Team 

decided to divide the task among the group. Some SLSs worked on the cheer; some 

worked on the insulation; and some worked on the egg‟s name and synopsis of the day. 

They made a short cheer that they had one member recite and the whole team repeated. 

Their egg was named Ma‟at Mu Keriku Nur, which means Balance of Truth and Light. 

They had a three person team that found items to insulate the egg and their egg survived.  

We made the point that when you put in a lot of effort and teamwork, you can accomplish 

seemingly impossible feats. Green Team had a Cheer that was led by their upper school 

Facilitator (Bro. Bradley) and they sang together. Their egg‟s name was G Baby for the 

color green. Their egg had been slightly chipped earlier in the day and while it did not 

break completely, it broke slightly. The Facilitators reasoned that this was not unlike the 

children we have that may have mental or physical maladies and that it will not be 

acceptable to withhold love from them and we must give them our all regardless (Field 

Notes, August 27, 2010). 

After the presentation, we had our Talent Share, which included rapping and 

singing. The only person that had the plug pulled on him was Angelo for his rap in which 

he joked about killing his rap enemies. I was furious. He is a Trainer and he should have 

known better.  I talked with him afterward and before I could start, he apologized and 
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acknowledged that some of his rhymes are inappropriate and he does know better. 

Several of the Initiates sang songs and shared their poetry. Bro. Matthew sang a song 

about loving yourself first before you can love another. Bro. Andrew sang a song that 

Bro. Juma brought to us a few years back, The ABCs, and everyone joined in. We had to 

leave the campfire a little early because the stabilizing logs caught flame so we moved 

our circle back to our Harambee circle in the sand and put some flashlights in the middle. 

We then started our sharing of sentimental things that they were instructed to bring. This 

was by far the heaviest part of the day. Several of the initiates revealed losses that they 

had suffered both due to death and incarceration. One Initiate was in the midst of both. 

Everyone that cried had at least one person that came to them and put their arms around 

them. Several people shared their triumphs as well. When no more people wanted to 

share, we recited Say and Do and we had abbreviated Community Building Time (Field 

Notes, August 27, 2010).  

When we did Journal * Circle * Debrief, The Middle Passage Experience was 

upper most in the minds of the young ladies that I chaperoned. They had never thought 

about how our people had been living their lives and doing what they wanted until they 

couldn‟t any more. They had never thought of what it took to withstand that atrocity. 

They were uneasy at the thought of it. One Initiate asked me accusatorily, “Why did y‟all 

do that?”  I told her that oppression is a very terrible thing and that it would not serve us 

to pretend that it is not. I also helped her to realize that though the shackles may be off, 

many of us do not value our lives and our ways because we have been taught to think of 

ourselves as inferior. The group talked extensively about how they had lived through so 

many Black history months and their teachers had been telling them that they were 
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studying Black history, but in that past three days they had read and experienced some of 

the most meaningful lessons of their lives. The Ujima Trainer that was assigned to our 

bunk told the young ladies that there are sometimes things that we have to do and look at 

that are painful but that in the end they are necessary for us to grow and know that we 

can‟t do that again. Hearing the voice of their peer helped to legitimize the lesson that I 

was trying to teach. Chain mentorship was beginning to blossom at Hamer-Still (Field 

Notes, August 27, 2010).   

The Servant Leader Scholars, Ujima Trainers, and Facilitators finished our 

discussion by talking about what it was going to take in order for us to make our 

ancestors proud. The sisters in my cabin felt moved and wanted to make sure they were 

doing all they could do to honor their memory, including doing well in school; learning 

how to teach the Scholars so that they could do better in school; educating their other 

friends and family about our history, and taking libations seriously. Lights were out by 

12:30 am. That night, I gathered the Ujima Trainers and tested them on the Adinkra 

symbol that I put on their shirts. It is Boa Me Na Me Mmoa Wo, which means help me 

and let me help you in Akan. It is a symbol of cooperation and patience 

(www.adinkra.org). I gave them a few minutes to memorize it. They helped each other 

and they stood and recited individually. When I was satisfied it was correct across the 

board, I gave them their T-shirts and told them to wear them the next day for their read 

aloud/act alongs (Field Notes, August 27, 2010).  

On the last day of Training, the Ujima Trainers along with one of the Facilitators 

helped the Initiates to develop a Read Aloud/Act Along skit attached to one of the many 

children‟s books that we had brought. In the Catto Freedom Schools Program, the 

http://www.adinkra.org/
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animated read aloud is one strategy to promote  the joys of reading. Added to that are 

young actors that act the story out. We counted off by fives and each new team was to 

choose one of the story books and come up with a mini-play that would appeal to 

children from Kindergarten through fifth grade.  The structure of these read alouds was 

that one person would read the story expressively and as many of the team members as 

possible would be acting out the parts. When they were done, the group was to make at 

least three points about what the team did well and three suggestions for how to make 

them stronger (Field Notes, August 27, 2010).  

Sis. Enid‟s Team chose Anansi Does the Impossible, which is one of the many 

tales of Anansi the Spider that came from West Africa. Their strong points were that their 

chief actors were very expressive, their props were very pretty and colorful, and their 

reader, who was the Trainer, was very strong. Unfortunately, the others without a specific 

part looked bored and ultimately distracted from what the chief actors were doing.  They 

needed more enthusiasm overall. We gave them props for going first because we knew 

how intimidating that could be and I also made the statement that since we learned so 

much from the first team, the second team should be that much better (Field Notes, 

August 27, 2010).  

Bro. Geoffrey Team „s team was next. They read The Water Hole, which was a 

story about the cycles of drought and flood. Their team‟s feedback was that they had 

great kuumba with their props. Everyone had access to crafts supplies but the team chose 

to use sticks from nature to portray different animals and the water hole itself. Another 

positive comment was that their actors emerged from a specific predictable place when 

they were acting and returned to that place when they were not acting in order to maintain 
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the focus where it should be. They also repurposed actors for several different scenes. 

One suggestion for improvement was for some of the actors to be more animated like the 

other group (Field Notes, August 27, 2010). 

Handa’s Surprise was Sis. Lauren‟s Team‟s pick. Their strong points were that 

they used pictures to give more action to the story. They also created very cute props. But 

they were told that their story choice might not be as satisfying because it was a very 

short story and it had few words (Field Notes, August 27, 2010). 

Bro. Angelo‟s Team read The Hatseller and the Monkeys. The spectators loved 

that their reader, Bro. Bradley, attempted an African accent that was respectful and not 

designed to tease. They utilized their bandanas that were used during teambuilding to 

symbolize the many colorful hats in the book. All of the actors completely committed, no 

one slacked. They had great choreography to the scenes. The one suggestion was that we 

wanted to see the Trainer as involved as in the other teams. The upper school Facilitator 

seemed to be the sole engine of the team (Field Notes, August 27, 2010).  

 Sis. Margaret‟s Team chose Who’s In Rabbit’s House. The feedback was that 

their masks were very nice. The actors actually had lines that they delivered within the 

story. They too chose to emerge and return to a standard spot to reduce confusion. Some 

of the suggestions were that they needed more exaggeration and some actors allowed 

their attention to wander so they missed their cues. In all, especially since this was most 

people‟s first time doing a Read Aloud/Act Along, they did a strong job. In this activity 

we had the connection of working things out as a group, the learning that came from the 

actual books, and the service of appealing to Scholars in an attractive way about books. 

The Catto Freedom Schools Program Way was present because it relied on the Initiates to 
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look to the Trainers and upper school Facilitators for instruction so that they could begin 

to build the rapport to become a mentor to the Scholars. The Servant Leader Scholars also 

made meaning from African culture and stories (Field Notes, August 27, 2010). 

   At the end of the Training experience, the Teams did one big debrief together. 

When I asked the Black Team what was the most moving part of training, the young 

people of the Black Team responded: 

 

SLS1:  Society today takes life for granted we do dumb 

things. 

SLS2:  Slavery was bad and we don‟t realize at times we 

got it easy 

SLS3:  Teamwork helps a lot you need help 

SLS4:  They got their lives taken away and we take ours for 

granted  

SLS5:  Today‟s version of fighting and using machetes to 

get free is pen, paper and computers 

SLS6:  Trust is a big key in life. Learn who to trust and we 

need to know more about our ancestors 

SLS7:  Challenge yourself every day to learn something 

new 

SLS8:  We gotta trust people and use teamwork. I learned I 

can trust others 

SLS9:  When you see things some times they are easy but 

are not 

SLS10:  You have to have participation trust support and 

teamwork experience trying to face challenges 

SLS11:  Always be at your full potential and be your best 

SLS912:  I thought I was going to be eaten by a wild 

animal [during the Middle Passage] 

SLS13:  This was an intense rough experience 

SLS14:  Decisions that we make can affect our lives 

forever. 

SLS15:  Trust = really important we were hugging each 

other and holding on 

SLS16:  Have to have trust be faithful and have patience. 

We are still maturing 
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In the midst of the discussion, the SLSs started to debate whether or not to forgive white 

people for Enslavement. SLS9 said, “We should forgive them because it is over one 

hundred years ago.” 

SLS11 said, “Yes but it was an institution that went on for longer than that.” 

SLS13 asked “Did white people ask to be forgiven?” 

 Most people shrugged at that.  

SLS11 replied, “Even though slavery may be over, there is still some messed up stuff 

going on still since then.” (Field Notes, August 27, 2010). 

It was a lively discussion that went on for fifteen minutes with adherents to both 

sides. I suggested that we take it to Sis. King, who was going to be creating a Debate 

Team this year and propose that that question be one of the questions that is debated. 

They agreed and the Servant Leader Scholar who started it all said that she would talk 

with Sis. King about it (Field Notes, August 27, 2010).   

This culmination was the point at which those assembled had gone from being 

initiates of Hamer-Still Freedom Charter School to Servant Leader Scholars with all of 

the rights and responsibilities that that engenders.  Just prior to lunch, we took one big 

group picture. After lunch, we packed up and the rest of the upper school Facilitators 

facilitated the reflections part of our lunch. Each team sent between 2–5 people to share a 

reflection on the time we had had together based on their debriefs. They were somewhat 

weak on specifics. Next time, I will ask more specific questions in the hopes of having 

more fleshed out answers. I used this as an opportunity to acknowledge the Ujima 

Trainers with a small token of appreciation. We dismissed and had everyone grab their 
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belongings and get on the buses. We left for home. We arrived at school at 2:30 pm on 

Friday afternoon.  

 

Training Summation 

 

In sum, the training experience was an important bonding period where the 

Servant Leader Scholars learned about one another and what they had in common and 

how they could support each other in this work that can be difficult at times.  The Servant 

Leader Scholars had opportunities to learn about African history and culture in a literary, 

historical, visceral, and spiritual sense. There was an opportunity to practice culture in the 

creation of a teambuilding curriculum that called on tenets of African worldview such as 

communalism, creativity, self-determination, and respect. There was an overt effort to 

build social capital by establishing teams and giving them tasks to complete as well as 

sharing the results of individual efforts as well. There was a glimpse at the chain 

mentorship that is a part of the Catto Freedom Schools Program Way in the ways that 

Initiates were being taught by upper school Facilitators, Central Office Trainers, and 

Servant Leader Scholars just older than them.  In the next section, I use my observational 

data to describe what happens in each of the classes at Hamer-Still and the ways that the 

Catto Freedom Schools Way manifests there (Field Notes, August 27, 2010).  
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The Facilitators of Hamer-Still Freedom Charter School and Their Classes 

 

In the following section, I detail what happened in the classrooms on the day that 

I observed each. I engaged in observations of each major subject class.    I also include 

field note data, survey data, and interview data to provide meaningful context.  At 

Hamer-Still Freedom Charter School, the teachers are known as “Facilitators.”  As it 

states in the Charter School Proposal, “In this model teachers are: facilitators, scholars, 

problem posers and co-laborers in service and justice making.” Of the ten members of 

upper school Staff, five are Freedom Schools veterans, with four of them having worked 

in Philadelphia. Four of the staff members have worked in an African-centered School 

before (Field Notes, November 5, 2010). According to the Charter School Proposal, 

teaching and learning at Hamer-Still calls on a variety of educational traditions. Table 5 

details the strategies that are used.
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Table 5. 

 Teaching and Learning at Hamer-Still Freedom Charter School 

 

Instructionally, the Freedom School Way means teaching 

and learning at Hamer-Still will be: 

Standards Driven   

Multidisciplinary 

Constructivists   

Interdisciplinary 

Experiential   

Project Based 

Adaptive   

Inquiry Driven 

Culturally Responsive   

Liberatory 

Culturally Democratic   

Intergenerational 

Academically Rigorous   

Collaborative 

Purposeful   

Community Based   

 

(Hamer-Still Freedom Charter School Charter School 

Proposal, 2006) 

 

It is in this way that classes at Hamer-Still are planned and implemented. In the 

following section, I have used field notes taken during these observations as well as 

analyzing the video recordings to describe the classrooms in Hamer-Still‟s upper school. 

In these observations, we see the presence of the aforementioned practices as well as 

influences of the Catto Freedom Schools Program.  

 

Classroom Observations 

 

Most classes begin in the same manner; all of the students form a line along the 

wall facing their classroom and their Facilitator greets them from the door. The 
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Facilitator gives the instructions for the first activity of class, which is usually a “Do 

Now”, or an opening activity that gets the class started. Many of these are designed to be 

no longer than five minutes in length and most involve a writing prompt. Depending on 

the Do Now, Scholars are invited into the room as one large group, in small groups, or 

one by one. The Do Now is also posted on the board in the same place every day. During 

this time, Facilitators take roll and check to make sure that homework is complete. At the 

end of the Do Now, the Facilitator asks for approximately five volunteers to share what 

they have written. In some ways this translates to the Departure in the Catto Freedom 

Schools Program (Field Notes, November 5, 2010). 

After sharing, the Facilitators usually transition from the Do Now to Liberation 

Work (homework) questions and then to the Main Activity. This is generally the new 

information for the day. Scholars in the classrooms work in the large group, small groups, 

couples, and/or individually. In most cases, Facilitators give the Scholars an opportunity 

to share what they have learned in a variety of ways including graphic organizers, 

creative expression, and using a spirit of communalism. In the following section, I detail 

what happened in the classrooms on the day that I observed each (Field Notes, November 

5, 2010). 

 

Sis. King’s Class – History 

 

Sis. King is the most veteran teacher in the upper school with ten years of 

teaching experience. She is the school‟s History and Social Studies Facilitator. She has 

also worked with the Catto Freedom Schools Program and is a member of the founding 
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coalition for Hamer-Still Freedom Charter School. In school she has a reputation for 

being one of the most difficult facilitators in that she assigns a lot of work and she is 

adamant about getting it. She is also a very strict disciplinarian, prone to raising her voice 

if she thinks that the youth are being disrespectful. Many SLSs said that they began the 

year feeling that they „hated‟ Sis. King. In November of the school year, one Servant 

Leader Scholar was quoted as saying, “I would rather struggle by myself and get it wrong 

than ask Sis. King for help.” In that incident, the dean mediated the conflict between the 

SLS and Facilitator and the student began to feel more comfortable with Sis. King and 

she asked for more help thereafter.  In another incident, a parent came to school to talk 

with Sis. King about her tone with her child. Sis. King apologized for the tone but was 

unwavering about the message that the child needed to be prepared for class and 

complete her assignments fully. After several months and seeing her outside of her 

History classroom and as a Rites of Passage co-facilitator, many Servant Leader Scholars 

have grown to appreciate and some even claim love for her. In one of the Rites of 

Passage sessions,, Sis. King said, “I may not be the nicest person you know, and you may 

not feel love when I am making you do your work, but that is the way I show love. I want 

you to be prepared!” (Field Notes, December 7, 2010).  

On December 7, 2010, I observed Sis. King‟s third period class. It was a tenth 

grade American History class. There were twenty-three (23) students in attendance that 

day, fifteen (15) young women and eight (8) young men. My observation happened to be 

occurring during Spirit Week and this particular day was Pajama Day. Sixteen of the 

Servant Leader Scholars were dressed in various kinds of pajamas from flannel to satin. 

Even the Facilitator wore a pink one piece with feet. The classroom was set up with 
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charts posted. That day‟s assignment was connected to historical novel titled The Rains 

that they had been reading. In the text, it portrayed Enslavement and Abolition from the 

perspective of the Enslaved and the Abolitionists. The charts had a series of five numbers 

on each that corresponded with the question numbers to an assignment that they had been 

given. No two charts had the same numbers and they were out of order (Field Notes, 

December 7, 2010).  

 

The class began by counting off into four groups to discuss their review. Of the twenty 

questions assigned, each team had five questions to respond to.  In the beginning, Sis. 

King had to make this statement,   

What we‟re not going to do is act like we are brand new 

let‟s not act like we are crazy. This is why we wear 

uniforms so you can focus. Y‟all see I can look crazy and 

still be on my job so go to your group and be on your job. 

 

It took a total of two minutes to get the SLSs focused, but once settled, all but two 

worked cooperatively and diligently with one another. Of the two that were disengaged, 

one sat and seemed to be observing her group but not contributing and the other was 

dancing in her seat and making faces at others, but the others would only allow 

themselves to be momentarily distracted (Field Notes, December 7, 2010). 

The objectives for this class were: 

Recall Answers 

Synthesize the different answers together 

Analyze other teams‟ responses for the right answers 

Assess whether they answered thoroughly or not (Field 

Notes, December 7, 2011). 
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Most consulted the assignment sheet that they had completed. Some consulted 

notes that they had taken in previous classes. Others used their text. They discussed the 

different questions and the best response for each including all of the input of the team. 

Each group had a “scribe” who wrote down all of their responses on the chart paper. At 

the midpoint, Sis. King reminded the class that the scribe should not be just one person 

and that there should be sharing of that duty. Most groups cajoled the existing scribe to 

finish by extolling the virtues of their chart handwriting  (Field Notes, December 7, 

2010).  

When the SLSs had been at work for twenty-two minutes, Sis. King assessed 

where each team was and she gave them one more minute to finish. Next, she instructed 

each team to rotate counterclockwise to a different chart and look at the answers that that 

team had provided. She instructed them to read their responses and comment on whether 

the team did well or not. If they had more to add, they were instructed to add it. If the 

team felt that that team had done a great job, she gave each team stickers to put on the 

responses that they felt not only answered the question correctly but went above and 

beyond to bring out the intricacies of the concepts.  Each team was a cluster of desks for 

five to six team members. Refer to Figure 3. 
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Figure 3.  Sis. King‟s Class Floor Plan 

 

After this assessment, Sis. King asked everyone to be seated in their groups in 

front of the second set of questions. She announced that there would be a test the 

following week on the first 80 pages of the book.  The Facilitator went question by 

question getting feedback from the group that was sitting in front of the answers. When 

one student answered a question without the other aspects of the answer, Sis. King 

attempted to coax the fuller answer from the group by asking questions. One such 

exchange is presented here,  

Servant Leader Scholar 1:  The reason that the light skinned 

people were used in the house was because they were seen 

as more acceptable to white people. 

 

Sis. King:  And what else?  What other reason did we read 

that light skinned people were used in the house? 

 

Servant Leader Scholar 2:  Because he felt guilty. 

 

Sis. King:  Who is he and what did he feel guilty about? 
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Servant Leader Scholar 2:  Guilty because a lot of the 

people that were light skinned were the children of the 

slave master and they wanted them to have it easier than 

the slaves in the field. 

 

Sis. King:  Good Job. Someone find the passage that tells 

us that. SLS found the passage and read it for the class. 

(Field Notes, December 16, 2010) 

 

Just as this exchange was ending, the bell rang. Most barely moved. At Hamer-

Still Freedom Charter School, the bell is a reminder to the Facilitator that it is time to 

dismiss but the Scholars know that they are dismissed when their Facilitators dismiss 

them. Sis. King gave her final instructions for homework to read two passages and to 

either write a mini paragraph comparing and contrasting them or create a Venn diagram 

comparing and contrasting them (Field Notes, December 7, 2010).  

In Sis. King‟s class, we see the presence of the Catto Freedom Schools Program 

Way in learning about United States history from the perspective of Black people. In the 

class, they discussed the circumstances under which many of their ancestors had lived in 

the America. The SLSs discussed how Abolitionists had a desire to see people of African 

descent free but also showed their patriotism by attempting to make the words of the 

Declaration of Independence and the US Constitution true for all people. The SLSs also 

began to discuss the origin of color consciousness and complexion consciousness. They 

also realized how it began as a device to divide Black people from one another, 

considering those who were lighter to be better, and how mindsets like those never served 

people of African descent. Learning about history in this way was one of the elements 

that SLSs touted as one of the best elements of the school. More about this can be found 

later in this chapter when I discuss my survey data (Field Notes, December 7, 2010). 
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Sis. Jenson’s Class – English 

 

Sis. Jenson is a second year English teacher. She originally heard about the Catto 

Freedom Schools Program from a classmate of hers where she went to college. She 

originally applied for that program but then found out about the school that was opening 

in her graduating year. She was interviewed and hired at Hamer-Still Freedom Charter 

School and the CEO advocated for her to work with the Catto Freedom Schools Program 

prior to her start. She is also the coach of the cheerleading squad. I also interviewed Sis. 

Jenson. I asked her if her experiences with the Catto Freedom Schools Program had 

prepared her for her role at Hamer-Still Freedom Charter School and she said,  

I would not have been ready if I just student taught at [my 

student teaching site]. I would‟ve been way over my head. 

Way, way, way. And part of that I really owe to Dr. 

Kwame Freeman, who is, I mean, I guess he‟s the 

godfather of Freedom School?.... Because I had missed 

college and missed having a professor and having, like, an 

elder with so much knowledge that I could soak from. So in 

that summer I had really learned a lot, even though I had 

known a lot about, you know, our ancestors and the issues 

that kind of surround our communities and education. But I 

think – and also, like I said, just learning how to deal with 

high schoolers on a level that is more disciplined and more 

intimate and more effective  (Diamond Jenson, interview, 

October 12, 2010). 

On December 7, 2010 I observed Sister Jenson‟s classroom. Please refer to Figure 4. 

She had the other section of 10
th

 grade and she taught them English during seventh 

period. There were twenty-two Scholars, eight young women and fourteen young men. 
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The goal for the day was to have various groups make presentations analyzing injustice in 

the USA. The evaluation criteria for each group included: 

 Oral Presentation 

 Content of Presentation 

 Visual 

 Was injustice addressed 

 How was the injustice analyzed.  How did this group help you to think about the 

whys and the hows of the situation 

 How can we use this presentation for our SBA Project? (Field Notes, December 

10, 2010) 

 

The Evaluation Scale was as follows: 

Sankofa - Team needs to regroup, plan and do it again  

Djehuti - Good Job!  Good Job!
33

 

Ma‟at -  Profound, Perfect Job (Field Notes, December 7, 2010). 

                                                           
33

 This refers to one of the most often used and beloved cheers, “Good job!  Good job! G Double O D J O 

B! Good job!  Good job!” 
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Figure 4.  Sis. Jenson‟s Class Floor Plan 

 

The groups had oral presentations and PowerPoint slides. The first group explored 

the aftermath of Hurricane Katrina and the subsequent levee breach in New Orleans. The 

first group introduced their topic and themselves. They focused on injustice toward 

Blacks and the elderly people. They utilized pictures of stranded children who did not 

know where their parents were, numbers on the sides of the houses that indicated how 

many bodies were left after the levee breach.  They claimed that Hurricane Katrina and 

the levee breach flooded all of New Orleans and Louisiana
34

. They discussed the mass 

devastation, the herding of people into inhuman conditions, and the threatening of the 

                                                           
34

 I noted that this was an exaggeration and that while they were focused on the injustice of the aftermath of 

the Hurricane, they may have also missed the injustice of the levee‟s lack of integrity at a place where poor 

Black people lived, and also many people‟s unwillingness to take responsibility for that (Hartman & 

Squires, 2006). 
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citizens of New Orleans at gunpoint by police and people from outside of their parish 

(Field Notes, December 7, 2010).  

At the culmination of their presentation, two of the spectator Servant Leader 

Scholars made silly comments about the hurricane visual that the group had used, which 

prompted Sis. Jenson to say,  

We are not making jokes and stupid comments. If you can‟t 

handle doing this project throughout the year, bow out now, 

it is very serious and we are not going to make a mockery 

of what real people had to go through. (Field Notes, 

December 7, 2010) 

 

A look of contrition marked the face of the chief culprit, and the group moved on. 

Servant Leader Scholars wrote their evaluations quietly and contritely. Sis. Jenson 

continued. “You need to fill out your evaluation for the first group and develop any 

questions that you have for the group.” When few were forthcoming, she said,  

I went there and I saw how terrible it was. The pictures 

don‟t do it any justice. There should be more questions that 

you have about the treatment, the history of the people, 

many famous people we know are from New Orleans like 

Little Wayne. And Cash Money. They come from there and 

the videos they have and the slums you see in the 

background, New Orleans…Philadelphia is still rebuilding 

after over five almost six years believe it or not. (Field 

Notes, December 7, 2010) 

  

 

Then a two SLSs asked questions about the history and the group with Sis. 

Jenson‟s help answered their questions. The final question came from another Servant 

Leader Scholar who asked, “Why did you pick Hurricane Katrina?” 
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One of the group members explained, “At first we chose the Bombs in Birmingham but 

we wanted to pick one of the most recent injustices and we wanted people to know what 

really happened after Hurricane Katrina. A lot of the time we are told that it was a natural 

disaster that did that and part of that is true, but another part of it is that people did that to 

those people.  

Sis. Jenson asked, “How does this injustice connect to our final project?” 

One of the male spectator Servant Leader Scholars said, “There is a high percentage of 

Black Americans and they are not being helped.”  

“Yes, that‟s true but that‟s the nature of injustice period. I want you to think about it more 

as we watch the second group,” replied Sis. Jenson.    

If there are any other questions, please put them in your comments section. 

“Good job group. OK so let‟s get them a Soul Clap!
35

” (Field Notes, December 7, 2010). 

The second group explored the murder of Fred Hampton, who was a member of 

the Black Panther Party for Self Defense in Chicago in the 1960s. The group chose 

Hampton because he was slain by the Chicago Police Department while he and his 

pregnant girlfriend lay in their bed sleeping. This group began with a song from Kanye 

West, then reduced the volume and said if they wanted to listen to the rest of the song, it 

is on the website that they made for this presentation. The primary presenter began, 

We‟ll begin by showing y‟all our PowerPoint and breaking 

it down further. Fred Hampton was the chairman of the 

Black Panther Party. Some interesting things about him are 

that he influenced welfare mothers with their children and 

he brought street gangs together. He was arrested for 

stealing $70.00 worth of candy and handing it out to the 

children in the neighborhood. Counterplot was a program 

                                                           
35

 This is a very brief way of congratulating and applauding the efforts of others.  It consists of one 

simultaneous clap that entire group does.  
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of the FBI. 85% of the people targeted were considered 

subversive. 15% white hate groups. Fred Hampton brought 

together street gangs into a rainbow coalition but 

unfortunately one night, a terrible thing happened. (Field 

Notes, December 7, 2010). 

 

At this point, the group assembled themselves in a formation to act out a skit to 

demonstrate how Fred Hampton had been assassinated while he slept. In the skit, a male 

group member and a female group member put their heads down on desks and pretended 

to be sleep. They were playing Fred Hampton and his girlfriend. Two other group 

members who were playing the police came from across the room making loud sounds of 

gunfire. The female group member said, “He‟s alive, he‟s alive.” One of the group 

members that was playing the police grabbed the female group member and took her out 

of the room. Then the other group member playing the police pretended to shoot some 

more at the group member playing Fred Hampton. Then the other group member playing 

the police brought the group member playing Fred Hampton‟s girlfriend back inside 

(Field Notes, December 7, 2010). 

The group went on to explain that the ballistic report proved that neither Hampton 

nor his girlfriend had fired on the police at all. The police killed Fred Hampton and 

arrested other Black Panthers and were praised for their murder. After years of legal 

wrangling, the family received $1.85 million in a wrongful death suit. The group quoted 

Fred Hampton and said, “You can kill the revolutionary but you can‟t kill the revolution.” 

The Facilitator added to the explanation, and said that the house was riddled with 

so many bullets that at sunrise a person could see daylight shining through. The 

community people came to see that Fred Hampton did not shoot back. Ballistic people 
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showed that all the bullets went in, none came out of the bedroom where Hampton was 

sleeping.  

Sis. Jenson asked, “Why do you think that Fred Hampton was a target?” 

“They knew he was powerful,” said one SLS.  

“Because they thought he would take King‟s place,” said another.  

Hmm,” Sis. Jenson said, “I hadn‟t thought of that but that‟s a good inference since King 

had been assassinated the year before.” 

“It applies to us because we witness so many things but it is a warning to not rebel 

against the government. You can still be an activist and fight for the African American 

community but be careful.” This statement touched off a lively exchange throughout the 

room. 

Sis. Jenson:  Hmm, I don‟t know how much more careful 

can you be?  He wasn‟t protesting. He was asleep in his 

bed. 

SLS1:  He was in a press conference earlier that day and he 

said something about the government. 

Sis. Jenson:  So should we hold our tongues?  I don‟t know. 

How does injustice continue to multiply?  Think about the 

Crucible,”  [The class had been reading The Crucible.]  Use 

the Crucible as an example. The injustice was mainly 

what?” 

SLS2:  Innocent people were being accused of witchcraft 

and killed. 

Sis. Jenson:  How did that continue throughout the play?”   

SLS3:  I think fear I think instead of knowing the truth, 

they killed people who they know were speaking the truth. 

SLS1:  Fear and those who spoke truth were killed. 

SLS4:  They wanted him to say the actual thing that they 

did 

Sis. Jenson:  We have fear and those folks that did speak up 

were ostracized or isolated and thought to be criminals so 

we see that also with Fred Hampton and where those who 

speak truth are often targeted and negative things happen to 

them. Does that mean we stop speaking truth? 
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SLS1:  No Ma‟am. 

Sis. Jenson: Think about John Proctor and Rebecca Nurse 

and all those who said I‟ll die for truth. I‟m not going to lie. 

Now why wouldn‟t the government want for gangs to come 

together?   

SLS5:  Because they couldn‟t lock nobody up no more. 

Sis. Jenson:  Maybe, we have to think about the things that 

cause injustice? There are the people with the guns but 

sometimes it‟s the people that stay silent (Field Notes, 

December 7, 2010).  

 

After the presentations were complete, Sis. Jenson distributed 

graded quizzes from The Crucible. She announced that two more groups 

were going the next day. “Before we take our next quiz I wanted to give 

you back your Crucible quiz.” 

They looked over the grade and comments as they chatted with each other. She reassured 

those that were saddened by their grades stating that this had been their first quiz and 

saying that we just have to get better. They went through each question and Scholars who 

had the right answers spoke up. They got through almost all of the questions in the quiz 

before the bell rang. She repeated that those who had not gotten a good grade now have 

the answers and they were welcome to study together so that their test is not 

disappointing.  

In Sis. Jenson‟s class, you could see the intertwining of the state English 

curriculum as well as an African-centered Liberatory critique. She had a problem-posing 

way of questioning that helped the SLSs to reason for themselves. She used the text to 

text connection between The Crucible and the Fred Hampton shooting in an effective 

way that helped the SLSs recognize that injustice is injustice no matter where it is nor to 
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whom it is directed. Sis. Jenson gave a definition of this practice that she learned in the 

Catto Freedom Schools Program, the act of “freedomizing” something.   

So when you freedomize something, you basically remix it. 

You put some freedom in it …So you would take a 

traditional song and remix it to maybe a modern song that‟s 

popular among the youth and make it like a educational 

twist. So you might freedomize it that way. You could 

freedomize a lesson by just changing whatever needs to be 

changed for your particular students. And typically when 

you freedomize it, you put some culture in it, you put some 

flavor in it, some rhythm in it, some music, you know, 

make it kind of funky, jazzy, and educational and cultural 

at the same time. Diamond Jenson (interview, October 12, 

2010) 

 

In this articulation, Sis. Jenson is summarizing how she sees her role as a 

Facilitator in the Freedom Schools Way. While the curriculum for the state standard is 

the floor of what must be covered in classes, she sees her role as a Facilitator in a 

Freedom School to help the children that she teaches to ponder issues that are brought up 

through the literature from the standpoint of people of African descent. In addition to 

pondering these lessons with fictional characters, she engages them regularly in readings 

that help them to ponder these issues with real people from the Black community. In so 

doing, she also issues challenges to the young people to take what they know and to put it 

to good use for their community.  

 

Sis. Redd’s Class – Science 

 

On December 6, 2010, I observed Sis. Redd‟s seventh period class. Please refer to 

Figure 5. She taught science to a section of ninth grade. This class had twenty-one 

students in all, with seven young women and fifteen young men. Sis. Redd is one of the 
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Facilitators that has neither Freedom Schools experience nor African-centered schools 

experience, but she has taught for five years in various charter schools. Though she did 

not come from a culturally centered experience, she has been very eager to learn and has 

voluntarily connected with her colleagues on various subjects.   

On this particular day, Sis. Redd had been gone from school for several days due 

to illness. She was pregnant and unable to take certain medicines that may have cured her 

faster. Several members of the class expressed that they were happy that she had 

returned. Initially, the class was unfocused. Sis. Redd asked them to leave the classroom 

and line up and try again. The second time, they were much calmer and quietly took their 

seats. Their Do Now assignment was a Review worksheet on the eukaryotic cell. The 

objective for the day was: Servant Leaders will be able to show mastery of what is inside 

the eukaryotic cell.  

Sis. Redd:  I don‟t teach elementary, I don‟t have patience for them so I do not 

expect you to act like them.” She then proceeded to lead a discussion on the Archimedes 

Principle and buoyant force. She asked “What would happen if I put this Gatorade cap 

into this cup of water?” 

SLS1:  It would float 

Sis. Redd:  Why 

SLS1:  Because it‟s light 

Sis. Redd:  That‟s an example of a hypothesis 

Sis. Redd:  This is an example of the buoyant force. Why is 

it floating because of the buoyant force? 

SLS2:  Because the buoyant force equals the rate of the top  

Sis. Redd:  What happens if I place the stapler inside of the 

water 

SLS 3, SLS4:  It will displace the water 

Sis Redd:  Why? 

Several SLSs:  Because it is heavier 
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Sis. Redd:  I don‟t remember asking anyone to call out so I 

don‟t understand why that is happening (Field Notes, 

December 6, 2010).” 

 

Sis. Redd gave the Scholars an opportunity to explain in their own words verbally.  

Then, she instructed the class to write what they observed. She gave them three minutes.  

At that time, she reseated someone who had been off task several times and walked 

around to ensure everyone was on task. At the end of three minutes, Sis. Redd asked one 

SLS to read his response. He said it was connected to the weight. Sis. Redd asked, “How 

many believe that size plays a part. If you agree the only reason it floated was because it 

was small raise your hand.” Two people raised their hands. 

Another SLS raised his hand and said, “Weight plays a part but the density plays a 

bigger part.” Sis. Redd said “Good job!  Thank you very much and thank you to the 

Scholars who helped him.” Sis. Redd gave SLSs high fives when they gave strong 

explanations using the terms that they had learned. Sis. Redd expressed disappointment 

that many people had not done the assignment in the previous week in her absence. She 

gave them five more minutes to complete the assignment.  

At first, there was unrelated chatter, then Sis. Redd spoke up and said, “Maybe I 

forgot to mention that you are doing this silently. I gave you a chance to talk but now is 

not that time, you must work silently. You have used three of your minutes talking and 

you have two minutes remaining. You all know we‟re not leaving until we have reviewed 

numbers 5, 6 and 7.” Sis. Redd was well known as someone that would keep a class 

through closing circle if they had not completed their assignment.  
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When they did their review it went well. The bell rang. Before they could move 

she said, “Y‟all all know how I feel about the bell.” They settled back down. You need to 

get these concepts down in order to go to the next. She gave them their liberation work 

assignment and asked two SLSs to collect the textbooks. 

 

X = Servant Leader Scholar in a desk 

O = Facilitator 

 

Window  Window  Window  Window 
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                                                          Front Board 

Door        Door 

 

Figure 5. Sis. Redd‟s Classroom Floor Plan 

 

In Sis. Redd‟s classroom, she also had a question-posing way of teaching. Instead 

of answering any question, she made the questions into new questions. She insisted on 

order (Ma‟at) and respect (Heshima) in a way that was both welcoming and yet stern. An 

example was, “I‟m gonna need you to sit up, Honey.” She gave SLSs opportunity to 

explain in their own words rather than have them repeat what the book said or what she 

said. The class was guided by the text and assignments from the week before. She 

acknowledged when one Scholar assisted another. There was a mix of class work in small 
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groups and individual work independently with the large group. There were opportunities 

for students to show off their multiple intelligences (Gardner, 1983) 

 

Bro. Bradley’s Class - Mathematics 

 

Bro. Bradley is the Mathematics Facilitator for the upper school. He is in his third year of 

teaching and his second year in this city. He is from the Midwest and taught there for one 

year before coming to this city. He talked about how he broke up fights In his former 

school at least once a day, if not more, and he marveled at how the upper school had had 

no fights at all in that year. He is easily the most beloved teacher among the Servant 

Leader Scholars. He is young, he likes hip-hop, and he is the assistant coach for the boys 

and girls‟ basketball teams as well as the coach of the track team. This has given him 

credibility among many of the young people.  

On December 16, 2010, I observed Bro. Bradley‟s ninth grade math class. Please 

refer to Figure 6. There were sixteen (16) students being observed. Bro. Bradley‟s class 

had an equal number of female and male SLSs.  At the outset of my observation there 

were four students who did not want to be videotaped. They were given their work and 

instructed to go to Dean‟s Office to complete it. Much like the other Facilitators, Bro. 

Bradley gave initial instructions in the hall, the first of which was to complete the Bell 

Ringer, which was a cluster of four problems. The classroom was arranged in coupled 

rows. In the visual depiction below, the Xs are Servant Leader Scholars in desks.  

There was some nonspecific hip hop beat playing low in the background. He too 

was problem-posing. The lesson was on the absolute value. Bro. Bradley gave 
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instructions in the Hall to look on the board and get started on the Bell Ringer. When the 

SLSs walked in most were straight faced. One girl laughed loudly and quieted herself 

without being corrected. The instructions were, “Explain how to write the equation of a 

line that is perpendicular to 2 given line such as y-2 = 3(x+ 1). He walked around and 

peeked at their papers. After three minutes Bro. Bradley asked “Is there anyone that is 

having difficulty understanding what I want you to do for the bell ringer?” 

Three people raised their hands, but it seemed that others were confused as well. He 

asked again, “Is there anyone else?” more people raised their hands. He began to explain 

the process and also gave an example of how they could write about it.  
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Figure 6. Bro. Bradley‟s Classroom Floor Plan 

 

Servant Leader Scholars begin to write diligently. One asks for assistance from 

Bro. Bradley. After three more minutes, he asked who wanted to share their explanation. 

He sat on the edge of a desk up front. No one responded. “So nobody wants to share their 

Bro. Bradley (rotates during individual 

work but teaches from here 
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explanation?  No one can say what we did in class yesterday?”  One male SLS raised his 

hand and haltingly explained it. Bro. Bradley gave him props for the explanation and 

asked clarifying questions to get a more detailed answer. He encouraged the class to write 

down the explanation or add to the explanation that they had. He then switched gears to 

the liberation work assignment and asked, “Were there any questions about last night‟s 

liberation assignment?”  He clarified where people were confused and he began to do an 

example on the board of the axis of symmetry. He asked for responses as he worked and 

he wrote them, but after four minutes he asked for three people to come to complete what 

he had started. At that point, he backed away from the board and gave the chalk to the 

three male SLSs that responded. One of the young ladies protested and said that there 

needed to be a sister at the board too. One of the young men said that there was teasing of 

one of the other boys that had gone to the board. They refocused and worked out the 

problem. Bro. Bradley returned to correct their work on the board while talking through 

it. He used call and response, “Repeat after me:  The domain is all real numbers.” They 

repeated it. Then he said, “Finish this sentence:  The Domain is . . . Servant Leader 

Scholars responded:  All real numbers.” When he turned back to them, they were 

attentive. He demonstrated another and gave them an assignment to do at their seats. He 

walked around to answer questions individually.  

In Bro. Bradley‟s class again, I saw evidence of individual thinking feeding into 

collective problem solving. I saw where he was attempting to create a climate for chain 

mentorship in his initial demonstration of the concept and then the passing on of the 

chalk so that the Servant Leader Scholars could demonstrate the concept too.  
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Servant Leadership Class – Sis. Kelli 

 

I am a veteran of Catto Freedom Schools Program. I have been a Site Coordinator 

at four sites over five years and I worked in the Central Office of the program for five 

years. I have a master‟s in Social Work and much of what I did before my involvement 

would be considered prevention and intervention work. During the Catto Freedom 

Schools Program, I have had to field crises in very few situations. I am the second most 

veteran person in Philadelphia, behind the Director of Operations, who has been steadily 

working in some capacity in the Catto Freedom Schools Program since 1999. I was in the 

Central Office right before I began my doctoral journey. Since I have been in school, the 

various administrators that served in that capacity have continued to consult me. I am a 

part of the Founding Coalition of Hamer-Still Freedom Charter School. I was at the initial 

meeting for its conception and at each meeting thereafter to help shape the institution. My 

connection to both entities is very strong. With all of that said, I can honestly say that the 

last two years have been, by far, my most challenging in doing this work.   

In the first year, the Servant Leadership Class was conceived of as a class that was 

taught two times a week for the entire year. It was taught with the entire freshman class, 

which numbered fifty then, and I had assistance from the Dean in keeping order. This 

year, it was changed to be a 4-day a week class for two semesters, with one section of 

twenty-five SLSs at a time. In this configuration, we achieved a lot more. It is considered 

a mandatory elective for Hamer-Still Freedom Charter School. It is not the type of class 

that will keep a Servant Leader Scholar from getting a diploma, but failure to complete it 
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satisfactorily results in not being able to participate in all of the graduation exercises for 

the school. 

Unfortunately, this year, the upper school also moved away from the lower school 

and that distance diminished the time and opportunities for the service component. 

Instead of serving the children of the lower school as the proposal states, the freshmen 

served a school that was closer to where the present location is. While this service 

opportunity was greatly appreciated on all sides, the ability to make connections along 

the cultural continuum was limited. Though the Scholars that the freshman SLSs served 

were mostly Black and Latino, the entire teaching staff was white. Translating the 

cultural aspect of our school was difficult and ultimately, and we did not have an 

opportunity to make that particular connection.  

The Sophomore SLSs had an opportunity to serve the lower school partially 

because they were scheduled for a fourth period class and their fifth period was lunch. 

Regrettably, there was not a time when we were able to get there and be there for more 

than twenty minutes. This was very difficult. Though the Servant Leader Scholars liked 

being in their own building, they regularly discussed how much they missed being with 

the lower school Scholars (Field Notes, November 30, 2010).  

The following is a description of the first week when we visited the classroom. In 

the first week, they are assigned to observe what is going on and to record it. The frame 

that they used was gleaned from the literature on Multiple Intelligences (Gardner, 1983). 

Please see the appendices for the form that I created to help them to keep track of 

examples of each in their past experiences. Then, it was utilized to note the multiple 

intelligences that they saw enacted in the classrooms that they visited. The SLSs were 
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given a sheet that outlined the different intelligences and they had blank spaces on it so 

that they could make lists of modes that they had seen and done in classrooms that 

address each intelligence. They were also asked to make connections between what they 

had previously learned with the Nguzo Nane. Please see the Appendices for the full list.  

Once I taught the Servant Leader Scholars about Multiple Intelligences and they 

gained an understanding of them and the ways that the Nguzo Nane connected to them, 

we played a game where I split the class into three teams. The teams had ten seconds 

after I asked the question to make a response. The questions asked the team to identify 

which type of intelligence the example gave and what are the Nguzo Nane principles that 

could help the explanation. An example was “growing plants in the window sill”: the 

response was naturalistic intelligence, and one principle that they said was Kuumba 

(which is creativity), to always do as much as we can in the way that we can in order to 

leave our community more beautiful and beneficial than when we inherited it (Karenga, 

1966). Another team made a case for its being connected to Heshima, which is respect, to 

always demonstrate care and concern for the physical and emotional safety of our 

community (Field Notes, October 8, 2010) 

When they were able to identify them I asked them to make a list of three possible 

things under each intelligence that they may see in an elementary school classroom 

during their observation. Then they took those same sheets and checked off if they saw 

what they predicted added to their list, based on what actually happened.  

The visits to the classrooms were very successful, with both the SLSs as well as 

the elementary Scholars. The SLSs were excited to be in a teaching role. The Scholars 

were excited to get the attention from “big kids.” Each SLS was assigned to a team of 
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four to six SLSs per classroom. Some of them worked with individual Scholars. Others 

worked with small groups and one team was asked to engage the entire class in conflict 

resolution issues.  

Some of the written reflection responses that I received from the SLSs when they 

had completed a session with Scholars included this one from one of the 9
th

 grade males: 

During our sessions with the younger Scholars, I‟ve 

realized how much patience goes into working with them. 

My favorite part of working with my Scholar was getting 

him to want to learn and watching him smile and having 

fun working with me. The hardest and most difficult part in 

working with my Scholar was having him stay focused on 

the task. He constantly was distracted and wanted to play 

with toys, but most of the time, I was able to get him to 

focus. (Sammy, Reflection Assignment, 9
th

 Grade Male 

SLS) 

 

In this reflection, the SLS is reflecting on his most rewarding and most frustrating aspects 

of working with the Scholars. In class, this sentiment was shared by several SLSs: they 

enjoyed the connection when it was productive, struggled when it was distracting, and 

felt great when the connection was restored. In all of these conversations, they reflected 

on when they had been the ages of the Scholars. Some of them had been assisted in 

similar ways themselves and they discussed the ways that they had been treated.  

According to Corey, another 9
th

 grade male,  

 

During our experience with the Scholars, we helped the 

Scholars with reading books, pronouncing words, their 

classroom work and fun activities…I believe the meaning 

for this experience is to help younger Scholars because 

some of us didn‟t have older Servant Leaders to help us 

when was [sic] younger. When I was younger, I had 

someone to help me with my ABCs. I think I‟m always 

going to help younger people because I had somebody help 

me. (Corey, Reflection Assignment, 9
th

 Grade Male SLS) 
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In Corey‟s experience, he had had this modeled for him and he took great pride in 

being able to do this for a Scholar who was younger than he was.  Through his stepping 

up, he was reminded of a time when he looked up to someone who was the age that he is 

now and he can imagine continuing to be a link on this chain of mentorship.  

 

The way we interact with the Scholar [sic] was in a very 

friendly way. When we first started the Scholar [sic] 

seemed very happy to see us because they haven‟t really 

seen us in a few months. The kids behaved and showed a 

lot of respect. This connects to my past experience because 

I was once a Scholar who loved when older kids would 

come and spend time with me. (Sandy, 10
th

 Grade Female 

SLS) 

 

Sandy too remembers a time when she was in the Scholar role. She also expressed 

wistfulness that the upper school and the lower school were no longer collocated. While 

the SLSs for the most part love not being in the same building with the lower school as 

they were in the first year, they wish the schools were closer. Many of the reflections 

reflected that sentiment. When it was time to discuss the ways that this service may have 

changed them, the SLSs expressed multiple variants on this message that Nadia wrote.  

This experience, I do feel like it made me grow because I 

never tried to help my community and with Servant 

Leadership it has showed me that helping the community is 

effective and it does help me as a person… it helps build 

responsibility and build up our community. Moving 

forward, I will take with me responsibility, patience, and 

better ways to help my community and give them the 

information that they need. (Nadia, 10
th

 Grade Female 

SLS) 

 

By the end of the class, most of the Servant Leader Scholars reported that they 

had had a worthwhile experience with Scholars that made them think more deeply about 



 

255 

 

what they wanted to do to support their community. The work with the Scholars was 

widely seen as a success. Other areas of the Servant Leadership class were not as 

successful. In the next section, I explore the challenges of Servant Leadership as I 

facilitated it.  

 

Some Concerns about Servant Leadership  

 

Starting in the middle of the first semester, some of the SLSs began to question 

why they had to take Servant Leadership. Unlike the Former Junior Servant Leaders who 

I had interviewed, the present Servant Leader Scholars had had limited choice in the 

school they attend. Several of those with whom I spoke had aged far out of the range of 

being able to enroll in Hamer-Still Freedom Charter School when it did open. As 

enthusiastic as those young people who built the movement to bring the school to fruition 

had been, that enthusiasm did not naturally translate to the next generation of young 

people.  

At Hamer-Still Freedom Charter School, the only requirement is that parents 

attend an informational session and agree to the terms of enrollment. Many parents hear 

that the school is safer than their neighborhood school, it is college preparatory and the 

people seem nice, and that is enough for them. But the Servant Leader Scholars 

themselves have not gotten a say. This lack of choice in the decision became evident in 

class. One exchange progressed this way: 

SLS1:  Sis. Kelli why do we have to take this class [Servant 

Leadership]? 
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Me:  It‟s part of the mission of Hamer-Still Freedom 

Charter School to help to develop another generation of 

Servant Leaders. 

SLS1:  But what if I don‟t want to be a teacher? 

Me:  You do not have to be a teacher to be a Servant 

Leader. 

SLS1:   What if I don‟t want to lead anybody. I just want to 

be regular old me. 

Me:  We want you to be regular old you, but with skills to 

help our communities to get stronger. Don‟t you want our 

communities to get better? 

SLS1:  Yeah but that‟s not my job. 

SLS2:  I don‟t think it‟s right for y‟all to force us to take 

this class. It‟s not required to graduate. I don‟t see why we 

need it. 

Me:  You all are coming into a tradition that was 

established a little over a decade ago to help equip young 

people with skills of working with and for our people. If 

this is not your thing, you may want to talk with your 

parents about that because Hamer-Still Freedom Charter 

School may not be the school for you. And that‟s not an 

insult. Every school has a mission and if Hamer-Still 

Freedom Charter School‟s is not one that you can support, 

there are other schools that might be a better fit for you. 

But until you talk with your parents and put that transfer in, 

you are in this class and I fully expect you to complete your 

assignment.  

The SLSs seemed dissatisfied with that answer but 

reluctantly completed their reflections, making sure to 

include their displeasure in their writing  (Field Notes, 

October 2010). 

 

In this exchange, I was reminded of something that is fundamental about the 

nature of compulsory school, and that is the attention paid to requirements and the value 

of electives. The Catto Freedom Schools Program is a summer program for which there 

was an extensive application and interview process. There was also monetary 

compensation. In Hamer-Still Freedom Charter School, there was no process with the 

SLSs themselves. It was in this week that I wrote the following questions in my field 
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notes, “Can Freedom Schools be Compulsory? Can a compulsory school manifest 

liberated space?” (Field Notes, October 2010).  My interest in understanding the nature of 

the social capital as it pertains to the Catto Freedom Schools Program and the Hamer-Still 

Freedom Charter School was further piqued. While I was focused on the ways that the 

two entities were similar, I then realized that it was important to understand how they 

differ as well.  

At the end of the first two semesters of Servant Leadership for this school year, 

we had a Debrief, and the SLSs and I identified the following as the best and worst 

aspects of Servant Leadership Class. For this Debrief, I equipped groups of four to five 

SLSs with a sheet of chart paper and markers. In one class there were five groups and in 

the other there were six. I asked them to write down the best aspects of Servant 

Leadership and the worst aspects of Servant Leadership. I also asked them to make 

concrete suggestions so that the next time it was taught, it would be a better class. The 

items are listed in numerical order with the most frequent remarks appearing first.
36

  I 

also did the assignment.  

From the Debrief notes, every group wrote that working with the younger 

Scholars is desirable. Most groups called for more time helping the Scholars. In this we 

see the Catto Freedom Schools Program Way, specifically that aspect of chain 

mentorship that calls on the Servant Leader Scholars to step up.  The Servant Leader 

Scholars felt that that aspect by far was the best part of Servant Leadership, garnering a 

completely unanimous vote on all lists.  

                                                           
36 This list was used in the planning of my second cycle with the other half of the upper school. 



 

258 

 

Group work was the next top vote getter. The SLSs had an opportunity to show 

their strengths in that arena when they organized and did teach-ins on topics of their 

choice, when they planned for the walks for causes and other service. Also, with this first 

group, I originally mandated that they all had to facilitate two Harambees in the semester 

in clusters of students that I chose. This practice was unsuccessful because many were 

reluctant to lead their peers with people other than their closest friends. As a result 

Harambee suffered.  
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Table 6. 

Servant Leadership Class Debrief Notes 
Servant Leadership Debrief Assignment 

 From SLSs From Me 

Best Aspects 

of Servant 

Leadership 

Class 

Working with /Teaching Scholars  

Group work  

Multiple Intelligences 

Walks for causes
37

 

Determination to be a successful leader 

Harambee Sheet/Teams  

Nguzo Nane Lessons 

Servant Leadership Compass 

Seeing Servant Leader Scholars truly 

engage with Scholars 

When Servant Leader Scholars write 

thoughtfully about what they are 

learning inside of class and during 

service 

When Servant Leader Scholars step up 

without being asked  

Morning Circle Improvement 

Worst 

Aspects of 

Servant 

Leadership 

Class 

The Requirements – This is a freedom 

school but nothing is optional 

Homework 

Class work  

Morning Circle groups are not with our 

friends 

Walks for Causes 

Multiple Intelligences were confusing
38

 

Piaget 

We shouldn‟t be forced to do Harambee 

When Servant Leader Scholars talk 

disrespectfully when others are talking 

When Servant Leader Scholars don‟t 

bother to think about what they are 

learning and put mess on a piece a 

paper and call it Liberation Work 

When Servant Leader Scholars choose 

to do less than they know they can so 

that people don‟t think they are “Joe” 

 

Suggestions 

for Servant 

Leadership 

Class 

More time with Scholars 

We should get more materials to work 

with our Scholars 

We should do more group work with 

our classmates 

Less Reflections – Homework that 

connects with what we actually learned 

that day. 

We should have more bodily-

kinesthetic activities (little projects) 

Don‟t require Servant Leadership 

Sis. Kelli should explain everything 

better than you do.  

Be able to express our feelings without 

getting in trouble 

We should have our own ideas on new 

activities 

Sis. Kelli should provide more 

opportunities for SLSs to “strut their 

stuff,” including more options for team 

facilitations, if not Harambee then mini 

lesson plans in class, etc. 

Sis. Kelli should provide more detailed 

feedback as to why she asks for the 

assignments that she does and help the 

Servant Leader Scholars see the big 

picture 

Servant Leader Scholars should treat 

every other person in the room with as 

much respect as they expect 

Servant Leader Scholars should learn 

that what we write endures and treat 

every assignment as if we are speaking 

to the next generation (Mahet). 

(Classroom Group Assignment, December 3, 2010) 

 

                                                           
37

 One of the requirements for the year was to participate in three walks for various causes. This year‟s 

walks were:  The AIDS Walk, The Memory Walk, and The Walk Against Hunger. The group seemed split 

on whether it was a good or bad thing.  
38

 Some people loved Multiple Intelligences and some people hated them. Those that loved the concept 

slightly outnumbered the groups that did not.   
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Most of the 10
th

 graders felt comfortable enough but did not necessarily bring 

enthusiasm. Most of the 9
th

 graders felt very insecure about facilitating in front of older 

SLSs. One thing that is also very obvious about the difference in the nature of planning 

for a voluntary versus a compulsory program is the need to create avenues for choice. 

While certain aspects of the program are non-negotiable, the ways that we do them can 

be. I concluded that in this area, because the objectives of the class included working in 

teams, I need to make other opportunities for them to do that besides planning and 

facilitating Harambee. In this we see an area where the social capital may need to be 

cultivated more to help bolster the comfort level of the group.  Making a space 

emotionally safe for young people to do their best is an area where the Catto Freedom 

Schools Program excels.  Hamer-Still, though safer than most as reported by the Scholars 

and Parents, is still not fully emotionally safe, as reported on their surveys that I will 

discuss a little later in this chapter.  

I think the act of reflecting was one of the most difficult habits to establish for the 

class. They were used to talking about their experiences and not writing about them in 

detail. They were strong storytellers but weak story writers.  I thought that incorporating 

their writing assignments into their existing required classes might be more successful. I 

brought up the exchange I had with the young people as to why Servant Leadership is 

important during a team meeting with other Facilitators. Sis. Jenson responded, 

I think the only reason they take my assignments seriously 

is because they know that they will not go into the next 

grade if they do not. I think that they take Servant 

Leadership less seriously because they think of it as an 

elective. (Field Notes, December 14, 2010) 
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I think that if we are looking at the way that the Catto Freedom Schools Program 

structures it, Servant Leadership is not a separate class. It is the way that they do their 

work, which has literary as well as historical elements. It might be useful to think about 

other configurations that allow the SLSs to do service with Scholars and the community 

and integrate their written assignments into their English and History classes. 

Responsibility for creating and grading these assignments could still be the Servant 

Leader Facilitator‟s but the actual assignment would count in those subject areas.  As my 

observation can attest, Facilitators, especially in History and English, have a strong 

tradition of integrating the past and the present in a way that is purposeful and to which 

the Servant Leader Scholars respond. The time that is allocated to Servant Leadership 

would probably be best spent actually providing service to Scholars or other members of 

the community.  

 

Servant Leadership Discussion 

In my work with the Servant Leadership class, one recurring question in my 

fieldnotes was:  How do you make compulsory spaces where our children are required to 

go, free? 

This question haunted me. My initial introduction to servant leadership was 

through the example of Mrs. Ella Baker. Mrs. Baker‟s version of servant leadership 

supported the good ideas of the youth and encouraged them to think and act in 

accordance to what they know and value. She was able to be an advisor to young people 

as they made their way to finding liberatory gains (Grant, 1998; Ransby, 2003).  A key 

difference is that in Mrs. Baker‟s situation, work with the Movement was entirely 
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voluntary as is the case with Catto Freedom Schools Program.  In the Catto Freedom 

Schools Program, I could afford to have more of an Ella Baker style, self-determining 

and ever evolving as a result of the combined efforts of the collective. Also in the Catto 

Freedom Schools Program, there was a cadre of college students who were also on this 

journey, making it desirable and interesting, and able to connect and relate to the high 

school students in an easy way because of similar life experiences. At Hamer-Still 

Freedom Charter School, I was the elder, an outsider, a person talking about things that 

seemed like ancient history that the Servant Leader Scholars had never even pondered. 

Most did not attend Hamer-Still Freedom Charter School primarily because of a burning 

desire for a liberatory education. Their families had heard that our high school was 

“better than the neighborhood high school” and most parents want for their children to be 

successful.  

 In Hamer-Still Freedom Charter School, the servant leadership style had to take 

on what I came to refer to as more of the Harriet Tubman style. In the case with the 

Underground Railroad, people were not forced to go initially, but once they started on 

their journey, they could not turn back and Harriet and other Conductors of the 

Underground Railroad were willing to enforce that through the barrel of a gun (Bradford, 

1869).  To protect the safety of the network of Conductors, travelers, and supporters on 

the Underground Railroad, uncertainty had to be eliminated. Also, Harriet Tubman had to 

give the travelers very specific instructions in order for them to be free.    

At Hamer-Still Freedom Charter School, learning to wield a metaphorical gun of 

compulsion had worked with several of the Facilitators, including Sis. King and Sis. 

Jenson most notably. I had not mastered that skill yet. I surmised that the social capital 



 

263 

 

inherent in schools, especially with poor children of color in America, had to be more 

forceful and not as youth-driven as I had functioned in the Catto Freedom Schools 

Program. School was something different. As Delpit puts so eloquently, 

Many liberal educators hold that the primary goal for 

education is for children to become autonomous, to develop 

fully who they are in the classroom setting without having 

arbitrary, outside standards forced upon them. This is a 

very reasonable goal for people whose children are already 

participants in the culture of power and who have already 

internalized its codes. But parents who don't function 

within that culture often want something else. It's not that 

they disagree with the former aim, it's just that they want 

something more. They want to ensure that the school 

provides their children with discourse patterns, 

interactional styles, and spoken and written language codes 

that will allow them success in the larger society (Delpit, 

1995, p. 28–29).  

 

My style of facilitating was more in line with a voluntary out-of-school time style 

that does not have the gravity of what is expected in a compulsory setting. In a 

compulsory setting, Servant Leader Scholars expected a level of instruction to which I 

was not accustomed. The irony of this is that in order for liberatory education, the Catto 

Freedom Schools Program Way, to be accepted and valued by the Servant Leader 

Scholars and their parents, it may need to be delivered with some coercive finesse.   

Ladson-Billings states “the focus of the classroom must be instructional . . . the 

message that the classroom is a place where teachers and students engage in serious 

work is communicated clearly to everyone (Ladson-Billings, 1994, p. 124).”  In my class 

there were probably multiple messages being communicated. Initially, I began with the 

message that I usually had when approaching youth and that is one that privileges using 

the interests and the goals of the youth to drive what the project would be. Then when I 
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realized that I had been used to working with students that are older than this who had 

already developed a point of view, usually juniors and seniors, I began to attempt to shift 

into my best approximation of a traditional teacher, a demeanor that I do not possess and 

that did not work. Then finally, I attempted to fulfill a role with which I am more 

comfortable, as a counselor or one who assists the Servant Leader Scholars along their 

journey. But for the classroom this too was ill fitting and only marginally effective 

because it made me seem like a person without knowledge or authority, because I 

deferred too much to them and their agendas. While collaboration is possible and even 

desirable, the ways in which that collaboration happens in a classroom setting is different 

from the way it takes place in a voluntary setting. However, the potential for liberatory 

istruction and learning is present; it just must be cultivated in a different way.  

 

Servant Leader Scholar Survey Feedback 

 

In May 2011, the final pieces of the Servant Leader Scholar feedback came in the 

form of a Survey. It was administered in paper form during one of the Community 

Meetings that are held on Fridays. I took the paper copies (n=70) and entered them into 

the Survey Monkey instrument online. In summary, the majority of the Servant Leader 

Scholars that were surveyed feel a sense of mentorship from at least one older person. 

They also largely feel that they are being more deeply educated about their history and 

culture than they had been before. While they liked the idea of having their own school 

and their own space, they hoped for the facility to be more accommodating so that they 

could have more opportunities to be a mentor to someone that is younger. One major area 
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of concern was in the area of emotional safety. Though many felt that it was an 

emotionally safe environment, many of the young people noted drama and disrespect as 

being one of the least liked elements of the school. I go into greater detail in this section. 

I have constituted chain mentorship in this context to be made of looking up and 

stepping up. I came to this understanding while analyzing the interviews of Former Junior 

Servant Leaders where they repeatedly spoke about how important it was to be in 

community with people that you both aspire to be and with people who aspire to be like 

you. To that end, I asked a series of questions on the survey that would help to illuminate 

whether Servant Leader Scholars at Hamer-Still felt that they had opportunities to make 

strong connections with people that are older than them. Likewise, I was interested in 

investigating if the young people felt that they had had an opportunity to step up and be 

responsible for someone else. In summary, 91 percent responded that there is at least one 

adult at Hamer-Still that they feel that they can go to if they have problems academically 

while 84 percent responded that there is at least one adult that they feel that they can go 

to if they have problems personally. 94 percent responded that there is at least one adult 

at Hamer-Still who helps them make good choices when they need her or him.   

Unfortunately, the stepping up aspect does not seem to be equal. Only 79 percent 

responded that they had an opportunity to become a strong mentor to at least one child 

that is younger than them.  A mere 61 percent responded that their classmates at Hamer-

Still regularly help them when they need it. Table 7 is a graph of the responses to the 

questions that I asked that address chain mentorship. 

Under this heading, SLSs complained about limited time spent with the Scholars 

and wanting more. It seems that Facilitator/Scholar relations are in a mostly emotionally 
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safe arena; however, the relationships among peers need more attention in order to bring 

about the strength of chain mentorship found in the Catto Freedom Schools Program.  

As it regards Learning about African history and culture, 94 percent responded 

that they read and wrote a lot in Hamer-Still while only 73 percent responded that they 

had been exposed to meaningful readings at Hamer-Still. Of those surveyed, 92 percent 

responded that they found out new information about African history and culture at 

Hamer-Still. Table 8 is a graph of the responses to the questions that I asked that address 

learning about Black history and culture. It seems that in this arena, the subject of African 

history and culture is foregrounded, but its meaning may not be evident to the SLSs.  
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Table 7. 

Servant Leader Scholars’ Survey Results – Chain Mentorship 
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Table 8. 

Servant Leader Scholars’ Survey Results – Learning about Black History and Culture 

 

 

With regard to African-centered social capital, it seems that this area in particular 

may need the most attention. When it came down to learning a lot when they talk and 

work with their peers, only 70 percent agreed; another 73 percent responded that Hamer-

Still feels like a good family to me with 16 percent neither agreeing nor disagreeing. 

Sixty-five percent responded that they have fun at Hamer-Still Freedom Academy. Only 

77 percent responded that they feel emotionally safe at Hamer-Still. These data speak to 

an area for which the Catto Freedom Schools Program is probably best known and that is 

positive peer pressure. Many of the Former Junior Servant Leaders stated that they felt so 

free to be smart and so pressured to do their best in the environment. It does not seem that 

at present, the Servant Leader Scholars are feeling that level of safety. Adult to youth 

relations seem to be far stronger than peer-to-peer relations.  
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When they were asked to make a list of their three favorite things about Hamer-

Still Freedom Academy, their teachers, their classes, and their friends were the top three 

vote–getters, followed by Harambee and the mandatory athletics aspect of the school. 

Most of the comments related to the ways that they felt that the Facilitators connected 

with them. Many talked about the teachers‟ care and concern. With regard to the classes, 

Mathematics taught by Bro. Bradley was the most mentioned class. When SLSs were 

being more general, they mentioned better education and learning environment 

repeatedly. When asked to make recommendations to Hamer-Still Freedom Charter 

School, they overwhelmingly wanted there to be more organization, fewer restrictions 

from teachers, and less attitude and disrespect from peers. With regard to the organization 

issue, some of this may be connected to the space issue and the fact that during the first 

month of school, we were in one space, then we moved to a new space and next year we 

will need to adjust again.  

With the second and third most mentioned recommendation, they seem to be the 

flipside of what the favorites are. Servant Leader Scholars seem to like being able to 

connect with the Facilitators; however this connection is jeopardized when Facilitators 

seem strict or disciplinarian.  In addition, Servant Leader Scholars love their peers, but 

when peers are disrespectful that too is seen as a point of contention and an area for 

intervention. (Servant Leader Scholar Survey Results, June 2011)  
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Table 9. 

Servant Leader Scholars’ Survey Results – Social Capital 

 

 

Dr. Kuumba’s Feedback 

 

 

At the conclusion of my data collection, I re-interviewed the CEO and founder of 

Hamer-Still Freedom Charter School to get her perspective on the Catto Freedom Schools 

Way and the ways that it manifests in Hamer-Still Freedom Charter School. Dr. Kuumba 

is one of the architects of the Catto Freedom Schools Program and so her perspective on 

both institutions is unique. There had been three years between the time of the pilot study 

and this interview. I began by asking her, given what she knows now about Hamer-Still, 

what would she have told herself back then. She responded:  

I would‟ve told myself that moving from a community-

based model to a school-based model was going to require 

far more training than people received. So what does it 

mean to go from ten students in a classroom to 25 and 30 

people in a classroom?  [What does it mean to go from six 
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weeks to an entire school year.] What does it mean to go 

from a model where you‟re paying [teenagers] to a model 

where you are coercing people?  To really have people 

understand coming in from the Freedom School world that 

things were going to different… I would have warned 

myself about making assumptions about Freedom School 

people as staff, that the assumption that Freedom School 

staff would be more patient, more respectful, more 

consistent in practicing the Freedom School Way was not a 

appropriate assumption… And so I would‟ve told myself, 

you‟re going to have a lot of work to do with teacher 

development, and you really need to get busy. And that you 

may have more work than you would if you were starting 

from scratch because you‟re going to have people who 

think they know. So you‟re going to have people who are 

already, “I‟m already Freedom School. I know what‟s 

Freedom School‟s about.” …And the other thing I would 

tell myself is, too, that I need to be prepared, for the 

business of schooling and have a plan for expansion and for 

fundraising and development (Faith Kuumba, interview, 

May 25, 2011). 

In this response, Dr. Kuumba expresses the two sides to social capital. First, she 

discusses the way that the staff began as an eager group ready to take the Freedom 

Schools model to another level but when it varied so greatly from what the staff is used 

to, there were breakdowns that were unexpected. She also spoke of the way that even 

while attempting to fix what was out of order, she has encountered a sense of hubris that 

makes fixing the issue difficult. Portes (1998) warns of this dynamic in bonding social 

capital where the members, because they are so connected, have a difficult time when it 

is time for critique. Dr. Kuumba felt that the challenges with the Scholars would be 

worked out when the challenges with the staff members were resolved. She took some 

ownership in the state of the staff as well. She continued: 
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So I feel that, when I just think of the things that I have 

failed to do, I‟ve failed to build the kind of community in 

the upper school that I believe is important, or even that I 

know how to do… If I did not have the lower school, and I 

was in the upper school, it would be an entirely different 

space...The fact is that I‟m the least satisfied with [the 

upper school staff] and I‟ve given them the least time. So 

that is to say I‟m unhappy with how I‟ve developed them 

(Faith Kuumba, interview, May 25, 2011). 

In this realization, Dr. Kuumba is discussing the ways that she as the school‟s 

leader is responsible to be a link in the chain of mentorship to the adults just as she 

expects the adults to provide a link in the chain of mentorship for the children. She 

attested to the fact that that link must get stronger. Part of her solution for this particular 

issue was to hire a lead teacher for the upper school. The lower school has had the 

advantage of the first and second in command housed daily at the school as well as a lead 

teacher. Upper school has had a dean but has not had an instructional leader. In this she 

figures that this will bring about at least one other link in the chain of mentorship.  

When I asked about the big differences between the Catto Freedom Schools 

Program and Hamer-Still Freedom Charter School that Dr. Kuumba sees she said,  

In the Freedom School model, people rise very quickly. 

And perceive of themselves as authorities and experts very 

quickly. And then they have the opportunity to actually be 

in charge and responsible, you know, very early on. And in 

some cases it means that people don‟t get a chance to do a 

job for a significantly long time and get better at that… It‟s 

kind of like people who end up as principals who were 

never great teachers. And so there‟s a love for Freedom 

School and there‟s a sense of community. But the 

assumptions that people would come into school, Hamer-

Still School and bring a level of commitment and work 
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ethic that corresponds to being movement people, being 

Civil Rights people, being, you know, that this is not a job, 

but that this is this movement, that has not happened in the 

same ways that I expected it. …  And I know that there was 

that vision of possibly [having an extended training 

overnight similar to Catto Freedom Schools Program]. I 

think that the fact that that wasn‟t done … is a drawback. 

And the original vision was to even have young people 

participate in the training of these adults. And I‟m hoping 

that we will be able to grow to that model of having young 

people being able to lead parts of the staff trainings in the 

summer (Faith Kuumba, interview, May 25, 2011). 

Dr. Kuumba affirmed the need for the Hamer-Still Freedom Charter School to 

bolster its training and enculturation practices for the staff in the same ways that the Catto 

Freedom Schools Program begins their work together, and that is together but away. 

Rites of Separation are not the sole domain of youth. Dr. Kuumba acknowledged that the 

ways to get more of a buy into the culture and mission of the Hamer-Still Freedom 

Charter School is to engage practices that help people to assume their roles more fully in 

a safe environment.  Some of the similarities that she detects between Hamer-Still 

Freedom Charter School and the Catto Freedom Schools Program are: 

There are opportunities for young people to rise as leaders. 

…There is the connection made between social activism 

and education…There are opportunities, far too few 

though, particularly once we moved, for the high school 

students to work with elementary school children, or to 

develop the skills they need to do that. The emphasis on the 

history and culture of our people and there are some 

common protocols (Faith Kuumba, interview, May 25, 

2011). 

In this, Dr. Kuumba recognized that Hamer-Still Freedom Charter School is 

creating opportunities for Servant Leader Scholars to step up in activism even though the 
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opportunities to step up as mentors is limited. In the survey of Servant Leader Scholars, 

76 percent responded that they have had opportunities to serve other people at Hamer-

Still. Another 71 percent responded that they have an opportunity to speak up for issues 

that they care about.  Where she thinks that Hamer-Still is succeeding includes,  

The fact that you have young people who bring a 

seriousness to Libations, I just think that that‟s awesome. 

And I don‟t see that voluntarily happen anywhere else. I 

don‟t know anywhere else that really – in some of the other 

African-centered spaces where you really see young 

people, really stepping up and doing the kind of Libation 

that our children will do.  

I do like what I‟m seeing about our children becoming 

socially and politically engaged. And so that‟s really 

exciting to me to see young people, the number of young 

people who are volunteering and getting involved in 

Brother Ike‟s campaign
39

. That‟s really awesome to see the 

young people who are getting involved with Student Union. 

…I can‟t remember a Freedom Summer where you saw 

that kind of leadership with children that young, as young 

as ours are because you‟re talking about 10th graders now. 

…And now we have some 9th graders that have worked 

political campaigns that have gone to Washington to 

march. The fact that we have these young people who do 

see themselves, as intellectual warriors, as freedom 

fighters. And that is so awesome to me (Faith Kuumba, 

interview, May 25, 2011). 

I shared with Dr. Kuumba that the data revealed chain mentorship and learning 

about Black history and culture as the most salient themes. I asked her what she would 

add to that mix to define what the Freedom Schools Way is for these two entities.  

                                                           
39

 Brother Ike Vette took a leave of absence for two months to run for Philadelphia‟s council. He was not 

elected; however, he made a very strong showing for a first time candidate and he credits much of his 

success to the high school students who volunteered after school to assist with the campaign. These efforts 

were not organized by the school administration but the youth themselves decided to support an adult who 

had supported them.    
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So I would say loving and caring community is one… I‟ve 

heard young people say when I‟ve taken young people to 

talk about Hamer-Still. And they normally say that people 

really care about you and it feels like a sense of family. So I 

would say that that‟s true in both regards. I would say a 

cultural pride and consciousness that I see in both places, in 

Catto Freedom Schools and in Hamer-Still as a defining, a 

part of that defining four. I would say a belief in the 

importance of activism or purposeful living (Faith Kuumba, 

interview, May 25, 2011). 

Dr. Kuumba‟s parting thoughts for this interview were, 

I do feel like we‟re building. … I think that my standard for 

what this should be is high. And so it‟s not what I want it to 

be. … I think that we are not a bad school right now. We‟re 

not a great school. I think that we‟re okay and on some 

days we‟re good. But we have the opportunity to really be 

great, and I think we have a shot at it (Faith Kuumba, 

personal interview, May 25, 2011). 

 

Discussion 

 

As I mentioned previously, most Servant Leader Scholars do not have liberation 

and cultural connection as their top priorities when coming to the Hamer-Still. Safety 

and a caring environment are the top reasons that parents cite for wanting their children 

to be in Hamer-Still Freedom Charter School. Eventually, I began to realize that many of 

the young people see their Facilitators and have varying amounts of respect for them in a 

whole range of situations. However, they do not have anyone that is in their immediate 

vicinity that they see on a regular basis to whom they can aspire. In the past two years, 

Hamer-Still has been missing links in the chain. As indicated on their surveys, the young 

people feel that they can turn to the adults in the school for help, but one key element 
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that is missing from the Hamer-Still Freedom Charter School at present is the college 

student presence. In order for chain mentorship in the Catto Freedom Schools Program 

Way to work, there must be representation from every generation. At Hamer-Still, the 

generation of young adults who are in the transition from high school to full adulthood is 

missing. While the school does a strong job of providing history and cultural instruction 

and activity, in order for Hamer-Still to be the Catto Freedom Schools Program Way it 

must make room for that generation of young adults to come into the fold so as to 

provide another level of accessible mentorship.  

Dr. Kuumba agrees. In addition to working with the existing adult staff that is in 

place, she discussed the missing links in the chain mentorship link.   

 

And it could be that we need more people in the mix. So it 

could be that we need college students doing the 

afterschool tutoring. …So I don‟t like what we have right 

now. And I want to work toward having …  resources that 

we … need. We don‟t have what we need yet for the 

children to have a kind of academic support and for the 

teachers to have the kind of instructional support that they 

need (Faith Kuumba, interview, May 25, 2011). 

 

Addressing the age gap that exists at Hamer-Still Freedom Charter School may 

help to truly manifest the Catto Freedom Schools Program Way. 

As I mentioned earlier in this study, one of the hazards of engaging this study at 

this time is that Hamer-Still Freedom Charter School is still in the process of becoming. It 

does not yet have all of its classes yet, grades Kindergarten through twelve, but taking a 

look at it in this formative stage has helped us to recognize that we must come to terms 

with the differences between the out-of-school time program and the in-school program. 
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In unearthing these differences, we can now make more informed decisions about how 

best to bring about liberatory education in the Catto Freedom Schools Program Way at 

Hamer Still Freedom Charter School. 

 

 

Conclusion 

 

In this chapter, I explored the ways that the Catto Freedom Schools Program Way 

is being enacted at Hamer-Still Freedom Charter School.  I used various data sources 

including field notes from orientation, training, classroom observations, class 

assignments, interviews, and surveys to tell the story of what Hamer-Still Freedom 

Charter School is doing to cultivate Servant Leadership in its high school students of 

African descent. I found that the Catto Freedom Schools Program Way has elements that 

are easily translated, such as training, Harambee and lessons on African history and 

culture. Other elements were not as easy to translate, such as chain mentorship and 

Servant Leadership. I also saw where the ways that the Catto Freedom Schools Program 

builds its social capital and the way that Hamer-Still Freedom Charter Schools builds its 

social capital were also different. The dynamics of an out-of-school time program include 

having the time and space to provide more opportunities for youth to demonstrate their 

leadership in more consistent ways with creativity and innovation. Servant Leader 

Scholars were also monetarily compensated.  Within the school, much less of the time 

was spent when the youth were in positions of leadership and the compensation for their 

work in school was in their credits. Attempting to incorporate the Catto Freedom Schools 

Program Way in total in Hamer-Still Freedom Charter School is proving to be difficult, 
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particularly because of the requirements that are inherent in schools that are absent in the 

out-of-school time programs. Replicating the Catto Freedom Schools Program Way 

requires a level of finesse in balancing the requirements of schooling with the tenets of 

liberatory education (Shujaa, et al, 1994).  Thus far, Hamer-Still Freedom Charter School 

has had a strong start, but is in need of enhancements specifically in the realm of 

providing a more fully intergenerational component including college students and 

assisting youth in embracing tenets of Servant Leadership in a more organic way 

including meaningful service and deep scholarship (Imani, 2005). 
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CHAPTER 7 

CONCLUSIONS AND DISCUSSION 

THE CATTO FREEDOM SCHOOLS WAY AND THE HAMER-STILL FREEDOM CHARTER 

SCHOOL 

 

Introduction 

 

Entities that rose with the purpose of educating for liberation, also known as 

„freedom schools,‟ have sprung to life at critical historical moments to interrupt the 

dominant discourse that presupposes Black ignorance, lawlessness, treachery, and 

xenophobia. Most of these schools did this by utilizing “unschooled” instructors, or 

people who had not been formally trained to teach in community-based settings as they 

have in many generations before. During enslavement, freedom schools were 

clandestinely developed as a way of teaching enslaved people how to read and count 

(Watkins, 2001; Williams, 2005).  It was apparent that the more education that a person 

amassed, the less likely it was that a person would accept enslavement both physically 

and mentally. In the Reconstruction, Back to Africa, Civil Rights, and Black Power eras, 

these schools rose again to provide alternate education that would both educate Black 

people to be successful in the world as it was and to be a part of righting injustice and 

making liberated space for all people (Jamal, 2002; Payne, 1995; Shakur, 2001).  

In the 1990s, Freedom Schools rose again. This time it was for the purpose of 

helping the least physically fettered generation of African descendant people in the 

western hemisphere to refute the common belief in Black mediocrity and to embrace 
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tenets of Black excellence. Black college students and Black high school students were 

recruited to provide instruction and encouragement to Black elementary school students 

in a summer program that was meant to catalyze all of the students at each level toward 

educationally sophisticated, liberatory mindsets. It is with the high school component that 

this study primarily concerned itself.  

This study was one of the latest attempts to answer the question that has plagued 

people of African descent for centuries. How do I get educated for freedom and 

excellence in this time?  Contrarily to what many opponents of ethnic studies programs 

might think, these alternative educational programs were not for purposes of denigrating 

the government or fomenting resentment toward others. There have been many responses 

to that question over the generations, and identifying with one‟s own ethnic group and 

working communally has functioned to be a net positive not only for the groups 

themselves but for society at large. Efforts of this nature brought about the first public 

school system in the country, which has extended far beyond its origins in the south 

during Reconstruction (Williams, 2005; Watkins, 2001; Payne, 2003; Shujaa, et al., 

1994). Another one of those ways that education from a cultural perspective has 

benefitted that society as a whole in recent times is the Catto Freedom Schools Program.  

The research questions for this study were: 

1. What is the Catto Freedom Schools Way of cultivating Servant Leadership in 

young people of African descent?   

a. What are the features that were most useful? 

b. What are the features that were least useful? 
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2. Is the Hamer-Still Freedom Charter School functioning in the Catto Freedom 

Schools Program Way? If so, how?  If not, why not? 

The first question was investigated through interviews with former Junior Servant 

Leaders who are now adults. It was supported by a pilot study that I had done in 2008 

that delineated the history and philosophy undergirding the program. The second question 

was considered through participant observation research that I did at Hamer-Still 

Freedom Charter School, a school that grew out of the Catto Freedom Schools Program.  

Other sources of this data included surveys from the Servant Leader Scholars and 

interviews with staff and administration of Hamer-Still Freedom Charter School. This 

study was designed to explore what happened when an out-of-school entity, the Catto 

Freedom Schools Program, catalyzed a charter school entity, Hamer-Still Freedom 

Charter School, the first public, K-12 Freedom School in the country. This study explores 

those elements and traditions that were translated from the summer program to the school 

year curriculum. It also sought to answer the question, what are those opportunities and 

challenges that are inherent in a shift of this nature?  Specifically, how can an institution 

transfer traditions that are common in a community of choice to one that is compulsory 

and how did the staff and students of Hamer-Still Freedom Charter School deal with it 

during its first two years of operation.  

 

Study Summary 

 

The purpose of this study was twofold. It reviews the past experiences with the 

Catto Freedom Schools Program model and suggests directions for the Hamer-Still 



 

282 

 

Freedom Charter School in the future.  It was my aim to critically reflect on those things 

that had worked well within Catto Freedom Schools Program to promote socially 

conscious servant leadership and also to see what had hindered it. This information was 

then utilized in the creation of acculturation practices in Hamer-Still Freedom Charter 

School.  

I began by exploring the long history of freedom schools in the United States. I 

found that the Freedom Schools from the 1600s to the present were varied and apropos to 

the time in which they rose. It became clear that schooling for liberation is an old 

concept, one born of restrictive conditions in various eras (Garvey, 1923; Jamal, 2001; 

Shakur, 1987; Watkins, 2001; Williams, 2005). I also found that the ways in which 

people of African descent educate themselves is a part of a much longer history of 

education. including retentions from pre-colonial Africa (Hilliard, 1997; Rodney, 1982), 

and a way of enhancing the overall American landscape by making universal schooling 

possible (Watkins, 2001).   

I discussed the context for today‟s Freedom Schools Movement and the civil 

rights struggle of this generation, which is obtaining quality education for every child. I 

reviewed the immediate history of the emergence of the Catto Freedom Schools Program. 

I utilized the interviews that I had gathered during a pilot study that I had conducted in 

order to construct a history of the Catto Freedom Schools Program in modern times. This 

information was gathered from the administrators and architects of the program. I paid 

particular attention to the program‟s early challenges, program curriculum structure and 

the Catto Freedom Schools Program Curriculum. I also discussed the seeds of the Hamer-

Still Freedom Charter School, which is born of the deep desire of the students and their 
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parents of the Catto Freedom Schools Program to have a school with those values in 

place (Field Notes, 2008).  

 

Theoretical Considerations 

 

In Chapter 2, I outlined African-centered worldview, social capital theory, and 

critical race theory in education as the theoretical basis that guided my data analysis. This 

theory of change has elements of African-centered worldview, which calls for the 

remembrance and resurrection of African history, values, and customs. This history 

includes classical African civilizations of antiquity in north, east, and central Africa as 

well as medieval cosmopolitan nations of West Africa and beyond.   It also includes 

European imperialism, colonialism, and enslavement of African people from the 

viewpoint of African people. African-centered worldview places the African person in 

the center of her/his experience to consider the world. This stance has both surface 

elements such as clothing, music, food, and aesthetics and it has deep elements such as 

epistemology (ways of knowing), etiology (theories of origins), cosmology (relationship 

to the universe), and ontology (nature of being) (Asante, 1987; Myers, 1988; Akoto, 

1994). 

In this study, African-centered worldview is evident in the transcripts of the 

former Junior Servant Leaders who regularly cited the ways that they were becoming 

more knowledgeable about African history and mores through the Catto Freedom 

Schools Program.  The definition of the Catto Freedom Schools Program Way as the 

combination of chain mentorship and learning about Black history and culture is aligned 
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with African-centered worldview as well. It is evident in the way that chain mentorship 

as a strategy of ongoing educational development rose to the top as one of the most 

salient features of the Catto Freedom Schools Program Way. For millennia in Africa, the 

age-grade system has given purpose and responsibilities to each age grade in order to see 

the functions of the society continue (Jalata, 2010, Otite, 1972). It seems that in the Catto 

Freedom Schools Program, a similar construction has emerged to fit this place and time. 

In the Catto Freedom Schools Program, the construction of having all of the youth groups 

(elementary, secondary, college) with adults and elders working in unison to bring about 

education for liberation is reminiscent of African societies who have groomed their 

societies in these ways for millennia. This orientation is opposed to but not opposite 

white supremacy. Whereas systems of white supremacy have functioned to oppress 

peoples of color, an African-centered worldview pointedly desires to be of assistance to 

reformulate humankind in a just and appropriate way. Those who oppose ethnic studies 

should not fear so-called “reverse racism” because vengeance is not the goal. Instead, the 

aim is to humanize the world and to make it a more just environment for all of its 

inhabitants (Asante, 1987; Fu Kiau, 2007; Hilliard, 1997; Karenga, 1966, 1990; Nobles, 

1976; Norment, 2001; Shujaa, 1994).  

This study also includes an exploration of the ways that social capital operates in 

the Catto Freedom Schools Program and Hamer-Still Freedom Charter School. Social 

capital theory posits that there is value in the creation of solid relationships in order to 

meet the needs of the group. While there is overlap between the communalism that is a 

part of African-centered worldview and social capital, bringing social capital to bear on 

this study helps us to understand some of the hazards that are a part of collective 
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relationships. In social capital theory, there is a bias toward an understanding of 

relationships as good, but it is also understood that excessive social capital can result in 

exclusion and hubris. It can also result in a level of preferential treatment that may not be 

good for the organization (Portes, 1998).  In some instances in the Catto Freedom 

Schools Program, this hubris and preferential treatment based on these close ties became 

an issue that threatened the wellbeing of individuals, classrooms, and sites.  

Understanding the hazards that are inherent in highly socially capitalized spaces is 

important for the continuation of the Catto Freedom Schools Program as well as the 

Hamer Still Freedom Charter School.  

Finally, critical race theory in education was instructive in understanding the need 

and motivation for a program and school of this type. Critical race theory in education 

recognizes that racism is status quo in the United States. While many people like to align 

liberal policies to the benefit of people of color, the strategies that favor long incremental 

change are not beneficial to people of color. Even though the civil rights victories of the 

1950s and 1960s have been sold as a net benefit for people of color, they actually resulted 

in far more gains for white people. Within this theoretical framework, in order for white 

people to act, their interest must converge with the interests of people of color. And 

people of color must tell their own stories, both nonfiction and allegorical, regularly and 

with scholarly rigor (Bell, 1987; Ladson-Billings & Tate, 1995). Critical race theory in 

education is also particularly helpful in understanding how a program that showed gains 

in the education of youth of color could be villainized and disbanded in Arizona.   

Given the statistical realities of the teacher population, Black children that are in 

the Scholar age range are not likely to experience having a majority of Black teachers and 
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some may never experience having a Black male teacher at all (Bush, 2004, Ladson-

Billings, 1994, 1998; Lamotey, 1994; Shujaa, 1994). The Catto Freedom Schools 

Program has also utilized works written for and about Black and Brown people that also 

exposed the Scholars and Servant Leaders to stories to which they have had limited and 

sometimes no exposure in the past. And while there is reverence for the sacrifices that 

elders and ancestors made on the battlefields of Reconstruction, Civil Rights, and the 

Black Power Movements, there are no illusions that these movements have been enough 

to force fundamental change for the masses of Black and Brown people. The work of 

liberation is still very relevant. Studying the reality of the history of Black people with its 

triumphs, defeats, and ongoing developments is crucial in sustaining liberatory relevance 

in this time. Discussions of these types are not meant to stoke resentments but rather to 

give youth of color the ability to define for themselves what their ongoing challenges 

genuinely are, and in so doing, create solutions for the root problems rather than remedies 

for the immediate situation.  

 

Methods 

 

In Chapter 3, I detailed my methods of completing this study.   I discussed my 

positionality as both an insider who has worked with the modern Freedom Schools for 

over a decade and an outsider who has aged out of certain arenas. I further discussed how 

phenomenological interviews of the former Junior Servant Leaders and the staff and 

administration at Hamer-Still, participant observation, and surveying (Cresswell, 2007, 

2008) of the Servant Leader Scholars of Hamer-Still were my chief methods of data 
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collection. I further discussed the ways that these methods fit my research questions and 

positionality. I described the study participants spanning in age from 14–60. I briefly 

described the sites, the Catto Freedom Schools Program and Hamer-Still Freedom 

Charter School. I delineated my procedures of data collection and my strategy of data 

analysis including my coding strategies with the use of ATLAS.ti.  

 

Limitations and Opportunities 

 

Some limitations to this study include the nature of the relationship between the 

Catto Freedom Schools Program and Hamer-Still Freedom Charter School. Because it is 

unique, it may preclude some of the findings from being helpful to others.  Researcher 

bias is also a concern.  There is a tremendous store of social capital that has already been 

built among the participants in this study. I know the founders and have helped to build 

both of the entities. The majority of my professional life has been spent in this pursuit of 

modern-day, justice-influenced, culturally centered, liberatory education. I am not neutral 

about the topic. What I have striven to do, however, is to make space for disconfirming 

evidence and use the data to directly inform the claims that I made. In my interactions 

with young people over this time, I have noticed that they do not have a problem with 

being honest about their thoughts and feelings. In my analysis, I have attempted to honor 

their voices and represent what they have said in the ways that they have said it. I have 

asked about the parts that are difficult, confusing, and those that which they reject. I 

problematized assumptions of Freedom Schools being a force for good that I bring into 

the situation. I also asked colleagues to weigh in about the claims that I have made.  



 

288 

 

Another limitation is that this study is taking place when Hamer-Still Freedom 

Charter School is still in the process of becoming what it intends to be. Much of what 

occurred in these first two years, whether it is considered positive or negative, can be 

attributed to the fact that this is a new endeavor for nearly all of the participants. I 

understand that this study‟s usefulness is finite; however, this study provides a baseline 

that makes room for a longitudinal study on the school and its students in four, eight, and 

twelve years. Also, studying the ways that the Scholars are experiencing Hamer-Still and 

the Freedom Schools Way would also be instructive, especially for those who will have 

attended both the lower school and the upper school.  

Opportunities that lie in these limitations include the ability to inform one of the 

processes that a program becomes a school.  In this age where more people are getting 

into the school management and charter school creation business, this study helps to 

inform some about the pitfalls and opportunities that are bound to occur in a program of 

this type. This study establishes a framework for further study of the Catto Freedom 

Schools and Hamer-Still Freedom Charter School. In future studies of the Catto Freedom 

Schools Program, seeking out another more randomized sample of former Junior Servant 

Leaders might be further revealing as well. 

 

Pilot Study 

 

In Chapter 4, I included the results of a pilot study that I conducted in 2008. In it, 

I interviewed the administrators and architects of the Catto Freedom Schools Program. 

From this study, I ascertained the initial impetus and ongoing motivation for the Catto 
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Freedom Schools Program. While the current study is about the Catto Freedom Schools 

Way from the perspective of those who were participants in the program, this pilot study 

helped me to understand the intentions of the program from its creators‟ perspectives and 

thereby create a gauge by which the lived experiences of the program participants could 

be compared and contrasted to its original intentions. This study was also tremendously 

helpful in constructing the original former Junior Servant Leader survey, which became 

the entree into the study. In this study, I first began to see the collision between liberalism 

and critical race theory in education. According to the administrators of the program, who 

were white and liberal, their goal was to provide opportunities for Black youth learn 

civics and participate in a citizenship program that began in the 15
th

 century. The 

African-centered architects of the program had different goals. They wanted to provide 

the participants with a perspective that helped them to imagine themselves anew. The 

program participants were not on the margins of American society but at the center of a 

long view of history of educational innovators and liberators since time immemorial.  It is 

during this study that I recognized that programs of education and what is considered to 

be a “good education” varied widely.  

 

Results 

 

In Chapter 5, I shared the results of the phenomenological interviews with the 

former Junior Servant Leaders. This chapter is the exploration of the first research 

question that asks to define the Catto Freedom Schools Way. After the focus groups and 

interviews of the former Junior Servant Leaders, a strong set of codes emerged as the 
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most salient. These were examined and streamlined into two constructs, chain mentorship 

and learning about Black history and culture. Chain mentorship is comprised of looking 

up and stepping up. Looking up refers to a young person having someone that is just 

older than them to whom they can look for guidance and support. Stepping up is being 

expected to provide that guidance and support for someone who is just younger than you. 

Learning about Black history and culture consists of reading and writing and values and 

customs. Reading and writing about African history and culture is primary in the Catto 

Freedom Schools Program. The Pathways Curriculum is predicated on reading and 

writing both with words and numbers. In the Catto Freedom Schools Program, there is a 

push to help children to master reading and writing and to do so in service of their 

community.  Learning about customs and ways of carrying out African culture is crucial 

to the Catto Freedom Schools Program Way. Included in this are referring to one another 

in familial titles (Mama, Baba, Sister, Brother), libations, Harambee, and the Maafa 

Experience.  In this chapter, I selected quotations that were representative of these 

constructs and shared them with other details to create a cohesive story that revealed the 

Catto Freedom Schools Way.  

In Chapter 6, I explained the implementation of the Catto Freedom Schools 

Program Way at Hamer-Still Freedom Charter School. I described the sites, including the 

lower school in Frankford and the upper school in Olney. I described the Orientation and 

Training that takes place before upper school students come to school. I talked about 

what a day in the life at Hamer-Still was like, including detailed descriptions of classes 

based on my observations and fieldnotes. I discussed the Servant Leadership class in 

particular and the opportunities and challenges that are in it. I utilized the classroom 
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assignments and the field notes from these areas to articulate this. I shared the results of a 

survey that I distributed to the Servant Leader Scholars at the end of the school year. I 

also utilized the feedback of the staff and CEO to discuss the ways that Hamer-Still is 

displaying the Catto Freedom Schools Way and is not yet succeeding, as well as 

suggestions for strengthening.  

I found that Hamer-Still Freedom Charter School is doing a strong job of 

communicating African history and culture to the Servant Leader Scholars across the 

curriculum. African content is being infused into many classes seamlessly and the 

Servant Leader Scholars report that they have learned a lot about African history and 

culture. The staff of Hamer-Still Freedom Charter School is also seen as being adults to 

whom the Servant Leader Scholars can go for advice in multiple arenas. However, unlike 

in the Catto Freedom School Program, the college age group is missing. In addition, 

opportunities for Servant Leader Scholars to provide mentorship for children are limited.  

Lastly, the culture of positive peer pressure and overwhelming positive regard that the 

Junior Servant Leaders report as being part of the Catto Freedom Schools Way seems to 

be unevenly felt at Hamer-Still Freedom Charter School at present.  

  While there is a fertile ground to explore what is happening for the elementary 

school Scholars and the college students in Catto Freedom Schools Program, the present 

study is focused on the experiences of the high school students. In so doing, the goal was 

to think about ways that Hamer-Still Freedom Charter School‟s upper school can be as 

effective as possible in cultivating socially conscious Servant Leader Scholars. This will 

also have ramifications for education on the lower school level as well. It is my hope that 



 

292 

 

that this is but one of many studies that looks at the Catto Freedom Schools Program 

practices and work toward further cultivating and institutionalizing them. 

 

Significance of the Study 

 

This study is significant because it documents a moment in time when an out-of-

school program organized and created a compulsory school based on liberatory 

principles. I employed African worldview, social capital theory, and critical race theory 

in education in its examination. As the data indicate, the Catto Freedom Schools Program 

Way is to utilize chain mentorship and learning about Black history and culture as its 

primary drives toward a holistic education for Black children and adults. Entailed in this 

is a deep understanding of the nature of relationships and the need for people to be able to 

look up to people who are doing what you want to eventually do and to step up in service 

to others when it is their turn. The Servant Leaders look up to their mentors who in many 

cases are only a few years their senior. Once they have looked up, they are encouraged to 

step up and to provide that level of mentorship for someone who is just younger than 

them. This process, known as chain mentorship (Andrews, 2001; Olson, 2008; Welty, 

2000), envisions everyone as a link in a chain that is designed to enhance the learning 

experience and build pathways to a stronger future (Catto Freedom Schools Program 

Manual, 2007).  

We are living in an age when charter schools and restructured schools are being 

given opportunities to redesign schools (Hernandez, 2001; Goldstein, 2010; Canada, 

2010; National Alliance for Public Charter Schools, 2011). Having a glimpse at this 
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groundwork could be useful for new and redesigned schools. What the Catto Freedom 

Schools Program Way offers to the discourse on school improvement is a possible 

avenue when considering interventions. Oftentimes the adults, the teachers, and the 

parents get into disputes about who is more to blame when children fail in school. If 

schools, especially those that have vulnerable populations of color, were cultivated to be 

places where everyone has an opportunity to look up and to step up, and the youth have 

an opportunity to grasp history in an authentic way, that speaks to who they are as a 

person of color, youth may be able to be a part of the solution to much of what ails 

schools that serve them. Oftentimes youth are considered to be the recipients of services 

and require the need for intervention. However, in this model, youth are considered assets 

in the assistance of younger youth. 

This orientation to education is not a cause for alarm nor legislation. It does not 

call for the overthrow of the government but the enhancement of it. It does not stoke 

flames of interethnic resentment but teaches us the error of ethnically based systems of 

oppression. Learning about Black history and culture is a crucial solution to a 

longstanding problem as regards Blacks in education. Utilizing one‟s culture to grow and 

learn is not equivalent to degrading others because of their culture.  If history is any 

indication, when Black people have made their culture and struggle a priority in America 

many people experienced the positive ripple effects. Culturally centered education has a 

place in the landscape of school reform. With continued study, its effects can be truly 

maximized and more widely understood rather than stymied and outlawed. 
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APPENDIX A 

  

Cultivating Servant Leadership in High School Students of African Descent 

The Freedom Schools Way 
 

(Former Junior Servant Leader Survey that was placed on Survey Monkey.com. This was 

the way that I gained access to most of my interview participants.) 

 
Thank you so much for taking this survey. All responses will be kept completely confidential. Yo

u are not required 

to share your name or contact information unless you would like to be considered as an interview 

or focus group participant.  

If you have any questions or concerns about this survey, please contact Sis. Kelli Sparrow Micke

ns at   

Kelli.Mickens@temple.edu.   

 

1. How did you find out about Catto 

Freedom Schools Program (CFSP) 

originally?  

 Parent   

 Classmate or Friend   

 Other School Staff   

 Teacher   

 CFSP Staff   

 Other (please specify)   

 

2. What made you decide to become a part 

of CFSP originally (please check all that 

apply)  

   

 Positive Peer Pressure (your friends w

ere there)   

 You earned money   

 It was fun   

 You wanted to impact the community   

 It helped you become a better commun

ity member   

 You got education in Black History   

 You were exposed to new things   

 You earned academic credit   

 It helped you become a better student   

 Other (please specify)   

  

3. How many jobs had you had before you 

were a JSL with CFSP? If none, please 

choose 0.  

 

4. Date that you began with Catto Freedom 

Schools Program as a Junior Servant Leader  

 Summer 1999   

 Fall 1999   

 Summer 2000   

 Fall 2000   

 Summer 2001   

 Fall 2001   

 Summer 2002   

 Fall 2002   

 Summer 2003   

 Fall 2003   

 Summer 2004   

 Fall 2004   

 Summer 2005   

 Fall 2005   

 Summer 2006   

 Fall 2006   

 Summer 2007   

 Fall 2007   

 Summer 2008   

 Fall 2008   

 

 

5. Date you stopped being a Junior Servant 

Leader (due to graduation or choice)  

 Summer 1999   

 Fall 1999   

 Summer 2000   

 Fall 2000   

 Summer 2001   

 Fall 2001   

 Summer 2002   

 Fall 2002   

 Summer 2003   
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 Fall 2003   

 Summer 2004   

 Fall 2004   

 Summer 2005   

 Fall 2005   

 Summer 2006   

 Fall 2006   

 Summer 2007   

 Fall 2007   

 Summer 2008   

 Fall 2008   

 

6. How many seasons were you involved? 

Count summer as one season and year  

round as another. So for instance, if you 

served during one summer and one year  

round, your answer would be 2.  

0   

1   

2   

3   

4   

5  

6 

7 

8 

9 

10 or more   

 

7. Please indicate the site(s) of Catto 

Freedom Schools Program where you 

worked.  

 

8. Name your Academic Advisor(s).  

   

9. Name your Site Coordinator(s).  

   

10. Before CFSP, where did you see 

yourself working as an adult?  

 

 Education or related field   

 Social Work or related field   

 Business  

 Computer Science and Technology   

 Medicine or related field   

 Government (local, state, federal)   

 Armed Forces   

 Natural Sciences   

 Visual Arts   

 Performing Arts   

 Athletics   

 Other (please specify)  

 

11. What industry do you work in now? If 

you are still in college indicate where you 

are majoring.  

 

12. Do you think your involvement with 

CFSP influenced your choices?  

 Yes 

 No 

 

13. Gender  

 Male   

 Female   

 

14. What is your date of birth?  

 

Date of Birth  

MM/DD/YYYY  

 

 All of the following questions were Likert 

Scale questions. 

 

This section is designed to see how your exp

erience with CFSP was. Please be very hone

st about your  

opinions even if they are not favorable.   

 

15. On a scale of 1  5, 5 being Great and 1 

being Terrible, how would you rate your  

experience with training for Catto Freedom 

Schools Program?  

5 = Great  4 = Mostly Good  3 = 

OK  Mostly Bad  2 = Terrible  1 = 

N/A  

 

 Teambuilding  

 Sustaining the Soul That   

 Serves  

 Middle Passage Experience  

 Dr. Carr's Lessons  

 Other Lessons  

 Having Curriculum Modeled   

 to by the Trainer  

 Modeling back to the Group  

Comments?  

 

16. On a scale of Great to Terrible, how 

would you rate your on site experience?  
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Great  Mostly Good  OK  Mostly Bad 

 Terrible  N/A  

 

 In the classroom with the  

Servant Leader Intern (College Studen

t) and Scholars (Elementary &   

 Middle School Students)  

 In the classroom with Academic Advis

or and fellow JSLs  

 During afternoon activities  

 On Trips  

 During Parent Meetings  

Comments?   

 

17. Please read each statement carefully and 

indicate how strongly you agree or disagree 

with them. If you have no opinion, choose 

No Opinion Either Way.  

Strongly Agree, Agree, 

No Opinion Either Way, Disagree, 

Strongly Disagree  

 

 Before I went to CFSP, I was intereste

d in teaching.  

 Before I went to CFSP, I was a motiva

ted student  

 CFSP helped me to become a better te

acher of younger children  

 While in CFSP, I began to think about 

what I wanted to do as a career.  

 I do not think that CFSP has changed 

me much  

 Before I went to CFSP I liked teaching

 younger children a lot  

 Before I went to CFSP, I was a not a m

otivated student  

 Before I went to CFSP I did not care a

bout my community  

 Before I went to CFSP I did not care to

 teach younger children  

 Before I went to CFSP I cared about m

y community  

 

18. Give advice to the teachers of new 

Freshman Servant Leaders at Hamer-Still 

Freedom Charter School. What do you 

suggest that they ensure that they do to 

maximize the young person's experience?  

 

19. What role(s) did you occupy? (Check all 

that apply)  

 Junior Servant Leader   

 Fannie Lou Hamer Trainer   

 Servant Leader Intern   

 William Still Trainer   

 Site Coordinator   

 Site Director   

 Project Director   

 Executive Director   

 Other Site Staff  

 

You do not have to complete this part of the 

survey. If you would like to remain anonym

ous, you can go 

to the bottom of the page and press end.  

 

 However, if you are interested in being 

considered for a focus group or a one-on-

one interview, please share your contact 

information below. This information will be 

kept completely confidential.  

 

Interview and Focus Group Participants  

Name:  

Address:  

Address 2:  

City/Town:  

State:  

ZIP/Postal Code:  

Email Address:  

Phone Number:  

Scholar   

  

21. Please provide any other names and 

email addresses of Junior Servant Leaders  

who you think would appreciate this survey. 

Please note, the respondents do not have  

to have had a good experience with CFSP. If 

you have more names and information,  

please send to Kelli.Mickens@temple.edu.  

Name  

Email  

Telephone Number  

Name  

Email  

Telephone Number  

Name  

Email  

Telephone Number
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APPENDIX B 

Interview Protocol for Former JSLs 

Demographics: 

1. Name 

2. Date of Birth 

3. Where were you born and raised? 

4. Gender 

5. Race 

6. Other Notes 

Information Regarding Time As a JSL: 

7. What month and year did you become a Junior Servant Leader? 

8. What month and year was your last as a Junior Servant Leader? 

9. Had you been a Scholar? If so, when? 

10. Did you go on to fulfill any other role in Catto Freedom Schools Program? 

11. If Catto Freedom Schools Program was not your first job, what did you do 

before? 

12. How did you first hear about Freedom Schools in [Philadelphia]?  

13. What were the factors that made you want to work with Catto Freedom Schools 

Program? 

14. Describe a day in the life of a JSL when you served 

15. How would you describe the Catto Freedom Schools Program during the time that 

you participated? 

16. What was your understanding of the program‟s goal? 

17. What was your understanding as to what the program was attempting to gain 

freedom from or freedom to?  

18. What was your specific goal in it?  

19. Other Notes 

Thoughts and Feelings Toward Time As a JSL: 

20. Please describe your educational experience in [Philadelphia] at the time just prior 

to your involvement with Catto Freedom Schools Program. 

21. Did you detect a difference in yourself after your first season with Catto Freedom 

Schools Program?   

How about your 2
nd

, 3
rd

 or 4
th

? 

22. Please talk to us about what helped to particularly define your first contact with 

Catto Freedom Schools Program. Why and How? 

23. What were some memorable events that you recall from that time? 

24. What do you think were the best aspects of your experience? 

25. What do you think were the worst aspects of your experience? 

26. Other Notes 

Others Observed: 

27. Talk about some fellow Junior (Servant) Leaders that you remember?  What made 

them memorable? 

28. What are you doing now? 
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29. Did you see a difference between you and the other people that you hung out with 

that were not in Catto Freedom Schools Program?  If so, what? 

30. Other Notes 

Program Influence 

31. Are you involved in community based or justice oriented activities? 

32. Did you go to or are you going to college presently? 

33. What are you doing now? 

34. Did your goals change along the way?  If so, why? 

35. Do you think that the Catto Freedom Schools Program Junior Servant Leader 

Program has influenced you in your pursuits? 

36. If so, how? 

37. Given the gift of hindsight, what do you think the Catto Freedom Schools 

Program Junior Servant Leader Program has meant to your life? 

38. On a scale of one to five, five being the most happy and one being not happy at 

all, rate how happy you are with the life that you having now.  

39. For 4-5 – To what do you attribute this happiness? Or 1-3 What would make you 

happier? 

40. Would you say that you have created a life that you crafted or do you think you 

followed a formula from someone else? 

41. Please elaborate. 

42. Pretend you are talking with the adults that teach the Freshman Servant Leaders 

of SFACS. What do you suggest that they definitely do and definitely avoid doing 

in order to produce a strong set of FSLs? 

43. Is there anything else that you think is important to consider when studying the 

CFSJSLP? 

44. Other Notes 
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APPENDIX  C 

PROTOCOL FOR PILOT STUDY OF CATTO FREEDOM SCHOOLS PROGRAM IN 2008 

 Please tell us what you did prior to the Catto Freedom Schools Program 

 From your vantage point, please describe the state of the [Philadelphia] 

educational system in [Philadelphia] 1998 and 1999 

 How did you first hear about Freedom Schools in [Philadelphia]?  

 When did you first begin to participate? 

 How did it work in the first year that you participated? 

 From your recollection, what motivated the creation of the Junior Servant Leader 

program 

 How was it conceived?  Who were the key players (agencies, systems and 

individuals) that created it? 

 What were the factors that made you want to work with Catto Freedom Schools 

Program? 

 What was/is your role in Catto Freedom Schools Program? 

 Please describe what someone in that position/those positions actually does 

 Describe a day in the life of that person 

 How would you define the Freedom Schools that rose in the mid 1990s? 

 What was your understanding of the program‟s goal? 

 What was your understanding as to what the program was attempting to gain 

freedom from or freedom to? 

 What was your specific goal in it? 

 Who were the Junior Leaders? 

 What was the response of the public to the CFSJSLP? 

 In your observation, what were the methods employed to bring this about? 

 Did you feel there was a connection to Children Achieving? If so, how?   

 Were there early supporters?  If so, who? 

 Was there opposition?  If so who? 

 Who were the key players (agencies, systems and individuals) that created it? 

 Tell us about the opportunities and challenges of working with sites that were not 

African American 

 Talk to us about Children‟s Defense Fund Freedom Schools Program‟s 

involvement? 

 Did you participate beyond your first summer? 

 If so, how? 

 If not, what did you do instead? 

 Do you think that this activity was in any way colored by what you had 

experienced in Catto Freedom Schools Program? 

 Please talk to us about any people that you remember that first year that helped to 

particularly define that moment?  Why and How? 

 What were some defining events that you recall from that time? 

 What do you think were the best and worst aspects of your first summer? 
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 Why was the name changed from Junior Leaders to Junior Servant Leaders?  

 Do you think that the Catto Freedom Schools Program Junior Servant Leader 

Program has been successful in its pursuits? 

 If so, how? 

 If not why? 

 History places this as being a part of the standards movement in education. Talk 

to us about how you saw Catto Freedom Schools Program within that. Was there 

harmony, discord or some combination? 

 If you had it to do over again, is there anything that you would change? 

 If so, what? 

 Given the gift of hindsight, what do you think involvement in the Catto Freedom 

Schools Program Junior Servant Leader Program has done for you? 

 Given the gift of hindsight, what do you think involvement in the Catto Freedom 

Schools Program Junior Servant Leader Program has accomplished as a whole? 

 What would you say to those that are in the CFSJSLP now? 

 What has it done for you? 

 What are you doing now? 

 Do you think the CFSJSLP had any impact on you being where you are now? 

 Did it change?  If so, why? 

 Do you think the CFSJSLP had any impact on you being where you are now? 

 Is there anything else that you think is important to consider when studying the 

CFSJSLP in this time period?
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APPENDIX D 

CODE TAXONOMY VERSION 1 

This version was developed from my field notes during the interviews of the former Junior 

Servant Leaders prior to reviewing the transcripts.  

 

 

DEMOGRAPHICS 

Age  

Gender  

Positive Educational Experiences  

Negative Educational Experiences  

Experience with Catto Freedom Schools 

Program  

No Experience with Catto Freedom Schools 

Program  

Lack of Cultural Emphasis in Public School  

 

THEORETICALLY CONNECTED 

CODES 

Critical Race Theory in Education  

The Permanence of Racism  

 

Black Stories Must be Told  

Interest Convergence  

Whiteness as Property  

European Hegemony  

Radical Action (Bell, Ladson-

Billings & Tate) 

 

Social Capital Theory 

Cultivating social capital  

 Relationships  

Bonding Within Catto Freedom 

Schools Program Sites  

Bridging Between Sites  

Bridging Outside of the Catto 

Freedom Schools Program Network  

 

African Worldview -  

 Communalism  

 Spirituality  

Diunital  

Xenophiliac  

 

EMERGENT THEMES 

Trainers 

 Being One  

Learning from Them  

Challenge Myself  

IMPORTANT FOR THE SUCCESS OF 

CATTO FREEDOM SCHOOLS 

PROGRAM 

Familial Atmosphere  

Responsibility  

 A lot of work  

 Stepping Up  

Intergenerational Leadership  

Adults training their replacements  

Chain Mentorship  

Having Accessible Role Models  

Elder to Youth : Youth to Elder  

Youth seen as an asset in 

teaching/secret weapon Genuineness  

Teamwork  

Black History  

Larger Context  

Black Culture  

Freedom Schooling  

Nguzo Nane -  Respect, Unity, Self 

Determination, Collective Work & 

Responsibility, Cooperative 

Economics, Purpose, Creativity, 

Faith  

Dr. Freeman‟s speaking -  Current events 

linked to ancestral memory 

Medu Medjat/Book Talk 

 3 Laws of Intellectual Work -   

Be Present  

  Read and Write  

Speak to After (Mahet)  

Academic Advisors  

Debrief  

Curriculum  

Persistence   

Catto Freedom Schools Program Difference    

Positive peer pressure  

Emotional Safety  

Training -  of or related to Catto Freedom 

Schools Program or SFA Training 

Middle Passage Experiential 

Enslavement Simulation 

Underground Railroad 

Teambuilding Experience 
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Harambee  

Initial Reluctance -  people finding 

it off-putting at first 

Eventual Love -  people eventually 

embracing it as one of the key 

aspects of the program 

Travel -  travel as a part of the Catto 

Freedom Schools Program & SFA 

experience 

Life beyond Philly -  having a 

greater vision of what life is like 

outside of Philadelphia 

Black children : Black teachers : Black 

Leaders -  the faithfulness to Black teachers 

and school leaders for Black children 

Education 

Education in other fields  

 

 

CHALLENGES TO THE SUCCESS OF 

Catto Freedom Schools Program 

Poor Transitioning 

People at the “top” [of CISP] having 

agendas that are not in line with the mission 

Students that came in with Low Academic 

Skills struggled a lot 

Academic Discouragement from family, 

friends and elsewhere besides Catto 

Freedom Schools Program 

Inconsistency in Expectations 

Not making space for the challenges that 

face youth outside of Catto Freedom 

Schools Program 

IMPLICATIONS FOR SFACS 

What does it mean go from a program that 

attracted many of the standout students from 

various schools to being a school of 

standouts? 

Servant Leadership as a requirement as 

opposed to a choice 

SL = compulsory? 

How do you make a free space compulsory 

and a compulsory space free? 

Black children 

 

EDUCATION  

Education in other fields  

Challenges to the Success of Catto Freedom 

Schools Program 

Poor Transitioning 

People at the “top” [of CISP] having 

agendas that are not in line with the mission 

Students that came in with Low Academic 

Skills struggled a lot 

Academic Discouragement from family, 

friends and elsewhere besides Catto 

Freedom Schools Program 

Inconsistency in Expectations 

Not making space for the challenges that 

face youth outside of Catto Freedom 

Schools Program 

 

IMPLICATIONS FOR SFACS 

What does it mean go from a program that 

attracted many of the standout students from 

various schools to being a school of 

standouts? 

Servant Leadership as a requirement as 

opposed to a choice 

SL = compulsory? 

How do you make a free space compulsory 

and a compulsory space free? 
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APPENDIX  E 

  CODE TAXONOMY VERSION 2 
This version was developed after I coded all Former JSL interview responses and my fieldnotes 

from the transcripts. This is output generated by ATLAS.ti 

 

 

Code Family: Activities 

Created: 02/23/11 05:52:14 PM (Super)  

Codes (36):  

[Afternoon Activities]  

[Be Present] 

 [Becoming Different from Outside 

Friends] 

 [Chain Mentorship] 

 [Challenge Myself] 

 [Curriculum Implementation] 

 [Debrief] 

 [Finale 

] [Harambee] 

 [Intergenerational Leadership] 

 [Mbongi - Think Tank - Wednesday 

Academy] 

 [Medu Medjat - Dr. Freeman's 

Speaking] 

 [Medu Medjat - Other Speakers] 

 [Middle Passage] 

 [Other Gaps] 

 [Pay] 

 [Peer-to-Peer Interaction] 

 [Read and Write] 

 [Schedule] 

 [Service] 

 [SFACS Implementation] 

 [SFACS Planning] 

 [Site-to-Site Connection] 

 [Site-to-Site Connections] 

 [Social Action] 

 [Speak to After] 

 [Step Up] 

 [Teamwork - Teambuilding] 

 [Testing] [Train Replacements] 

 [Training] [Travel] 

 [Trust Building] 

 [Underground Railroad] 

 [Work Readiness] 

 [Year Round] 

Quotation(s): 600 

__________________________ 

Code Family: Atmosphere 

Created: 02/23/11 05:52:22 PM (Super)  

Codes (13):  

[Cultural Democracy] 

 [Emotionally Safe]  

[Familial] 

 [Fun] 

 [Genuine] 

 [Initial Reluctance --> Eventual Love] 

 [Liberation] 

 [Need to be Needed] 

 [Persistent] 

 [Catto Freedom Schools Program 

Difference] 

 [Positive Peer Pressure] 

 [Responsible] 

 [The Catto Freedom Schools Program 

Way] 

Quotation(s): 114 

__________________________ 

 

Code Family: Challenges to Success of 

Catto Freedom Schools Program 

Created: 02/23/11 05:53:17 PM (Super)  

Codes (11):  

[Academic Discouragement from Fam & 

Friends] 

 [Concern for Safety] 

 [Heat] 

 [Inconsistency in Expectations] 

 [Not Feeling Supported] 

 [Not making space for challenges 

beyond Catto Freedom Schools 

Program] 

 [Outreach = Important] 

 [People at the Top = Own Agendas] 

[Poor Transitions] 

 [Poverty] 
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 [Students with Low Academic 

Performance] 

Quotation(s): 71 

__________________________ 

 

Code Family: Future Goals Influenced 

by Catto Freedom Schools Program 

Created: 02/23/11 05:52:57 PM (Super)  

Codes (5): 

[Incorporated Education and Service into 

What They Do] 

 [Intellectual Warriors]  

[Wants Something More] 

 [Went Into Education]  

[What Ever Happened to the JSLS?] 

Quotation(s): 74 

__________________________ 

 

Code Family: Implications for SFACS 

Created: 02/23/11 05:53:27 PM (Super)  

Codes (10):  

[Age Differences Affecting Servant 

Leadership] 

 [Acknowledge Issues and Problems-] 

 [Facilitator Challenges] 

 [Feedback from Servant Leaders] 

 [Making a Free Space Compulsory and 

a Compulsory Space Free] 

[Multiculturalism]  

[Outreach = Important] 

 [Policies] 

 [Program of Standouts from All Over --

> School of Standouts] 

 [Servant Leadership = Compulsory] 

Quotation(s): 55 

__________________________ 

 

Code Family: People 

Created: 02/23/11 05:52:05 PM (Super)  

Codes (21):  

[AAs] 

 [Architects]  

[Becoming Different from Outside 

Friends] 

 [Black Children] [Black Teachers] 

 [Brown Children] [Brown Teachers] 

 [CDFFS] 

 [Elders] 

 [Elem Youth] 

 [Former JSLs] 

 [HS Youth] [Mentors] 

 [NonReturners] 

 [Parents] 

 [SCs&PDs] 

 [Servant Leader Interns] 

 [Sponsors] 

 [Strong Students]  

[Trainers] [Veterans of the Movement] 

Quotation(s): 220 

__________________________ 

 

Code Family: Subject Matter 

Created: 02/23/11 05:52:35 PM (Super)  

Codes (12):  

[Absence of Black History in Reg 

School] 

 [Black Current Events] 

 [Black History & Culture] 

 [Citizenship] 

 [Gender Issues] 

 [Larger Context] 

 [Life Beyond Philly] 

 [Oppression] 

 [Overincarceration] 

 [Pedagogy] 

 [Research Note] 

 [Undereducation] 

Quotation(s): 189 
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APPENDIX F   

CODE TAXONOMY VERSION 3 
This version was my first attempt to streamline what I saw in the data.  

 
Mentors   

91 

(AWV & SC) 

Black History & 

Culture 

79 (AWV & CRT) 

Step Up 

76 

(SC) 

Read and 

Write  

69 

(AWV & CRT) 

SFACS 

Planning 66 

(SC) 

SFACS 

Implementation  

54 (SC & AWV) 

These deal with 

the people of 

Catto Freedom 

Schools Program 

& SFA and the 

need for everyone 

to simultaneously 

be needed and 

supported 

The culture and 

history of people of 

African descent 

throughout the 

Diaspora and 

continent are the 

guiding principles 

that illuminate the 

way forward for both 

entities 

The reward for 

good work is more 

work! 

The knowledge 

that one must 

never rest on their 

laurels and must 

always strive to 

build  stronger 

shoulders on 

which others can 

stand. 

Intellectual 

Builders and 

Warriors 

Utilizing 

wisdom from 

antiquity to 

modernity to 

inform what is 

happening now 

The ways of 

building that 

SFACS utilized 

from Catto 

Freedom Schools 

Program 

Considerations 

for 

implementation 

Chain Mentorship 

26 

Peer to Peer 

Interaction  40 

People at the Top 

= Own Agendas24 

Architects 16 

CDFFS 12 

Black Sponsors 11 

Teachers 10 

HS Youth 9 

(JSLs) 

Parents 9  

Strong Students 9  

AAs 7 

Servant Leader 

Interns 6 

Train 

Replacements 5 

Intergenerational 

Leadership 6 

Black Children 6 

NonReturners 6 

Elem Youth 4 

(Scholars) 

Site to Site 

Connection   4 

Be Present 3  

Brown Children 2 

SCs&PDs  2 

Brown Teachers 2 

Academic 

Discouragement  

from Fam & 

Friends 2 

Need to be 

Needed 2 

Former JSLs 1 

Veterans of the 

Movement 1 

Site to Site 

Connections 1 

Elders 0 

Incorporated 

Education and 

Service into What 

They Do 43 

Service 34 

Social Action 30 

Familial 37 

Black Current 

Events 21 

Undereducation 18 

Oppression 17 

Larger Context 13 

Citizenship 11  

Poverty 1 

Genuine  18 

Responsible 13 

The Catto Freedom 

Schools Program 

Way 2 

Persistent 16 

Catto Freedom 

Schools Program 

Difference 

Positive Peer 

Pressure 15 

Harambee  13 

Emotionally Safe 10 

Liberation 10 

Debrief 9 

Other Gaps 9  

Middle Passage 9 

Speak to After 

(Mehet) 6  

Multiculturalism 6 

Absence of Black  

History in Reg 

School 5 

Afternoon Activities 

2 

Cultural Democracy 

1 

 

 

Challenge Myself 

45 

Pay 27 

Went Into 

Education 24 

Trainers 20 

Becoming 

Different 

 from Outside 

Friends 19 

Teamwork –   

Teambuilding 18 

      Trust Building 

1 

Middle Passage 9 

Intellectual 

Warriors 8 

Work Readiness 5 

Underground 

Railroad 3 

Wants Something 

More 3 

Life Beyond Philly

 3 

Outreach = 

Important  2 

 

Research Note 

43 

Mbongi - Think 

Tank – 

Wednesday 

Academy 23 

Medu Medjat - 

Dr. Freeman's 

Speaking 20 

Curriculum  

Implementation 

15 

Medu Medjat - 

Other Speakers 

15 

Overincarcerati

on 4 

Year Round 3 

Pedagogy  2 

 

 

Travel 17 

Students with 

Low Academic 

Performance 12 

Feedback from 

Servant Leaders 

7 

Not Feeling 

Supported 11 

Inconsistency in 

Expectations 8 

Concern for 

Safety 7 

Not making 

space for 

challenges 

beyond Catto 

Freedom Schools 

Program 5 

Poor Transitions 

4 

 

Training 27 

Policies 19 

Making a Free 

Space 

Compulsory and a 

Compulsory 

Space Free 6 

Fun 6 

Program of 

Standouts from 

All Over --> 

School of 

Standouts 5 

Schedule  6 

Initial Reluctance 

--> Eventual Love 

5 

Acknowledge 

Issues and 

Problems- 4 

Gender Issues  4 

Facilitator 

Challenges 2 

Servant 

Leadership = 

Compulsory 3  

Age Differences 

Affecting Servant 

Leadership 1 
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APPENDIX G 

  CODE TAXONOMY VERSION 4 
This was the final version that is discussed in the results in Chapters 5 and 6.  

 
Chain Mentorship 

167 

(AWV & SC) 

Learn about  

Black History & Culture 

148 (AWV & CRT) 

SFACS Planning 66 

(SC) 

SFACS Implementation  

54 (SC & AWV) 

These deal with the people of Catto 

Freedom Schools Program & SFA and 

the need for everyone to simultaneously 

be needed and supported  

 

The reward for good work is more 

work! 

The knowledge that one must never rest 

on their laurels and must always strive 

to build  stronger shoulders on which 

others can stand. 

The culture and history of 

people of African descent 

throughout the Diaspora and 

continent are the guiding 

principles that illuminate the 

way forward for both entities  

 

Intellectual Builders and 

Warriors 

Utilizing wisdom from 

antiquity to modernity to 

inform what is happening 

now 

The ways of building 

that SFACS utilized 

from Catto Freedom 

Schools Program 

Considerations for 

implementation 

Peer to Peer 

Interaction  40 

Chain 

Mentorship 26 

People at the 

Top = Own 

Agendas 24 

Architects 16 

CDFFS 12 

Black 

Sponsors 11 

Teachers 10 

HS Youth 9 

(JSLs) 

Parents 9  

Strong 

Students 9  

AAs 7 

Servant Leader 

Interns 6 

Train 

Replacements 

5 

Intergeneration

al Leadership 6 

Black Children

  6 

NonReturners 

6 

Elem Youth 4 

(Scholars) 

Site to Site 

Connection   4 

Be Present 3  

Brown 

Children 2 

SCs&PDs  2 

Challenge Myself 45 

Pay 27 

Went Into Educ. 24 

Trainers 20 

Becoming Different 

 from Outside 

Friends 19 

Teambuilding 18 

Middle Passage 9 

Intellectual Warriors 

8 

Work Readiness 5 

Underground 

Railroad 3 

Wants Something 

More 3 

Life Beyond Philly

 3 

Brown Teachers 2 

Academic 

Discouragement  

from Fam & Friends2 

Need to be Needed 2 

Outreach = Important 

2 

Former JSLs 1 

Veterans of the 

Movement 1 

Site to Site 

Connections 1 

Teamwork – Trust 

Building 1 

Elders 0  

 

Incorporated Educ. and Serv. 

into What They Do 43 

Research Note 43 

Service 34 

Social Action 30 

Familial 37 

Black Current Events 21 

Undereducation 18 

Genuine  18 

Oppression 17 

Persistent 16 

Larger Context 13 

Responsible 13 

Positive Peer Pressure 15 

Harambee 13 

Citizenship 11  

Emotionally Safe 10 

Liberation 10 

Debrief 9 

Other Gaps 9  

Middle Passage 9 

Speak to After (Mehet) 6  

Multiculturalism 6 

Absence of Black  

History in Reg School 5 

Afternoon Activities 2 

Cultural Democracy 1 

Mbongi - Think Tank – 

Wednesday Academy 23 

Medu Medjat - Dr. Freeman's 

Speaking 20 

Curriculum Implementation 

15 

Medu Medjat - Other 

Speakers 15 

Overincarceration 4 

Year Round 3 

Pedagogy  2  

The CFS Program  

Way 2 Poverty 1  

Catto Freedom Schools 

Program Difference 

Travel 17 

Students with Low 

Academic 

Performance 12 

Not Feeling 

Supported 11 

Inconsistency in 

Expectations 8 

Feedback from 

Servant Leaders 7 

Concern for Safety 7 

Not making space for 

challenges beyond 

Catto Freedom 

Schools Program 5 

Poor Transitions 4 

 

Training 27 

Policies 19 

Making a Free Space 

Compulsory and a 

Compulsory Space Free 6 

Fun 6 

Program of Standouts 

from All Over --> School 

of Standouts 5 

Schedule  6 

Initial Reluctance --> 

Eventual Love 5 

Acknowledge Issues and 

Problems- 4 

Gender Issues  4 

Facilitator Challenges 2 

Servant Leadership = 

Compulsory 3  

Age Differences Affecting 

Servant Leadership 1 
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APPENDIX H 

HARAMBEE DESCRIPTION & COMPONENTS 

HARAMBEE 

 

Harambee is a Kenyan tradition of community self-help events, such as fundraising 

or community development activities. Harambee is also the official motto of Kenya, the 

east African nation. 

 

Harambee literally means "let’s pull together" in Kiswahili, and may range from 

informal affairs lasting a few hours in which invitations are spread by word of mouth, to 

formal, multi-day events advertised in newspapers. These events have long been 

important in parts of East Africa as ways to build and maintain communities. 

 

For Hamer-Still Freedom Charter School, Harambee is a daily time of sharing when 

children and staff pull together as a unit to celebrate themselves and each other. This 

session is 17 minutes long and should energize both students and staff and create a 

positive atmosphere. Parents and community are also encouraged to participate. 

 

Adapted from:  http://en.wikipedia.org/wiki/Harambee  

HARAMBEE COMPONENTS 

 

 Magic Question 

 Read Aloud 

 Chants & Cheers 

 Recognitions 

 Libations 

 Moment Of Silence 

 Theme Song 

 Announcements 

HARAMBEE Time: LET’S PULL TOGETHER 

 

Magic Question- The magic question is the question we ask everyone on our site when 

we first start Harambee. The magic question asks: 

Facilitator: Hamer-Stills, How Ya Feelin‟?   

Group: Feeling Good 

Facilitator: How Ya Feelin‟?   

Group: Feeling Great 

Facilitator: How Ya Feelin‟?   

Group: Fantastic 

Facilitator: How Ya Feelin‟?   

Group: Terrific 

Facilitator: When you feel it?   

http://en.wikipedia.org/wiki/Harambee
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Brothas: All Day  

Sistas:  Every Day  

Facilitator: When you feel it?   

Brothas: All Day  

Sistas:  Every Day  

Facilitator: When you feel it?   

Brothas: All Day  

Sistas:  Every Day  

 

Read Aloud- Guests from the community is invited to come and read to the scholar. The 

read aloud exposes students to the site library or the DEAR time reading section, also 

allows people in the community to see what Hamer-Still Freedom Charter School is all 

about, and demonstrates to students that reading is important to everyone.  

 

Chants & Cheers- Reinforce positive messages, allows the group to move around and 

focus on positive experiences.  

 

Recognitions- This is a time to recognize special occasions, accomplishments, good 

deeds, new family members etc. The recognition time allows for students and staff to 

have their “moment in the spotlight.” 

 

Libations- This is an opportunity to acknowledge the contributions of those who have 

lived and passed away and have meant a lot to us. It is traditional to use n earthen cup or 

something that is natural to pour water into a plant or into the ground if it is outside. With 

each name, a little water is poured out and the entire group responds with the Yoruba 

expression “Asé” which means so let it be.  

 

Moment Of Silence- This is a time to acknowledge a higher power. The students at this 

should reflect on yesterday‟s activities and focus on making the upcoming events of the 

day even more positive and more productive. 

 

Theme Songs- Has a positive message, and functions as a unifying element for all 

Hamer-Still Freedom Charter School.   

 

Announcements- Any schedule changes for the day, field trips, or special events should 

be at this time. 

 

Reconvening Techniques: 

 

Ago/Ame' : She or he who wish to gather the groups‟ attention in an effort to move 

forward say “Ago” which is a Twi (pronounced “tree”) expression meant to establish 

your presence. 
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Once the group notices, they would respond by saying “Ame' ,” (pronounced, “amay”) 

which means that they are noticing the presence of the speaker and the group gives their 

attention to the speaker. 

 

When the hand goes up, the mouth goes shut  
When a speaker wishes to reconvene or quiet a group, he/she can put their hand up and 

all who see the raised hands need to raise their hands also and once the entire group has 

hands raised and is silent, the facilitator can proceed.  

 

If you can hear me, clap one time… 

Slowly go up on the number of claps that you ask those who can hear you. 

 

 

 

Harambee Planning Guide 

 

Activity Person Responsible Time  

Rally Chant  

 
 1 minutes 

Greeting  1 minute 

Libations (for the deceased)& 

Affirmations (for the living) 
 5 minutes 

Magic Question  1 minute 

 

Read Aloud Book: 

 

 

Reader: 

Actors: 

 

 

6 minutes 

Theme Song   4 minutes 

Chants and Cheers 

 

1. 

 

2. 

 

3. 

 

 

1. 

 

2. 

 

3. 

 

 

5 minutes 

Recognitions (for good deeds)  3 minutes 

Announcements  4 minutes 

Total                              30 minutes 
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APPENDIX I 

NGUZO NANE 

(THE EIGHT PRINCIPLES) 

KiSwahili  

(the language of the Swahili 

people from East Africa) 

English Meaning 

Heshima Respect 

 

To always demonstrate care and 

concern for the physical and 

emotional safety of our 

community  

Umoja Unity 

 

To strive for and maintain unity 

in the family, community, 

nation and race 

Kujichagulia Self Determination 

 

To define ourselves, name 

ourselves, create for ourselves 

and speak for ourselves instead 

of being defined, named, 

created for and spoken for by 

others 

Ujima  Collective Work and 

Responsibility 

 

To build and maintain our 

community together and to 

make our brothers and sisters 

problems our problems and to 

solve them together 

Ujamaa Cooperative 

Economics 

 

To build and maintain our own 

stores, shops and other 

businesses and to profit together 

from them 

Nia Purpose 

 

To make as our collective 

vocation the building and 

developing of our community in 

order to restore our people to 

their traditional greatness 

Kuumba Creativity 

 

To always do as much as we 

can in the way we can in order 

to leave our community more 

beautiful and beneficial than 

when we inherited it 

Imani Faith 

 

To believe with all our hearts in 

our parents, our elders, our 

teachers, our leaders and our 

people and  the righteousness 

and the victory of our struggle 

(Karenga, 1966) 
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APPENDIX J 

MULTIPLE INTELLIGENCES OBSERVATION SHEET 

 
 

Servant Leader Scholar Name: 

 

Date: 

Classroom Name: 

 

Facilitator/Teacher Name: 

Linguistic Activity: 

 

 

 

 

Musical Activity: 

 

Logical – Mathematical Activity: 

 

 

 

 

Interpersonal Activity: 

 

Spatial Activity: 

 

 

 

 

Intrapersonal Activity: 

 

Bodily-Kinesthetic Activity: 

 

 

 

 

Naturalist Activity: 

 

What parts appealed to you as a learner?   

 

 

 

Given what you know about Multiple Intelligences, what other elements might you 

want to think about including? 

 

 

 

Additional Notes: 
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APPENDIX K 

 

GLOSSARY OF TERMS  

(adapted from the Senior Staff Clip Board & Academic Advisor Manual, 2009; enhanced 

with Field Notes) 

 

Academic Advisors – professional teachers that teach and supervise Junior Servant 

Leaders;  AAs also secondarily advise and supervise Servant Leader Interns. 

Chaperones – adult volunteers who assist with the Junior Servant Leaders 

Community Building – an opportunity for Servant Leaders to have “good clean fun” 

with one another that enables the Catto Freedom Schools Program community to grow 

stronger  

JSL - Junior Servant Leaders – both servant leader and scholar, these high school 

students assist Servant Leader Interns in classrooms of 10 Scholars as well as work on 

academic work of their own 

Project Directors – those site staff who responsible for the whole project for their sites 

including securing funding, location, meals, supplies. Project Directors are usually the 

site representative that attends and participates in the Operations Committee, the group of 

people who plan and implement all of Catto Freedom Schools Program 

Site Coordinators – those site staff that are primarily responsible for the day to day 

operations of the site. SCs supervise Servant Leader Interns directly and Junior Servant 

Leaders indirectly 

Servant Leader Interns – college aged adults that are the primary teachers in the Catto 

Freedom Schools Program classroom 

Fannie Lou Hamer  & William Still Trainers –college and high school students who 

teach Servant Leadership at Catto Freedom Schools Program Servant Leadership 

Training. 

Ago?: an Akan question meaning “Are you listening?” 

Ame!: the Akan response to Ame? meaning “I am listening” 

Central Office: The place where the checks come from  The key location of planning 

and organization for all of the Catto Freedom Schools Program from an organizational 

level. Also the primary location for the organization of the Junior Servant Leader 

Program. 

CFSP – Catto Freedom Schools Program 

Hamer-Still Freedom Charter School – Hamer-Still Freedom Charter School 

SLS - Servant Leader Scholar – the title of the high school students at Hamer-Still 

Freedom Charter School Program 

SLI – Servant Leader Intern – the title of the college instructors for Catto Freedom 

Schools Program. One who works with elementary and middle school students while they 

are in college. They also mentor JSLs in classrooms. 

SLS – Servant Leader Scholar – the title of the high school students at Hamer-Still 

Freedom Charter School 

Teaching and Learning Facilitator or Facilitator - the title of the teachers at Hamer 

Still Freedom Charter School 
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APPENDIX L 

EDUCATIONAL PROGRAM / CURRICULUM 

FROM THE CHARTER SCHOOL PROPOSAL FOR HAMER-STILL FREEDOM CHARTER 

SCHOOL 

  

Overview     

  

The Hamer-Still Freedom Charter School is first and foremost a K-12 freedom school. Its 

mission is achieved through an educational program and an integrated curriculum that 

recognizes no boundaries to academic achievement and no limits to human potential. 

Sofa‟s decision to adopt the Catto Freedom Schools Program model is based upon the 

proven efficacy of its unique school design and curricular enhancements. Nationwide, 

Catto Freedom Schools Program, when operated as after-school and summer programs, 

have demonstrated their capacity to motivate young people to take learning more 

seriously, heighten student engagement, increase parent involvement, inspire pride in 

heritage, and perhaps most importantly, empower and impassion young people to make a 

difference in their communities. Operating as a comprehensive K-12 academy, SFA 

promotes that same mission. In addition, SFA is guided by distinctive learning principles 

and practices that characterize freedom schools. This is achieved by offering a standards- 

driven curriculum that is academically rigorous in nature.  

  

 Distinctive Hamer-Still Curriculum Enhancements  

  

 The Hamer-Still Freedom Charter School‟s curriculum enhancements set SFA apart 

from more traditional schooling. There are five essential elements that characterize 

HSFCS's unique curricular thrust. Those elements include:    1)Freedom as a unifying 

conceptual frame, 2) Applications of Djehuti, 3) Applications of  Ma'at,  4) Hamer-Still 

Principle (or Rewind), and 5) Sba to Heka projects.  

  

1. Freedom as a Unifying Conceptual Framework    

The overarching curricular theme is a thirteen (13) year  exposition and interrogation of 

the concept of freedom, which would provide the foundation for liberatory inquiry:  This  

is represented by an essential question related to freedom for each grade. These essential 

queries are fashioned to facilitate an investigation of freedom through multiple lenses. 

What does it mean to be free?  (free from what?  free to what?) How does Freedom differ 

from liberty or license?  How do we balance freedom with security?    What does 

freedom mean in a variety of contexts: social, cultural, political, nationalistic, spiritual. 

Does freedom change when viewed through different cultural lenses, gender lenses, 

sexual orientation, generational lenses, etc.? How have African people and other people 

of the earth conceptualized freedom through time and in diverse places. What is the 

interaction between freedom and media, technology, science, and the arts?   The list goes 

on and on, but as scholars and servant leaders in the community seek to define, refine, 

and find freedom, they will develop as critical thinkers, freedom fighters, and true servant 



  

329 

 

leaders in the Catto Freedom Schools Program tradition.  These essential queries are 

fashioned to facilitate an investigation of freedom  

 

  

2. Applications of Djehuti:  Escalating Academic Rigor, Scholarship, Research, Inquiry, 

Written Expression or Math/Science/Technology Content  

We reference the principle of Djehuti as our symbol of scholarship. This curricular 

enhancement will turn up the volume on the writing, reading and research components of 

our lessons. In Kemetic cosmology Djehuti represents knowledge and he serves as the 

ultimate scribe who records for Nefer. A Djehuti application would require students to 

write, research, and probe more deeply into matter so as to gather additional information 

in order to provide the basis for its truth. These writing assignments should deepen 

inquiry and take the assignment to another level. Besides requiring writing assignments 

that involve carefully and critically constructed queries, a Djehuti application could also 

include interviewing experts and elders, responding to lectures, documentaries, etc., 

summarizing text, documenting processes or events etc. In that Djehuti is also often 

associated with Math and the sciences, a Djehuti application could require that students 

apply math or scientific content in problem solving or addressing a concern or expanding 

and sharing the application of technology.  

  

3. Application of Ma'at: Conflict Resolution, Character Development, Application of 

Values.  

   

In Kemetic cosmology, Ma'at represents Divine order or universal order. She represents 

the personification of truth, righteousness, balance, harmony, justice, reciprocity, and 

order. This curricular enhancement should require that students connect content with the 

pursuit of justice, order, fairness and the like. Thus, any activity related to conflict 

resolution, justice making, peacemaking would be a pathway. Anything that engages 

students in consideration of fairness and justice would be a Maatic application. Thus, we 

should create opportunities throughout the curriculum to engage students in wrestling 

with issues of justice and harmony and fairness.  

  

4. Hamer-Still Principle:  Infusing the History, Culture of African People and Other 

People   

   

The principle of Hamer-Still asks us to tap into the history, culture and collective 

memory and consciousness of a people in order to move forward. In each lesson, students 

should make connections between what they are studying and the history and or 

traditions of African people as well as other groups represented in the school community. 

A Sankofa Rewind as a curricular enhancement could reference the African experience; 

require that students make connections between content and their own experiences based 

on their cultural and historical situation. Hamer-Still principle rewind can also reference 

teaching and learning strategies that emerge from African value system. For instance, if 

students are required to work in collaborative groups in application of the principle of 
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Ujima, then that is a Sankofa Rewind because it represents a return to the foundations of 

traditional methodologies for teaching and learning among people of color.   

  

5. The Sba to Heka Project: (Social / Political Action) 

 

This is the major /culminating social action or service learning project that should anchor 

each major unit or semester. SBA is sometimes translated as deep thought. It is verb and 

noun and refers to teaching, learning, and acting. HEKA is associated with action or the 

spiritual energy that is released one to righteous transformative action. Thus, SBA to 

HEKA (or deep thought to righteous action) practices would represent those culminating 

multidisciplinary social action projects that require students to apply what they are 

learning in order to build healthier families, communities, and a safer more just world.   

  

 

Extended Day, Extended Week and Summer Programming  

  

In addition, the Hamer-Still Freedom Charter School has distinctive programmatic 

components. SFA is committed to the success of every child and thus will provide in 

partnership with community based organizations extended day programming which will 

provides opportunities for participation in sports, extracurricular activities, and academic 

support and enrichment.   

  

Students who have difficulty completing homework (referred to as liberation work)  at 

home  are assigned to scholar recentering to complete. Students may be assigned 

weekend sessions to be to insure support. Finally, every child will participate in a 

Freedom Summer Programming or an approved alternative. (Approval  is granted for 

college enrichment summer programming such as Upward Bound or Governors School). 

Participation in Catto Freedom Schools Program for high school servant leaders will 

include a paid stipend for those who meet WIA eligibility requirements.  
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APPENDIX M 

Hamer-Still Freedom Charter School  

FRESHMAN ORIENTATION 

 

Objectives: 

By the end of Hamer-Still Freedom Charter School (SFA) Freshman Orientation & 

Training, Freshman Servant Leaders (FSLs) will be able to: 

Objective: Assessment: 

Articulate three unique features of Hamer-

Still Freedom Charter School 

Report Out 

Demonstrate ability to facilitate the 

rudiments of Harambee 

Harambee Facilitation on a Team 

Express selves in verbal and written form Sessions incorporate both verbal & written 

elements 

Perform a Dramatic Read Aloud Harambee 

Define Servant Leadership Spot Checks 

Articulate and agree to the expectations of 

a Hamer-Still Freedom Charter School 

Freshman Servant Leader 

Conduct will warrant the gaining of 3 

merits & remain below 3 demerits 

Practice Reading in Study Groups  Medu Medjat 

Begin to cultivate a sense of community 

with classmates and teachers 

Successful Teambuilding 

Facilitators & Trainers will be able to see 

positive camaraderie in 100% 

Have a rough draft of their personal 

narrative 

Medu Medjat Djehuti 

 

AGENDA FOR FRESHMAN SERVANT LEADERS Tuesday, August 24, 2010 

9:00am  FSLs Gather by Gender  

9:20am  Processional  

9:30am  Instructional Harambee 

  UTSLs & USFs 

9:50am Welcome to the Movement Nia Statement & Centering  

Dr. Faith Kuumba  

10:05am   USF/UTSL Intros  

Overview of Our Orientation & Training   
Sis. Kelli Sparrow Mickens 

10:20am Rotations Begin 

Mingle
3
  

Sis. Jenson & Bro. Bradley  

Hamer-Still Freedom Charter School History & Scavenger Hunt  

Sis. King & Sis. Redd 

Essential Question Writing  

Sis. Kelli & Baba Bellfield 

1:00pm  Lunch at SFACS 

1:45pm  Rites of Separation Briefing  

Dr. Kuumba Faith Kuumba 

2:30pm  ROS Prep & Practice  



 

332 

 

Dr. Kuumba, Sis. Kelli, Baba Bellfield 

3:15pm Wisdom Share with all Facilitators  

 USF & Lower School Facilitators  

4:00pm  SFA Debrief - All 

5:00pm Dinner at Hamer-Still Freedom Charter School  

Red Team gather to discuss Harambee for tomorrow 

Parents begin to arrive 
6:00pm  Rites of Separation Ceremony 

8:00pm  End 

 

Wednesday, August 25, 2010 
8:00am  Sign In & Board Buses  

Sis. Kelli, Baba Bellfield  

9:30am  Arrive and Check In 

10:30am  Welcome to the Movement Exercises 

  Harambee - Red Team 

  Welcome  
Sis. Kelli Sparrow Mickens 

The Thou Shalt Nots! Handbook Review  
Bro. Juma Kuumba  

12:00pm Lunch 

1:00pm  Indoor Icebreakers in Teams 

 

1:45pm  Rotations (90 minutes) 
Medu Medjat/Pathway of Hamer-Still – Sis. King & Baba Bellfield 

Medu Medjat/Pathway of Djehuti – Sis. Jenson & Sis. Redd 

Reading Buddy Training – Sis. Kelli, Bro. Bradley, Bro. Angelo, Sis. Margaret, 

Sis. Lauren, Bro. Geoffrey, Sis. Enid, Bro. Matthew, Bro. Aaron 

5:00pm Gender Separated SFACS Jeopardy  

6:30pm Dinner  

Black Team gather to discuss Harambee for tomorrow 

8:00pm Preparation for Teach Backs – Sis. Kelli, UTSLs & USFs  

10:00pm Community Building Time  – Board Games, Showers, Calls Home etc.  

11:00pm Journal * Circle * Debrief 

12:00pm Lights Out 

 

 

Thursday, August 26, 2010 

7:00am  Wake Up Calls 

8:00am  Breakfast 

9:00am  Instructional Harambee  

Black Team 

9:30am Teach Backs in Teams  

Sis. Kelli, UTSLs & USFs  

12:00pm Lunch 

1:00pm Delivery of the Egg  

Rotations (110 minutes) 

Teambuilding – The Underground Railroad  

Bro. Matthew, Bro. Aaron Sis. Enid, Bro. Geoffrey, Bro. Angelo,  
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Low Ropes – The High School Journey – Sis. Kelli, Sis. Lauren, Sis. Margaret 

Middle Passage Experience – Baba Bellfield, Bro. Bradley, Bro. Juma 

7:00pm  Dinner 

Green Team gather to discuss Harambee for tomorrow 

8:00pm Campfire Teambuilding Groups Presentations – Egg Name, New chant, 

cheer, poem or song based on what they experienced.  

9:00pm  Talent Share 

10:00pm Community Building Time  – Board Games, Showers, Calls Home etc.  

11:00pm  Journal * Circle * Debrief  

12:00pm Lights Out 

 

 

Friday, August 27, 2010 

7:00am  Wake Up Calls 

8:00am  Breakfast 

9:00am  Harambee – Green Team  

9:30am Read Aloud/Act Alongs with Critique in Teams  

12:00pm Lunch with Recognitions & Reflections 

1:00pm  Leave for Home 

  Debrief on Paper on the Bus 

3:00pm  Arrive 

 

 



 

334 

 

APPENDIX N 
SERVANT LEADER SCHOLAR SURVEY 

 

DO NOT write your name on this paper. 

Please circle the response that best describes your response to each statement. 

Be 100% honest 

There will be an opportunity at the end to elaborate on any of your responses. 

1. I feel emotionally safe at Hamer-Still 

Strongly Agree Agree Neither Agree Nor 

Disagree 

Disagree  Strongly Disagree  

2. Training was an important part of becoming a Servant Leader Scholar. 

Strongly Agree Agree Neither Agree Nor 

Disagree 

Disagree  Strongly Disagree  Did 

not 

attend 

3. There is at least one adult at Hamer-Still that I feel that I can go to if I have problems academically. 

Strongly Agree Agree Neither Agree Nor 

Disagree 

Disagree  Strongly Disagree  

4. There is at least one adult at Hamer-Still that I feel that I can go to if I have problems personally. 

Strongly Agree Agree Neither Agree Nor 

Disagree 

Disagree  Strongly Disagree  

5. There is at least one adult at Hamer-Still who helps me make good choices when I need her/him. 

Strongly Agree Agree Neither Agree Nor 

Disagree 

Disagree  Strongly Disagree  

6. Through Hamer-Still, I have become a strong mentor to at least one child that is younger than me. 

Strongly Agree Agree Neither Agree Nor 

Disagree 

Disagree  Strongly Disagree  

7. I think the people that are asked to come to Hamer-Still to talk with us are interesting and helpful.  

Strongly Agree Agree Neither Agree Nor 

Disagree 

Disagree  Strongly Disagree  

8. I have had opportunities to serve other people at Hamer-Still. 

Strongly Agree Agree Neither Agree Nor 

Disagree 

Disagree  Strongly Disagree  

9. My classmates at Hamer-Still regularly help me when I need it.  

Strongly Agree Agree Neither Agree Nor 

Disagree 

Disagree  Strongly Disagree  

10. I regularly help my classmates when they need help. 

Strongly Agree Agree Neither Agree Nor 

Disagree 

Disagree  Strongly Disagree  

11. I have an opportunity to speak up for issues that I care about.  

Strongly Agree Agree Neither Agree Nor 

Disagree 

Disagree  Strongly Disagree  

12. There are ways that I think that I can take on additional responsibility at Hamer-Still if I want to. 

Strongly Agree Agree Neither Agree Nor 

Disagree 

Disagree  Strongly Disagree 

13. I enjoy facilitating and/or watching my peers facilitate Harambee/Morning Circle 

Strongly Agree Agree Neither Agree Nor Disagree Disagree  Strongly Disagree 

14. I have been exposed to meaningful readings at Hamer-Still. 

Strongly Agree Agree Neither Agree Nor Disagree Disagree  Strongly Disagree 

15. We read and write a lot at Hamer-Still. 

Strongly Agree Agree Neither Agree Nor Disagree Disagree  Strongly Disagree 
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Medasi! Asante Sana! Thank You! Good Lookin' Out!  Thank you so much for your time and attention!  

16. I feel challenged academically at Hamer-Still. 

Strongly Agree Agree Neither Agree Nor Disagree Disagree  Strongly Disagree 

17. I think that I am being prepared to be an intellectual warrior 

Strongly Agree Agree Neither Agree Nor Disagree Disagree  Strongly Disagree 

18. I find out new information about Black history and culture at Hamer-Still. 

Strongly Agree Agree Neither Agree Nor Disagree Disagree  Strongly Disagree 

19. I learn a lot when I talk and work with my peers at Hamer-Still. 

Strongly Agree Agree Neither Agree Nor Disagree Disagree  Strongly Disagree 

20. Hamer-Still feels like a good family to me. 

Strongly Agree Agree Neither Agree Nor Disagree Disagree  Strongly Disagree 

23. I have fun at Hamer-Still Freedom Charter School.  

Strongly Agree Agree Neither Agree Nor Disagree Disagree  Strongly Disagree 

21. I think serving my community is important 

Strongly Agree Agree Neither Agree Nor Disagree Disagree  Strongly Disagree  

22a. Hamer-Still teaches me to how to serve my community better. 

Strongly Agree Agree Neither Agree Nor Disagree Disagree  Strongly Disagree  

22b. If Strongly Agree or Agree, how? 

 

24. Please make a list of your three favorite things about  Hamer-Still Freedom Charter School 

1. 

2. 

3. 

24. Please make three suggestions to improve Hamer-Still Freedom Charter School 

1. 

2. 

3. 

25. Further comments about this survey, Hamer-Still or this research? 
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APPENDIX O 

IRB Protocols 
 

College of Education 

TEMPLE UNIVERSITY 
 
      Educational Leadership phone 215-204-8061 

      1301 Cecil B. Moore Avenue  fax 215-204-2743 

      2nd Floor Ritter Hall 003-00 

      Philadelphia, PA 19122 

June 12, 2010 

 

Dr. Richard C. Throm 

Program Manager and Coordinator 

Institutional Review Board 

Office of the Vice President for Research 

Temple University 

3400 North Broad Street (509-00) 

Philadelphia, PA 19140 

 

Re:  Revisions to Protocol # 13166 – Cultivating Servant Leaders: The Philadelphia Freedom 

Schools Way  

 

Dear Dr. Throm, 

Attached, please find the revised consent forms that are needed for approval of my study.  As 

per your request, I have: 

 changed the language from second person to first person where appropriate 

 indicated that a parent is speaking for their child and not themselves where appropriate 

 removed the “Attachment” designations from the tops of the documents 

 added Principal Investigator in front of my chair‟s name and Student Investigator in front of 

my name on all forms 

 separated the audiotape and videotape consent forms 

 included “Initials _____ Date ______” on the bottoms of the documents 

Lastly, I have ignored the first item on the memo as it refers to a student named Rachel Myers. I 

assume that it was included in my memo mistakenly.   

If you have any questions or concerns, you can call me at 267.226.4376 or email me at 

Kelli.Mickens@temple.edu.   

 

Thank you so much for your time and attention. 

 

Respectfully, 

 

Kelli N. Sparrow Mickens, MSW 

Doctoral Student 

College of Education 

Educational Leadership and Policy Studies 

Urban Education 

mailto:Kell.Mickens@temple.edu
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College of Education 

TEMPLE UNIVERSITY 
 
      Educational Leadership phone 215-204-8061 

      1301 Cecil B. Moore Avenue  fax 215-204-2743 

      2nd Floor Ritter Hall 003-00 

      Philadelphia, PA 19122 

 

Assent Form 

 

Cultivating Servant Leaders - The Philadelphia Freedom Schools Way 

 

Investigators:   

Principal Investigator, James Earl Davis, Ph.D., Professor, Educational Leadership and Policy 

Studies, Temple University 215 204-6167 

Student Investigator, Kelli N. Sparrow Mickens, MSW, Doctoral Student, Urban Education, 

Temple University 267-226-4376 

    

This study is for the purpose of trying to see the ways that Sankofa Freedom Academy Charter 

School cultivates Servant Leadership in high school students.   

 

If you want to be involved, I will formally observe your class on 10 different occasions and 

choose some individuals for a full interview.   

 

The information you give us will be confidential, and anything you do or say will be kept secret. 

When I write the findings of the study, I will use a different name for you.  

 

Your questions are welcome at any time. Being in this study is voluntary and will not affect your 

participation at Sankofa Freedom Academy Charter School. There are no study risks, and you 

may refuse to participate at any time without any penalty. Questions about your rights as a 

research participant may be directed to Richard Throm, Office of the Vice President for Research, 

Institutional Review Board, Temple University, 3425 N. Carlisle Street, Philadelphia, PA, 19140, 

phone (215) 707-8757.   

 

Signing your name below indicates that you have read and understand the contents of this Assent 

Form and that you agree to take part in this study.   

 

Participant's Name  _________________________________ Date _____________ 

 

 

Participant's Signature  _________________________________ Date _____________ 

 

 

Investigator's Signature ________________________________     Date _____________ 
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TEMPLE UNIVERSITY 
 
      Educational Leadership phone 215-204-8061 

      1301 Cecil B. Moore Avenue  fax 215-204-2743 

      2nd Floor Ritter Hall 003-00 

      Philadelphia, PA 19122 

 

Cultivating Servant Leaders - The Philadelphia Freedom Schools Way 

Adult Consent Form 

Participant's Name: (please print)     Date                  

 

Investigators:   

Principal Investigator, James Earl Davis, Ph.D., Professor, Educational Leadership and Policy 

Studies, Temple University 215 204-6167 

Student Investigator, Kelli N. Sparrow Mickens, MSW, Doctoral Student, Urban Education, 

Temple University 267-226-4376 

 

Purpose of Research and Explanation of Study Design:  This research project is designed to 

explore the influence of participation in Philadelphia Freedom Schools by adults who participated 

as high school students.  I understand that I will be asked about if my participation in the 

Philadelphia Freedom Schools had an effect on my eventual life choices and if so, how.  This 

research will result in a dissertation written by Kelli N. Sparrow Mickens and will inform the 

present leaders of Sankofa Freedom Academy Charter School and other entities like it about what 

is effective and ineffective when engaging young people.   

 

Interview Procedure: 

The interview will focus on the ways that I experienced Philadelphia Freedom Schools as a Junior 

Servant Leader.  The interview will last about an hour.  I understand that my anonymity will be 

maintained in published reports using these data through the use of pseudonyms.  I agree to 

permit Temple University to keep, publish, or dispose of these results.  I understand that the 

possible benefits of this study are an improved understanding of the ways that Sankofa Freedom 

Academy Charter School engages high school students.  I understand that I may refuse consent or 

withdraw from the research project at any time without penalty. 

 

The procedures of this investigation have been explained to me.  Any questions that I may have 

concerning the study may be answered at any time by calling Kelli N. Sparrow Mickens at 267-

226-4376.  Questions about my rights as a research participant may be directed to Mr. Richard 

Throm, Office of the Vice President for Research, Institutional Review Board, Temple 

University, 3425 N. Carlisle Street, Philadelphia, PA, 19140, phone (215) 707-8757.   

 

I have read and understood this consent form and I voluntarily agree to participate in this research 

project.  I understand that I will be given a copy of the signed consent form. 
 

                                                      

Signature of the Participant       Date             

                                                        

Signature of Witness        Date   

                                                       

Signature of Investigator       Date        
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      1301 Cecil B. Moore Avenue  fax 215-204-2743 
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      Philadelphia, PA 19122 

 

Cultivating Servant Leaders - The Philadelphia Freedom Schools Way 

Parent Consent Form 

Participant's Name: (please print)     Date                  

Parent‟s Name: (please print)       

 

Investigators:   

Principal Investigator, James Earl Davis, Ph.D., Professor, Educational Leadership and Policy 

Studies, Temple University 215 204-6167 

Student Investigator, Kelli N. Sparrow Mickens, MSW, Doctoral Student, Urban Education, 

Temple University 267-226-4376 

 

Purpose of Research and Explanation of Study Design:  This research project is designed to 

explore the influence of participation in Philadelphia Freedom Schools on high school students.  I 

understand that my child may be asked about her/his participation in the Philadelphia Freedom 

Schools.  This research will result in a dissertation written by Kelli N. Sparrow Mickens and will 

inform the present leaders of Sankofa Freedom Academy Charter School and other programs like 

it about what is effective and ineffective when engaging young people.   

 

Interview Procedure:  The interview will focus on the ways that my child experiences Sankofa 

Freedom Academy Charter School as a Freshman Servant Leader.  The interview will last about 

an hour.  I understand that anonymity of my child will be maintained in published reports using 

these data through the use of fictitious names.  I agree to permit Temple University to keep, 

publish, or dispose of these results.  I understand that the possible benefits of this study are an 

improved understanding of the ways that Sankofa Freedom Academy Charter School engages 

high school students.  I understand that I may refuse consent or withdraw from the research 

project at any time without penalty. 

 

The procedures of this investigation have been explained to me.  Any questions that I may have 

concerning the study may be answered at any time by calling Kelli N. Sparrow Mickens at (267) 

226-4376.  Questions about my rights as a research participant may be directed to Richard 

Throm, Office of the Vice President for Research, Institutional Review Board, Temple 

University, 3425 N. Carlisle Street, Philadelphia, PA, 19140, phone (215) 707-8757.   

 

I have read and understood this consent form and I voluntarily agree to allow my child to 

participate in this research project.  I understand that I will be given a copy of the signed consent 

form. 
                                                      

Signature of the Parent        Date             

                                                        

Signature of Witness        Date   

                                                       

Signature of Investigator       Date        
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Cultivating Servant Leaders - The Philadelphia Freedom Schools Way 

Permission to Audiotape for Parents of Minor Participants (1of 2) 

 

Investigators:   

Principal Investigator, James Earl Davis, Ph.D., Professor, Educational Leadership and Policy 

Studies, Temple University 215 204-6167 

Student Investigator, Kelli N. Sparrow Mickens, MSW, Doctoral Student, Urban Education, 

Temple University 267-226-4376 

 

Interview/Focus Group Facilitator:  Kelli N. Sparrow Mickens   

 

Minor Participant Name: (please print)                                     Date:    

 

Participant’s Parent Name: (please print)                                       Date:    

 

 

I, give, Kelli N. Sparrow Mickens permission to audiotape my child.  This audiotape will be used 

only as a part of dissertation research.  I have already given written consent for my child‟s 

participation in this research project.  At no time will my child‟s name be used. 

            

I agree that my child may be audio taped during the time period from: June 1, 2010 to May 31, 

2011. 

 

The data will be stored for three (3) years after completion of the study. 

 

             

Signature of the Parent      Date             

 

                                                        

Signature of Witness       Date   

    

                                                       

Signature of Investigator     Date        

 

What if I change my mind? 

I understand that I can withdraw my permission at any time without penalty.  I understand that I 

will not be paid for being audio taped or for the use of the audiotape. 
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Cultivating Servant Leaders - The Philadelphia Freedom Schools Way  

Permission to Audiotape for Parents of Minor Participants (2 of 2) 

 

For further information 

If I want more information about the audiotape(s) or videotape(s), or if I have questions or 

concerns at any time, I can contact: 

 

Student Investigator     Principal Investigator 

Kelli N. Sparrow Mickens   or James Earl Davis, Ph.D. 

Doctoral Student, Urban Education   Professor, Educational Leadership and 

Policy Studies 

Temple University     246 Ritter Hall 

Philadelphia, PA 19122    1301 Cecil B. Moore Ave. 

267-226-4376      Temple University 

Kelli.Mickens@temple.edu     Philadelphia, PA 19122 

       215 204-6167 

       jdavis21@temple.edu  

 

This form will be placed in my records and the person(s) named above will keep a copy.  A copy 

will be given to me. 

 

 

 

 

 

Participant Initials:   Date:     

mailto:Kelli.Mickens@temple.edu
mailto:jdavis21@temple.edu
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      2nd Floor Ritter Hall 003-00 

      Philadelphia, PA 19122 

 

Cultivating Servant Leaders - The Philadelphia Freedom Schools Way 

Permission to Videotape for Parents of Minor Participants (1of 2) 

 

Investigators:   

Principal Investigator, James Earl Davis, Ph.D., Professor, Educational Leadership and Policy 

Studies, Temple University 215 204-6167 

Student Investigator, Kelli N. Sparrow Mickens, MSW, Doctoral Student, Urban Education, 

Temple University 267-226-4376 

 

Interview/Focus Group Facilitator: Kelli N. Sparrow Mickens 

 

Minor Participant Name: (please print)                                    Date:    

 

Participant’s Parent Name: (please print)                                    Date:    

 

 

I, give, Kelli N. Sparrow Mickens permission to videotape my child. This videotape will be used 

only as a part of dissertation research.  I have already given written consent for my child‟s 

participation in this research project.  At no time will my child‟s name be used. 

            

I agree that my child may be videotaped during the time period from: June 1, 2010 to May 31, 

2011. 

 

 

The data will be stored for three (3) years after completion of the study. 

 

           

Signature of the Parent     Date             

 

                                                      

Signature of Witness      Date   

    

                                                     

Signature of Investigator    Date        

 

What if I change my mind? 

I understand that I can withdraw my permission at any time without penalty.  I understand that I 

will not be paid for being audio taped or videotaped or for the use of the videotape. 
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Cultivating Servant Leaders - The Philadelphia Freedom Schools Way  

Permission to Videotape for Parents of Minor Participants (2 of 2) 

 

For further information 

If I want more information about the audiotape(s) or videotape(s), or if I have questions or 

concerns at any time, I can contact: 

 

Student Investigator     Principal Investigator 

Kelli N. Sparrow Mickens   or James Earl Davis, Ph.D. 

Doctoral Student, Urban Education   Professor, Educational Leadership and 

Policy Studies 

Temple University     246 Ritter Hall 

Philadelphia, PA 19122    1301 Cecil B. Moore Ave. 

267-226-4376      Temple University 

Kelli.Mickens@temple.edu     Philadelphia, PA 19122 

       215 204-6167 

       jdavis21@temple.edu  

 

This form will be placed in my records and the person(s) named above will keep a copy.  A copy 

will be given to me. 

 

 

 

 

 

 

 

 

Participant Initials:   Date:     

mailto:Kelli.Mickens@temple.edu
mailto:jdavis21@temple.edu
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Cultivating Servant Leaders - The Philadelphia Freedom Schools Way 

Permission to Audiotape for Adult Participants (1of 2) 

 

Investigators:   

Principal Investigator, James Earl Davis, Ph.D., Professor, Educational Leadership and Policy 

Studies, Temple University 215 204-6167 

Student Investigator, Kelli N. Sparrow Mickens, MSW, Doctoral Student, Urban Education, 

Temple University 267-226-4376 

 

Interview/Focus Group Facilitator:  Kelli N. Sparrow Mickens   

 

Interview Participant Name: (please print)                                        Date:    

 

I give Kelli N. Sparrow Mickens permission to audiotape me. This audiotape will be used as a 

part of dissertation research.  I have already given written consent for my participation in this 

research project.  At no time will my name be used in the study. 

 

I agree to be audio taped during the time period from: June 1, 2010 to May 31, 2011. 

 

 

The data will be stored for three (3) years after completion of the study. 

 

           

Signature of the Participant      Date             

 

                                                      

Signature of Witness       Date   

    

                                                     

Signature of Investigator     Date        

 

What if I change my mind? 

I understand that I can withdraw my permission at any time without penalty.  I understand that I 

will not be paid for being audio taped or for the use of the audiotape. 
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Cultivating Servant Leaders - The Philadelphia Freedom Schools Way 

Permission to Video and Audiotape for Adult Participants (2 of 2) 

 

For further information 

If I want more information about the audiotape(s), or if I have questions or concerns at any time, I 

can contact: 

 

Student Investigator     Principal Investigator 

Kelli N. Sparrow Mickens   or James Earl Davis, Ph.D. 

Doctoral Student, Urban Education   Professor, Educational Leadership and 

Policy Studies 

Temple University     246 Ritter Hall 

Philadelphia, PA 19122    1301 Cecil B. Moore Ave. 

267-226-4376      Temple University 

Kelli.Mickens@temple.edu     Philadelphia, PA19122 

       215 204-6167 

       jdavis21@temple.edu  

 

This form will be placed in my records and the person(s) named above will keep a copy.  A copy 

will be given to me. 

 

 

 

Participant Initials:    Date:     

 

mailto:Kelli.Mickens@temple.edu
mailto:jdavis21@temple.edu
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Cultivating Servant Leaders - The Philadelphia Freedom Schools Way 

Permission to Videotape for Adult Participants (1of 2) 

 

Investigators:   

Principal Investigator, James Earl Davis, Ph.D., Professor, Educational Leadership and Policy 

Studies, Temple University 215 204-6167 

Student Investigator, Kelli N. Sparrow Mickens, MSW, Doctoral Student, Urban Education, 

Temple University 267-226-4376 

 

Interview/Focus Group Facilitator:  Kelli N. Sparrow Mickens   

 

Interview Participant Name: (please print)                                       Date:    

 

I give Kelli N. Sparrow Mickens permission to videotape me. This videotape will be used as a 

part of dissertation research.  I have already given written consent for my participation in this 

research project.  At no time will my name be used in the study. 

 

I agree to be videotaped during the time period from: June 1, 2010 to May 31, 2011. 

 

The data will be stored for three (3) years after completion of the study. 

 

           

Signature of the Participant      Date             

 

                                                      

Signature of Witness       Date   

    

                                                     

Signature of Investigator     Date        

 

What if I change my mind? 

I understand that I can withdraw my permission at any time without penalty.  I understand that I 

will not be paid for being audio taped or for the use of the audiotape. 

 

 

   



 

347 

 

Cultivating Servant Leaders - The Philadelphia Freedom Schools Way 

Permission to Videotape for Adult Participants (2 of 2) 

 

For further information 

If I want more information about the videotape(s), or if I have questions or concerns at any time, I 

can contact: 

 

Student Investigator     Principal Investigator 

Kelli N. Sparrow Mickens   or James Earl Davis, Ph.D. 

Doctoral Student, Urban Education   Professor, Educational Leadership and 

Policy Studies 

Temple University     246 Ritter Hall 

Philadelphia, PA 19122    1301 Cecil B. Moore Ave. 

267-226-4376      Temple University 

Kelli.Mickens@temple.edu     Philadelphia, PA19122 

       215 204-6167 

       jdavis21@temple.edu  

 

This form will be placed in my records and the person(s) named above will keep a copy.  A copy 

will be given to me. 

 

 

 

Participant Initials:    Date:     
 

 

 

mailto:Kelli.Mickens@temple.edu
mailto:jdavis21@temple.edu

