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The majority of literature exploring high school completion and dropout has specifically 

investigated dropout percentages, reasons behind drop out, and what types of students 

decide to drop out.  Information concerning alterable variables and why students 

complete high school is less abundant.  Often, reasons behind high school dropout 

include variables that are out of the students’ and schools’ control.  For instance, location 

(urban, rural, suburban), socioeconomic status (SES), and family education and support 

are not situations that can be easily altered by students or schools.  As a result, the 

problem of high school dropout is more understood, but is not remediated.  The purpose 

of the current study was to determine what influence, if any, social goals, degree of 

motivation/resiliency, and gender had on high school completion in an alternative high 

school.  The alterable variables of social goals and motivation/resiliency were of 

particular interest to the researcher as the basis for potential interventions and strategies 

to be implemented by schools in order to improve graduation rates.  Data were collected 

from 212 young men (n= 102) and women (n= 110) who began the 2007-08 school year 

at an alternative high school in Philadelphia, PA.  A multivariate analysis of variance 

(MANOVA) was utilized for this study.  Information regarding social goals and degree of 
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motivation/resiliency was obtained with measures created by staff members at the school.  

Findings suggest that students who graduated from this alternative high school 

demonstrated more specific and realistic social goals as compared to students who 

dropped out.    
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PREFACE 

 My interest in this particular program was sparked by my work study experience 

during my first year of graduate school at Temple.  I was hired by Veda Henderson, the 

Career Development Coordinator, to work approximately 20 hours per week at 

YouthBuild Philadelphia Charter School as her assistant.  Having grown up in the small, 

rural town of Towanda, PA, I was looking forward to my urban experience in 

Philadelphia.  I learned a great deal while I was at YouthBuild and I met some 

outstanding people.  My experience at YouthBuild was truly life-changing.   

 As you will read, the YouthBuild Philly program is the length of a typical school 

year – 10 months, beginning in August and ending in June.  During that year, I remember 

working next to Veda hearing that a number of students were dropping out…in April and 

May! I couldn’t believe it. It didn’t make sense to me. They were almost finished! These 

experiences sparked my interest in the phenomenon of “fear of success”, differentiating 

variables between graduates and dropouts, and our dangerously high dropout rates in the 

United States. 

 I will be eternally grateful to the people at YouthBuild Philadelphia Charter 

School who offered me kindness, support, and precious time.  YouthBuild Philly is an 

amazing program with even more extraordinary staff.  I wish the program endless success 

and growth as they continue to nurture the students who find their way through the doors 

of 1231 N. Broad Street looking for a new way of life.  
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CHAPTER 1 

INTRODUCTION 

Statement of the Problem 

According to the United States Department of Education, National Center for 

Education Statistics (2008), 9 percent of 16- through 24-year-olds were out of school 

without a high school credential in 2005 and in 2006 (see Appendix C). Our nation’s 

education system “produces more than 1.2 million dropouts every year” (Amos, 2008, p. 

2).  Not surprisingly, students who drop out tend to face great disadvantage as compared 

to high school graduates.  While studying the dropout problem in New Jersey’s urban 

schools, Burch (1992) stated that compared to graduates, dropouts have less economic 

opportunity, poorer social and health status, and a higher likelihood of depending on 

public financial assistance or entering correctional facilities.  The National Center for 

Education Statistics (2002), reported that high school dropouts are more likely than 

graduates to be depressed, feel alienated, join gangs, use drugs and alcohol, engage in 

violent behaviors, and end up incarcerated.  Because of these reasons and more, dropping 

out of high school is a persistent problem with deleterious effects on individuals’ lives 

and our nation’s economic prosperity. 
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In his recent Address to Joint Session of Congress, President Barack Obama 

identified dropping out of high school as a major culprit in the United States’ current 

economic crisis.  President Obama stated: 

We have one of the highest high school dropout rates of any industrialized nation.  
And half of the students who begin college never finish.  This is a prescription for 
economic decline, because we know that countries that out-teach us today will 
out-compete us tomorrow. (Obama, 2009, para. 61 & 62) 

 

When they drop out, students negatively impact their own personal future and 

also affect the “economy, social fabric, and security of the nation, states, and local 

communities” (Amos, 2008, p. 2).  Specifically, in regard to the financial burden that 

high school dropouts place on our nation, Amos (2008) estimates that one student who 

decides to drop out from high school will cost the United States about “$260,000 in lost 

earnings, taxes, and productivity” (p. 2).  According to the Alliance for Excellent 

Education:  

1) If the students who dropped out of the Class of 2008 had graduated, for 
example, the nation’s economy would have benefited from an additional $319 
billion in income over their lifetimes. 2) Increasing the high school graduation 
rate and college matriculation for male students by only 5 percent would lead to 
combined savings and revenue of almost $8 billion each year. 3) Each student 
who graduates from high school will save states an average of $13,706 in 
Medicaid and expenditures for uninsured care over the course of his or her 
lifetime.  States could save more than $17 billion if those young people earned 
their high school diplomas. 4)“For every $500 of wealth that households headed 
by a high school dropout accumulate, households headed by high school 
graduates possess approximately $5,000. This means that there would be an 
additional $74 billion in collective wealth in the United States if every household 
were headed by an individual with at least a high school diploma. 5) If high 
schools and colleges were able to raise the graduation rates of Hispanic, African 
American, and Native American students to the levels of White students by 2020, 
the potential increase in personal income across the nation would add, 
conservatively, more than $310 billion to the U.S. economy. (Amos, 2008, p.2) 
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Researchers have discovered various school, individual, family and environmental 

factors that influence students’ decisions to leave school before earning their high school 

diploma (Finn, 1993; Finn & Rock, 1997; Marsh & Cornell, 2001; McMillian & Reed, 

1994; McNeal, 1997; Nichols & Steffy, 1999; Overton, 2004; Wells, 1990; Whaley & 

Smyer, 1998; Shapiro, Sewell, DuCette, and Myrick, 1997).  Sewell, DuCette, and 

Horvat (2000) stated, “It is widely known that the percentage of students who graduate 

from high school is highly determined by the socioeconomic level of the school” (p.171).  

Unfortunately, although this extensive body of research has contributed to an 

understanding of our nation’s dropout crisis, the persistent problem remains unsolved.  

Given this concern, strategies have been developed in order to reach a greater vision of 

success among our youth population.   

Without effective strategies, the dropout population has a dim future.  For 

instance, students who leave high school with no diploma are far more likely than their 

peers who graduate to have: trouble finding and keeping a job, lower projected income, 

lower occupational expectations, and become parents at an early age (Horvat & Traore, 

2001).  In a report by Civic Enterprises in association with Peter D. Hart Research 

Associates for the Bill & Melinda Gates Foundation (Bridgeland, DiIulio, & Morison, 

2006), it was reiterated that dropouts were much more likely than their peers who 

graduate to be unemployed, living in poverty, receiving public assistance, in prison, on 

death row, unhealthy, divorced, and ultimately single parents with children who drop out 

from high school themselves. 
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Among the promising strategies to combat the dropout crisis are alternative high 

schools, which are becoming more widely available for dropouts.  One such school in 

Philadelphia, Pennsylvania, targets inner city dropouts between the ages of 18 and 21.  

This school, YouthBuild Philadelphia Charter School, offers students a second chance at 

earning a high school diploma while learning valuable skills in areas of construction, 

nursing, or computer technology.  The goal of the program is to offer older and motivated 

students a second chance to return to school for 10 months (a regular “calendar year” in 

school), complete academic and vocational education requirements and graduate with a 

high school diploma.  This school offers a small, close-knit atmosphere with numerous 

support systems and extracurricular activities in place.  In spite of the advantages offered 

at this alternative school, a fairly large percentage of students who begin the school year 

do not fulfill graduation requirements.  Interestingly, all students show high levels of 

motivation and aspiration to obtain a high school diploma at the start of the year, yet 

many students do not earn their high school diploma.  Thus, a major focus of the present 

study is to determine what factors distinguish the students who successfully complete the 

program from those who do not. 

One of the limitations of prior research is that the majority of studies have 

investigated reasons why students drop out of high school.  While this information is 

valuable, it is also important to consider why students graduate from high school and 

what factors differentiate this group from the ‘dropouts’.  This information may suggest 

hypotheses regarding individual characteristics and support systems that underlie 

academic success associated with high school completion. 
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Purpose of Study 

  The purpose of this study is to examine three specific factors that may or may not 

distinguish graduates from non-graduates (‘repeat dropouts’) in an alternative school.  

Specifically, this study will examine 1) social goals upon entering the program, 2) degree 

of resiliency/motivation, and 3) differential impact of sex.  Although extensive literature 

about the dropout problem currently exists, it is important to consider that the dynamics 

among this precise population may offer additional insight.  Information obtained from 

this study may aid in the development and implementation of preventative programs 

which will support students and increase the number of graduates from this alternative 

school.  Information obtained from this study may also contribute to our understanding of 

achievement and dropout in regular education programs.  The current design is one 

alternative way of examining the dropout crisis and specific factors that may influence 

successful completion of high school.  It is important to note that an infinite number of 

variables may indirectly have an effect on each student’s success or failure.  However, 

due to the nature of this study and intention to implement interventions and strategies to 

this particular population, only three specific variables (two that are considered 

“alterable”) will be explored. 

Research Questions and Hypotheses 

Question 1:  Will students who have clearly defined/specific and realistic social 

goals/plans following completion of an alternative high school program graduate at 

significantly higher rates compared to students with less clear/specific and/or unrealistic 

social goals/plans?   
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 Hypothesis 1:  Students in an alternative high school program who have clearly 

defined/specific and realistic social goals/plans following completion of the 

program will graduate at significantly higher rates compared to students with less 

clear/specific and/or unrealistic social goals/plans. 

Question 2:  Will students who demonstrate higher motivation/resiliency graduate at 

significantly higher rates compared to students who demonstrate lower 

motivation/resiliency? 

Hypothesis 2:  Students who demonstrate higher motivation/resiliency, as 

measured by a structured survey, will graduate at significantly higher rates 

compared to students who demonstrate lower motivation/resiliency. 

Question 3:  Is there a significant difference in the graduation rates of females and males 

in this alternative high school?   

Hypothesis 3:  Females in this alternative high school will graduate at 

significantly higher rates when compared to males. 

Definition of Terms 

Alternative School:  “A public elementary/secondary school that addresses needs of 

students that typically cannot be met in a regular school, provides nontraditional 

education, serves as an adjunct to a regular school, or falls outside the categories of 

regular, special education, or vocational education” (U.S. Department of Education, 

2002, p. 55).   

Motivation/Resiliency:  Represents a student’s level of desire and his/her ability to 

recover from or adapt to life’s stressors. 
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Social goals/plans:  Represents a student’s future plans following completion of the 

alternative high school 

Sex:  Male or female 

Dropout:  A person who does not complete a program. 

Other:  A person who neither completes a program nor drops out. 

Graduate:  A person who completes a program. 

Significance of the Study 

Given what we know about dropout rates and risk factors associated with 

dropping out of high school, it is critical to discover which factors or characteristics are 

necessary for youth to achieve academic success.  This study will determine if students’ 

degree of motivation/resiliency and declaration of specific goals while enrolled in an 

alternative high school in Philadelphia are enough to overcome unfavorable odds and 

earn a high school diploma.  The significance of this particular study can be explored 

from two different perspectives, a practical standpoint and a scholarly standpoint.   

The practical significance of this study involves gathering information that will 

indirectly assist students to complete high school.  In other words, results from this study 

may be valuable to teachers, school psychologists, principals, and other educational 

personnel in promoting and implementing prevention programs to increase graduation 

rates.  In addition, current information may be helpful to educational personnel in 

gathering specific goal and motivation/resiliency information from at-risk high school 

students.  By collecting this type of information, school personnel may find valuable 
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criteria in considering eligibility for support programs and identifying students at higher 

risk of dropping out of high school.   

The scholarly significance of this study involves examining alterable variables 

that may increase graduation rates.  If variables are alterable and considered to improve 

graduation rates, information obtained from this study may support the creation of 

preventative goal and/or motivational programs in high schools.  In addition, the 

significance can be seen in the overall interest of the national and local governments in 

the impact of dropping out on economic behavior, family life, individual prosperity, etc.  

The negative influence from drop out has been an area of interest for many years.  

Therefore, this study presents the challenge of scholars in determining what areas deserve 

further attention that will make a positive impact on students’ current and future 

educational success, and in turn the nation’s economic state. 

The current study will also collect information regarding impact of sex on 

graduation rates.  Previous research suggests males drop out of high school at higher rates 

than females.  This alternative school is unique in that the majority of students receive 

training and a certificate in the area of construction while building low income houses as 

part of their graduation requirements.  Therefore, it is of interest to determine if the 

unique factors within this particular alternative school appeal to and support each sex 

equally.  Results from this study may reveal the need for support programs and/or 

curricular change directed toward a particular gender.       
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CHAPTER 2 

REVIEW OF THE LITERATURE 

Since the mid-nineteenth century, the compulsory education movement requires 

that children attend school until the age of sixteen.  Therefore, attending school after the 

age of sixteen is said to be voluntary.  Because of this voluntary attendance, it is not 

surprising to discover that the exact number of high school dropouts has not been 

carefully tracked.  Researchers have, however, found a consistent pattern of dropout 

among minority and urban youth.  For example, from 1995 to 2007, the U.S. Department 

of Education (2007) reported that Hispanic students have been documented to have the 

highest dropout rates (among 16 to 24 year olds), followed by African American 

students, with White students graduating the most (See Appendix C).  A recent report 

indicated that gaps between Whites and historically disadvantaged minority groups can 

reach as high as 25 percentage points nationally (Swanson, 2008).  Thornburgh (2006) 

has stated that nearly one out of three public high school students will not graduate 

nationwide. 

In an alarming comparison between public schools in suburban areas and the 

nation’s 50 largest cities, graduation rates were found to be 15 percentage points lower in 

urban areas.  In this same study, males were found to demonstrate graduation rates that 

were eight percentage points lower than females (Swanson, 2008).  These odds are not 
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promising in today’s society where the numbers of unskilled jobs are decreasing and a 

college degree is becoming the norm.  These alarming dropout rates and resulting 

negative impact on our communities have led researchers to investigate various factors 

and barriers that contribute to students’ dropping out of high school.  According to Fine 

(1991), it is critical to consider the public sphere when investigating the dropout problem.  

She conducted research to “unearth the policies and practices by which a typical 

comprehensive public high school could produce dropout rates estimated to be from 40 to 

60 percent” (Fine, 1991).  In her book, Framing Dropouts, Fine stated, “Resources 

allocated to comprehensive high schools are inequitable relative to more privileged 

schools, and even more inadequate considering the academic and social difficulties many 

of these youths experience” (1991).  Lack of a concise resolution has prompted 

researchers to continue to investigate influential variables to dropping out as well as 

potential interventions that may decrease dropout percentages.   

Researchers have been investigating variables and student characteristics that they 

believe are associated with academic success and/or failure.  Variables such as 

motivation, ethnicity, expectations, parental influence, self-esteem, and socioeconomic 

status have all been studied to determine their role in education.  All that can be declared 

at this point, however, is that combinations of individual and environmental variables 

appear to be responsible for students’ academic progress and decision to drop out of 

school.   

Theories regarding students’ academic success and dropout behavior have 

involved many themes and hypotheses.  With much relief, it appears that researchers are 
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finding familiar patterns.  A study of students taking part in the “Tell Them We Are 

Rising” program (Shapiro, Sewell, DuCette & Myrick, 1997) considered the students’ 

perspective for dropping out of high school.  This program, which started in a sixth-grade 

Philadelphia classroom, guaranteed tuition payment to a college or trade school upon 

high school graduation.  Survey data from participants enabled researchers to pinpoint 

factors that students encountered that led to dropping out of school.  Barriers identified 

by these students were found to overlap with much of the research that has been 

conducted regarding factors that inhibit academic success.  In the following review of the 

research, I will examine some of these variables as well as additional theorized influences 

on academic success and failure. 

Theories: Why do Students Drop out of High School? 

According to the Educational Testing Service, researchers reported an average 

high school completion rate of 69.6% in 2000 (Barton, 2005).  Among those that drop 

out, it has been recorded that low achievers, racial or ethnic minorities, males, older 

students, working students, and students from lower socioeconomic status and/or single-

parent households are more likely than their peers to drop out of high school (McNeal, 

1997).  Researchers have speculated and investigated numerous explanations for students 

dropping out of high school.  The only conclusion that has been reached is that students 

are unlikely to drop out of high school for one single factor.  Instead, combinations of 

variables have been found to be responsible for students dropping out of school (Finn, 

1993).  Students surveyed for The Silent Epidemic (Bridgeland, DiIulio, Jr. & Morison, 

2006) offered multiple explanations for dropping out of school.  Most commonly, 
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students shared the following reasons: classes were not interesting, they missed too many 

days and could not catch up, they spent time with people who were not interested in 

school, and they were failing school.  Data indicated that students must cope with various 

life circumstances and are forced to make difficult decisions based on these experiences.  

For instance, according to Shapiro et al. (1997), students involved in the “Tell Them We 

Are Rising” program argue the following explanations for dropping out, mentioned most 

frequently to least frequently: 1) family difficulties, 2) lack of care and concern, 3) lack 

of mentors, 4) lack of motivation, 5) low expectations of educators, 6) lure of the streets, 

7) poverty, 8) race, 9) system-blame but not self-blame, and 10) teenage pregnancy.  

Coincidentally, these factors are the same that have intrigued researchers and have been 

at the center of theories regarding academic success and failure.  Because these variables 

appear to be influential to many students, researchers are able to narrow their search for 

appropriate identification techniques and prevention strategies.   

Individual characteristics.  Individual characteristics within students are believed 

to be powerful influences on academic achievement.  According to Wells (1990), some 

student-related variables that may influence individuals negatively include: poor school 

attitude, low ability level, attendance/truancy, behavior/discipline problems, pregnancy, 

drug abuse, poor peer relationships, nonparticipation, friends have dropped out, 

illness/disability, and low self-esteem/self-efficacy.  In addition, a pattern has been found 

among males and females, with males dropping out of school at slightly higher rates (US 

Department of Education, 2005).  More boys than girls tend to repeat a grade, which is 

linked to dropping out of school in later years (Jimerson, 1999; Roderick, 1994).  These 
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individual characteristics have been studied in depth by researchers to determine the 

extent to which they influence academic achievement.  In a qualitative study 

investigating academically successful at-risk students, McMillian and Reed (as cited in 

McMillian & Reed, 1994) reported that students themselves believed that poor academic 

performance was due to personal and controllable factors such as a lack of effort and/or 

studying, disregard for school, and fooling around.  Likewise, these successful at-risk 

students suggested that poor performing students could improve if they became more 

serious about school and worked harder.  On the other hand, Neild and Balfanz (2006) 

stated that “an understanding of the educational demographics of the students – for 

example, their tested grade levels at the start of high school and the percentage who have 

ever repeated a grade, failed courses in middle school, or received special education 

services – provides critical information about the type, intensity, and distribution of 

educational challenges faced by urban neighborhood high schools” (p.124).  

Unfortunately, results have been inconsistent due to additional variables that often co-

exist with these characteristics.  It is possible that resiliency, along with other protective 

factors, have added to this inconsistency (Finn & Rock, 1997).      

 According to Whaley and Smyer (1998), programs to assist Black high school 

dropouts are more likely to be effective if they address both the individual characteristics 

of the students and the social contexts in which they live.  For instance, school, 

community, family, and other environmentally related situations also affect students’ 

ability to achieve.  Researchers believe it is imperative to consider these environments 
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and social contexts when implementing intervention programs and investigating barriers 

to academic success.   

Environment.  The school environment, which includes all aspects of a student’s 

day (i.e., physical setting, teacher and peer relationships, academic and behavioral 

expectations, curricular and educational behaviors, etc.), is believed to have a strong 

influence on academic success (Marsh & Cornell, 2001; McNeal, 1997; Overton, 2004; 

Wells, 1990).  For example, Marsh and Cornell (2001) stated that when compared to 

ethnicity, a student’s school experience contributes more to high-risk behaviors.  In 

addition, Rumberger (1987) believes that the problem of high school dropout must be 

understood by looking beyond individual student characteristics to include school factors.  

For instance, he believes that the role of schools, their organization, leadership, and 

teachers should be investigated.  McNeal (1997) also concludes that dropping out of 

school is not an individual-based process.  Instead, his research has led him to believe 

that researchers should address elements such as family, peer group, church, community, 

school district, and state characteristics that affect student behavior. 

Within the environmental context of school, relationships among students and 

teachers are included.  One particular avenue of interest within this relationship has been 

the effect of different expectations placed on students. 

 Low expectations of educators.  Expectations of teachers have been reviewed and 

discussed extensively.  Research by Bamburg “clearly establishes that teacher 

expectations do play a significant role in determining how well and how much students 

learn” (as cited in Lumsden, 1997, p. 44).  For example, Rosenthal and Jacobson (1968) 
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found that high expectations from teachers could influence student performance in a 

positive manner.  Also, research has been conducted which supports the fact that if 

teachers have low expectations for students, a self-fulfilling prophecy occurs where 

students perform as well or as poorly as teachers expect of them.  Bamburg has stated (as 

cited in Lumsden, 1997) that “either consciously or unconsciously, teachers often behave 

differently toward students based on the beliefs and assumptions they have about them.  

For example, studies have found that teachers engage in affirming nonverbal behavior 

such as smiling, leaning toward and making eye contact with students more frequently 

when they believe they are dealing with high-ability students than when they believe they 

are interacting with ‘slow’ students” (p.44).  According to Cotton (as cited in Lumsden, 

1997), “students who are perceived to be low in ability may also be given fewer 

opportunities to learn new material, asked less stimulating questions, given briefer and 

less informative feedback, praised less frequently for success, called on less frequently 

and given less time to respond than students who are considered high in ability” (p.44).   

Values and Characteristics Needed for Academic Success 

 In addition to investigating possible risk factors and barriers to academic success, 

values and characteristics necessary for academic success have been studied.  Once again, 

many theories abound regarding this topic of interest.  Similar to findings concerning 

dropping out of school, it has been determined that a combination of variables is likely 

responsible for academic success, rather than one individual factor.  Results from a 

qualitative investigation conducted in a low-income urban area suggested that a 

combination of individual and environmental factors contributed to school completion 
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among high-risk graduating seniors with learning disabilities.  Specifically, factors within 

individuals, families, peers and teachers/schools were associated with youths’ persistence 

in high school (Murray & Naranjo, 2008). 

Common values that have been found among students who succeed academically 

include: internal locus of control, support, determination, motivation, goal orientation, 

resiliency and academic engagement.  Some of these characteristics will be discussed in 

detail below. 

 Internal locus of control and self-esteem.  According to Nowicki, Duke, Sisney, 

Stricker, and Tyler (2004), among the most important factors found to be associated with 

engagement and school success were two personality variables that have been identified 

as important in child and adolescent development and function: internal locus of control 

and self-esteem.  A greater sense of internal locus of control and higher levels of self-

esteem have also been reported by Finn and Rock (1997) to be significantly associated 

with success in high school among low-income minority students.  McMillian and Reed 

(1994) supported the importance of self-efficacy by stating that students with a strong 

sense of self-efficacy view themselves as successful because of their own will and 

choices.  Interestingly, these students also tend to attribute poor performance to internal 

factors such as lack of effort, not caring, not trying, not studying as much as they needed 

to, etc.  Consistently, results show that students with higher academic achievement have 

high self-motivation and internal locus of control (McMillian & Reed, 1994; Ekstrom, 

Goertz, Pollack, & Rock, 1986). Accordingly, resilient students, who tend to demonstrate 

the internal locus of control and high self-esteem, have been reported to disagree that 
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external factors (i.e., school, neighborhoods, and family) are critical to their successes or 

failures (McMillian & Reed, 1994; Nichols & Steffy, 1999).  A study of dropouts by 

Ekstrom, Goertz, Pollack, and Rock (1986) found that dropouts responded with a 

significantly more externalized sense of control, indicating that they are more likely to 

feel that their destiny is out of their hands as compared to those who stayed in school.   

 Motivation.  Motivation of students is one of the most highly researched areas in 

academic achievement.  Researchers support various theories regarding motivation and 

its impact on academic success.  Overall, the general consensus is that motivation is 

beneficial to academic success and lack thereof is an obvious barrier.     

According to educators and mentors in the “Tell Them We Are Rising” program, 

lack of motivation within students is a theme found among students who did not 

graduate.  One student in the program expressed his peers’ lack of motivation as fear of 

success (Shapiro et al., 1997).  Atkinson (1964) found that achievement motivation is a 

function of three components: motives, probability for success, and incentive value.  

“Individuals are motivated to engage in schoolwork based on inner desires to achieve 

school success or avoid failure, beliefs about how their abilities increase or decrease 

chances for success, and their perceptions about the intrinsic or extrinsic rewards of 

schooling” (Hernandez, 2004, p. 12).   

Student engagement has been linked to motivation in a variety of contexts.  A 

study conducted by Daniels and Arapostathis (2005), actually asked students at an 

alternative school about factors they felt influenced their school successes and failures.  

Much like the previous research, these students shared that building relationships with 
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teachers, being interested in school assignments and feeling competent to perform tasks 

affected their levels of engagement.  Therefore, interest surrounds the concept of 

motivating reluctant learners through increasing student engagement in the learning 

process. 

Dweck and Legget (1988) have categorized motivational patterns into two 

response types: the ‘mastery’ response, where the ultimate goal is challenging and 

increased difficulty is followed by increased effort, and the ‘helpless’ response, where the 

goal is to avoid challenge and increased difficulty is followed by a reduction in effort (as 

cited in Nichols & Steffy, 1999).  According to researchers, these motivational patterns 

are influenced by differing goal orientations.  For instance, if a person has a ‘learning 

goal orientation’, they are believed to demonstrate a mastery response by improving their 

skill or knowledge.  It is believed that these types of people are persistent and look for 

realistic challenges.  On the other hand, a person with a helpless response is believed to 

have ‘performance goals’.  These individuals strive for a positive view from others 

regarding their performance.  They may avoid challenging tasks and give up easily when 

they encounter difficulty.  Performance goal oriented students are less likely to show an 

increase in achievement and persistence following failure as compared to learning goal 

individuals.   

Goals.  According to Carroll, Hattie, Durkin, and Houghton (1997), “formulating 

and orienting toward goals is an important dimension of the educational process because 

goals help to regulate human action, to define acceptable levels of performance, and to 

promote achievement” (p.441).  Carroll et al. (1997) reported that recurrent themes in the 
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literature indicate that adolescent goals are organized around matters of social and 

personal identity, education, career, and material development.  The creation of goals is 

widely believed to be a critical phase in adolescence.  Based on this information, Carroll 

et al. (1997) attempted to examine the differences in goal setting among delinquent, at-

risk, and not-at-risk youth.  Their study compared and identified group differences in 

types of adolescent goals and the importance attributed to different goals by not-at-risk, 

at-risk and delinquent youths.  Results indicated significant differences among the three 

groups in their rated degree of importance associated with specific types of goals.  

Therefore, it is essential for future research to continue to examine and compare goal 

setting among high school graduates and dropouts.   

Similar research has also involved goal types, goal effectiveness and relationships 

of goals.  Locke and Latham (2006) reported that “goal-setting theory is summarized 

regarding the effectiveness of specific, difficult goals; the relationship of goals to affect; 

the mediators of goal effects; the relation of goals to self-efficacy; the moderators of goal 

effects; and the generality of goal effects across people, tasks, countries, time spans, 

experimental designs, goal sources (i.e., self-set, set jointly with others, or assigned), and 

dependent variables” (Locke & Latham, 2006, p. 265).   

Hope/Resiliency.  Hope and resiliency are additional factors that have been found 

within students who achieve success in the face of adversity.  “Resilience is a 

multifaceted, complex phenomenon that enables an individual to succeed despite adverse 

conditions or outcomes” (Wayman, 2002, p. 168).  “Resilient students have clear, 

realistic goals and are optimistic about their future.  They have hope, despite all the 



   

       
 

 

20

negative circumstances in their lives, and confidence that they can achieve their long-

range goals” (McMillian & Reed, 1994, Individual Attributes section, para. 3).  Wayman 

(2002) attempted to utilize this idea of educational resilience in order to learn more about 

the high school dropout population, degree completion, and influential factors that could 

be affected through policy and prevention.  This was a longitudinal study which included 

survey completion by high school dropouts and followed with a similar survey 

approximately four years afterwards.  The author indicated that this would be the first 

study that “considered the returning dropout an educationally resilient student” 

(Wayman, 2002, p.169).  Results of the study concluded “it is inappropriate to perceive 

the high school dropout as a “lost” student, because many of these students actually do 

attain high school degrees” (Wayman, 2002, p.177).  Specifically, results indicated that 

educational strategies and programs could be effective and should be offered in schools 

to improve degree completion among dropouts.  Wayman suggested educational 

strategies for policy and prevention such as resilience building in school curricula, 

teacher preparation programs, classroom teaching techniques and dropout research 

programs (Wayman, 2002).   

Finn and Rock (1997) found large and significant differences in engagement 

behaviors (i.e., coming to class and school on time, being prepared for and participating 

in class work, expending the effort needed to complete assignments in school and as 

homework, and avoiding being disruptive in class) between resilient and non-resilient at-

risk students.  The research investigated protective factors among at-risk groups, such as: 

positive self-view, regular school attendance, participation in extracurricular activities, 
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and completion of required work in and out of school.  Distinct underlying motivational 

processes were revealed among all successful students (positive self-regard, sense of 

control and engagement behaviors that facilitate learning).  On the other hand, no direct 

link was found between academic achievement and extensive extracurricular 

participation in this population.   

 Interventions and Supports.  Numerous preventative programs and intervention 

techniques have been implemented within disadvantaged schools with high dropout rates.  

These programs are still being evaluated to determine their effectiveness, cost, and 

applicability.  As a start, Morris (1991) believes that if school districts are to achieve 

greater educational successes with students at risk, they must go beyond the more 

traditional approaches.  He suggests attempting to improve capabilities of instructing 

children who are more difficult to educate by: 1) identifying and helping those students 

who may demonstrate little or no interest in achieving in school; 2) working with those 

students who are truant; and 3) helping those who too commonly leave school prior to 

graduation.  Morris also states that schools must provide programs that help to better 

understand and cope with negative factors affecting a student’s school attendance and 

achievement.  Balfanz, Herzog, and Mac Iver (2007) believe that the majority of dropouts 

in large, high-poverty urban schools are highly identifiable and predictable before they 

have entered or spent much time in high school.  Variables consistently found among 

these students are behavioral signs of disengagement (low attendance and misbehavior) 

and course failures.  It has been shown that school programs alone are not enough to 

address these numerous causes that of school failure.  Therefore, it is crucial that school 
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boards utilize outside agencies (school community, family, business, and industry) that 

can address the needs of at-risk children inside and outside of school (Morris, 1991).   

 Support.  Support is another factor that has been found to be extremely valuable 

to students’ academic achievement.  However, whether support is more beneficial from 

parents, teachers or peers remains to be determined.  Support, in general, is believed to be 

especially important to students at risk.  Research has demonstrated that family support is 

a key factor in promoting achievement among students at risk (Clark, 1983).  Brewster 

and Bowen (2004) investigated the effects of social support from teachers on the school 

engagement of middle and high school Latino students identified as being at risk of 

school failure.  Results of this study indicated that teacher support was important beyond 

the support provided by parents.  Specifically, teacher support was more important in the 

prediction of problem behavior in school.  For example, an increase in perception of 

teacher support was related to a decrease in levels of problem behavior.  Shapiro et al. 

(1997) found that students indicated support from family members and school officials as 

crucial for their academic success.  Educators, mentors, and students in the “Tell Them 

We Are Rising” program rated lack of care and concern as the most important barrier to 

graduation.  Support represented one of three areas within the Care and Concern 

category: (a) attention and support, b) discipline, and c) ‘staying on them’ or prodding the 

Risers over time). 

Mentors.  One example of an intervention that has been widely used among a 

variety of school systems is the use of mentors.  A study at Columbia University 

investigated the lives of 100 prominent Americans and found that those who came from 
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disadvantaged backgrounds were especially likely to cite the influence of a mentor as a 

key to their success (Rutherford, 1998).  Martin, Tobin and Sugai (2002) report that the 

mentor program forms relationships that allow students the opportunity to 1) enjoy 

positive adult and peer relationships, 2) learn and practice coping skills, problem solving, 

critical thinking, and decision making; and 3) develop a sense of belonging by working 

with peers toward a common goal.  When this type of program was evaluated in Chicago 

schools, results did not specifically report effects on dropout rates, but found that students 

a) perceived a greater ability to resolve problems within the school setting, b) were able 

to maintain a stable relationship with an adult in the school environment, and c) had a 

better understanding of their responsibility for school success and personal 

accomplishments (Martin, Tobin, & Sugai, 2002).   

It has been shown that mentors and role models are a positive attribute to the 

academic achievement of disadvantaged students.  By assigning mentors to all high 

school students, school districts would be offering a more personal system of support that 

may assist students in a variety of ways.  Mentors should be individuals in the school 

system with a desire to build and maintain positive relationships with students at risk and 

offer numerous avenues of support and guidance. 

Counselors.  School counselors can play a significant role in ensuring students’ 

academic success. They are in pivotal positions to foster academic achievement among at 

risk students (Butler, 2003).  However, it is possible that school counselors are not 

appropriately trained in their respective educational programs to address such issues.  

This is an additional area that needs to be addressed as a preventative approach to 
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assisting students at risk of failure.  If counselors are trained to address risk factors and 

other barriers contributing to dropout, schools and students will be better supported and 

schools will be more accommodating to disadvantaged students. 

Alternative interventions.  Interventions described in the literature and 

recommended by practitioners include: offering alternative types of service delivery, 

enhancing preparation for post-school employment, improving interpersonal relationships 

between school and family members and among individuals at school, increasing respect 

and consideration shown by school staff members to students and individualizing positive 

and function-based support for students with behavior or attendance problems (Martin, 

Tobin, Sugai, 2002).  Additional interventions that have been suggested include: peer 

instruction strategies, collaborative learning assignments and exercises, and self-

instruction strategies.  Programs that address academic, vocational, and even 

psychological issues may also assist high school students in achieving academic success. 

Essentially, intervention programs are needed in secondary schools to increase the 

chances that students will stay in school, complete their high school diplomas, and make 

a successful transition to postsecondary studies or to the workforce (Fashola & Slavin, 

1998).  These types of programs may be particularly efficacious by involving family, 

community, and academic personnel (Butler, 2003).  It is possible that service-learning 

incorporates these beneficial concepts.   

In a report by Bridgeland, DiIulio, and Wulsin (2008), service-learning is 

described as more specialized than community service.  The authors indicate that 

“service-learning involves applying classroom learning through investigation of a 
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community problem, planning ways to solve it, action through service, reflection on the 

experience and what was learned, and demonstration of results” (Bridgeland et al., 2008, 

p. 1).  Findings demonstrate that service-learning can play a major role in keeping 

students engaged in school and on track to graduate.  Although conclusive evidence of 

increased graduation rates is not presented, the authors believe that “service learning 

holds the potential to address each of the underlying causes of low graduation rates, while 

incorporating the strategies most recommended for preventing students from dropping 

out” (Bridgeland et al., 2008, p. 2). 

Another promising technique for reducing dropout rates among at-risk 

adolescents is the utilization of alternative schools.  In 2002, the U.S. Department of 

Education defined an alternative school as “a public elementary/secondary school that 

addresses needs of students that typically cannot be met in a regular school, provides 

nontraditional education, serves as an adjunct to a regular school, or falls outside the 

categories of regular, special education, or vocational education” (p. 55).  Franklin, 

Streeter, Kim, and Tripodi (2007) summarize that academic alternative schools focused 

on education are more effective than alternative schools that revolve around discipline or 

correction.  They describe academic alternative schools as facilities that have low 

teacher-student ratios, are student centered and caring, emphasize strengths, resources, 

and interpersonal relationships and often improve students’ behavior and achievement 

compared with disciplinary focused schools.  Although much information regarding 

alternative schools is available, a lack of information regarding the outcomes for 

alternative school programs remains. 
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As a response to this gap in the literature, Franklin et al. (2007) evaluated the 

effectiveness of an alternative school that focused on dropout prevention using a solution-

focused brief therapy (SFBT) framework.  This school offered unique classroom 

management, teaching methods, and a self-paced curriculum.  Specifically, to be 

considered a solution-focused alternative school (SFAS), the school demonstrated (1) 

faculty emphasis on building students’ strengths, (2) attention given to individual 

relationships and progress of the students, (3) emphasis on the students’ choices and 

personal responsibility, (4) overall commitment to achievement and hard work, (5) trust 

in students’ evaluations, (6) focus on students’ future success instead of past difficulties, 

(7) celebration of small steps toward success, and (8) reliance on goal-setting activities.  

The characteristics of this school address a variety of aforementioned suggestions for 

reducing the dropout rate of high school students.  Results indicated that the school 

appeared to be a successful dropout retrieval and prevention program.  Overall findings 

supported the SFAS’s ability to engage, retain, and graduate high-risk students.  The 

authors suggest that it may be beneficial for school systems to design and implement 

academic alternative schools (Franklin, Streeter, Kim & Tripodi, 2007). 

 Philadelphia is one city that has made great efforts to improve the high school 

experience by creating alternatives to large neighborhood schools in big-city school 

systems (magnet high schools, charter schools, etc.) (Neild & Balfanz, 2006).  

Unfortunately, despite the growth of these alternatives, the majority of students in large 

cities conclude their public schooling in large neighborhood high schools, many of which 

are characterized by dismal academic outcomes.  In response to this dismal outcome, 
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Neild and Balfanz (2006) suggest that school systems develop a deep understanding of: 

a) the kinds of academic challenges that students bring with them when they enter high 

school, b) how those challenges are concentrated within particular schools, and (c) the 

level of resources needed for schools that have large proportions of students with one or 

more characteristics placing them at risk for course failure and high school dropout. 

 Themes of Successful Intervention Programs.  Fashola and Slavin (1998) 

evaluated research from a number of programs that were created with the purpose of 

decreasing high school dropout and sending more students to college.  Based on their 

own research, they reported that common themes could be found among the successful 

programs.  One common theme was personalization.  This was attempted through 

mentoring or counseling programs, promotion of students to high status roles in school, 

involvement of students in volunteering and/or tutoring, etc.  The ultimate goal of 

personalization was to create meaningful bonds among students and between students 

and teachers to boost adolescents’ connections to school.  A second recurrent theme of 

successful dropout prevention and college attendance programs was the ability to connect 

students to a realistic and possible future.  For example, a few programs provided 

experiences on college campuses to allow students a chance to see similar people with 

similar backgrounds attending college.  These opportunities helped students build 

connections that made college seem more possible.  Additionally, some effective dropout 

prevention programs provide students an opportunity to earn money as long as they stay 

in high school.  It is well known that many students drop out in order to find a job and 

help support their families.  Therefore, providing students an opportunity to make money 
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through internships or tutoring addresses part of the poverty issue.  Lastly, all successful 

dropout intervention programs provide academic support to their students.  According to 

Fashola and Slavin (1998), this is an “obvious necessity” (p. 179) due to the fact that 

dropping out of school is often a result of failing classes.  The authors (Fashola & Slavin, 

1998) also noted that many effective programs recognized students for their academic 

efforts while providing activities to engage the students’ families.  In conclusion, current 

successful dropout prevention programs are “intensive, comprehensive, and built around 

positive expectations for adolescents.  They demonstrate that the problem of 

unacceptably high dropout rates among students placed at risk is one we can solve” 

(Fashola & Slavin, 1998, p. 180).  One alternative program that has demonstrated the 

potential to impact on the dropout problem is YouthBuild USA (See Appendix A and B).   

YouthBuild USA.  YouthBuild USA is a national network, begun in 1990, that was 

organized to offer hope to low-income youth in rebuilding their communities and their 

lives.  YouthBuild programs target unemployed and undereducated youth ages 16-24 to 

earn their high school diploma or GED while they learn job skills by building low-

income houses (Hahn, Leavitt, Horvat, & Davis, 2004).  YouthBuild was created from a 

project in 1978 when Dorothy Stoneman, current president of YouthBuild USA, asked 

East Harlem teenagers the question, “How would you improve your community if you 

had adult support?”  After answering, “We’d rebuild the houses.  We’d take empty 

buildings back from the drug dealers and eliminate crime,” the teenagers and Stoneman 

formed the Youth Action Program and renovated the first YouthBuild building 

(YouthBuild U.S.A., n.d.).  The YouthBuild philosophy was created with the theory that 
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if given the chance to rebuild their lives, jobless and out of school youth would make the 

most of it (YouthBuild U.S.A., n.d.).  YouthBuild’s approach combines focused 

instruction, hands-on training, job-readiness skills, and community-service projects.  

While these opportunities are the core of YouthBuild’s success, their unique and 

intensive personal and social support offered to students may be even more valuable 

(Woodall, 2006).   

The mission of YouthBuild USA is to unleash the intelligence and positive 
energy of low-income youth to rebuild their communities and their lives.  
YouthBuild USA seeks to join with others to help build a movement 
toward a more just society in which respect, love, responsibility, and 
cooperation are the dominant unifying values, and sufficient opportunities 
are available for all people in all communities to fulfill their own potential 
and contribute to the well-being of others. (YouthBuild U.S.A., n.d., 
Mission and Philosophy section, para.1)   
 
YouthBuild places strong emphasis on leadership development, community 

service, and the creation of a positive mini-community of adults and youth committed to 

each other’s success.  The program has involved more than 40,000 students who have 

created more than 12,000 affordable housing units. The components of the program 

include, among others: 1) academic remediation, including preparation for the GED, high 

school diploma, or college; 2) skills training, including preparation for construction-

related jobs; 3) a visible community role in rebuilding communities; 4) personal 

counseling from respected role models; and 5) support after graduation (Barton, 2005). 

According to the organization’s website, YouthBuild USA (n.d.) defines its 

philosophy as:  

The intelligence and positive energy of young people need to be liberated 
and enlisted in solving the problems facing our society. Young people in 

http://www.youthbuild.org/


   

       
 

 

30

low-income communities want to rebuild their neighborhoods and lives, 
and will do so if given the opportunity. The desire to serve, to do 
meaningful work that is of value to other people, is universal. Community-
based organizations need the resources to solve local problems and to 
mobilize local people, including neighborhood youth. Leadership 
development is a central element of effective community development and 
youth service. (YouthBuild U.S.A., n.d., Mission and Philosophy section, 
para. 3) 
 
YouthBuild is built around the following core underlying convictions: a) Every 

human life is sacred, full of potential, and worthy of love; b) Human beings have the 

potential to create a good society in which mutual respect and a reasonably just 

distribution of resources and opportunities are the dominant realities.  Achieving such a 

society is the central challenge that faces us as a species; c) Individuals are decisively 

influenced by the communities in which they are raised and in which they live.  

Communities that have a rich set of opportunities, caring relationships, high expectations, 

and that are organized to meet the needs of their members and the children within them, 

are the foundation of a healthy society; d) Every community needs ethical, caring, 

committed leaders who have the best interests of the community members at heart and 

are skilled in bringing people together to set goals, implement ideas, and solve problems.  

Leadership development is at the heart of community development; e) Young people are 

capable of playing a leadership role and if encouraged to do so will bring enormous 

energy, creativity, and imagination to the work.  Existing leaders should bring young 

leaders to the table (YouthBuild U.S.A., n.d., Mission and Philosophy section, para. 10).   

YouthBuild USA also identifies the following values within each of their 

nationwide programs:  
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“Respect for every individual’s intelligence and contribution.  Cooperation 
toward achieving common goals within a caring community.  Love for each other, 
humanity as a whole, and all that is sacred.  Courage to build bridges and go 
where we are not expected to be.  Diversity as a source of knowledge, creativity, 
and connection to the full human community.  Commitment to work hard and 
overcome internal and external obstacles to success, change, and excellence.   
Integrity to keep our actions and values consistent, to do the right thing even 
when nobody is watching.  Responsibility for ourselves, our families, 
organizations, communities, and society as a whole.  Community as a source of 
strength and wisdom.” (YouthBuild U.S.A., n.d., Mission and Philosophy section, 
para. 15) 
 
In order to determine if YouthBuild really “works” in the long term, a study was 

conducted by researchers at Temple University and Brandeis University.  The study was 

titled: “Life after YouthBuild: 900 YouthBuild graduates reflect on their lives, dreams, 

and experiences” (Hahn, Leavitt, Horvat, & Davis, 2004).  According to the report, 

YouthBuild was interested in discovering what happened to graduates once they entered 

the “real world”.  “Life after YouthBuild” was a two-pronged study consisting of an in-

depth interview with fifty-seven YouthBuild graduates from various sites and a survey, 

which was completed by 882 graduates.  In summary, results from the study “showed 

significant positive results for the graduates on a number of key measures, and a very 

positive assessment by them of the values of the program.  The most stunning reflection 

of this was that 65 percent said they expected to live an average of 32 years longer after 

YouthBuild than they expected to live before” (Hahn et al., 2004, p. xii).  “Graduates 

repeatedly talked about the care, support, and family-like atmosphere of YouthBuild that 

changed their lives.  They consistently mentioned the inner resolve that it took for them 

to complete the program and are certain in their conviction that YouthBuild changed their 

lives and in many cases saved their lives” (Hahn et al., 2004, p.63).   
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As a result of the interviews and surveys, researchers discovered that graduates 

shared two main recommendations for improving the basic full-time YouthBuild 

program.  First, graduates of YouthBuild programs suggested that attention to the ethic of 

service be increased.  More specifically, outside of building houses for homeless and 

low-income families, students indicated that additional opportunities for community 

service should be more organized.  Students also reported that their service role in the 

construction of houses should be emphasized more.  Secondly, students voiced concerns 

regarding the lack of available construction jobs after graduation.  These 

recommendations were directed to YouthBuild programs nationwide to improve their 

program implementation and to share graduates’ insight into the support, opportunities 

and services offered to graduates (Hahn et al., 2004).    

Since its origination in 1992, YouthBuild Philadelphia Charter School has 

become one of the most successful YouthBuild programs in the country (Horvat & 

Traore, 2001).  YouthBuild Philly is a 10-month program where students rotate between 

six-week cycles of academic class time and hands-on job training in construction, 

technology, or nursing (Woodall, 2006).  “The school encourages its students to continue 

their education; 50 percent head off to two- to four-year schools afterward.  Thirty 

percent enter the workforce, and YouthBuild helps them find jobs, even in today’s tough 

employment market” (Heavens, 2009, p. D01).  YouthBuild Philadelphia Charter School 

upholds high standards for their students.  According to YouthBuild’s Application 

Motivation Assessment 2007-08 (See Appendix D), YouthBuild Philly reported the 

following student expectations: 1) minimum 85% attendance (increased 5% for the 2007-
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08 school year); grade level improvements in reading, writing, and math; 70% minimum 

in other subjects; senior portfolio presentation; and a transition plan for after YouthBuild; 

2) possibility of being required to stay in school for more than 12 months in order to meet 

requirements, potential of ineligibility for June graduation; 3) zero tolerance for fighting 

or violence within the school; 4) half of students’ time spent on worksite learning job 

skills and working hard in vocational training; construction involves working through all 

kinds of weather, nursing involves bathing people, and tech may include lifting heavy 

equipment; 5) authority to require students to perform drug tests at any time during the 

school year.   

Being aware of the issues surrounding society and out of school and unemployed 

youth, Horvat and Traore (2001) investigated this effective local alternative school to 

discover what qualities of the program made it so successful.  Ultimately, they believed 

that a thorough understanding of the program would provide valuable information to 

similar alternative high school programs targeting young adults who are unemployed and 

out of school.  Horvat and Traore (2001) conducted in-depth interviews with 10 graduates 

from the YouthBuild Philadelphia program who were, at the time, employed or attending 

school or a job-training program.   The interview included questions regarding the 

students’ lives prior to YouthBuild, about the students’ YouthBuild experience, and about 

their post-YouthBuild experiences.  After analyzing responses from the interviews, 

Horvat and Traore (2001) were able to identify three critical elements that make 

YouthBuild Philadelphia successful.  The critical elements discovered were a caring 

environment, a focus on responsibility, and sufficient and appropriate resources for 
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students.  These particular information regarding successful school environments is 

extremely beneficial and necessary in order to improve current programs and increase 

graduation rates.  Because researchers have identified these critical elements about the 

school environment, in addition to numerous external reasons that students drop out of 

high school, it is now important to identify characteristics within students that distinguish 

the students who graduate from the students who drop out.  Particularly, this study will 

examine the roles of social goals, motivation/resiliency, and gender among students 

enrolled in the YouthBuild Philadelphia program during the 2007-08 school year. 



   

CHAPTER 3 

METHODOLOGY 

Participants and Setting 

Subjects investigated for the study included a total of 212 young men and women, 

ages 18-21, enrolled at YouthBuild Philadelphia Charter School, an alternative high 

school in Philadelphia, Pennsylvania.  More specifically, individuals investigated 

included 110 female and 102 male students who began the 2007-08 school year at 

YouthBuild Philadelphia Charter School.  Table 1 demonstrates the representation 

(numbers and percentages) of males and females among students who began the 2007-08 

school year at YouthBuild Philadelphia Charter School.  While all students shared the 

absence of a high school diploma, they differed in educational background and highest 

grade completed.   

Table 1. 
Breakdown of Males and Females in Current Study 

               Number          Percentage                

Males          102         48.1   

Females  110        51.8  
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YouthBuild Philadelphia Charter School is part of the national YouthBuild 

network of more than 225 programs (Woodall, 2006).  According to Horvat and Traore 

(2001), the YouthBuild Philadelphia curriculum combines job site experience, class 

work, and community service.  While students’ learning is focused on basic skills that are 

linked to job site skill development, the program also centers around students’ personal 

growth and development (Horvat & Traore, 2001).  YouthBuild Philly offers young 

adults who have dropped out of school the opportunity to earn a high school diploma 

while learning vocational skills in construction, nursing, or computers.   

Students were enrolled in the YouthBuild Philly program after successful 

completion of a three-step admissions process: 1) general program orientation, 2) 

individual interview and structured motivation scale – information collected with 

YouthBuild’s Application Motivation Assessment (See Appendix D), and 3) “mental 

toughness”: an intensive four-day group orientation which mirrors a typical YouthBuild 

school day.  YouthBuild does not otherwise discriminate on the bases of race, ethnicity, 

gender, sexual orientation, intellectual abilities, or academic achievement.  Current trends 

have indicated increased attendance and retention (See Appendix E).  Graduation rates 

have also been reported as increasing: 68.02% (2004-05 school year) and 70.45% (2005-

06 school year), respectively.  Students have reportedly chosen to return to YouthBuild to 

earn their high school diploma, while students have chosen to leave YouthBuild for a 

variety of reasons, such as: child-care issues, criminal justice system issues, disliked 

school, wanted/needed to work, emotional difficulties, behavior problems.  These reasons 

for leaving YouthBuild align with previously researched and documented findings of 
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high school dropouts.  For instance, Shapiro et al. (1997) reported that students indicated 

family difficulties, apathy, lack of mentors and motivation, low expectations, lure of the 

streets, poverty, race, system-blame, and teenage pregnancy were reasons for dropping 

out of high school.  Bridgeland et al. (2006) found that students shared the following 

reasons for dropping out: disinterest in classes, too many absences, influence of friends, 

and failing.  Finn (1993) believed that combinations of many variables were the 

explanation for dropping out. 

Instrumentation 

 Three instruments were utilized to reflect the three variables examined in this 

study.  All modes of information retrieval were created and practiced by the school.  

These included the standard YouthBuild Philadelphia Charter School application, the 

Application Motivation Assessment: YouthBuild Philadelphia Charter School, and the 

Vocational Profile. 

As part of the application process at YouthBuild Philadelphia Charter School, all 

potential students completed an application.  In addition to sex, this application gathered 

an extensive amount of supplemental information such as age at enrollment, ethnicity, 

highest grade completed, employment status, income, marital status, and number of 

dependents. 

The instrument used in the study to measure subjects’ degree of 

motivation/resiliency for participating in the YouthBuild program was the Application 

Motivation Assessment 2007-08 (Appendix D).  The idea for this tool was conceived by 

staff involved in the admissions process at YouthBuild Philadelphia Charter School in 
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order to provide a more standardized method of evaluation during the interview stage.  

After determining the two screening criteria approved in YouthBuild Philadelphia’s 

charter, punctuality and motivation, the School Psychologist/Compliance Coordinator 

utilized previous experience and knowledge of current literature to design questions and 

draft the original version of the interview scale.  YouthBuild Philadelphia’s Executive 

Director and Director of Program Development/Technology Training provided input to 

the School Psychologist/Compliance Coordinator in response to the original version of 

the scale.  The numerical scaling was manipulated as a last step, which produced the final 

version of YouthBuild’s Application Motivation Assessment 2007-08.  YouthBuild 

Philadelphia’s Case Managers were trained to implement the Application Motivation 

Assessment 2007-08 as part of a formal interview with each student during the 

application process.   

The Application Motivation Assessment 2007-08 allows for standardized scoring 

of students’ responses to specific questions regarding obstacles, successes, goals, and 

previous failures.  Although this instrument has served the program well, the 

psychometric properties are not well established.  Each item on the scale is followed by a 

5-point (1-5) or 3-point (0-2) Likert scale scoring template for the interviewers, which are 

added together to arrive at a total score for each interviewee.  Staff interviewers are 

permitted to subtract points related to each student’s motivation during the interview 

process.  Three points may be subtracted for unwillingness to participate, two points may 

be subtracted for being argumentative, and one point may be subtracted for rescheduling 
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an orientation/interview or for being late.  A final score is computed by adding 

interviewers’ Likert-scale responses to each question and subtracting any lost points. 

For the purpose of collecting information regarding students’ social goals/plans, 

the Vocational Profile was employed.  The Vocational Profile is a tool utilized by the 

Transition Services Department at YouthBuild Philadelphia Charter School (See 

Appendix E).  The primary focus of this exercise is to educate and train YouthBuild 

students in the area of goal setting and goal completion.  The Transition Services 

Department instructs students using an original D-R-D-R-D lesson: Dream, Research, 

Decide, Review, Determination (to continue or start over).  The completion of this 

exercise is a collaborative effort between each individual student and the Transition 

Services Team.  Questions answered during completion of this curriculum include: 

“What would you say is your dream job?” and “What job would you like to have now?”  

Additional information is collected regarding each students’ employment background, 

skills, and work-related factors (transportation, criminal record, etc.) 

Procedure 

 Information obtained for this study was collected and stored by the school as part 

of their educational curriculum.  For all intents and purposes, this information is 

considered archival data.  Data were shared with the researcher at the conclusion of the 

2007-08 school year.   The procedure section explains the process followed by the school 

at the time the information was collected.  Furthermore, if interpretation was required on 

the part of the researcher, that information is also clarified here.   
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Potential YouthBuild students were required to complete and submit an 

application as part of the enrollment process.  All potential students’ demographic 

information was recorded and stored for reference purposes.  The researcher referenced 

this application information for the differential impact of sex variable.   

The second step of the admissions process involved a structured interview with 

YouthBuild staff using YouthBuild’s Application Motivation Assessment 2007-08.  This 

scale is supposed to evaluate interviewees’ motivation and/or resiliency for a variety of 

factors and situations.  This assessment asked questions such as, “Why YouthBuild and 

not another program, work, or what you’re currently doing?”; “Knowing that we have 

high standards, what will be the biggest challenge to completing the program? How will 

you overcome this challenge?”; “What were the obstacles that caused you not to re-enroll 

or finish high school? Looking back, could you have done anything differently?”; 

“Describe a time when you failed, when you didn’t do your best, or didn’t accomplish 

something you set out to do. How did you deal with this situation?” (See Appendix D).  

Each staff member in the interview computed a total score based on his/her own Likert 

Scale ratings of the students’ responses to questions.  An overall mean was computed for 

each individual student using all staff interviewers’ total scores.  The overall mean was 

considered each student’s degree of motivation/resiliency for the purpose of this research. 

Once students were admitted into YouthBuild Philadelphia Charter School, an 

intense combination of academic and vocational training continued for a period of ten 

months.  At the end of the ten month period (June, 2008), students who had not fulfilled 
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graduation requirements were given an opportunity to complete their missing coursework 

and/or hours throughout the summer to graduate in August, 2008.   

As part of YouthBuild’s academic instruction, students were involved in goal 

setting, which was organized by the Transition Services department.  YouthBuild 

students were asked to complete a Vocational Profile by documenting one primary goal 

(dream job), one secondary goal (a strong career interest), and one survival goal (back-up 

plan if the primary and secondary goals were not achieved).  Throughout the school year, 

staff in the Transition Services Department tracked students and followed up with them 

regarding their goals and necessary steps in achieving them.  Because of the qualitative 

nature of the goal information submitted, a Likert scale was developed to quantitatively 

represent a continuum of clear/specific, realistic goals.  According to Johnson and 

Gramm (1990), “Goals that provide a specific and clear standard of achievement (e.g., 

“Learn the names of all the states in the United States”) result in better performance than 

goals that are vaguely stated (e.g., “Do your best”) or when no goals are provided at 

all”(Specificity section, para. 1).  In order to determine the reliability of this scale, each 

student’s collection of goals was ranked on a 0-4 scale by two individuals: the researcher 

and the school psychologist/compliance coordinator at YouthBuild Philadelphia Charter 

School.  A higher score/ranking suggested a more specific and realistic goal.  The 

guidelines created and followed for ranking students’ goals included: 0 – no goals stated; 

1 – all goals vague and unrealistic (i.e., doctor/restaurateur/movie star); 2 – all vague, but 

at least one realistic (ex. Retail/construction); 3 – more than one goal, at least one 

clear/specific, realistic goal; 4 – all goals clear/specific and realistic (regardless of 
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number of goals stated).  Based on these ratings, interrater reliability was computed to be 

.949, using the formula 1 – Ms Within/Ms Between by Winer (Hays, 1981).  This level of 

reliability is categorized as acceptable. 

 At the conclusion of the summer (August, 2008), the researcher categorized 

students into one of three categories: graduates, dropouts, or other.  Students in the other 

category may have been required to complete further coursework or additional 

requirements during the 2008-09 school year in order to earn their high school diploma.  

They were not considered graduates or dropouts; instead they were referred to as 

“returners”.  Because YouthBuild changed graduation requirements from a minimum 

80% attendance rate to a minimum 85% attendance rate for the 2007-08 school year, 

some students were mandated to make up time in order to earn their diploma.  Once 

students were classified into one of the three categories, data were analyzed to determine 

results concerning the three variables investigated. 

Data Analysis 

 The Statistical Package for Social Sciences (SPSS) was utilized to analyze data 

for the study.  A multivariate analysis of variance (MANOVA) was conducted as a 

reflection of the hypotheses posed in Chapter 1 to test the significance of social goals, 

motivation/resiliency and sex on completion of the alternative education program.  A 

significance level of .05 was selected for this study.  The findings of the study have been 

presented individually by each hypothesis in the next chapter.   
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CHAPTER 4 

RESULTS 

The researcher investigated the potential influence of stated social goals, degree 

of motivation/resiliency, and differential impact of sex on high school completion in an 

alternative high school.  A more thorough understanding of the alterable characteristics 

within this specific population may later be used to create programs and support systems 

that will help students complete the program and earn a high school diploma. 

This study predicted that compared to students who dropped out or did not 

complete the high school program, students who graduated would be primarily female, 

have more specific and/or realistic goals for after graduation, and would score higher on a 

motivation/resiliency scale.  Three instruments were employed to measure the three 

variables and a multivariate analysis of variance (MANOVA) was conducted to analyze 

the data.  The students’ graduation status (dropout, graduate or other) as of August 2008 

functioned as the independent, or predictor, variables.  Social goals, 

motivation/resiliency, and sex served as the dependent/criterion variables. 

The current study involved 212 students enrolled at an urban alternative high 

school during the 2007-08 school year.  Students were between 18 and 21 years of age 

and had previously dropped out of school.  Information obtained for the investigation was 
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collected throughout the school year by staff at the alternative school and was 

subsequently shared with the researcher.   

Once data were compiled, the researcher discovered that not all students had 

completed goal information.  This alone was not sufficient to eliminate students from the 

study because the goal response rate for graduates was also less than 100%.  Because the 

study investigated the role of social goals on completion of an alternative high school 

program, it was important to use caution with the analysis of this information due to the 

possibility of invalid results regarding the relationship between dropouts and lack of 

social goals.  Therefore, the researcher considered each dropout’s date of withdraw to 

ensure that students included in the analysis had attended YouthBuild for a period in 

which they would have received information regarding the exercise and had sufficient 

time for completion.  According to the Director of Transition Services at YouthBuild, 

who was responsible for goal collection and follow-up with students, an announcement 

was made near the end of October 2007 to make an appointment to see staff in the 

Transition Services Department to discuss goals for after graduation.  Because of the 

timeliness of this announcement and the probability of skewed results if particular 

students were included, an agreement was reached between the researcher and the 

Director of Transition Services that students with a withdrawal date from August 2007 

through December 2007 should be excluded from the analysis.  Ultimately, a decision to 

exclude 22 students from the study was made based on missing goal information and 

corresponding month of withdrawal or drop out. 
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Social Goals 

The first hypothesis examined in this study predicted significantly higher rates of 

graduation among students with clearly defined/specific and realistic social goals/plans 

following graduation compared to students with less clear/specific and/or unrealistic 

social goals/plans.  The documented social goals were grouped into the following 

categories, based on quality:  0 – no goals stated; 1 – all goals vague and unrealistic (i.e., 

doctor/restaurateur/movie star); 2 – all vague, but at least one realistic (ex. 

Retail/construction); 3 – more than one goal, at least one clear/specific, realistic goal; 4 – 

all goals clear/specific and realistic (regardless of number of goals stated).  Because it is 

believed that more specific and realistic goals produce higher rates of success, greater 

numbers were assigned to groups with goals that were believed to be more effective in 

achieving the desired outcome.  In effect, results with higher means will demonstrate 

goals placed in the “more effective” categories.   

For the purpose of this study, mean goal scores were computed for graduates, 

others, and dropouts.  The mean goal scores were further analyzed to determine if greater 

levels of specificity and practicality had an effect on high school completion.  The 

Wilkes’ Lambda multivariate test was utilized to determine if a relationship existed 

between documented goals and graduation rates.  When examining the mean scores, it 

was found that students who graduated from YouthBuild documented higher categorized 

goals in comparison to students who dropped out from the alternative high school.  A 

significant effect (p=.005) was determined for graduation based on students’ social goals 



   

(See Table 2).  A post hoc test was then performed to determine degree of significance 

between levels of the independent variable. 

 

Table 2 

Mean Levels of Goal Rankings (0-4) and Standard Deviations for Graduation Status 

Graduation Status               M         SD                

Graduate (N=99)          2.60        .87   

Other (N=34)           2.24      1.16  

Drop out (N=57)            1.96      1.12   

 

The Tukey and Scheffe Post Hoc tests both indicated a significant effect (p= .001) 

for social goals between students who graduated and those who dropped out.  Clearly 

defined/specific and realistic social goals were associated with greater high school 

completion rates at the p < .05 level (M graduates = 2.60; M other = 2.24; M drop out = 

1.96), F(2, 184) = 6.89, p = .001.  These findings determined that the students who 

completed the alternative high school program documented clearer/more specific and 

realistic goals than students in the two comparison categories.  While students classified 

as graduates were significantly different from dropouts when referring to goals, neither 

the graduates nor the dropouts differed significantly from the other group for this 

measure (See Table 3). 
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Table 3 

Multivariate Analysis of Variance Table Between Subjects Effects for Goals 

Source   df       F       Significance    Partial Eta Squared 

 
Graduation  2    6.89  .001*     .07 
 

*p < .05 

 

Motivation/Resiliency 

The second hypothesis examined in this study predicted that students who 

graduated from the alternative high school would demonstrate higher 

motivation/resiliency scores, as measured by a structured survey, compared to students 

who did not complete the high school program.  The structured survey was administered 

to each student as part of the admissions process to become a student at YouthBuild 

Philadelphia Charter School.  Students were interviewed by YouthBuild staff members 

with an assessment created by staff at YouthBuild.  This assessment is titled Application 

Motivation Assessment: YouthBuild Philadelphia Charter School 2007-08 and can be 

found in Appendix D.  The maximum number of points possible from this assessment is 

156 points.  There are 30 questions with a maximum of a 5 point response, and three 

questions with a maximum of a two point response.  A review of students’ total average 

score suggested that a score of 41 was the greatest average earned. 

  For purposes of this study, a greater score on YouthBuild’s Application 

Motivation Assessment 2007-08 indicated a higher degree of motivation/resiliency for 
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completing this alternative high school program.  Once again, a multivariate analysis of 

variance (MANOVA) was utilized to determine if a relationship existed between degree 

of motivation/resiliency and graduation rates.  Results from this analysis did not 

demonstrate significant results.  Although the mean motivation/resiliency score for 

graduates was slightly higher than others and dropouts, this difference is small (M 

graduates = 31.14; M other = 30.72; M drop out = 30.35), F(2, 184) = 0.92, p = .40.  

Graduates did not demonstrate a significantly different degree of motivation/resiliency 

compared to students in the other or dropout categories.  Means and standard deviations 

for motivation/resiliency are displayed in Table 4. 

 

Table 4 

 Mean Levels of Motivation/Resiliency (and Standard Deviations) for Graduation Status  

Graduation Status               M          SD               

Graduate (N=99)                  31.1         3.48   

Other (N=34)                   30.7         3.11         

Drop out (N=57)           30.4         3.46 

________________________________________________________________________ 

 

Differential Impact of Sex 

The final hypothesis examined in this study predicted that females in an 

alternative high school would graduate at significantly higher rates when compared to 

males.  Because of previous findings indicating that females graduate from high school at 
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rates which are significantly greater than males, it was of interest to the researcher to 

study outcomes from students at this specific alternative school.  The results did not 

support the stated hypothesis.  While more females did graduate from the program than 

males (Females = 53, Males = 46), the difference was not significant at the 0.05 level (p 

= .15).   
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CHAPTER 5 

DISCUSSION 

Summary of the Purpose and Results 

The purpose of the present study was to investigate the possible relationship of 

social goals, degree of resiliency/motivation, and differential impact of sex on students’ 

completion of an alternative high school diploma program.  Explanations for school 

dropout have been thoroughly investigated and are believed to involve a host of variables, 

individual and otherwise, typically combined (Bridgeland et al., 2006; Finn, 1993; 

Shapiro et al., 1997).  While this information is essential to understanding the issues 

behind our nation’s bleak graduation rates, it is also important to investigate why students 

graduate.  Unfortunately, however, theories and research explaining why students drop 

out are much more abundant than theories and research investigating why students 

graduate.  Awareness of characteristics demonstrated by students who graduate promotes 

hope and a target on which to focus amongst a seemingly overwhelming crisis.  The goal 

of the present study was to discover specific alterable variables associated with 

graduation among students at an alternative high school.  By discovering which variables 

are related to graduation, programs can be created and implemented to concentrate on and 

modify the variable(s) with the intention of increasing graduation rates.   
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While personal experiences, home lives, and environments are understood to be 

paramount to students’ achievement (Bridgeland et al., 2006; Fine, 1991; Finn, 1993; 

Jimerson, 1999; McNeal, 1997; Roderick, 1994; Wells, 1990; Whaley & Smyer, 1998), 

these variables are not considered modifiable by school personnel.  However, several 

variables are believed to be more easily influenced (Daniels & Arapostathis, 2005; 

Ekstrom et al., 1986; Finn & Rock, 1997; McMillian & Reed, 1994; Shapiro et al., 1997).  

Because of this, the researcher chose to examine two specific variables that were 

considered alterable, along with sex.  For purposes of this study, social goals and degree 

of motivation/resiliency were considered alterable variables. 

In order to investigate the relationship between these alterable variables and high 

school completion, data were collected throughout the 2007-08 school year from an 

urban alternative high school.  Data were then analyzed and interpreted by the researcher.  

The research questions answered by this study were: 

a) Will students in an urban alternative high school who have clearly 

defined/specific and realistic social goals/plans following completion of the 

program graduate at significantly higher rates compared to students with less 

clear/specific and/or unrealistic social goals/plans? 

b) Will students who demonstrate higher motivation/resiliency graduate at 

significantly higher rates as compared to students who demonstrate lower 

motivation/resiliency? 

c) Is there a significant difference in the graduation rates of females and males in 

this alternative high school? 
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Social Goals and Graduation 

 The researcher’s decision to focus on specific and realistic goals was reached in 

conjunction with staff at YouthBuild Philadelphia Charter School.  Thus, experience 

working with this population was necessary to determine goals that were considered 

“unrealistic” given this population’s general background.  While this factor was 

important to consider in the effectiveness of goal setting, one may argue that deeming a 

goal “realistic” or “unrealistic” is a contradiction to American values and assumptions.  

Within this study, it is possible to interpret discouragement of the phrase and belief, “you 

can be anything you want to be”.  In fact, students who documented unusually 

challenging goals or aspirations were assigned a lower goal ranking.  It is likely, then, 

that students who heard this phrase from family and politicians, students who believed in 

their ability to become singers, doctors, lawyers, and actors may have had an effect on the 

results of this study. 

When examining the first research question of whether students with more 

specific and/or realistic goals will graduate at higher rates than students with less specific 

and/or realistic goals, results indicated a statistically significant relationship.  According 

to the analysis, students who graduated from YouthBuild during the 2007-08 school year 

submitted more clear/specific and realistic goal information compared to students who 

dropped out.  This analysis had a small to medium effect size.  In contrast, goal 

information from students in the other category was rated amid the two comparison 

groups.  Therefore, while graduates and dropouts displayed significantly different 
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qualities of goals, a discrepancy was not evident with students in the other category.  This 

is helpful information to note when considering goal setting among high school students. 

Results from the current study did align with prior research supporting the 

effectiveness of specific, difficult goals (e.g. Locke & Latham, 2006).  In addition, the 

particular finding of group differences between graduates’ and dropouts’ types of goals 

supports the research of Carroll et al. (1997) which documented group differences in 

importance attributed to goals by delinquent, at-risk, and not-at-risk youth.  While all 

students attending YouthBuild Philadelphia Charter School are considered to be “at-risk”, 

the most successful students exhibited a more specific and realistic quality of goals than 

the least successful students.  This finding suggests that at-risk populations may be 

further analyzed for individual traits or tendencies. 

Overall, findings resulting from this research question suggest that students who 

graduated from the program documented more specific and realistic goals much more 

efficiently compared to students who dropped out.  This is valuable information to 

consider when developing preventative programs and interventions geared toward 

increasing graduation rates.  Such programs may target individual characteristics among 

students as an attempt to support students who may demonstrate a deficit in that area.  If 

these programs involve goal setting, students could be taught to identify goals that 

demonstrate an effective level of specificity and practicality.  These goals could be 

tracked and modified regularly by educational personnel as a way to promote a higher 

likelihood of success. 
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It is interesting to note that having goals is one prominent variable among 

individuals of higher SES groups.  Based on previous research (Carroll et al., 2997; 

Locke & Latham, 2006) and the current study, having goals is an important contributing 

factor of success.  This supports prior information that suggests higher success rates 

among those in higher SES groups as compared to those raised in families of lower 

socioeconomic status.  Along with goals, persons in higher SES groups may have more 

exposure to appropriate role models who have succeeded in achieving their own goals.  

The current population investigated has much less exposure to the outcome of successful 

drive in their own environment.  These students do not always have appropriate role 

models.  For instance, one may speculate that if the population for the current study had 

come from a different SES environment results may have been much different.  However, 

given the social background of students at this particular school, the outcome from this 

study suggests that specific and realistic goals are an essential component of schooling 

and academic success.  Thus, inclusion and training for goal setting should be part of 

educational activities and the curriculum in order to shape students’ own new realistic 

goals.  Based on the rationale stated above, it is important to recognize the necessity for 

direct instruction in the area of goal setting within this particular population.  It is not 

sufficient to simply tell students to “set goals”. 

In order to further explore goal information from this study, the researcher looked 

closely at particular goals documented by students in the three categories (graduates, 

other, dropouts).  It is interesting to note that patterns emerged upon comparison of the 

three groups.  More specifically, patterns regarding type and number of goals stated 
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divided the groups.  The researcher analyzed goal percentages in areas of healthcare and 

construction within each category of students.  In addition, average number of goals 

recorded by students within the three categories was computed.  Healthcare was targeted 

due to the overall challenge associated with this occupational field.  Challenging goals 

were of interest to the researcher due to previous research by Lock and Latham (2006) 

which confirms the effectiveness of specific, difficult goals.  The researcher also chose to 

explore goals documented in the area of construction due to the affiliation of this career 

with the YouthBuild program.  As a result of further exploration, the researcher 

discovered that 14 and 16 percent of the goals documented in the dropout and other 

categories, respectively, were goals in the healthcare field.  While in comparison, 

students in the graduate category documented a healthcare career goal at a rate of 20 

percent.  This information appears to support research that documents the effectiveness of 

specific, difficult goals (Lock & Latham, 2006) due to the higher percentage of this 

challenging goal documented within the most successful category. 

Construction was an additional goal type that was further explored by the 

researcher.  Information obtained from the three groups indicated that graduates reported 

construction as a goal 32 percent of the time; others indicated construction as a goal 29 

percent of the time; and dropouts listed construction as a goal 19 percent of the time.  

There is great variation between the graduates/others and dropouts in regard to this 

particular goal.  It is interesting to note the large difference due to the emphasis of 

construction within this YouthBuild program.  It is possible that a number of students 

chose this particular school with the intention of entering the construction field.  As a 
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result, these students may have had a higher success rate compared to students who were 

not as invested in learning these particular skills.  This information could be extremely 

valuable during the admissions process at YouthBuild; however, declaring a goal in the 

area of construction should not be considered an exclusive guideline in program 

admission. 

Lastly, the average number of goals documented by students within the three 

categories was examined.  For instance, while the average number of goals documented 

by students in the graduate category was 2.71, students in the other category documented 

an average of 2.56 goals, and students in the dropout category specified an average of 

only 1.51 goals.  It is both interesting and worthwhile to notice these rather large 

differences between groups.  The differences among groups may suggest a relationship 

between successful students and goals, in general.  Also, it is possible that successful 

students tend to have a “back up” plan if their original plans are not achieved, while less 

successful students may not.  Additional research should be conducted to further 

investigate these theories. 

Motivation/Resiliency and Graduation 

In order to answer the second research question, mean scores from YouthBuild’s 

Application Motivation Assessment 2007-08 were compared among graduates, others, 

and dropouts.  Questions on this assessment were organized under the following 

headings: motivation to apply, motivation to focus on the future/the day after the high 

school diploma, motivation to persevere and participate in school, motivation to 

overcome obstacles and access resources/ask for help, motivation to change/internalize 
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feedback and take responsibility for one’s actions, motivation to maintain healthy 

relationships, preparedness as an indication of motivation, and motivation during the 

interview process.  These categories of questions were asked during the interview in 

order to obtain information regarding each applicant’s motivation to complete the 

program.  Indeed, applicants’ answers to these questions were evaluated by YouthBuild 

staff to determine if the applicants would be a good fit for their alternative high school. 

Results from this study did not establish a relationship between high school 

completion and degree of motivation/resiliency at this alternative high school.  Based on 

this information, it appears that differences in motivation/resiliency were not evident 

across any categories (graduate, other, or dropout) of students at YouthBuild.  Therefore, 

students who graduate, students who drop out, and students who do neither demonstrated 

similar degrees of the motivation and/or resiliency construct.  This finding is surprising 

given the prior research sustaining the vital nature of motivation and/or resiliency to 

success (Daniels & Arapostathis, 2005; Dweck & Leggett, 1988; Finn & Rock, 1997; 

Hernandez, 2004; McMillian & Reed, 1994; Shapiro et al., 1997).  Finn and Rock (1997) 

discovered that motivation and resiliency were strong predictors of academic success 

based on observation of engagement behaviors.  They found that resilient students 

(school completers) demonstrated more engagement behaviors (underlying motivation) 

compared to their nonresilient completers (poorer academic performance) and dropouts 

(noncompleters), even when controlling for background and psychological factors. 

It is possible that this study’s finding of relatively equal rates of motivation 

among three unlike groups is unique to this particular population.  These students 
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represent a very small percentage of our nation’s population of high school dropouts.  

Demographically, the students investigated are quite comparable having been raised in an 

urban environment, in mainly African American families with low socioeconomic status.    

Thus, developing a certain degree of motivation/resiliency may be a protective factor 

necessary in order to overcome life obstacles and cope in this urban environment.  On the 

other hand, it is possible that demographics and SES are not the main factors contributing 

to this population’s similar rates of motivation/resiliency.  It is also important to 

acknowledge this population’s educational background.  For instance, all students 

investigated have made parallel educational choices in the past.  More specifically, all 

students at YouthBuild Philadelphia Charter School made a prior decision to drop out of 

school, and then return at a later date to earn their high school diploma.  Unlike typical 

high school students, YouthBuild students enter the program with specifically focused 

goals, often in the field of construction.  These specific goals may influence students’ 

motivation and give YouthBuild high school students an advantage because they re-enter 

school knowing what they want to do and learn.  Therefore, it is conceivable that similar 

rates of motivation/resiliency may be based on the students’ comparable backgrounds and 

experiences more than the students’ demographics.   

Realizing that students drop out for varied and numerous reasons, we may predict 

that dropouts who choose to return to school demonstrate similar degrees of motivation 

based on results from this study.  Although students at YouthBuild Philadelphia Charter 

School ultimately represented three different categories of program completion, we can 

speculate that this may be due to external factors that are difficult, if not impossible to 
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control for (life situations, financial obligations, family crises, etc.) rather than degree of 

motivation/resiliency.      

Differential Impact of Sex and Graduation 

Results from this study do not support prior research that has repeatedly 

documented a gender gap between males and females for graduation rates.  Specifically, 

researchers have noted “a disparity between males and females has been a persistent 

trend over the last two decades in all racial and ethnic groups” in the United States 

(Saunders, Davis, Williams & Williams, 2004, p. 81).  In fact, this disparity in academic 

success is also evident internationally.  A study by Clark, Thompson, and Vialle (2008) 

reiterated the gender gap at the international, national, and local levels where girls as a 

group were found to demonstrate higher “grades, enrollment in rigorous academic 

coursework at the high school level, high school graduation, enrollment and completion 

of college and even graduate school” (p.63). Nonetheless, while numerous reports (Clark, 

Thompson & Vialle, 2008; McNeal, 1997; Swanson, 2008; U.S. Department of 

Education, 2005) have indicated that females graduate at significantly higher rates than 

males, the gender difference is not evident within this particular alternative high school 

population.  It is important to note that more females (n=110) than males (n=102) began 

the YouthBuild Philadelphia program in August, 2007. While the number of female 

graduates was higher than male graduates, this difference was very small. 

Results from this study suggest that males and females at YouthBuild 

Philadelphia Charter School are more alike than different in terms of graduation rates.  

This finding is interesting due to previous research mentioned above and the heavy 
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emphasis on vocational skill building in the area of construction, as construction is a male 

dominated field.  Because of this common perception, some YouthBuild programs have 

focused specifically on recruiting women.  One such program is located in Springfield, 

Massachusetts where they have reported 50 percent of women program members 

(Bottomley, 2002).  As of 2002 (Bottomley), 50 percent of women in a YouthBuild 

program was a very high percentage.  This information declaring women’s lack of 

interest in the area of construction suggests one explanation for the similar rates of 

graduation among the population examined in this study.      

It is also possible that similar gender graduation rates may be unique to the 

particular population investigated due to the students’ similar backgrounds, educational 

decisions, and interest in the vocational skill-building program.  In a matter of speaking, 

students who attend YouthBuild Philadelphia Charter School create their own population.  

These students represent an exclusive type of young adults who come together for the 

same purpose, having made similar decisions in their pasts.  Additionally, YouthBuild 

Philly’s detailed admissions requirements and unique program curriculum further limit 

this dropout population. 

Students who attend alternative schools often consist of students who require a 

different setting to be successful than what is typical in public high school.  Generally, 

these environments offer smaller locations with more support and/or individualized 

attention.  In this way, both male and female students who attend alternative schools 

share some commonalities.  On the other hand, the typical public high school 

encompasses a more general, average type of student with fewer commonalities.  Based 
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on this information and the current study, it is possible that a gender graduation gap does 

not exist among YouthBuild alternative schools with specially designed curriculum as it 

does for public high schools. 

Implications of the Current Study 

 Due to the grim high school graduation rates and dire consequences of dropping 

out of school, our country is searching for useful, efficient strategies that will boost the 

number of young adults who complete high school.  Although there are vast arrays of 

variables that impact graduation rates and decisions to drop out, there is a limited scope 

of variables that have the potential to be influenced by students and/or school personnel.  

Therefore, targeting such modifiable variables through the creation and implementation 

of school-based strategies is both a critical and viable response. 

 Results from this study suggest several implications for school personnel.  First, 

instructional programs and techniques should be developed and utilized to teach and 

encourage students to declare specific and realistic goals for their future.  These programs 

should become part of the curriculum early in high school to guide students in the 

development of effective goal setting.  This may be very useful in terms of practice for 

the future and specifically for obtaining a high school diploma.  Ideally, students would 

be able to generalize these goal-setting skills to later phases of their lives.  These goals 

could include relationship goals, physical goals, educational goals, career goals, etc. 

which would be determined by the students grade level.  Intervention and preventative 

programs should focus on teaching the importance of making goals both specific and 

challenging (Locke & Latham, 2006), while encouraging involvement from school staff 
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to support and assist students in monitoring goals and guiding appropriate actions for 

progress (Brewster & Bowen, 2004; Rutherford, 1998; Shapiro et al., 1997).  Such 

strategies would be greatly beneficial to promote the development of effective goal-

setting skills among all students, especially in urban areas where the dropout rate is 

highest (Fine, 1991; Swanson, 2008). 

A second implication from this study suggests a more focused look at alternative 

schools, in general, as a preventative measure for students at-risk of dropping out.  A 

review of the literature and the current study suggest that alternative schools should be 

encouraged for certain students who struggle in regular schools.  It should be 

acknowledged that students who drop out have great potential to succeed.  Much of the 

time, when given a second chance, these students do achieve.  Educational personnel 

should be educated about the types of students who have been successful in alternative 

schools, so that they are able to intervene before a student makes the decision to drop out 

of school.  Maybe alternative schools should be viewed as a preventative measure for 

students who are on the verge of dropping out.  Academic alternative schools are tailored 

to offer a more specific curriculum to students who have needs that cannot be met in a 

typical school.  Often, these alternative schools have low teacher-student ratios, focus on 

students’ strengths, and are built around the success of the students.  It makes sense then, 

that alternative schools appear to be a more appropriate fit for some students, based on 

their personal qualities and life situations.  The alternative school in this study 

demonstrates and further supports the importance of individualizing education to meet 

the needs of the student.  Therefore, results from the current study support the importance 
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of individualizing education, which will likely remain a central role for school 

psychologists. 

In regard to the current study, practical implications for school psychologists may 

include involvement in the planning and implementation of prevention and intervention 

programs.  It is likely that school psychologists will be involved with current and future 

intervention programs due to their extensive knowledge of education and psychology and 

their roles within the school system.  In relation to goals and the importance associated 

with their specificity and practicality, it may be beneficial for school psychologists to 

collaborate with vocational and/or guidance counselors in advising students to make 

appropriate and realistic career, trade, and/or academic choices.  Suggestions may be 

developed through consideration of the students’ ability level, personal goals, and 

perhaps their degree of motivation (for length/intensity of post-secondary education 

programs).  Lastly, school psychologists will likely continue to collaborate with teachers 

in the classroom to address students’ academic and behavioral issues.  Specifically, when 

it comes to students who are at-risk of dropping out, school psychologists may work with 

teachers to pinpoint areas of possible intervention through observations and counseling. 

It is also important to consider theoretical implications from the current study.  

For instance, due to the nature of the YouthBuild Philadelphia program, one may 

question the broad educational consequences of providing students a second chance to 

earn their high school diploma in an alternative setting.  Some people may suggest that 

attending a school other than the local public school from which the student dropped out 
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is an unfair advantage and additional expense.  They may argue that promoting 

alternative schools and second chances sends the wrong message to students.     

On the other hand, allowing students to “try again” may also be considered 

encouragement of persistence and determination.  This particular YouthBuild program 

has proven that a second chance can result in a successful outcome; although all students 

who are provided a second chance do not seize the opportunity.  The focus of YouthBuild 

programs and alternative schools in this study offers a different perspective on the issue 

of high school dropout.  While information exists regarding why students drop out and 

the consequences associated with this decision, this dissertation provides an alternative 

viewpoint by exploring why particular students graduate.  Specifically, the current study 

focuses on the importance of social goals and motivation in regard to graduation.  It is 

possible that providing dropouts a second chance to earn their high school diploma in a 

different setting is an ideal opportunity for some students.  Alternative schools typically 

offer a smaller educational environment that is more suitable to some students’ strengths 

and needs.     

Limitations of the Current Study 

The current study included limitations that are important to consider.  The first 

concern is related to the participants in the study.  The population investigated in this 

study is relatively exclusive and results are not representative of the typical high school in 

the United States.  For example, the study investigated students at an alternative high 

school where the population consisted of mainly African American youth living in an 

urban area and raised in families of low socio-economic status (SES).  In addition, all of 



   

       
 

 

65

these students were between the ages of 18 and 21 and had dropped out of school in the 

past.  These students were drawn specifically from disadvantaged backgrounds whereas a 

representative sample of high school students across the nation would be much more 

diverse in terms of SES, ethnicity, age, background, region, etc.  Therefore, results from 

this study are not generalizable to the entire nation’s population of dropouts.    

Another concern involves the instrument utilized to represent the 

motivation/resiliency variable.  This measure was created by staff at YouthBuild 

Philadelphia Charter School and thus, no reliability or validity information is available.  

Therefore, YouthBuild’s Application Motivation Assessment 2007-08 may not be the best 

instrument available to represent this respective construct for the study.  For instance, 

outcomes from the current study do not indicate a significant relationship between 

graduates and/or dropouts and motivation/resiliency.   It is conceivable that this lack of 

significance may be influenced by the measures utilized in the study.  This particular 

finding conflicts with prior research (Daniels & Arapostathis, 2005; Dweck & Leggett, 

1988; Finn & Rock, 1997; Hernandez, 2004; McMillian & Reed, 1994; Shapiro et al., 

1997) that has concluded a positive relationship between motivation/ resiliency and 

success.   

The fact that 22 students had to be excluded from analysis due to missing goal 

information and the students’ corresponding month of withdrawal/drop out is also a 

limitation of this study.  Information from these 22 students who dropped out on or 

before December, 2007 without documented goals could have been instrumental in these 

findings.  While it was important to dismiss these students from the study because they 
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may have not attended YouthBuild long enough to document their goals, we may have 

missed out on valuable goal information.  For purposes of this study, missing goal 

information was interpreted as a student with a lack of future goals.  However, it is 

important to recognize that all students included in this study did not have documented 

goal information.  In fact, some students who graduated did not report any goals with the 

Transition Services Department.  Realistically, missing goal information from students 

could mean an incomplete activity due to an absence, not necessarily the absence of 

future plans.  Therefore, the analyses may have been affected, resulting in less accurate 

results.     

It is important to note that the population addressed in this study is considered at-

risk.  Therefore, these students deal with life situations, family obligations, and 

environmental dangers that place them at a disadvantage compared to the typical student.  

Due to the purposes of this study and the interest in alterable variables, many extraneous 

variables and outside factors in the students’ lives were disregarded.  While it is 

understood that these outside factors are very influential in life success (Bridgeland et al. 

2006; Finn, 1993; Shapiro et al., 1997), they were out of the realm of this study and 

nearly impossible to control.  Therefore, we should interpret these results with caution as 

the current study looked separately at each variable and the relationship with graduation 

rates and did not consider influence of outside factors. 

Future Directions of Research 

 This study found that graduates from an urban alternative high school 

documented more specific and realistic goals as compared to dropouts from the same 
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school.  Future research should look at whether these results are the same at additional 

alternative high schools built on the YouthBuild concept.  It would be important to 

compare similar YouthBuild programs due to this unique curriculum that is tailored to 

students’ specific strengths.  On the other hand, because alternative schools have not been 

exclusively created for “at risk” students, it is necessary to investigate alternative schools 

outside the YouthBuild curriculum to obtain information from a more representative 

sample of students in the United States.  The sample should include a more diverse group 

of individuals on the basis of SES, ethnicity, age, background, region, etc. so that results 

are more generalizable to the U.S. population.  This may include using numerous 

alternative schools across the United States and a much larger population size.  It would 

also be interesting to replicate this study with students enrolled at typical high schools 

and post-secondary educational institutions.  These populations could be investigated as 

large individual groups or smaller, more specific groups within each population. For 

instance, researchers could explore the variables in question among college students with 

learning disabilities and/or non-traditional learners in the college setting.   

As a follow up to the current study, future research might further investigate 

actual goals recorded to explore potential patterns among the three groups identified in 

this study: graduates, other, and dropouts.  Because repetition was evident in the current 

study, it would be helpful to qualitatively analyze specific goals in the healthcare field, 

construction, and retail.  An additional follow up study with YouthBuild graduates and 

dropouts to determine if achievements later in life could be determined by their projected 

goals in high school would also be interesting to evaluate (e.g. One year later, are 
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graduates more likely to have pursued and/or achieved their stated goals in comparison to 

others and dropouts?).  This knowledge could be beneficial as a long term follow up to 

assist vocational and/or guidance counselors in more closely defining realistic goals for 

high school students. 

A replication of this study is called for at the same alternative school with a 

motivation/resiliency instrument that has been determined to be highly valid and reliable.  

Based on previous research (Daniels & Arapostathis, 2005; Dweck & Leggett, 1988; Finn 

& Rock, 1997; Hernandez, 2004; McMillian & Reed, 1994; Shapiro et al., 1997), it was 

hypothesized that students who graduated from YouthBuild Philadelphia Charter School 

would demonstrate a higher degree of motivation/resiliency when compared to students 

who did not complete the program.  However, results from the current study did not 

support this hypothesis.  Therefore, it would be of interest to determine if a pattern 

persists where graduates, others, and dropouts demonstrate similar degrees of 

motivation/resiliency when a different, validated measure of motivation/resiliency is 

utilized.  If the results are replicated, further research could attempt to examine why these 

alternative high school students demonstrate degrees of motivation/resiliency which are 

more similar than different.  In addition, because YouthBuild’s Application Motivation 

Assessment 2007-08 lacked psychometric properties, it would be helpful to build on the 

current study to further evaluate items and constructs to obtain this information.  

Determining the reliability and validity of the instrument and particular items would be 

beneficial in reconstructing questions to design a more consistent and applicable tool.  As 

a result, YouthBuild Philadelphia Charter School may continue to use their Application 
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Motivation Assessment 2007-08 to obtain more consistent results that may assist in the 

selection of highly motivated students for the program.  Otherwise, YouthBuild’s 

administration may choose to employ a different tool for the interview process. 

Results from the current study did not discover a gender gap in graduation rates at 

this particular school.  Research has continuously supported that females, specifically 

African American females, graduate at higher rates compared to males (Clark, Thompson 

& Vialle, 2008; McNeal, 1997; Saunders, Davis, Williams & Williams, 2004; Swanson, 

2008; U.S. Department of Education, 2005).  Due to this discrepancy, future research 

looking specifically at male versus female graduation rates in alternative schools based 

on the YouthBuild principals would be beneficial.  It would also be interesting to 

compare male and female graduation rates from typical public schools to male and 

female graduation rates from the YouthBuild alternative schools.  It is possible that male 

and female students who attend YouthBuild alternative schools demonstrate more 

commonalities than males and females in traditional public schools due to the specific 

population targeted by YouthBuild programs.  While the gender gap is thoroughly 

documented among the general population, this pattern is not supported at all times, as 

evidenced by the current study.  Therefore, it would be helpful to explore potential 

patterns of gender graduation differences between these two types of schools 

(YouthBuild alternative high schools and typical public high schools).    

 Due to the dropout crisis, prevention and intervention programs geared toward 

increasing graduation rates are likely to grow in receiving promising attention from 

educational systems.  As new programs are implemented, they will need to be studied to 
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investigate their effectiveness.  These programs should be carefully created with 

information regarding best practices in the area of academic success.  For instance, the 

inclusion of a support system within the school building and an environment of high 

expectations should be included in the design.  It is possible that different intervention 

and prevention programs may be more effective with particular populations.  Therefore, it 

may be necessary to create separate and different programs for students with different 

needs and backgrounds.  Because school psychologists are skilled in assessment, 

intervention, and consultation, they could be necessary advocates for students by 

evaluating and identifying their needs and creating appropriate interventions.  While the 

population addressed by the current study may be limited, the fact that numerous 

alternative education settings, prevention programs, and interventions are available may 

increase the number of participants, specifically in urban areas.   

Conclusion 

The current study attempted to identify if students who graduated from an 

alternative high school demonstrated clearer, more realistic goals and a higher degree of 

motivation/resiliency compared to students who did not graduate from the program.  In 

addition, the researcher was interested in determining if a gender gap existed among 

students in the following categories: graduates, others (neither graduates nor dropouts), 

and dropouts.  Motivation/resiliency and social goals were chosen as variables of interest 

due to their “alterable” structure.  Although extensive research is available regarding 

reasons why students graduate and drop out from high school, much of the motives are 

due to life situations and other external factors that are usually out of the control of 
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schools.  The idea behind examining alterable variables involves the possibility of 

modification and improvement.  The aim of the study was to investigate variables that 

were more prevalent among graduates at an alternative school so that intervention and 

prevention programs could be created and implemented as a response to the current 

increasing rates of dropout. 

Results from the current study found a significant difference (at the .05 level) 

between graduates and dropouts in the area of social goals.  According to the analysis, 

graduates documented more specific and realistic goals compared to students who 

dropped out.  No differences were noted between graduates and students in the other 

category or dropouts and students in the other category.  In the area of 

motivation/resiliency, graduates did not demonstrate a greater degree as compared to 

dropouts or others at this alternative school.  The instrument measuring 

motivation/resiliency is arguably a factor.  But it is also possible that given the students 

history of dropout, there may be very little difference in their drive to achieve.  Lastly, 

the researcher did not find a gender gap between graduates, others, or dropouts among 

students at this school.   

Based on the current results, it is believed that we should explore strategies on 

how to train students to develop specific and realistic goals.  Accordingly, it would be 

beneficial to determine how these strategies should be implemented in high schools for 

the greatest impact on graduation rates.  At the same time, these strategies must be 

evaluated to determine possible influence on increasing graduation rates.  It is believed 

that further research should be conducted concerning alternative schools, the students 
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who attend them, qualities that make these schools successful, and the potential impact 

they may have on the graduation rate if they are promoted as prevention programs for 

students on the verge of dropping out of high school. 
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APPENDIX B  

 
DEMOGRAPHICS FOR YOUTHBUILD USA STUDENTS 2002-2006 (N=14386) 

Demographics 

Male 71% 

Female 29% 

  

African American 47% 

Latino 23% 

White 23% 

Native American 3% 

Asian American 2% 

Other 2% 

  

Adjudicated 36% 

Convicted of a felony 14% 

On public assistance at entrance 26% 

In public housing at entrance 15% 

Parents 25% 

Average age (in years) 19.1 

Without GED/diploma at entrance 90% 

Average reading level (grade) at entrance 7.2 

  

Outcomes 

Attendance 80% 

Completed program 59% 

Placed in jobs or further education 76% 

Average wage after program $8.60 

Received GED or diploma (of those needing either) 33% 

Average length of stay (in months) 8.0 

Source: YouthBuild USA Affiliated Network aggregate data 
 Numbers may not add up to 100% due to rounding 

YouthBuild U.S.A., n.d. 
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APPENDIX C 

 
PERCENTAGE OF HIGH SCHOOL DROPOUTS BY RACE/ETHNICITY 

Percentage of high school dropouts (status dropouts) among persons 16 to 24 years old, by 
race/ethnicity: Selected years, 1972-2006 

Race/ethnicity2 
Year Total1 White Black Hispanic
1972 14.6 12.3 21.3 34.3
1980 14.1 11.4 19.1 35.2
1985 12.6 10.4 15.2 27.6

1990 12.1 9.0 13.2 32.4
1995 12.0 8.6 12.1 30.0
1996 11.1 7.3 13.0 29.4
1997 11.0 7.6 13.4 25.3
1998 11.8 7.7 13.8 29.5
1999 11.2 7.3 12.6 28.6
2000 10.9 6.9 13.1 27.8
2001 10.7 7.3 10.9 27.0
2002 10.5 6.5 11.3 25.7

2003 9.9 6.3 10.9 23.5
2004 10.3 6.8 11.8 23.8
2005 9.4 6.0 10.4 22.4
2006 9.3 5.8 10.7 22.1

SOURCE: U.S. Department of Education, National Center for Education Statistics. (2008). The Condition 
of Education 2008 (NCES 2008-031), Table 23-1. 
 

1Includes other race/ethnicity categories not separately shown. 
2Race categories exclude persons of Hispanic ethnicity. Beginning in 2003, respondents were able to 
identify as being more than one race. From 2003 onwards, the Black and White categories include 
individuals who considered themselves to be of only one race. 
NOTE: The status dropout rate is the percentage of 16- through 24-year-olds who are not 
enrolled in high school and who lack a high school credential. A high school credential 
includes a high school diploma or equivalent credential such as a General Educational 
Development (GED) certificate. Estimates beginning in 1987 reflect new editing 
procedures for cases with missing data on school enrollment items. Estimates beginning 
in 1992 reflect new wording of the educational attainment item. Estimates beginning in 
1994 reflect changes due to newly instituted computer-assisted interviewing.

http://nces.ed.gov/programs/coe/2007/section3/table.asp?tableID=699


APPENDIX D  

YOUTHBUILD’S APPLICATION MOTIVATION ASSESSMENT 2007-08 

Applicant Motivation Assessment Applicant Name:  

YouthBuild Philadelphia Charter School Interviewed By:  

TOTAL 
SCORE: 

 

Motivation to Apply Score: 

• How did you hear about YouthBuild? 
• What have you heard about YouthBuild? What appeals to you about our program? 
• Why are you interested in becoming a YouthBuild student? 
• Why YouthBuild and not another program, work, or what you're currently doing? 
• What other options have you considered besides YouthBuild? 

1 
Not motivated—family 
member/parole officer 

forcing him/her to come to 
YouthBuild and is leading 
him/her through every step 

of the process. 

2 
Motivated by 

superficial factors: 
stipend, need based 

grants, desire to attend 
prom, etc. 

3 
Motivated to apply because 
he/she feels it is the right 
thing to do, but doesn't 

expand on why YouthBuild 
is a good fit. 

4 
Wants to take advantage of all 

opportunities YouthBuild offers 
(academics, learn a trade, staff 
support, etc); feels YouthBuild 

is a good fit. 

5 
Strong internal motivation 
for self-improvement; sees 

YouthBuild as a step 
towards future success. 
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Motivation to Focus on the Future/The Day after the High School Diploma Score: 

• What is your plan for using your diploma and training after you have completed our program? 
• How will your time at YouthBuild prepare you for your future? 
• Is there a specific career path you are interested in pursuing? 
• Why are you interested in pursuing this path? Have you explored this field? 
• What are the steps for accomplishing this? 
 

1 
No plan and 

cannot see past 
diploma. 

2 
Has unrealistic 

goal—and no plan or 
idea of what it would 
take to achieve this 

goal. 

3 
Have rudimentary idea that 

he/she would like to do 
something after earning 

HSD—but no clear plan or 
idea of what it would take to 

achieve that goal. 

4 
Has an idea about future plans, 

but has just started to think about 
the steps to getting there; OR 
Not sure what he/she wants to 

do—but is eager to discover and 
explore possibilities 

5 
Has a clear plan for the future and 
YouthBuild is stepping stone to the 

future. Has thought about 
requirements and impact of chosen 
field including education, financial 

implications and familial obligations. 
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Motivation to Persevere and Participate in School Score: 

Our school has high standards… 
(1) Our graduation requirements include: minimum 80% attendance; grade level improvements in reading writing and math; 70% 

minimum in other subjects; senior portfolio presentation; and a transition plan for after YouthBuild 
(2) You may have to stay in school for more than 12 months to meet these requirements and may not be able to graduate next June 
(3) We have a zero tolerance for any fighting or violence within the school 
(4) Half of your time will be spent on the worksite learning job skills and you will have to work hard in your vocational training. If you 

are on construction you will have to work through all kinds of weather, if you are in nursing you will have to bathe people, and if you 
are in tech you may have to lift heavy equipment 

(5) We can require that students perform a drug test at any time during the school year 
 
• What are your feelings about these standards? 
• Knowing that we have high standards, what will be the biggest challenge to completing the program? How will you overcome this challenge? 
• What will you need in order to be successful? 
• One of the most important behaviors our school and employers are looking for is good attendance. What is your plan for coming to school 

every day? 

1 
Unable to identify 

obstacles and unable 
identify strategies for 

reaching high standards. 

2 
Has some insight into 
personal barriers, but 

does not have a plan for 
overcoming barriers. 

3 
Has some insight into 

personal barriers, but is 
just beginning to 

establish a plan for 
overcoming barriers. 

4 
Has insight into personal 

barriers and, has identified 
a plan, and indicates 
willingness to make 

changes in his/her life to 
prioritize the program and 

overcome personal 
barriers. 

5 
Has insight into personal barriers 
and has already begun to make 

changes in his/her life to overcome 
personal barriers. Success in 

YouthBuild is a clear priority. 
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Motivation to Overcome Obstacles and Access Resources/Ask for Help Score: 

• All of our applicants have dropped out of high school. What is your reason for not completing high school? 
• What were the obstacles that caused you not to re-enroll or finish high school? 
• Looking back, could you have done anything differently? 
• What have you learned from this experience? 
 

1 
Accepts no responsibility 

for actions that might have 
led to dropping out—

blames everyone else for 
the situation. 

2 
Has thought about why 

he/she dropped out or how 
things could have been 

different—No examination 
or internalization. 

3 
Has thought about reasons 
for dropping out and what 
could have been different. 
Unsure or unrealistic about 
what needs to be done to 

change. 

4 
Has thought about reasons 

for dropping out. Sees 
where he/she could have 
done things differently. 
Willing to change and 

wants to resume education. 
 

5 
Has thought about reasons 

for dropping out. Sees what 
he/she could have done 
things differently. Has 

begun to make changes and 
sees YouthBuild as a step in 

the right direction. 
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• What are current obstacles in your life right now? 

Prompts: Childcare, Family Problems, Medical Issues, etc. 
• OR can you think of a time you asked for help? How did this make you feel? 
• What steps are you taking to overcome this/these obstacle(s)? 
• What would/could stop you from succeeding at YouthBuild? 
• Describe a time when you failed, when you didn't do your best, or didn't accomplish something you set out to do. How did you deal with this 

situation? 
 

1 
 Cannot identify 
any obstacles. 

2 
Has some idea of what may 

have been an obstacle in 
the past but has not thought 
actively about how he/she 
can overcome the obstacle. 

3 
Has some idea of what may 

have been an obstacle in 
the past and has begun to 
think about what can be 
done to overcome the 

obstacle. 

4 
Has identified past 

obstacles and knows that 
he/she needs to access 
resources and change 

behaviors to overcome 
obstacle(s). 

5 
Has demonstrated ability to overcome 
obstacles. Can clearly state connection 
between past obstacle, problems that 

obstacle created, and has already taken 
steps and accessed resources to 

overcome obstacle(s). 
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Motivation to Change/Internalize Feedback and Take Responsibility for One's Actions Score: 

• What is your proudest accomplishment? 
• Tell us about a time when you accomplished something. 

Prompts: Finished a Project, Got a Job, Accomplishment as Parent, Overcame Obstacle, etc. 
• How did it make you feel? 
• What made this successful? 
• What were the steps that led to this accomplishment? 
• What obstacles did you overcome in order to succeed? 

1 
Is unable to think of 
any accomplishment. 

2 
Example demonstrates that 

he/she has experienced 
accomplishment and 

received positive feedback 
from it, but has not 

internalized the experience. 

3 
Example demonstrates that 

he/she has experienced 
success but have not 

connected it to setting goals 
or pursuing more successful 

experiences. 

4 
Example demonstrates 
ability to set goals and 
pursue them to success. 

5 
Example demonstrates real 

learning from the ability to set 
goals, establish action steps, 

evaluate mistakes, persist, and 
define success and failure. 
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Motivation to Maintain Healthy Relationships 

• What qualities do you look for in a friend or loved one? 
• Think of a person you don't get along with. What is it about this person that bothers you? Describe a disagreement you had with this person. How 

did you handle this situation? 
 

1 
Is unable/unwilling to 

provide an example; said 
something offensive; unable 

to describe qualities of a 
friend 

2 
Able to provide example, 
but example shows that 
applicant is unable to 

control emotions; describes 
basic elements of friendship

3 
Able to provide example 
and shows some effort to 

control emotions; 
recognizes that they may 

not be in the right circle of 
friends 

4 
Example shows that 

applicant is able to control 
emotions and has taken 

steps to coexist with 
problem person; friends are 

a conscious choice 

5 
Applicant has taken active 

steps towards resolving 
issues and maintaining 

relationship with problem 
person; developed a 
strategy to come to 
agreement; able to 

articulate clear set of values 
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Preparedness as an Indication of Motivation Score: 

• Did you consider your appearance when preparing for the interview? 
Prompts: Is the student homeless, does the student lack financial means, did student come straight from work, etc. 
 

0 
Student did not consider dress and did not 
present him/herself neatly/professionally  

1 
Student considered dress, but did not attempt to 

overcome obstacles in order to present 
him/herself neatly/professionally 

2 
Student considered dress and utilized available 

resources to present him/herself 
neatly/professionally 

 
• What did you do in order to prepare for the interview? 

0 
Little or no preparation 

1 
Talked to family and friends, read through 

interview questions 

2 
Practiced answering interview questions, talked 

to family and friends, went to website 
 
• Gauge the applicant's level of politeness, respectfulness, enthusiasm, and genuine responses 

0 
Applicant was rude; unenthusiastic; and/or 

his/her answers were not believable 

1 
Applicant was generally respectful, but showed 
a bit of attitude and his/her answers were only 

somewhat believable 

2 
Applicant was respectful and enthusiastic during 
the entire interview process and provided well 

thought out, believable answers 
 
 

Motivation During the Interview Process Score: 

 
Staff may take off points for the following: 
 
• Unwillingness to Participate  -3 points 
• Argumentative  -2 points 
• Applicant rescheduled orientation/interview  -1 point 
• Applicant was late   -1 point 
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APPENDIX E 

PERCENTAGES FROM YOUTHBUILD PHILADELPHIA CHARTER SCHOOL 

 

2001-02     2002-03     2003-04     2004-05     2005-06     2006-07  

Attendance        69.3%        71.7%        73.0%       75.3%         77.9%        74.3% 

Retention           52.0%        70.2%        66.8%       79.4%         78.0%        67.1% 
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APPENDIX F 

TRANSITION SERVICES PROFILE 

   Individual Transition Plan 
Personal Information:  
Name: ___________________________________  Date: ______________ 
Side: ________ Foreman: _____________ Email: _______________________ 

Primary Goal: ____________________________________________________ 

(Main goal – school or work - see details in profile below) 
Address:_______________________________________________________________________ 

Phone: _____________________________Phone:_______________________________  

Phone: ____________________________Phone:________________________________  

Social Security #: _________________________ Gender:     MALE  /  FEMALE 
 
Children: How Many: __________    Are you Pregnant: _________ Due: _____ 
 
Who do you live with: _____________________________    How Long: _______ 
 
Is this a stable living situation: _____________________________________________ 
 
Do you have any relatives that are veterans of the military: _______________________ 
 
Individual Transition Plan elements included: (Check all that are included as they are completed)   

 Vocational Profile  
 Mapping out my plan for success  
 Sample Application  
 Copy of Resume  
 Copy of Cover Letter 
 References 
 Transcripts 
 Alumni Follow-up Sheet  

Optional Items (depending on activity):   
 Jobs Searched i.e., Internet printouts, newspaper clippings, etc.  
 School Paperwork 
• SAT/ACT Scores  
• COMPASS Assessment 
• FAFSA / Scholarship Information   

 Benefits Counseling 
 Tax Returns  
 IDA  
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STATEMENT OF EXPECTATIONS 

 
The Transition Services Department will provide the student with the following:  

• Honesty and confidentiality 
• Career/Postsecondary coaching through individual meetings 
• Personal observations and feedback with respect to work performance 
• Classroom instruction to develop the attitude, behaviors and tools to help you 

succeed in school and work 
• Resources to assist student achieve goals outlined in ITP 

 
 
YouthBuild student will provide Transition Services with:  

• Honesty and respect with self, other students and YouthBuild staff  
• Attendance and promptness to all individual meetings and appointments  
• Communication with staff and external partners  
• Hard work, good attitude and hunger for learning in the classroom and worksite 
• Seek and take advantage of resources when presented  
• Never quit even when obstacles arise 

 
 
 

Respect  Excellence  Perseverance 
 

I understand and agree to the above expectations and will adhere to them to the best 
of my ability.  I am creating a foundation for myself and this will take time and hard 

work.  In all things, I will strive for EXCELLENCE, treat others with RESPECT 
and PERSEVERE to achieve my goals.   I am part of a community of support and 

will support those around me. 
 

Respect  Excellence  Perseverance 
 
 
 
 
Student Signature: _______________________________ Date: _________________ 
 

 
Transition Staff Signature: _________________________ Date: _________________ 
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Transition Services Vocational Profile 
GOALS  

• Life Dream for work (What would you say is your dream job?  What kind of work have 

you always wanted to do?)  

• Pursuing Dream Job (What steps can you take to achieve your dream job? ) 
 
• Short-term work goal (What kind of job do you need to have now?)  

 
• Postsecondary (What do you know about the process to get into college/trade school?)  

 
EMPLOYMENT BACKGROUND 

• Licenses and certifications (Other than YouthBuild, have you completed and training 
program for which you received a certificate?)  

    
• Work History  
Most recent job: 
Job duties: 
 
Start Date: 
End Date: 
How many hours a week did you work? 

       Reason for leaving job (Why did the job end?) 
  

 
Positive Experiences (What did you like best about the job?) 

 
  

Problems on the job (What did you not like about the job?) 
  
   

Additional job: 
Job duties: 
 
Start Date: 
End Date: 
How many hours a week did you work? 

       Reason for leaving job (Why did the job end?) 
  

 
Positive Experiences (What did you like best about the job?) 

 
  

Problems on the job (What did you not like about the job?) 
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SKILLS 

• What skills do you have? What are you good at? 
• What have others told you that you were good at?   
• Interests/Hobbies- What do you like to do? 

 
WORK - RELATED FACTORS 

• Transportation (How would you get to work? Do you have a driver’s license? How far 
are you willing to travel for a job i.e. half an hour, hour, etc?)    

• Criminal record (Have you ever been arrested? Convicted?)   
• Money management skills (Do you have a checking/savings account? How do you cash 

your check? What do you spend your money on?)  
     
NETWORKING CONTACTS FOR JOB SEARCH 

Family Members:  
Name   Job Position Held  Duties   How Long? 
________________________________________________________________________ 
  
________________________________________________________________________ 
 
Friends/Neighbors/Teachers/Clergy/Others:  
Name   Job Position Held  Duties   How Long? 
________________________________________________________________________ 
________________________________________________________________________ 
 
  ADJUSTMENT 
 

• Physical health/ Hygiene (How would you rate your physical health?)  
  

Poor____, Fair____, Good____, Excellent____ 

Do you have difficulties sitting, standing, walking or lifting for periods of time?  

 Yes No  

Do you wear eyeglasses or a hearing aid?       

Yes No  

Prior to YouthBuild, when was your last physical? _____________   

Dental visit? ___________ 

Do you have any physical limitations that might influence your work needs?  What are they?  
How are you taking care of your physical problems?  
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• Healthy Eating (What kind of foods do you eat?) 
 

  
• Grooming and Dress  

Do you have the clothing you need for work?  
 
 
What is grooming etiquette for an interview? 

   
 

• Interpersonal skills  
How well do you think you get along with people? 
 
 

Notes: 
______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 
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Personal Education/Employment Plan 

Mapping out my plan for success 

I. PRIMARY PLAN  
 
My Goal is ____________________________________________________________________ 
 
Post-Secondary Education I Need: ________________________________________________ 
 
Steps I Must Take to Achieve My Goal (Including Education Action Steps): 
  
 1._________________________________________  

  How? ____________________________________     Deadline _____ 

2._________________________________________ 

 How? ____________________________________    Deadline _____ 

3._________________________________________ 

  How? ____________________________________    Deadline _____ 

4. ________________________________________ 

   How? ___________________________________    Deadline _____ 

5. ________________________________________ 

 How? ____________________________________    Deadline _____ 

Notes: 
______________________________________________________________________________ 

II. SECONDARY PLAN 
 
My Secondary Goal is __________________________________________________________ 
 
Post-Secondary Education I Need: ________________________________________________ 
 
Steps I Must Take to Achieve My Goal (Including Education Action Steps): 
  
 1._________________________________________  

  How? ____________________________________     Deadline _____ 

2._________________________________________ 

 How? ____________________________________    Deadline _____ 

3._________________________________________ 

  How? ____________________________________    Deadline _____ 
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4. ________________________________________ 

   How? ___________________________________    Deadline _____ 

5. ________________________________________ 

 How? ____________________________________    Deadline _____ 

Notes: 
_________________________________________________________________________ 

III. SURVIVAL PLAN 
 
My Survival Goal is ___________________________________________________________ 
 
Postsecondary Education I Need: ________________________________________________ 
 
Steps I Must Take to Achieve My Goal (Including Education Action Steps): 
  
 1._________________________________________  

  How? ____________________________________     Deadline _____ 

 

2._________________________________________ 

 How? ____________________________________    Deadline _____ 

3._________________________________________ 

  How? ____________________________________    Deadline _____ 

4. ________________________________________ 

   How? ___________________________________    Deadline _____ 

5. ________________________________________ 

 How? ____________________________________    Deadline _____ 

Notes: 
______________________________________________________________________________

______________________________________________________________________________ 



   

       
 

 

101

APPENDIX G 

RAW DATA 

 

Gender 
Score 
1 

Score 
2 

Score 
3 

Score 
4 

Score 
5 Avg. GRAD 

Goal 
Rating 

F 31 30 32     30.72 2 4 
F 34 34 32     33.33 0 2 
M 34 33 34     33.67 2 3 
F 25 28       26.50 2 3 
F 27 29 25     27.00 2 2 
M 29 30 28     29.00 0 2 
F 27 26 27     26.67 2 3 
F 25 26       25.50 2 2 
M 38 35 37     36.67 2 4 
M 27 26       26.50 1 0 
M 30 29 34     31.00 1 2 
F 30 29 31     30.00 2 1 
F 35 31       33.00 0 2 
M 29 29 35     31.00 0 3 
M 28 28 30     28.67 2 2 
F 30 34 32     32.00 2 3 
M 30 30 30     30.00 0 2 
M 32 41 36     36.33 2 2 
M 30 28       29.00 2 3 
F 31 30 32     31.00 0 3 
F 30 30 34     31.33 2 3 
F 36 35 37     36.00 0 3 
M 30 33       31.50 0   
F 35 39 34 35   35.75 2 3 
F 25 30 30     28.33 0   
F 35 30       32.50 2 3 
M 28 33       30.50 0 2 
F 29 28 28     28.33 2 2 
M 27 30       28.50 1 2 
F 30 28 30     29.33 2 3 
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Gender 
Score 
1 

Score 
2 

Score 
3 

Score 
4 

Score 
5 Avg. GRAD 

Goal 
Rating 

M 30 29 27     28.67 0   
M 37 31       34.00 0   
F 33 31       32.00 1 2 
M 25 24       24.50 0 2 
F 36 28       32.00 2 0 
M 32 26 29     29.00 0 2 
F 25 31 29     28.33 2 3 
M 29 30       29.50 2 2 
M 34 36       35.00 1 4 
F 26 31 27     28.00 1 2 
M 27 26       26.50 2 2 
M 29 31       30.00 1 2 
M 30 32       31.00 2 2 
M 31 32       31.50 0 2 
M 33 35 33     33.67 2 2 
M 30 25       27.50 2 3 
F 28 32       30.00 2 3 
M 27 28       27.50 0 2 
F 32 30 35     32.33 1 3 
M 33 31       32.00 2 3 
M 29 28       28.50 2 2 
F 35 34 31     33.33 0 2 
F 36 30 31     32.33 0 3 
F 28 28       28.00 2 3 
M 29 28 24     27.00 1 3 
M 29 35       32.00 0 0 
F 38 34 34     35.33 2 3 
F 22 27 26     25.00 0 4 
F 33 36 33     34.00 2 3 
F 34 27       30.50 2 3 
M 28 27 31     28.67 2 2 
F 33 37 28     32.67 0   
M 27 32       29.50 0 3 
F 28 31 27     28.67 2 3 
F 35 34 34     34.33 0 2 
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Gender 
Score 
1 

Score 
2 

Score 
3 

Score 
4 

Score 
5 Avg. GRAD 

Goal 
Rating 

M 29 28 25     27.33 0 2 
F 35 32       33.50 1 4 
F 33 32 32     32.33 2 3 
F 29 31       30.00 0 0 
M 38 37       37.50 2 0 
F 46 39 38     41.00 0   
M 31 37 36     34.67 0   
M 32 32 27     30.33 1 0 
M 34 32 28     31.33 2 2 
M 37 36       36.50 2 3 
F 31 30 28     29.67 1 2 
M 35 36       35.50 0 2 
M 34 34       34.00 0   
F 33 34       33.50 0 1 
F 29 29       29.00 0   
F 29 31 29     29.67 0 3 
M 35 35 35     35.00 2 4 
M 27 34 28     29.67 1 3 
M 28 25 29     27.33 1 2 
F 28 25 27     26.67 0 0 
M 30 30       30.00 0 3 
M 33 30       31.50 1 2 
F 35 32       33.50 1 0 
F 33 30 32     31.67 2 3 
M 38 40 39     39.00 2 3 
M 33 25 31     29.67 1 3 
M 34 27 26     29.00 2 2 
M 25 24       24.50 2 4 
F 34 34 29     32.33 0   
M 38 36       37.00 0 3 
F 30 24 31     28.33 0   
M 41         41.00 0 0 
F 30 31       30.50 2 3 
M 37 36 38     37.00 2 3 
M 27 30       28.50 0   
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Gender 
Score 
1 

Score 
2 

Score 
3 

Score 
4 

Score 
5 Avg. GRAD 

Goal 
Rating 

M 31 32 34     32.33 2 2 
F 35 32       33.50 2 0 
F 38 41       39.50 1 3 
M 32 34       33.00 2 3 
M 27 27 27     27.00 0   
M 25 26       25.50 1 3 
M 39 40 39     39.33 2 3 
M 33 31       32.00 1 3 
M 31 28 33     30.67 1 3 
F 32 28 26     28.67 2 3 
F 24 31 29     28.00 2 3 
M 30 31 31     30.67 1 2 
M 29 29       29.00 2 2 
F 30 31       30.50 1 3 
F 31 32 30     31.00 2 3 
M 32 27 30     29.67 0 4 
F 39 36       37.50 2 4 
M 30 32       31.00 2 3 
M 24 30 29     27.67 2 2 
F 21 25 30     25.33 0 3 
F 34 34 31     33.00 2 4 
F 27 28 23     26.00 0 3 
F 34 32       33.00 1 3 
F 27 28 29     28.00 2 3 
M 34 35 32     33.67 2 3 
F 38 39 38     38.33 2 1 
F 28 34 29     30.33 0   
F 25 31 29     28.33 0 2 
F 30 28 29 28 28 28.60 2 3 
F 21 27 26     24.67 2 2 
F 27 32 29     29.33 0   
M 29 28 27     28.00 2 3 
F 38 36 40     38.00 2 4 
F 29 34 29     30.67 2 3 
F 32 33 32     32.33 2 4 



   

       
 

 

105

Gender 
Score 
1 

Score 
2 

Score 
3 

Score 
4 

Score 
5 Avg. GRAD 

Goal 
Rating 

F 34 32 35     33.67 2 3 
F 24 27       25.50 2 3 
F 28 26 25     26.33 1 3 
F 41 34 40     38.33 0 2 
M 27 28       27.50 0 2 
F 31 29 30     30.00 0   
F 29 27       28.00 0 3 
F 15 18       16.50 0   
F 33 31 29     31.00 0 3 
M 34 30 32     32.00 1 1 
F 31 30       30.50 2 4 
F 41 34 31     35.33 2 4 
M 32 26 26     28.00 2 2 
M 32 28 30     30.00 2 2 
F 27 29       28.00 0 0 
F 30 30       30.00 0   
F 24 28 29     27.00 0 3 
F 41 39       40.00 2 2 
M 29 33 35     32.33 1 2 
F 29 29       29.00 2 3 
F 29 26 33     29.33 0 2 
F 37 31       34.00 2 3 
F 34 40 35     36.33 0 0 
F 26 31 24     27.00 1 3 
M 34 34       34.00 2 0 
M 27 27 29     27.67 2 2 
M 21 29 29     26.33 1 0 
F 26 28       27.00 0   
F 30 28 29     29.00 0 3 
M 29 34 38     33.67 1 0 
F 33 36 35     34.67 2 2 
M 39 31 28 29   31.75 1 4 
M 36 34 37     35.67 1 2 
M 29 28 31     29.33 2 3 
F 29 31 28     29.33 2 3 
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Gender 
Score 
1 

Score 
2 

Score 
3 

Score 
4 

Score 
5 Avg. GRAD 

Goal 
Rating 

M 31 31 30     30.67 0 2 
M 30 38       34.00 0 3 
M 31 34 34     33.00 0 2 
M 26 29 29     28.00 0 0 
F 25 32       28.50 2 3 
F 26 22 27     25.00 0   
M 32 33 33     32.67 2 2 
F 35 41 31     35.67 2 2 
F 27 26       26.50 0 2 
F 29 29       29.00 2 2 
M 30 32       31.00 2 2 
M 31 31       31.00 2 2 
M 31 31       31.00 0 2 
M 34 27 27     29.33 2 3 
M 32 37 31     33.33 0 2 
F 30 29       29.50 0   
F 28 29       28.50 0 3 
F 31 28 22     27.00 0 2 
M 27 23 29     26.33 2 2 
M 31 33       32.00 2 3 
F 26 34 31     30.33 0 0 
F 35 27 32     31.33 0 2 
F 28 26 33     29.00 0 0 
M 33 36       34.50 2 2 
M 29 30       29.50 2 1 
M 31 30 27     29.33 0 2 
M 31 30       30.50 2 3 
M 27 26 31     28.00 2 3 
M 29 31 33     31.00 2 2 
F 28 34       31.00 2 3 
M 30 31 31     30.67 2 2 
F 26 30       28.00 1 3 
M 28 30 30     29.33 0   
F 35 27 31     31.00 2 3 
M 33 35       34.00 1 2 
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Gender 
Score 
1 

Score 
2 

Score 
3 

Score 
4 

Score 
5 Avg. GRAD 

Goal 
Rating 

F 27 27       27.00 0 0 
F 34 30 26     30.00 2 3 
F 30 29 29     29.33 0 2 
M 21 22 30     24.33 0 0 
F 26 28 30     28.00 2 3 
M 29 27 34     30.00 0 3 
F 28 26 27     27.00 2 2 
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